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Romani-Plurilingual Policy Experimentation

Third 2023 discussion paper for participating teachers

Tpito £€yypado culitnong 2023 yLa TOUG CURUETEXOVTEC EKTIOLOEUTLKOUG

Introduction

Elcaywyn

We are fast approaching the end of the first of the RPPE’s
three school years, and | take this opportunity to thank
participating schools and teachers in Greece, Slovakia and
Slovenia for the time and commitment they have already
given to our policy experimentation.

This paper

e draws your attention to a new Recommendation of
the Council of Europe’s Committee of Ministers on
Roma youth participation and its relevance to the
RPPE;

e reports briefly on my visit to Slovakia (26—28 April
2023);

e reminds you of our reporting requirements;

® |ooks forward to the second and third school years
of RPPE implementation.

MAnolaloupe ypriyopa oTo TEAOG TOU MPWTOU arto Ta Tpla
OXOAKA €T Tou RPPE kot Spdttopal tng eukatpiog va
EUXOPLOTIOW TOL CUMUETEXOVTA OXOAeia Kol SaoKAAOUG o€
EAada, hoBakio kat IAoBevia yLa Tov XpOvo Kol th
S€oeuan Tou €xouV 6N SWOEL GTOV MELPAUATIOMO TNE
TIOALTIKNA G MLOG.

Auto 1o xapti

e &£dLOTA TNV IPOCOXN OAG O€ Pl VEX Z00TACH TNG
Emitponng Ymoupywv Tou ZupBouliou tng Eupwrng
OXETIKA |LE TN CUMMETOXN TWV VEWV Popd Kot tn
ouvadeld tng pe to RPPE-

¢ avadepw ev cuvtopia tnv eniokeWr) pLou otn
Y\oBakia (26—28 Ampthiou 2023).

e 00g UTeVBUUITEL TIG amalLTOELS avadopwV LOG.

e TnpooPAEnel otn SeUTEPN KOL TPLTN OXOALKN XpovLd
edapuoyng tou RPPE.

1. Recommendation CM/Rec(2023)4 on Roma
youth participation

1. Xvotaon CM/Rec(2023)4 yix ™
OUMUETOXT) TWV VEwV Popa

On 5 April 2023, the Committee of Ministers of the Council
of Europe adopted Recommendation CM/Rec(2023)4, on
Roma youth participation. This is the latest in a long series
of high-level policy recommendations concerning Roma,
their human rights and their inclusion in society.

Recommendation CM/Rec(2023)4 aims to “call attention to
the structural racism, inequities and policy gaps that
member States need to address in order to ensure
substantive participation, representation and inclusion of
young Roma people in public and political life”; and it calls
on the governments of member States to “ensure
substantive, fair and systematic participation,
representation and inclusion of young Roma people in all
spheres of society and decision-making processes and
structures that impact their lives at the local, national and
international levels”. Although education is just one of the
“spheres of society” referred to here, the successful
educational inclusion of Roma is an inescapable

3116 5 Alpthiou 2023, n Emttponn Ymoupywv tou
JupBouAiou tng Eupwnng evékplve Tn Uotaonh
CM/Rec(2023)4, OXETLKA LLE TN OULUETOXN TWV VEWV Popad.
AuTtn elval n televtaio amo Lo LaKPA OELPA CUGTACEWY
moALtikng ulnAoU emMUTESOU OXETIKA E TOUG Popd, Ta
avBpwrLva SLKOLWATA TOUG Kol TV EVTAEN TOUG oTnV
Kowwvia.

H oUotaon CM/Rec(2023)4 otoxeVEL VOl ETILOTHOEL TNV
T(POCOXH OTOV SOULKO PATOLOUO, TIG OVIOOTNTEG KAL T KEVA
TLOALTLKIG TIOU TIPETTEL VAL AVTLLLETWTITIOOUV TaL KPATN KEAN
TIPOKELEVOU va SLacdaAicouv OUCLAOTIKI) CURHETOXN,
EKTIPOCWTNON Kot Evtagn Twv VEwv Popd otn dnuoota Kol
TIOALTIKN Twr)». Kol KOAEL TG KUBEPVAOELG TWV KpaTWY
peAwv va «dltacpaiicouv ouolactikr, ikain Kot
OUOTNLOTLKY CUMLETOXT, EKTIPOCWITNGN KaL £VTOEN TWV
VEWV Popd og GAouc Toug TOUEIG TNC Kovwviag Kal oTLg
Sladikaoieg kat dSopég Andng anoddoswv mou ennpedlouvv
™ {wn toug o€ Ttorikd, eBviko kat SleBvég emimedo . Av kall
n eknaidevon eivat povo évag amno toug «odaipeg tng
Kowwviag» ou avadpépovtal edw, N EMITUXNAG
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precondition for the effective implementation of the
measures set out in the appendix to the Recommendation.

The policy document on which the RPPE is founded
identified a gap between the high-level policy that is the
concern of Recommendations like CM/Rec(2023)4 and the
practical challenges faced by teachers in classrooms. It
argued that the educational inclusion of Roma children and
young people should be guided by five principles that link
human rights and social inclusion to teaching and learning
in classrooms:

1. The educational inclusion of Romani children and
adolescents is a fundamental human right that
should be given priority by Council of Europe
member states.

2. The educational inclusion of Romani children and
adolescents should also benefit non-Romani
students.

3. The highly variable linguistic profiles of Romani
communities mean that education systems need to
develop flexible approaches to the inclusion of
Romani children and adolescents and the teaching of
Romani language, culture and history.

4. Flexibility is more likely to be achieved when the
primary focus is on learners and learning rather than
on teachers and teaching.

5. Flexibility is also more likely to be achieved when
language education focuses on the development of
plurilingual repertoires.

