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ITPOAEI'OMENA

To mapdv te0)0¢ TOoV Aghtiov Exmoidevtikng ApOpoypapiog ival To Tpito TOL OMUOGIEVETIL
0€ MAEKTPOVIKT] HOPPT KOl TOVTOXPOVO TO SEHTEPO MOV KLKAOQOpPEL amd To Ivotitovto
Exnodevtuicnic IoMTikng.

MMopakorovbovtag otevd Tig €EeMEEIG OTOV YDPO TOV EMGTNUOVIKOV TEPLOSIKDV
EKTALOEVTIKNG BepotoAoyiag, mapoatnpovpe 0Tl TAEOV TOAAEC OO TIC TEPLOOIKEG EKOOCELG
OV GUUTEPIAAUPAVOVTAL OTIG TNYEC UOG ONUOGIEDOVTOL KOl MAEKTPOVIKA 1 OTOKAEIGTIKA
niektpovikd. Q¢ ek tovtov, 10 A.E.A. 38 mepilaufdaver oamodeitiopéva apbpo mov
wpoépyovtal amd eENvra téacepa (64) Evtuma kot dmdeko (12) dladikTvaKd TEPLOJIKA, EVHD
Kol oo TIG EVVEN EMIGTNUOVIKEG EMETNPIOEC TOV ATOTEAOVV TTNYEC TOV, 01 000 TAEOV giva
npooPaciueg €& olokAnpov Kot niektpovikd. H didxpion avty éxel armotunwbel kol 6tov
KOTAAOYO TV TNYDV HOG, MGTE VO SIEVKOADVOEL 1 EpEuva TV OVAYVOCTTMOV LLOG.

Na onuewwoovpe, emiong, 601t oto A.E.A. 38 dev meprthapuPdvovior mMAEKTPOVIKEG
TOPATOUTES Y10 TIG S1OUKTOPIKES SaTPPEG, KabMG o1 S1eVOVVGELG OVTEG Y10 AELTOVPYIKOVG
AOyoug  evdéyetor vo  tpomomombouv amd to E.K.T. Ov evdopepoduevol, OUMC,
TANKTPOAOYDOVTOS G€ pia unyovn avadimong tov titho ¢ dtpiPng mov embovpodv va
avayvooovy (m.y. Google k.4.), uwopohv va 0dnynbovv dueso TNV AvTicToLyn NAEKTPOVIKY
tomofeaia.

MMopdAinia, N niektpovikn Paon dedopévmv Tov AEATION GUVLTTAPYEL LE TNV TEPLOSIKT|
NAEKTPOVIKT] TOL HOPPT| 6TOV 16T0YX0Po TS BipAodnkng tov LE.IL., dote va glvar svéAuctn
N aval)mon Kot avaktnon PAOYpPaEIK®OY EYYPOPOV IO TOVG YPTOTEC Y10, OTOLOOMTOTE
0éua g IModaymykng 1 Tov Yevikdtepov x®pov ¢ Exmaidevong toug amacyoAel.

Mg QUAMKOVG YOPETIGUOVG,

O ITPOEAPOX TOY LE.IL

XOTHPIOX T'KAABAX
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I. APOPA LE EAAHNIKA HEPIOAIKA*

1. IXETOPIA THX EKITAIAEYXHX

AAEZIOY XPIETOZ, «H mpoc@opd 1ov kopv@aiov mowayoyodv Anpqtpn [invev,
Koota Xotnpiov, Mydin [Morapadpov kor Pélac Ipfprdtn oto épyo g EITON»,
Oduaro loioeiog, y. 43-44 (2011), oc. 97-107.
*'Anvog, Anpntpng (1882-1943) *Zwtnpiov, Kdotag (1889-1966) *lamapovpog, Miyding
(1893-1963) *Iuppuntn, P6la (1898-1977) *Ewviaia [Maveriadikny Opydvoon Néov