Recommendation CM/Rec(2022)1, on the importance of
plurilingual and intercultural education for democratic
culture, states that those responsible for educational policy
should “encourage pedagogical approaches that empower
learners by developing their autonomy and their critical
thinking skills, make space for the learner’s voice, create a
democratic classroom and school culture and prepare
learners for lifelong learning” (Appendix 5.b.xiii). The
Explanatory Memorandum that accompanies this
Recommendation points out that “this accords with the
Council of Europe’s view of the language user/learner as an
autonomous social agent”, It continues:

Including pupils’ and students’ voices in the
educational process entails much more than eliciting
their views in the manner of market research. It
requires approaches to curricula and teaching that
allow learners to make choices, take decisions, act
on those decisions, and evaluate their outcomes;
approaches, in other words, that assign a central
role to individual and collective agency, foster
learner autonomy and prepare for lifelong learning
(Recommendation CM/Rec(2022)1, Explanatory
Memorandum, 5.b.xiii—xiv)

ekMaLSeUTIKA €vtagn Twv Popd amotelel avanddeukn
TpoUNABeon yLa TNV AMOTEAECUATLKY EDOPUOYH TWV
METPWV TOU opilovTal oTo MapAPTNA TG cUOTAONG.

To £yypado noAttikng oto onoio Baciletal to RPPE
EVTOTILOE €val XAoUA HeTagl TN oALTikAg unAou
€MUMESOU MOV amaoXoAel ZUOTACELG OMWCE N
CM/Rec(2023)4 kal TwV MPOKTIKWY TIPOKARCEWV TIOU
QVTLHETWTIL{OUV OL eKTALSOEUTIKOL OTLG TALELS. YIooThpLEe
OTL N eKMALSEUTIKNA €vtagn Twv madLwy Kol Twv véwv Poud
Ba npemnel va kaBodnyeital anod névie apxEg mou cuvoEouv
TA AVOPWTTLVOL SIKOLWHOTA KOL TNV KOLWVWVLKK £VTOEN LE TN
Sldaokahia kot tn pabnon otig TageLg:

1. H ekmaubeutikn €viagn Twv maudLwy Kat Twv edpipwv
Poua amotelel BepeAwdeg avBpwivo Sikaiwpa
TOU TIPETEL VoL 60Ol mpotepatdTnTa ammd ta KpATh
UEAN Tou ZupBouAiou tng Eupwrng.

2. H exmaideutikn évragn Twv nouSLwv Kot twv ednpwv
Poua Ba mpemel emiong va wdeAfoeL Toug Un Poud
paéntég.

3. Ta efalpeTika LeETABANTA YAWOOLKA TPOdIA TV
KOLVOTATWV Popd onpaivouv OTL To eKMALOEUTIKA
OUOTHLOTOL TIPETIEL VAL OVOTTTUEOUV EUEALKTEG
T(POOEYYLOELG YLa TNV EVTAEN TWV TTOULSLWY KAl TwV
ednBwv Popa kat tn Stdackalio tng yAwooag, Tou
TOALTLIOOU KOl TNG Lotoplag Twv Popd.

4. H evelila eival o mBavo va emniteuxBel otav n
KUpLa eotiacn eival otoug LoBnteg Kot tn pabnon
TaPQA 0ToUG SaokAAoug Kat Tn Stdackalia.

5. H eveli&ia eival emiong mo mBavo vo emitevxOel
otav N YAWOOLKN EKMOLSEVUCH ETUKEVTPWVETAL OTNV
QVATTUEN TTOAUYAWOOLKWY PEMEPTOPLWV.

H ZUotaon CM/Rec(2022)1, oxetikd e TN onuacio tng
TIOAUYAWGGLKNG Kol SLATTOALTLOMIKAG EKTTaibEUONG yLaL TN
Snuokpatikn KoUAToUpa, avadEpel OtL oL urtebBuvol yla
TNV EKTTOLSEVTLKN TTOALTIKN Ba tpénel «va evBapplvouv
TIOLS QY WYLKEG TIPOOEYYLOELG TIOU EVOUVOLWVOUV TOUG
MaBNTEG avamTuooovTaG THY QLUTOVOULN TOUG KOL TLG
Se€LOTNTEG KPLTLIKNG OKEWYNG TOUG, Sivovtag Xwpeo yLa th
dwvn Tou padntn, va SnpLoupyncouV pLa SnUoKPATLK
KOUATOUpQ oTNV TAn Kot oto oxoAsio Kat va
TIPOETOLUACOUV TOUG LabnTeg yia tn 6la Blou pdbnon»
(Napdaptnua 5.6.xiii). H attioAoyikn €kBeon ou cuvodeUel
TNV Tapovoa GUOTAON EMLONUALVEL OTL «AUTO OUUPWVEL PE
tnv aroyn tou ZupBouliou Tng Eupwnng yla tov
Xpnotn/pabntn yAwooag wg autdvopo KOWWVIKO
Tapdyovtay, cuveyilel:

H oupnepAndn ™g dwvng Twv Ladntwy Katl Twv GoltnTwy
OTNV KMOLSEUTIKN Sladikacia cuvendyetal oAU
TEPLOOOTEPA ATLO TO VAL EKUALEVUCOUUE TLG ATOWPELG TOUG HE
ToV TPOTO TNG €peuvag ayopag. Analtel mpooeyyioelg ota
TipoypAppaTa oTIouSWV Kal tn Stdackalia ou emTpénouy
OTOUG HaBNTEC va KAVOUV eTUAOYEC, va AapBdavouv
anodACELS, Vo EVEPYOUV BACEL QUTWV TWV AOPACEWV Kol
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These words effectively summarize the educational and
pedagogical ethos that underlies the RPPE and is
elaborated in the RPPE handbook.