I'OYBIAZ AIONYZXHE, «Awaypovikny EEEMEN Tov Avicotiitov llpécPaonc oty
Tpurropadpia Exmaidcvon (1993-2004): evocitels Yo avTioTpoRt] TOV TAGE®V PETA TNV
gpappoyn ¢ “Merappudpiong Apcévn’», Embeapnon Korvwvikwv Epsovaov, ty. 132-133
(2010), oc. 99-146.
*Tavemotmua - Eioayoyikég eéetdosg  *loomta  *Kowovikés 1ageig  *Exmodevtikég
petappudpiocelg *Exmaidevon - EAAGSa  *@swpntikn| Epguva
¢ 'Eva onpovtikd koppdtt e Aeyopevng «Metappubuiong Apcévi» apopodoe TV aAlaym|
npodcPacng oty Tprtofdadpio ekmaidevon, HEGH TS YEVIKOTEPNG avadidpdpmong Tov
Aokeiov. Baoikol 61dyol Tov TapodVTOg KEWWEVOL £ival 1 LEAETN TV TACEDV TPOGPOoNG TNV
TprtoPddpa ekmaidevon, HEG® TOL GLGTIHATOG TV TAVEAAN VIOV eEeTdoE®V, Y10
OUYKEKPLUEVEG KOTIYOPIEG ATOPOITMV, OVAAOYO LLE TO EXAYYEALLN KO TO EKTOLOEVTIKO
EMIMESO TV YOVEDV, Y100 TPELG SIUPOPETIKES XPOVIKEG GTIYHEG: TOL ko dn potid €t 1993-94,
1998-99 kot 2003-04. Baowkdg 616x06 eival va e£eTac80bv 01 TOGOTIKES Kol TOLOTIKES
OAAOYEC TTOL TOPOVCLACTN KOV 0TOVS AgIKTEG AVTITPOGHOTEVGNG, Kol Vo cuvoeBodv e
AVTIOTOLYES AAAAYEG OTNV OYOPd EPYOCIOG KOl TIC EMAYYEALOTIKEG TPOOMTIKEG CUYKEKPIUEVDV
eMoTNHOVIK®OV KAGdwV. Emiong, emyeipeitatl va armotiundei n «Metappobuion Apcévn»,
10lmg 66OV 0POPAE GTOVG OLOKT PLYLEVOLS PLAOO0EOVS GTOYOVG TG, TTOL EXOVV VO KAVOLV e
™V IPodinon ¢ «IGOTUNG TPOGPOCNS GTNV EKTOIOELTIKY dtodikacio, aveEapTHT®MS
KOWV®VIKTG TTPOEAEVGTIC» KOUL TNV TTLPOYN «ICOV EVKALPLOV Y10 OAOVC.

AAMANAKHZ MIXAAHZ, «ITawdaymyikog Adyos koar EOvikég Alhog 6TV mepiondo Tov
Meoomorépov», Emotiues Aywyng, ty. 2 (2011), oc. 197-219.
*Exnaidevon - Iotopla - 1910-1941 *Mewovotmreg - Exmaidevon *Efvoyvuyoroyia
*Exmondevtikn] moatikny  *Exmodevtikdg Ophog  *I'Anvog, Anuntpng (1882-1943)

o Starting with the assumption that, in the history of the Modern Greek State, the presence of
the ethno-cultural "Others" is not a new phenomenon, the writer attempts to look into how
the national "other" is treated in the context of educational policy and pedagogical
discourse in the time between the Wars. Specifically, he considers a) the relative
institutional texts and b) the classification or concealment of the national "other" in the
context of the pedagogical word of the era, taking indicatively texts from two pedagogues:
the famous Demetrios Glenos and the less known (if not unknown), Nikolaos Karachristos,
who played an important role in the educational events of the time. The ultimate goal of
this study is to contribute to answer to the following question: if what we call today



"intercultural education and training" and "intercultural discourse" has a historical
precedent and thus could be interfacing the Greek pedagogical tradition.

MIIETZAX I'TANNHE, XAPAAAMIIOYEZ AHMHTPHX, AMAPANTIAOY KYPIAKH, «Ta

APAOTE avayveooTikd Pipiic Tng skmadevTikilg perappvOpiong 1917-1920 ko n

0&LoL0YN 61 TOVG 0T TOVS EKTULOEVTIKOVG», Emiothues Aywyng, Tx. 2 (2011), oc. 175-196.

*Eyohkd PPiia - Iotopia  *A&odoynon  *Exmawdevtikég petoppvbuicerg - 1913-1985

*Exmondevtikol *Amotédeopua €pguvog  *ANUOTIKIOUOS Kot ONUOTIKIOTES

e With our study we are trying to investigate the conditions of the introduction in the Greek

school of the first school reading books in demotic language and to record the attitudes of
teachers in the areas of Athens and Piraeus, based on the data derived from the responses to
a questionnaire that was sent in early 1918 by their inspectors. The teachers were asked to
evaluate the new textbooks as for three axes: the content, the linguistic form and their
methodological approach. The method of the qualitative content analysis was preferred for
the processing and the analysis, aiming at the comprehension and interpretation of the
material in question.

TZHKAY XPHZTOZ, «XpnpotoddTnon Tg eKnaidevong Kol tpocsfacn 6t1o oyoreio: éva
napaderypo ané v tpotofadpia eknaidcven tov 190v mvdver», Exraidcvuxy Koivotya,
1. 96 (2010), oc. 23-31.

*Exmaidevon kot kowvovia  *IIpotopfdda Exnaidevon *Exmaidevon - Owcovopikés andyelg
*MabOntéc *Eykatdiewymn omovddv *Tvuvaikes - Exnaidevon - lotopia - 1830-1893

XATZHAHMOY AHMHTPHZ XP., «Xvintaovrteg yio 10 taper00v, To Tapov Kot 1o pérlov

MG EMUOPPOONS TOV EKTOULIEVTIKOV TOV V0 GYoMKOV Pabuidwv otn yOpo poc»,

2vykprauxn kou Aiebvig Exmaidevtikn EmBewpnon, tx. 16-17 (2010), co. 55-71.

*Exmodevtikol - Empopowon  *lotopia ¢ Exnaidevong  *Exmoidevtikol - Exmaidevon

*OewpnTiKn Epevva

e XV mapovoo epyocio yivetol mpoondOeia oplofETnong e EMUOPP®ONG, TEKUNPLDOVETOL

N ovayKooTTd TGS, Tapovctdovtat ta £10m ¢ kabde Kol 1 KATAGTAGT TOL EXKPATOVGE
KOl EMKPOTEL CNUEPO OTNV ETUOPPMOOT] TOV EKTOUOEVTIKDV, ETICNUOIVOVTAS GLYYPOVOC
TPOPANLLOTO TOV SMULIOVPYOVVTOL KOL TIG EXAKOAOLOES GUVERELEC TOV £YOVV GTO £PYO TV
exmodevutik®v. Emiong xatatifevior opiopéveg okéyelc mov apopovv 10 Topdv Kol TO
péAdov tov Beopol g emMpOpe®ong, ot omoieg o pmopovoav  evOEYOLEVOS VO
amotelécouv Oyl pdvo apetnpia yo TpoPAnpaTicpd Kot culftnon o€ doovg EUTAEKOVTOL
KOl 0oYoAOUVTOL pHE TO CATNHO TNG EMUOPOOONG TOV EKTOWEVTIK®V, OAAE Kol vo
AELTOLPYNGOLY SUVOLUKE, EVIGYVTIKA KOl OITOTEAEGHATIKG OTr dnpiovpyia evog HOVILOUL,
Kol Y0 pig TOAVOPOUN GELG TAEOV, POPEN EMUOPPMONG,.

2. EKITAIAEYTIKH ITOAITIKH KAI EKITAIAEYTIKOX XXEAIAXMOX

MANQAAKHE KONXTANTINOZX, XSHOAKH EIPHNH, «EKra1d€uTiKi] KO ETLKOLVOVIOKY)
TOMTIKI] WOPVUATOV TOMTIKAV TPOCOTIKOTHTOV: Mio GUYKPLTIKY] TTPOGEYYLIGT»,
Emoriueg Aywyng, ty. 2 (2011), 66. 7-24.



*TloMtikol *[dpopata, Mn kepdOGKOTIKE *ExmaidenTiky] TOAMTIKY *Exna1dentikd

mpoypoppe  *Kowvovia tolMtomv

e A comparative approach of the educational and communicational policy of three
Institutions dedicated to important national figures (National Institution Eleftherios
Venizelos, Foundation Charles De Gaulle, JF Kennedy Library and Museum) reveals
considerable resemblances in actions and practices. However, an in depth analysis of their
educational activities brings into light significant differences. On one hand the European
Institutions focuses on a “diachronic” (historical) aspect of the contribution of the
politicians, while the American one emphasises on a cross-sectional approach (political,
social) related to the democratic legacy of the political figure. Despite their different
origins, their main aspiration emerges the “education in citizenship” through programs
generally aligned with the official curriculum of each state.

MOYTZIOX XTAYPOZ, «Aefviig ekmaiogvon kor @uieievOepiopds: Osopoi, moltikéc,

ool ggovoiagy», 2oyrprrikny xou Aiebvig Exmaidevtikny EmbBewpnon, ty. 15 (2010), co. 13-

36.