It is clear to me that the schools participating in the RPPE
are already doing much to implement the aims of
Recommendation CM/Rec(2022)1. The next section of my
paper provides some specific examples from Slovakia.

va 0§LOAOYOUV TO OTTOTEAECUOTA TOUG. TIPOCEYYIOELS, UE
OA\a AoyLa, TTou avaBETOUV KEVTPLKO POAO OTNV OTOULKN
Kal cUA\OYLKA uTtnpeoia, evBappUVOULV TNV AUTOVOULd TWV
padntwv kat rpostolpalovral yia tn Sia Biou padnon
(2votaon CM/Rec(2022)1, Eneénynuotikd Mvnuovio,
5.b.xiii—xiv)

AuTég oL Aé€elg ouvoiouv amOTEAECUOTIKA TO
EKTIOULSEUTIKO Kal TtadaywyLko Bog mou Baciletal oto
RPPE kat avaAvetal oto eyxelpidio RPPE.

Elval cadég yla péva otL Ta oXoAEla TOU GUUIETEXOUV OTO
RPPE kdvouv 6n toAAQ yLa Tnv UAOTIOINON TWV OTOXWYV TNG
Juotaong CM/Rec(2022)1. H emduevn evotnta Tng
EPYOOLAG LOU TIOPEXEL OPLOUEVO. CUYKEKPLUEVA
nopadelypata and tn ZAofakia.

2. Academic coordinator’s visit to Slovakia,
26-28 April 2023

2. EniokePn akadnuaikol cuvtovioTH oTN
ZAoBaxkia, 26—28 AnptAiov 2023

Accompanied by Mrs Silvia Durkova, RPPE national
coordinator for Slovakia, | visited two of the schools that
are participating in the RPPE and was able to observe two
lessons in the first school and three in the second. Here are
my descriptions of those lessons, which | hope will be of
interest to other schools and teachers participating in the
RPPE.

ZUVOSEUOBHEVOG amtd TNV K. Silvia Durkova, eBviko
ouvtoviotn RPPE yia tn YAofakia, entokedtnka SVo amnod ta
oxoAela ov cuppEeTEXOUV oTto RPPE kat pnopeoca va
mapakoAouBnow dU0 padhipata oto mPWTo oXoAsio Kat
Tpla oto 6evTepo. ESW Elval ot mepLypadEg pou yla autd ta
padnuara, Ta onola eAnilw va evSladepouv dAa oxoleia
Kall KolOnynTtég mou ouppETEXOLV oto RPPE.

Vilko Sulek Elementary School, Hlohovec-Sulekovo

Anpotikoé txoleio Vilko Sulek, Hlohovec-Sulekovo

The school has about 180 students, 40% of whom are
Roma. A minority of the Roma students speak Romani at
home; the majority have acquired Slovak from their
parents, though they may hear Romani spoken by their
grandparents and other members of the community. Those
students who speak Romani at home are sources of
information about the language (vocabulary, grammar,
usage) in the plurilingual lessons described below. The
school’s commitment to plurilingualism is very strong; the
corridors and staircases are decorated with words and
phrases in four languages — Slovak, Romani, English and
German.

One of the biggest challenges faced by the school is to
manage the integration of Roma students in ways that do
not discourage non-Roma parents from enrolling their
children. The principal joined the RPPE because she thought
it might help the school to respond to this challenge. The
vice principal told me that initially non-Roma parents were
opposed to the inclusion of Romani in classroom
communication, but when the RPPE was explained to them,
they changed their minds. Throughout our visit we were
accompanied by a parent who has two children at the
school, a son (12) and a daughter (8). He told us that Roma
and non-Roma students are well integrated, and the non-
Roma are genuinely interested in learning about the
Romani language and Roma culture.

To oxoleio €xeL mepimou 180 pabntég, to 40% Twv omolwy
gival Popd. Mia pelovotnTa TWY Hobntwy Poud Hilaet
Popa oto omitt. H mAelovotnto €XEL OTTOKTHOEL CAOBAKLKA
QIO TOUG YOVELG TOUG, av Kot Uopel va akoUeL Poud va
MALETOL atd TOUG AoV e TOUG Kat GAAA UEAN TNG
kowvotntag. Ocol pabntég phovv Poud oto omitt eivat
TINYEG MANPOdOPLWV YLa T YAWooa (AeELKO, ypappaTLke,
Xpron) ota MoAUYAWOGLKA padrpata o eplypdadovtat
mopakdtw. H 6éopeuon tou axoleiou otnv moAuyAwaooia
glval oAU Loxupn. Ot SLadpopot Kol oL OKAAEG iva
SLAKOOUNUEVEG ME AEEELG KOl PPAOELG O TEGOEPLS YAWOOEC
— OAOBaKLKA, POMAVIKA, QYYALKA KOL YEPLOVLKA.

Mia armo TIg peyaAUTEPEG MPOKANCELG TTOU OVTLUETWTTIZEL TO
oxoAeio glval va Sloxelplotel Ty Eviaén Twy pabntwv
Poua pe Tpomnoug rou dev anobappuvouv toug pn Popd
YOVELG va eyypaouv. ta maidLd toug. H dteuBuvipla
evtaxOnke oto RPPE yiati okédtnke otL Ba prnopoloe va
Bonbnoet to oxoAeio va avtamnokplBel og autr TNV
T(POKANGN. O UTIOSLEVOUVTHG OV ElrTe OTL APXLKA OL N
Poud yoveig ntav avtiBetol pe tnv évtagn twv Poud otnv
£TKOWWVio otnv ta€n, ala otav toug e€nyriOnke to RPPE,
AMagav yvwun. Z& 6An tnv eniokePn pag pag cuvodeue
€vag yoveéag mou xel dUo maudLd oto oxoAeio, évav yio (12)
Kal pio kopn (8). Mag eime otL oL padntég Popd kat pun
Poud sivat kaAd evowpatwpévol Kat oL un Popd
eviladEpovTal TPAYUATIKA va LdBouv yla Tn YAwood Twv
Poud Kot Tov TOALTLo MO Twv Popd.
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Classroom observation

Grade 9 (15 years old; 3 boys and 4 girls; 3 of the girls are
Roma)

Mapatripnon otnv tdén

9n taén (15 etwv, 3 ayopta kat 4 kopitola, 3 ano ta
kopitota givat Pouc)

Usually there are 10 students in the class, but on the day of
our visit three were absent sick. The lesson was taught by
the German teacher; the topic was clothes and fashion.
When we joined the lesson, the students were working in
three groups to compose a dialogue on this topic. One
group was working on German, one on English, and one on
Romani (two of the three Roma girls speak Romani at
home). All dialogues were read aloud and translated into
Slovak. When they had presented their dialogues, the
students added new words to a multilingual poster at the
back of the classroom. The lesson ended with some
grammatical comparisons between the four languages. The
teacher showed great skill in bringing English, German,
Romani and Slovak into interaction with one another. She
explained that she uses lessons like this on a regular basis
to promote her students’ plurilingual awareness.

JuvnBwg umtdpxouv 10 padntég otny Tagn, aAAd TNV nUEpa
NG eniokePng pag EAeuntav TpeLS dppwotol. To padnua
Sidate o Meppavog daokalog. To BEpa Tav pouxa Kal
puoda. Otav punnkope oto pabnua, oL pabntég epydloviay
O€ TPELG OMASEG yLa va cuVBEooUV €vav SLAAOYO YL AUTO
10 B€pa. Mio opada epyaldtay ota YEPUAVIKA, Uia oTa
ayyAkd kat plo ota popavika (SUo amod ta tpia kopitola
Poud phouv Poud oto ortitt). OAot ot Stdhoyol
StaBaoctnkav Suvatd Katl HETaPPACTNKAV 0TA CAOBAKIKA.
Otav mapouciacayv Toug SLaAdOYyoug TOUG, oL LabnTEg
npocBecav véeg Aé€elg oe pa moAUYAwoon adioa oto
Tilow KEPOG TNG TAENG. TO HABN A TEAELWOE UE KATIOLEG
YPOUUATIKEG OUYKPLOELG METALY TwV TECAAPWY YAwoowv. O
Sdaokalog £6eL€e peyahn de€Lotnta oto va hEpeL o
aMnAeniSpaon ta AyyAika, To Feppavikd, ta Popd kot ta
YAoBakikd. EEQynoe OTL XpNOLUOTIOLEL OB LaTa OTIWE QUTO
O€ TAKTLKA BAon yLa va mpowBnoeL Ty MOAUYAWGCOIKA
gvalodntonoinon Twv HabnTtwv Tng.

Grade 5 (11 years old; 10 girls and 10 boys; 7 are Roma but
only 2 girls speak Romani at home)

5n taén (11 etwy, 10 kopitota kat 10 aydpte, 7 ivat Poud,
aAda povo 2 kopitota ptAovv Poua oto omitt)

This lesson was taught by the English teacher. As we
entered the classroom she switched from synonyms to
antonyms, using pictures to illustrate night and day, left
and right, straight and curly hair, wide and narrow lanes,
fat and thin boys, dry and wet, full and empty. As in the
Grade 9 lesson, the principal language of communication
was Slovak, but English and Romani were also used. Part of
the teacher’s aim was to show that Romani doesn’t behave
in exactly the same way as Slovak and English. The work on
antonyms was continued in groups, boys vs. girls; the boys
won, making fewer mistakes than the girls. The lesson
ended with recapitulation reinforced by a worksheet that
students began to complete individually and were asked to
finish for homework. The second part of the worksheet
invited students to come up with their own synonyms. The
plurilingual focus of the lesson clearly added to its
communicative effectiveness, while containing a lot of
explicit and implied intercultural content. In my view this
was another excellent lesson: the students were very
involved and clearly interested.

AuTo To pabnpa 6idage o kaBnyntng AyyAtkwv. Kabwg
UItAKapE otV Ta€n AANae oo Ta CUVWVU L oTa
QVIWVUHA, XPNOLLOTIOLWVTAG ELKOVEG YLOL VO OTTELKOVIOEL TN
VUXTQ KOlL TN MEPQ, aPLOTEPA Kol SEELd, LoLa Kol oyoupd
paAALd, Gapdid Kat oTEVA SPOHAKLO, TIOXLA KAl AETITA
ayopLa, OTEYVA Kal Uypad, yepata Kat adeta. Onwg koL oto
padnua tng 9ng tagng, n kUPLA yYAwooa enkolvwviog nTav
Ta cAoBakikd, aAAd xpnotpomnol)nkay eniong ta ayyAlka
KalL ToL POMLAVIKA. MEPOG TOU GTOXOU TOU SAOKAAOU NTAV Vo
SeieL otL 0 Popa dev cuumepLpépetal akpLBwg pe Tov idlo
TPOTO OMWG Ta YAoBaka kat ta AyyAikd. H epyaaia yia ta
QVTWVUHA CUVEXIOTNKE O0E OUABEG, ayopLa EVaVTioV
KOPLTOLWV. Ta ayopLa KEpSLoav, kavovtag Ayotepa Aadn
aro ta Kopitola. To pabnpa teAeiwoe YUe TNV
avakedahaiwon mou evioxuBnke and éva GUANo epyaociag
TIOU Ol MaBNTEG APXLOAY VO GUUTTANPWVOUV OTOULKA KOl
Toug InNTrBnKe va OAOKANPWOOUV YLaL TNV EPYACLA OTO
oritL. To 6gUtepo HEpog Tou pUAAOU gpyaciog kahovoe
TOUG HaBNTEG va Bpouv Ta SLIKA TOUG cuvwvupa. H
TIoOAUYAWOOLKN €0TiooN TOU Labrpatog npooebeoe cadwg
OTNV EMKOLVWVLAKI TOU QTOTEAECHOTIKOTNTA, EVW TIEPLELXE
TOAU c0dEC Kol UTIOVOOULLEVO SLATTOALTLOULKO
TEpLEXOLEVO. KaTd tnv dmor pou, auto ntav éva dAho
€EAUPETIKO LABNUA: oL HaONTEG CUMMETELXAY TTOAU KOl
oadwg evbladépovrav.