*Exmodevtiky) moMtikr]  *NeopiiedevBepiopds *Exmaidevon kot kpdtog *OOXA  *evikn

Svpewvia Aacpmv kot Epropiov (Opyavicpoc) *Ilaykocponoinon

e H exmaidevtikn moAMTikn 0gv gival TALOV OMOKAEIGTIKY] appodidTnTa Tov £6voug KpAtoug.
Meydhior Sebveic opyavicpol kot dakpatikoli Beopoi, otovg omoiovg aviikouv ot
MEPLOCOTEPEG YDPES, €lval TP Ol QOpelc eketvol €vtog kol do. LECOV TOV OToi®mV
YOPACGOVTOL 0L KOPLeg KaTevhivaoels Tov eBvikdv ekmotdeuTik®v moMtikav. To keipevo
ovtd amotedel P avookOTNON Kol OVAADGY| TNG EKTALOEVTIKNG TOMTIKNG TOV BecudV
debvoig drakvPépynong amd t oekaetia tov 1980 péypt onuepa. L1dxog Tov €ivor vo
KOTOVOTGEL KOADTEPA TO POAO TOVG GE L0 EMOYN OV 0VTOS EvaculnTeital e aQOopUn T
onpepwv owovopikn kpion. To apBpo efetdler tov tpoéTO AMYNG amoPAcE®V OTNV
Haykoowa Tpanelo kot 1o Aebvéc Nopopatwkd Tapeio, tov Iaykoécmo Opyoaviopod
Epmopiov, tov OOXA kot v Evponaikn ‘Evoon kabng kat 1o weoloywd vndPabdpo twv
LETAPPLOGTIKOV PETP®V TOL TpowOovV 611 d1ebvn exmaidogvon.

NIKA MAPIA, «H mopgia Tov ayyAMKoy EKTULOEVTIKOD GUOTI|LOTOS KOl 0 TEPLOPLGIOG TNG

oVTOVORiDG TOV: KOTAGTAGN OavosTpéyun 1 eykioPiopévn otn divip 1OV vopov g

ayopbc», Loykpitixy kot Aiebviic Exraidevtixy Emibecwpnon, ty. 15 (2010), oc. 37-54.

*MeydaAn Bpetavia *LOoTNHo EKTOidEVo™Ng *Neo@uieAevBeptonog *ExmondeutiKég

petappudpiocelg *Emdyyeipo tov kabnynm

o Amo ) dekoetio Tov 1980 k1 HoTtEPA TO EKTAOEVTIKO GVGTNUA TG AyYAlac, Kot 101KOTEPA
TO EMAYYEAUN TMOV EKTOOELTIKMV, OEYETOL KOTAYIGUO UETAPPLOUOTIKOV OpACEDY LE
OKOTO TNV aVOUOPE®MGCT TOV Kol TNV &vioyvuon g oyoAkng emidoons. Ta pétpa mov
glonytnoav KoTokpiBnKay Yoo ToV TEPLOPIGHO TNG TOPASOCIOKNG OVTOVOUING TV GyYA®V
EKTOLOEVTIKMV KOL TNV GVAANYN OA0 KOt LeYOAVTEPOV EAEYYOL TNG EKTAIOELONG €K LEPOVG
™G KuPépvnong og amotéAeopa g emkpdnong tov NeopileAevhepiopov Kot g téong
tov Neo-dtownTiopod oty ekmaidevon (Godwin, 2002 Rikovski, 2006).H mapovca
gpyacio emyelpel o GUVTIOUN 1GTOPLKY] OVOOKOMNGOTN TNG TOPEG TOL  ayyAUKoD
EKTOLOEVTIKOD GUOTHUATOS HE OKOmO va ovadeier tig pileg g amoKevIipopévng Tov
popeng kot vo katavonfel m dvvapu tov. [Mopovoidlovrar téhog To pétpa oL
glonytnoav katd v teAevtaio dekaetia Yoo T Pertioon tov cuvOnk®dv epyaciog TV
EKTOLOEVTIKMY, YO TNV €vioyuon Tov KOPOVG TOL EMAYYEAROTOC KAODG Kol ywo TNV
OTOTELEGLLATIKOTEPT] OPYAVMGT] Kol H101K1 61 TV GYoAeiwV dGTE Vo ekTun Oel 1) TPoOmTIKNY
avapOPP®OTC TOL EMAYYEALATIOLLOD TOV EKTOLOEVTIKMV.



[TATTAAOITIOYAOX MIXAAHX H., «To “véo IIpétvmo Mepopatikd Xyoreio”, Ttpomopnmoc
OVTLOPUOTIK®OV 0ALYAV oTNV eAMVIKY] gKkmaidgven», Oduaro [oideiag, Ty, 43-44 (2011),
cc. 79-85.

*Tepapatikd oyoAeio *Evponaiky "Evoon *EKTOIOEVTIKY] TOALTIKN *Emppon
*Exnaidevon — EALGdo

IMATIAIQANNOY MAPIA, «H katdption Tov SlevduovTtdV  6YOMK®OV  pHOvAdoV:

Hoykéopies 14681 KO EMANVIKY TTPOAYRATIKOTNTO», ZoyKpitiky Kou AieBvic Exmaidevtixn

EmbBeawpnon, ty. 15 (2010), oc. 55-79.

*AtevBoving *Emayyeipotiky empdpewon *Eyolela — EAAGSo  *Exmaidevon — EALGOQ

e To &pbpo cKxomd £xel va mapovcidoel Tig debveic Tdoelg oV épevva KoL TIG TOMTIKES
petappLOUicelg oYeTkd pe TNV KATAPTIoN TOV SEVOLVIOV GYOMK®OV Hovadwy (AXM)
[IpowtoPadog kot AgvtepoPdBiog exmaidevong oe pia wpoomabeio avaPaduiong tov
poOLov TOVG, [E TPOTOPOVAIES oL avaAapPivovial og eBvikd, KPATIKO Kol TEPLPEPELOKO-
tomkd emimedo (HITA, Ayyiio, Ovorio, Zkotia, Avotparia, Zrykamovprn, E.E).
Hapovcialovral cuykpttikd d£d0UEVO OVAPOPIKE LLE TNV KATAPTION, TV TIGTOTOIN G, TNV
a&loAdyNoN Kol TV €TA0YN TOV OlELBuVTIKOV oTEAEYDV ekmtaidevong. A&tomolovval Tol
amoteléopata dEfvdV epguvaV — S1001KOGIEG KOl TEPIEXOUEVO KOTAPTIONG — OMMS Kol TO
mhaico Ihictomoinong mpocdviwv kot deglotitov g E.E (European Qualification
Framework, 2008). To apBpo Katainyel o Tpotdoelg avainymg dpdong yio TV KaTdption
tov AZM oto eMnmvikd ekmadevtikd cvompa (EEY), mpog v xotevbBuvon g
avaPabponc Tov porov TV S1EVBLVTAOV Kot TS AUEIGPITNoNG TG TeEmoibnong «tmg £vag
KOAOG eKTTOOEVTIKOG Umopel vo amoPel Kol amoTeAeGUATIKOG MYEG oyoheiov», Oétet
TPOPANUATICHOVG YO TNV OTOLGI0 EBVIKOV £PELVNTIKOV CYEOUGUMY TPOCGHPHOGUEV®Y
07O 100iTEPO CLYKEILEVO TNG EAMVIKNAG EKTOMOEVLTIKNG TPAYLOTIKOTNTOS GYETIKA LE TN
ONUOVTIKOTNTO TNG OYOMKNG MYeoiag, T SLpuPoAn ¢ ot Peitioon tov eAMVIKOV
oNuoécV oyorelwv, TIG avaykeg kKot Tig 0e&16tnTeg MOV ovadvovtal amd 10 POAO TOL
oevbouvtn Tov EAANVIKOD oyolelov onpepa ¢ TAAICIO SWUOPE®ONG TPOYPUUUATOV
KaThpTiong devbuvtik®mv otedeydv oto EEX.

[TATIANAOYM ZQH, «H gkmaidgvon ToV vaoynelov eknaldsvTikov: Ilapdapetpor

QLGS YW TNV EKTOLOEVTIKI] TOMTIKN», 2vykpitiky kou Aiebviic Exraidevtixy Embecdopnon,

Ty 16-17 (2010), oc. 16-28.

*Exnmodevtikol — Exmaidevon *Exmaidevon kabnyntodv *Awackorio *OQempntiky épguva

o Agempio tov xewévov avtod omotehel M Amoym OTL M eKMAiOELON TOV VTOYNELOV
EKTOOEVTIK®V, UTopel Vo GUUPAAAEL OVCLOGTIKA GTNV AOKTI G TOV AVAYKoi®v £QodiwV
amd TNV TAELPA TOV EKTOOEVTIKOV Kol cvvakoéAovBa ot Peitiomon Tov €pyov TtV
oxorelv, OGOV EKTANPOVEL cuYKeEKPLUEVES mpobmobéaeic. Eidikotepa, e&etalovtal dvo
TPOCEYYIGELS GTNV EKMAIOEVLCT TV EKTOOEVTIKMY, OO TIG ONOlEG UTopodv va cuvayBovv
SMOTAOGELS PE TPAKTIKO avTiKpuGHo o€ eminedo epapuoymv. H tpdt Oa umopovoe vo
OVOLOLOTEL «TTPOCOTOKEVIPIKY», KAONDC €0TIAleTOl GTOV EKTAIOELTIKO MG GTOMO, EVD 1)
Oe0TEPN «CVOTNUIKN», YIOTI HETOPEPEL TOV TPOPANUATICUO GTNV TOMTIKH OV AQOpd TO
£pyo 1oL eKTadeLTIKOV MG emdyyeApna. (ITepucony| mepiAnymng)

PIZOY OOIBH, «®¢helg va padeig apyoio exinvika;», [oidoywyiky Emibecopnon, ty. 51
(2011), oc. 180-198.