Ludmila Podjavorinska Elementary School, KoSice

Anpotiko ZxoAeio Ludmila Podjavorinska, Kosice

Situated on a large housing estate that has become a Roma
settlement, the school is easily the largest of the
participating Slovak schools with 800 students, all of them

TomoBeTnUévo og €val LEYAAO CUYKPOTNLA KOTOLKLWY TIOU
€XeL ylvel okLopdg Poud, to oxoleio sivat eUkoha To
MeyaAUTEPO ard T CUMUETEXOVTA CAOBAKLKA OXOAELQ e
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Roma. There are nine Romani-speaking assistants, all of
whom work with grades 1-4 (the first level of basic
education). Several years ago, the school introduced the
practice of teaching students in smaller groups and
reducing lesson time from 45 to 35 minutes; these
measures resulted in higher levels of student engagement
and better student behaviour. Next year the school plans to
introduce Romani classes; some teachers are able to teach
curriculum content through Romani, which will make it
possible to introduce a certain amount of CLIL (content and
language integrated learning). The school teaches only one
foreign language, English.

800 pabntég, dAot Poud. Yridpyouv evvéa BonBol rou
MAoUV Poud, 6AoL Toug epyalovtal pe Toug Babuoug 1-4
(to mpwro eninedo tng Baotkig eknaidbevonc). Mpw ano
QPKETA XPOVLA, TO OXOAELO ELONYaYE TNV TPOKTLKA TNG
SLdaokaiag Twy HabnTwy o€ PIKPOTEPES OUASES KL TNG
MELWOoNG TOu XPOVou Ladnudtwy amno 45 og 35 Aemtd. Autd
Ta METPA Eixav WG amotédeopa uPnAotepa emnineda
OUMHETOXNG TWV HoBNTWV Kat KaAUTEPN CUUTEPLPOPA TWV
padntwv. To emopevo €tog 1o oxoleio oxedLlaleL va
gloayayel pobnuata Poud. Oplopévol Saokadol eival o
B€on va 618a&ouV MEPLEXOLLEVO TOU TIPOYPAUATOG
onoudwv PEow TwV Popd, yeyovog mou Ba emtpéPel tnv
€lOAyWYI €VOG OUYKEKPLUEVOU OYKou CLIL (oAokAnpwuévn
HAaBnon mepLlexopévou Kal YAwooag). £To oxoAelo
SLOAOKETAL LOVO pia E€vn YAWooa, TO ayyALKd.

Classroom observation

Grade 1 class (6 years old; 12 girls and 4 boys)

Mapatripnon otnv taén

1n taén (6 etwv, 12 kopitata kot 4 ayopla)

For the first 20 minutes of the lesson, the Roma assistant
told the students a fairy tale in Romani about Marikla, a
traditional Roma bread, who comes to life like the
Gingerbread Man. The students were evidently familiar
with the story, which they gave their full attention, it
included a song that they sang with enthusiasm.

In the second part of the lesson the teacher used the
interactive whiteboard to give the students a quiz on the
story in Slovak. This struck me as an excellent way of using
Romani to support the development of students’
proficiency in Slovak. Students came up singly to answer
the questions, which summarized the story in very simple
phrases. Occasionally the assistant provided clarifications in
Romani. All correct answers were applauded by the rest of
the class.

In the third part of the lesson, students worked individually
colouring in copies of the monochrome graphic of Marikla
that had been displayed on the whiteboard to accompany
the telling of the story. While doing this, one student
started quietly singing the song from the story.

Yto mpwta 20 Aemta Tou padnpatog, o fonbaog Poud eine
OTOUG MaBNTEG Eva mapapUBL oTa PORAVIKA YLOL TN
MapikAa, éva mapadootako Pwul twv Poud, mou
{wvtaveLel oav tov Mehohwpo. Ot pabntég ftav
TPodOVWGE EEOLKELWHEVOL LLE TNV LoTOPLA, TNV omoia
€6woav TNV MANPN MPoooxr Toug, mepAappave éva
TPayoLdL TTou Tpayoldnoayv e evBouolacud.

310 6gUTEPO UEPOG TOU HABAATOC 0 SATKAAOG
XPNOLLOTIOINCE TOV SLAdPAOTLKO TIVOKA YLaL VOL SWOEL OTOUG
paBntég éva kouil yla Tnv Lotopla ota cAofokikd. AUTO
HoU dAVNKE WG EVAG EEALPETIKOG TPOTOG XProNG Twv Poud
yLoL TNV UTTOOTHPLEN TNG AVATTTUENG TNG EMAPKELOG TWV
padntwv ota JAoBakika. Ot pabnteg npbav povol Toug yia
VOl QTIOVTIOOUV OTLG EPWTIOELG, OL OTOLEG cUVOYILTAY TNV
Lotopia o€ moAU amAég dpaoels. MNeplotaciakd o Bonbaog
€6Lve SLEUKPLVIOELG OTO pOLLaVLKA. OAEG OL CWOTEG

QAT OELG XELPOKPOTNBNKAV OO TNV UTIOAOLTIN TAEN:

270 Tpito MEPOG TOU HaBrUaTOG, OL LaBNTEG EpyATTHKAV
OTOMIKA XpwpaTilovTag avtlypado Tou HovOXpWHoU
ypadLkol tng MapikAag mou eixe epudavioTel otov mivaka
ylo va cuvodeloeL TNV adrynon tng Lotopiag. Evw to ékave
QUTO, €Vog LaBNTNG ApxLoe va Tpayoudd nouxa To
TPayoULsL amo Ty Lotopia.