*EAMVIKY, YA®ooa, Apyoio — Xmovdr| kot dwockaiio (Méon)  *Awaokaiic  *Mabntég
*Avtapolfy  *Exnaidevon —'Epgvova *Pdrog Tov kabnynt



e Motivation is unquestionably an important prerequisite for successful learning, especially
language learning, given the personal and social implications of such an endeavour. What
are, however, the motives of students that are not taught a foreign/second language but
rather a heritage dead language? Despite the fact that Ancient Greek is a subject that is
taught to all Greek students for all the duration of their secondary education, students’
motivation to learn Ancient Greek has not been thoroughly investigated. This study
investigates Greek students’ motivation to learn Ancient Greek in the Greek lower
secondary school and the factors that influence it, focusing especially on lack and decrease
of motivation. Qualitative and quantitative data shows that, though students are initially
motivated to learn Ancient Greek, mainly by interest or ethnic duty, the Ancient Greek
school course and social influences result in significant motivational decrease during the
first two years of Ancient Greek learning.

OPATKOYAHX I'TQPT'OX, «H £)enyn gumioTocuVIG KOL 1] OVTOTTIO TG GLVOIVESNS GTNV

EKTOOEVTIKY TOMTWKN», Emifecopnon Kowvwvikwv Epevvov, ty. 132-133 (2010), oc. 147-

170.

*Tavemotpa — Eicaymywég eetdoelg *Exmodevtikn mohtik)  *Aidhoyog *Koatavonon

e Y10 4pBpo avtd vrootpiletar 61t 610 EAMNVIKG ekTTadevTIKO TAdiclo cvoTnUa Pacikd
YOPOKTNPLOTIKO TOV SAOYOL TOL SEEAYETOL Y10 TNV TOPAYMYN EKTOLOEVTIKNG TOALTIKNG
elvar n mpng EAAewyn  EUMIOTOGUVIG OVALECO GTOVG (OPELS TOL  GUUUETEXOLV.
Yroompiletor 0Tt avt 1 EAAEWN EUMIGTOCOVNG OQeileTal oTOV TPOMO TOL EYOLV
ovykpotnBel gupuTEPA Ol KOWVOVIKEG OYECES OTO EAANVIKO EKTOOELTIKO GUGTIUA,
OTOTEAMVTOG VOl ONUaVTIKG Tapdyovta mov kabiotd duckoin v emitevén cuvaiveong. O
olhoyoc vy 1o ovotnuo mpoécPacng oty TprtoPdduie  exmaidevon GuvieTd  Eval
YOPOKTNPLOTIKO Tapddetypa advvapiog enitevéng ovvaiveonc, axkdpo Kot dte&aywyng tov
idtov Tov Srahdyov.

3. OPTANQXH KAI AIOIKHXH THX EKITAIAEYXHX

IF'EQPTIOY NATAXA [x.4.], «<H Otopic tov Xdovg otnv Exmadevtikny Awoiknon»,

Emoriueg Aywyng, ty. 2 (2011), 66. 81-98.

*Atotknon m¢ Exnaidevong *Hyeola *@cwpio g ekmaidevong *Oewpnrikn épevva

e This article examines the correlations that may exist between Chaos Theory and
Educational 1 Administration. Chaos Theory emerged in physical sciences for a number of
years now, but recently it became a field of study in the social sciences, including
management and leadership. As far as educational management and leadership are
concerned, Chaos Theory is a relatively new theory, which has not been taken into
consideration to the extent it would have been expected. This paper discusses the
development of this theory in the aforementioned scientific fields and attempts to evaluate
the significance of Chaos Theory as a scientific field of study in educational administration
and leadership and to examine possible ways of substantial implementation of the theory in
the future.



MITAMITAAHY OQMAY, KIPKITTANNH ®QTEINH, «O poéiog Ttov oievBuvri otnv

EMUKOIVOVIA TOV GY0AEIOV ILE TOVG EPTAEKONEVOVG YOVEiS», [laidaywyikn Exifecwpnon, ty. 52

(2011), oo. 118-133.