Grade 2 (7 years old; 8 boys and 7 girls)

2n taén (7 etwv, 8 aydpla kat 7 kopitola)

The topic of the lesson was animals, and throughout, the
words for different animals were given in Romani and
Slovak. The teacher is not herself a Roma, but she is
learning Romani; she had a Romani-speaking assistant.

The teacher began the lesson by asking students to identify
animals on picture cards and say what they were in Slovak
and Romani. Individual students were called up to write the
names of animals on the whiteboard, the focus being on
correct spelling in both languages. The teacher got the
students to count the number of letters in each word. Then

To Béua tou padiuartog Atav ta wa Kal Kab' 6An tn
Slapkela, ol Aé€elg yia Stadopa Lwa 566nkav ota Poud kat
ota YAofakikd. H Saokdha Sev eival n (bla Poud, aAA&
paBaivel Poud. eixe évav Bonbo mou phovoe Popd.

O Saokahog Eekivnoe To padnpo INTwvtoc amnod Toug
HaBnTég va avayvwpioouv Ta {wo o KAPTEAEG LIE ELKOVEG
KQLL VOL TTOUV TL ATV 0TA CAOBAKLKA KOl OTOL POUAVLKAL.
Mepovwuévol padntég kKAnbnkav va ypaouv ta ovouata
Twv {wwv otov mivaka, Ke éudacn otn cwoth opboypadia
Kalt otig Vo yAwooeg. O Saokalog £Bale Toug Hadntég va
LETPROOUV TOV apLBUO TWV ypappdtwy os KABe AEEn. 2Tn
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she revised the words mentioned in the lesson, and there
was further writing of individual words by the students.

The teacher introduced the next part of the lesson by
reminding the students that they had already learnt the
words in Slovak and Romani for parts of the body and
professions. She placed a number of cards containing words
for professions on one of the tables, the students gathered
round, and they had to identify different professions by
pointing to the appropriate words in Slovak and Romani.

Finally, the students were told to take out their notebooks
and on the next clean page write today’s date in Slovak,
which the teacher wrote on the whiteboard for them to
copy. They then had to draw a picture of their favourite
animal, and below it to copy and complete the Romani
sentence “Me rado " (“I like ”). This activity
reflects the logbook concept that | proposed in my second
discussion paper for RPPE teachers. Unfortunately, | didn’t
have a chance to ask the teacher whether that is where she
got it from.

ouvéxela avabewpnoe Tig Aékelg mou avadEpBnKay oto
MABNUa KoL EyLve MEPALTEPW YPADH LEUOVWUEVWY AEEEWY
ord Toug Hadntég.

0 &dokahog mopouciooe To EMOWEVO HEPOG TOU LOBNUATOG
unevBupilovtag otoug HaBnTég Ot eiyav A&N HABeL TIg
A€€elc oTa CAOPBAKIKA KOL 0T POUOVIKA YL LEPT TOU
OWHATOC Kat emayyéAparta. TonoBEtnoe évav aplOuo
KQPTWV Tou Tepleiyav AL yLa emayyEALOTA OE €Val ATO
Ta TPATENL, oL MaBNTEC CUYKEVTPWONKAY KAl EMPETE Vol
gvtomioouv Sladopetikd emayyEApata Seixvovroag Tig
KATAAANAeg Aé€eLg oTa CAOBAKLKA KOl OTOL POMAVLIKAL.

TéMog, elrmav otoug pabntég va Byalouv Ta onpelwpaTapLa
TOUG KaL otnv enopevn kaBapn oeAida va ypdouv tn
ONUEPLV NUEPOUNVia ota cAoBaKLKA, TNV omoia o
daokalog eypale otov mivaka yla va avtlypaouv. Enetta
Enperne va {wypadiloouv pLa LKOVO TOU QYOTTNEVOU TOUG
{wou KAl oIto KATW va avTlypadouv KoL Vo CURTTANPWoOoUV
TNV nmpotacn ota Popd «Me rado » («Mou apéoel

»). Autn n 6paoTNPLOTNTO AVTIKATOTTPLLEL TNV
€vvola ToU NUepoAoyiou mou TpdTeLlva oto Seltepo
gyypado oulntnong yla ekmatdeutikoug RPPE. AuoTtuxwg,
Sev giya tnv eukalpio v pwTHow tn SAokAAa av To TpE
Qo eKel.

Grade 5 (11 years old; 10 girls)

5n taén (11 etwv, 10 kopitola)

The previous day the class had read Hans Christian
Andersen’s fairy tale The Snail and the Rose Tree. The
teacher began this lesson by eliciting a reconstruction of
the story. She then encouraged the students to identify
common features of fairy tales: they begin “Once upon a
time ...”; they have a happy ending; things like snails and
rosebushes can talk to one another. After this introduction
the teacher distributed a handout (also displayed on the
whiteboard), which began with a summary of the story in
Slovak. A student read the summary aloud, then the class
worked through the following tasks:

1. Write a dialogue between a snail and a rosebush in
Slovak and Romani. When the students had done
this, one of them read the dialogue she had
written in Romani and another read what she had
written in Slovak.

2. A word wall in Slovak referring to the
characteristics of the snail and the rosebush. The
students used different colours to indicate which
words belonged to the snail and which to the
rosebush.

3. Five drawings of a snail, each with the jumbled
letters of one of the words in the wall. The
teacher’s supporting commentary implied a lot of
moral/ethical judgement: the selfishness of the
snail contrasted with the kindness of the rosebush,
etc. Again students read their solutions aloud.

4. Five true/false sentences with the same focus on
moral/ethical judgement.

Tnv mponyouuEevn LEpa n Tan eixe StaBacel To mapapvoL
Tou Xavg Kpiotiav Avtepoev To GaALyKApL Kat N
TplavtadpuAAld. O dackahog Eekivnoe auTo To padnua
TIPOKOAWVTOG LA OVOKOTOOKEUN TNG LoToplag. 3TN
OUVEXELO EVOAPPUVE TOUG MaBNTEG VoL EVTOTTIOOUV KOWVA
XOPOKTNPLOTIKA TWV TapapuBLwyv: Eeklvouv « Mo popd KL
€vav Katpo...». EYouv alolo TENOG. TpAy AT OTWGE TO
oaAlykapla Kat oL TpLavtaduAALEG pmopolv va PAcouV
pEeTagl Toug. META oo auTr Thv eLoaywyn, o 8aokaAog
poipaoe eva pulradio (emiong epdaviletal otov mivaka),
To omolo &ekivnoe pe pia mepiAndn tng Lotopilag ota
oloBakika. Evag pabntng dtaBace tn cuvoln Suvatd Kad,
OTN GUVEXELQ, N TAEN TIPOYLOTOTIONOE TIG AKOAOUBEG
epyaoliec:

1. Tlpayte evav SLaAoyo avapesa o€ Vo OoALyKApL
Kot pLa TplavtaduAiid ota cAoBakika Kot oTa
popavika. Otav ot LabnTég to ékavav auto, vag
arno autoug SdBace Tov Staloyo mou eixe ypayel
ota Popd kat évag aA\og StaBaoce autd mou eixe
ypaWeL oo SAOBAKLIKA.

2. 'Evag toixog Aé€ng ota cAoBakikd ou avadEpeTal
0T XOPOKTNPLOTIKA TOU COALYKOPLOU KOt TNG
TpLavtadpuAALdg. OL pabntég xpnotponoinoayv
SLadOPETIKA XpwHATA Yo va uTtoSel&ouy molLeg
A€€eLc avrKay 0To CaALyKAPL KL TTIOLEG OTNV
TPLavTaduAALdL.

3. Mévte ox£dla evog oaAlykaplou, To Kabéva Ue Ta
UMePSEUEVA YPAMMATA |LLAG ATIO TIG AEEELG OTOV
Toixo. To uooTNPLKTIKO OXOALO Tou SackAAou
untovooUaoe oA NBKA/NOWKN Kplon: 0 EywLoUOG
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5. The students had to respond to an open question
in either Romani or Slovak

At the end of the lesson the teacher asked the students for
an evaluation: thumbs up or down. All thumbs went up.

TOU oaALyKapLloU o€ avtiBeon e TNV EVYEVELA TNG
TpLavtapuAALAG, KATL Kot TaAL oL pabntég
SuaBaocav duvatd tig AUCELG TOUG.

4. Névte owotég/AABo¢ poTAoELC Le TNV 16La
gotiaon otnv hBwKNR/nBwn kplon.
5.  OLMOBNTEG EMPETTE VAL ATAVTIOOUV O€ [LA OVOLXTH
epwtnon eite ota Poud eite ota TAoBaKikd
210 TéAoG Tou pabruatog o §&ckahog Irtnoe amnod Toug
paBnTéG pia afloAdynon: umpdpo mavw f katw. OAot ot
QVTiXELPEG QVEBNKOV.

3. RPPE reporting requirements

3. Anoutioe avagopag RPPE

As | have explained at recent online meetings, | need
schools to report to me via their national coordinators at
the end of the school year, while the Council of Europe
needs schools to submit a narrative report together with
their financial report at the end of the calendar year.

| know how busy teachers are, and that is one of the
reasons why | decided to adopt the Exploratory Practice
approach to documenting and reporting on RPPE activities.
This approach is explained in the RPPE handbook (section
2.6) and in the discussion paper that was circulated in
advance of my first online meetings with schools;
essentially, it aims to use the documentation of day-to-day
teaching activities as evidence. Another reason for
following the Exploratory Practice route is its emphasis on
student participation and the importance of listening to the
student’s voice (see section 2 of this paper). Some of the
ways in which we can do this in the classroom are described
in section 3.2 of my second discussion paper.

In an attempt to keep the burden of reporting to a
minimum, | have designed a simple reporting template that
you should use for both reports, at the end of the school
year and at the end of the calendar year.

Onwg éxw £€nynoeL og MPOoHATEG SLASIKTUAKEG
OUVAVTHOELG, XPeLalopal Ta oxoAeia va pou avadpépouv
MEOW TWV EBVIKWY CUVTOVLOTWVY TOUG OTO TEAOG TOU
OXOALKOU £TOUG, EVW TO ZUKBOUALO TG Eupwrng XpetldleTal
Ta oxoAeia va utoBalouv pia adnynuatikr €kBeon pall pe
TNV OLKOVOLKI] TOUG €kBgan 0TO TEAOG TOU NUEPOAOYLAKD
£10G.

M'vwpilw mooo anacxoAnuévol ivat oL SAcKaAoL Kal auTdg
€lval évag amo Toug AGyoug yLa Toug onoioug arnodactoa
V0. ULOBETNOW TNV TPOCEYYLON TNG ALEPEUVNTLKNG
MPaKTKAG yLa TNV TEKUNPLwon Kal Tnv avadopd
Sdpaotnplotitwy RPPE. Auth n mpooéyylon e€nyeital oto
gyxelpidlo RPPE (evotnta 2.6) kal oto €yypacdo culTtnong
TIOU KUKAOGDOPNOE TIPLV OO TLG TPWTEG SLASIKTUAKES
OUVAWVTIOELG IOV L€ OXOAELQ. OUOLAOTLKA, OTOXEVEL OTN
XPNon TG TeEKUNPLWOoNG TWV KOBNUEPLVWV SLOAKTLKWY
SpaoTnPLOTATWY WG amodeLén. Evag aAlog Adyog yla va
akoAouBnoete tn Sltadpopr) TNG ALlEpeUVNTIKAG NMPAKTIKAG
glval n éudaon mou Sivel 0Tn CUUMETOXN TWV LadnTwV Kot
0Tn onuacla TG akpoaong tng pwvng tou padntn (BA.
€VOTNTA 2 AUTAG TNG Epyaociag). Mepikol amod Toug Tpomoug
LLE TOUG OTIOLOUG UTIOPOULE VOL TO KAVOUE QUTO OTNV TAgN
neplypadovral otnv evotnta 3.2 tou deUtepou eyypadou
oU{ATNONG MoU.