*Eyorela - Poyoloywés amdyelg *AlevBovig *Toveig *Yovepyaoio yovéwv Kot

exkmodevtik®v  *Exmaidevon - ‘Epgvva

e Despite the fact that lately there has been an imperative demand for change and
modernisation of Greek education and that Greek school should be open to society and its
developments, the existing institutional and theoretical framework does not help the
headmaster promote communication between the school and all types of the pupils' parents.
On the other hand, there is no research regarding the role of the headmaster in such
communication. The results of the survey carried out with the majority of primary
education headmasters in the Cyclades Islands, Greece, indicate clearly the limits and
framework of communication and cooperation with the pupils' families that headmasters
are now seeking. They also indicate that the overall service time of the headmaster and the
service time of the headmaster in the same school are factors that substantially differentiate
the headmaster's attitude towards the parents. Finally, the results suggest that such
communication is a multidimensional procedure, which requires flexibility and knowledge
on the part of the headmaster, as well as the application of various practices and
communication strategies.

MITAMITAAHY OOQMAZX, KIPKII'TANNH O®QTEINH, <«Xvvepyocio oyoigiov Kau

owkoyévelag: O porog Tov d1evBuvT) oTNY OVATTVEN TPOYPURNATOV YOVEIKNG ERTAOKNG

0T0 6)Y0)el0o», Emoriues Aywyng, ty. 1 (2011), o. 159-174.

*Tovepyacio yovémV KOl EKTOLOEVTIKOV *Ipwtofada Exmaidevon *AevBovtng

*Exmaidevon - Epgvva

e This study examines the views of primary education headmasters regarding the cooperation
1 between the school and the pupils' families. The results of the survey carried out with the
majority of primary education headmasters in the Cyclades Islands, Greece, clearly indicate
the limits and the framework of communication and cooperation with the pupils' families
that headmasters are now seeking for, as most of them do not discuss issues on school
function with the pupils' parents and do not develop programmes of parent involvement at
their schools. Moreover, the results indicate that the existing institutional and theoretical
framework does not help headmasters promote communication and cooperation between
the school and pupils' families. On the other hand, research regarding the role of the
headmaster in such cooperation is limited. Finally, according to the results, the
headmasters' overall service time substantially differentiate their views in relation to the
development of parent involvement programmes at school.

MMANATTIQTOY - XAPIAAOY A®POAITH, TZIAKKIPOX ANAPEAX, «H dwygipion

GUYKPOVGEMY GTOVS EKTALOEVTIKOVG OPYAVIGIOVG: TTOL0 GTIA VIOOETOVV 01 drevBuvTég TG

Hpotopadpoc Exraidsvonc;», [oidoywyixn Embewpnon, ty. 52 (2011), oc. 134-153.

*Touykpovoelg (Kowvovioloyia) *AlevBuvig *Tyokeln - Poyoloywég amdyelg

*TIpwtofada exmaidevon *Exnaidevon - Epevva  *Amotéhecpa £pguvog

e The purpose of this research was to investigate the conflict management styles of
headteachers in Cyprus primary schools. It was decided that the descriptive research would
be the best source for the first phase of the investigation. A mixed methods research was
adopted for a dual purpose. Firstly, it aimed to develop the questionnaire. Secondly, it
combined quantitative data of questionnaires with the qualitative data of semi-structured
interviews, which created a more comprehensive investigation of the phenomenon that
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enhances the reliability and the validity of the research. The sample of the research
consisted of 200 primary school headteachers who were randomly selected. The
headteachers' response rate came up to 67%. The research results indicate that headteachers
prefer to adopt more the collaborating conflict management style rather than the avoiding
style, which is rarely employed.

[MATTAAOIIOYAOYX IQANNHZ 0., «Ov Avowntikég Agrrovpyieg: Ilpopijpote ko n

OTOTELEGUOTIKI] EQUPUOY] TOVS 00 Tov AlevOuvry g Xyolkilg Movadoeg», Avoiyto

2yoleio, www.anoixto-sxoleio.gr, 6o. 1-5.

*Altotknon ¢ Exmaidevong — *Awoiknon oyoielov  *Awvbuviig  *ANyn amoedcsmv

*Alolknon Kat opydvoon Tpocomikod  *A&loAdynon

e H doxnon doiknong otig oXoAKEG Hovadeg TpoUToBETEL TNV EQOPLOYT TOV JOKNTIKOV
Aertovpyldv. Apketés @opéc OU®G TPOKLTTOLY TPOPANHOTO TO OmOid AgLTovpyoHV
OVOLOTOATIKG GTNV QTOTEAEGLOTIKY EPAPHOYT TOV SIOKNTIKOV AEITOLPYLOV. XTNV TOPOVGO.
epyacio yiveror mpoomdBeln vo TapoVGLOGTOVY Ol TEVTE OLOIKNTIKEG AELTOVPYieg Kol Tol
TPOPANLLATA TTOV TPOKVILTOVY KATA TNV €Qapuoyn tovs. Téhog divovtar Tpotdoelg yuo v
OOTELEGLLATIKOTEPT] EQAPLLOYT TOVG GTI GYOAMKT| TPOYLOTIKOTYTA.