Y& pLo mpoomnaBela va meplopiow to Bapog Tng avadpopdg
OTO EAAXLOTO, EXW OXESLAOEL Eva artAd POTUTTO avadopAg
TIOU B TIPETEL VL XPNOLUOTIOLEITE Kl yLa TG U0
avodopEG, 0TO TEAOG TOU OXOALKOU £TOUG KOl OTO TEAOG TOU
NUePOAOYLAKOU ETOUC.

4. The second and third school years of RPPE
implementation

4. H dsutepn Kat TPitn OXOALKN XPOVLA
edpappoyng PNE

In 2022/2023 my chief concern has been to get to know
each of the twelve participating schools and learn as much
as possible about the challenges specific to their context. It
is clear that each of the schools is different from all the
rest, which means that each of them has its own distinctive
contribution to make to the RPPE.

To date | have communicated with schools via the national
coordinators. Starting in September 2023, | intend to add a
second level of online communication, directly with one
teacher in each school. If they have not already done so,

To 2022/2023 10 KUPLO HEANUA LOU ATV VA yVwpiow
KaBeva aro ta Swdeka oxoAela TOU CUMHETELXAV KaL va
HaBw 600 To SUVATOV MEPLOCOTEPQ YL TLG TIPOKANCELG TIOU
oxetilovral pe To meptBarlov Toug. Eival cadég otL kabe
€va arnd ta oxoAeia sival Sladopetiko anod ola ta
UTOAOLTTO, TTPAYOL TTIOU OhUaiveL OTL TO KaBéva amod autd
€xeL tn 81k Tou Eexwplotry cupPoAr oto RPPE.

MéExpL oNUePa £XW ETUKOWWVNOEL e TOL OXOAELQ HECW TWV
€6VIKWV cuvtovioTwy. Ao Tov Zentéupplo tou 2023,
okomeLw va MPocBéow éva 6eUTtepo eminedo SLASIKTUAKNG
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principals will be asked by their national coordinator to
nominate a teacher with whom | can communicate directly
via e-mail and on Zoom. It will be an advantage if the
nominated teacher speaks English.

Using these new channels of communication, in 2023/2024
I hope to explore in greater depth the different versions of
the plurilingual and intercultural approach that are being
implemented in the participating schools and to discuss
with teachers how | can best document their contribution.
We also need to consider how best to gauge the impact of
the RPPE during the third and final school year of its
implementation.

When they have their annual in-person meeting in
Strasbourg in June 2023, the RPPE coordinators will discuss
a dissemination plan that (among other things) will seek to
(i) establish communication and exchange between the
four schools in each participating country; (ii) establish
communication and exchange among all twelve RPPE
schools; (iii) raise awareness of the RPPE (issues,
challenges, achievements) in the education systems of
participating countries and further afield.

erkowwviog, aneuBeiag pe évav Sdokalo os KaOe
oxoAeio. Edv bev 0 €ouv KAVEL 6N, 0 €BVIKOG
ouvtoviotig Ba {ntrioel and toug SleuBUVTEG va oploouv
€vav 6ACKAAO |LE TOV OTOLO UIMOPW VA EMKOVWVHOW
arneuBelag péow e-mail kaL oto Zoom. Oa givat
TAeovéKTNa €dv 0 uroPridLlog SATKAAOG UAG ayyALKA.

XPNOLUOTOLWVTOG OUTA TaL VEQ KOVAALDL ETILKOLVWVLAG, TO
2023/2024 eAni{w va Slepeuvriow og peyaAlTtepo BABog Tig
SLaOPETIKEG EKSOXES TNG TTOAUYAWOOLKAG KOl
SLATIOALTIOMLKAG TIPOCEYYLONG TTOU edapuolovial ota
OCUHLETEXOVTA OXOAELQ KOL VO CUINTHOW LLE TOUG
SAOKAAOUC TIWG LUIMOPW VAL TEKUNPLWOW KOAUTEPA T
OoUpBOAN Toug. Mpémel emiong va e§ETACOUUE TWG VOl
HETProoupe KaAUTepa Tov avtiktumo tou RPPE katd to
Tpito KaL TeEAEUTALO OXOALKO £T0G EdapuOYNG TOU.

‘Otav €X0UV TNV ETHOLO AU TOMPOCWITWS CUVAVTNON TOUG
oto XtpacBoupyo tov lovvio tou 2023, OL GUVTOVLOTEG TOU
RPPE Ba culntriioouv £va ox€dLo 51adoaong mou (LeTaEw
aMwv) Ba embLwéel (i) va dnuLoupynoeL emwovwvia Kot
avtoAAayn METAEL TWV TECCAPWY OXOAElWY Og KABe
OUMMETEXOUOA XWPO. (ii) dnuioupyla emikowwviag Kat
avtoAAayng LeTagl Katl twv dwdeka oxoleiwv RPPE- (iii)
gvaloBntomnoinon oxetika Le to RPPE (B€uata, mpokAnoELg,
EMTEVYLOTO) OTA EKTALSEVUTIKA CUOTNLATO TWV
OUMETEXOUOWY XWPWV Kot OXL LOVO.

David Little
25 May 2023