[MTAXIAPAHY TIETPOZX, ITANTZIAOY ITAPAXKEYH, «O dwevfuvtiig 100 ANpOTIKOD

Xyokieiov vTo TO TPioHA TOV GVAAGYOV NBUOCKOVTWV», Emiotiues Aywyng, tx. 1 (2011), oo.

115-130.

*Adokaiot  *AevBouvtig  *Anpotikd oyxoieio  *Exkmoaidevon - ‘Epevva  *Amotédeoua

épevvac  *Atoiknon kot opydveoon - Epgvva

e In this piece of research three case studies of Greek elementary schools were examined in

depth in order to find out the perceptions of school teachers with regards to the leadership
style of their school principals. The guiding research hypothesis was that the effectiveness
of a leader depends (to a great extent) on the way that others see him/her as a leader, i.e., on
their perceptions of this person as a leader. In general, it was evident that teachers had a
positive stand towards their principals, but at the same time, there are a few areas in which
these principals need to improve, such as personnel management, professional development
and relations with parents and the community at large. Moreover, the bureaucratic and
centralized nature of the Greek education system seems to be inconclusive and needs to be
abandoned. Finally, school principals need to be trained in the area of educational
administration and leadership and some motives need to be offered to them.

TEKOX TEQPTIOZ, IOPAANIAHX TEQPTIOX, <«AebBuvven oyolkng povadog ko
Olyeiplon GUYKPOUGEWV OO TNV ONTIKI] YOVIO TOV EKTOOEVTIKAV», [laidoywyikn
EmBeawpnon, ty. 51 (2011), oc. 199-217.
*Exmaidevon - Awolknon kot opydvoon — *AwevBuvvtic  *Exmoidevtwcoi  *Exmaidevon -
"Epevva
e This study was designed and conducted with the purpose to investigate the use of conflict
management strategies of primary and high school head teachers as well as to compare the
dominant conflict style teachers prefer with this of head teachers' ones. Data were collected
from a sample of randomly selected 301 school head teachers and teachers in Greek
schools, who responded to a structured questionnaire based on Holton and Holton (1992)
'Conflict Management Strategies Scale’ modified by Balay (2006).Three conflict
management strategies (competing, avoiding and compromising) were examined in terms
of gender, education level, working experience and school size. The findings of the present
study indicated that head teachers are more likely to use compromising strategies than
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teachers. Moreover, statistically significant differences were revealed in the preferred
dominating style in terms of gender, school size and educational level. However, no
statistically significant correlation with the style, the professional experience or age was
found.

4. EKITAIAEYTIKO XYXTHMA

KPIIIITAZ TEQPTIOX HA., «To pafnpo tov 0pnokeuTik@v omxd anéyemg VOUIKNAG KoL
gyKMpatoroyikie», Kowvovia, ty. 2 (2011), oo. 162-180.

*OpNoKeVTIK Aymyn *Opnokevutikd - Zmovdn kot dwackoiio  *Exmodevtikn vopobecio
*Opnokeio Kot kpdtog *OempnTiKy Epevval

4.1 TIPOXXOAIKH AI'QI'H

BAPAA AAEEANAPA, MIXAAOIIOYAOY AIKATEPINH, «AwOgpotikiy mpoofyyion: n

gpappoyn &vog owdepotTikod mpoypdppatog oO0oKUAlag ©6TO oUYYpPOVO EAAMNVIKG

wmmyoyeio», Haidoywyikn Emibecopnon, ty. 51 (2011), oo. 100-120.

*AwoBepatikdro *Nnmoyoyeio *[Ipooyohkn ayoym *Exnaidevon - EAAGO

*Exnaidoevon - Epevva *Amotélecua €pguvag

¢ Cross-thematic approach in kindergarten forms a teaching approach, which begins from the

integration of knowledge, involving different theories, methods and pedagogical practices
that support the interactive and communicative character of knowledge, which provides
this approach. The objective is to form in the pedagogical practice a detailed, complete and
suitable result for the multiform needs and requirements of the developmental course of
modern child. The aim of the present research is to clarify the significances of the cross-
thematic approach and the cross-thematic curriculum as well as to determine the results
that their application involves in the children of preschool age. Thus, we highlight the
positive aspects of the cross-thematic program, led in forming a very effective teaching and
learning environment for children and educators.

I'PHI'OPIAAHYE AGANAZIOZ, TPAMMATIKOIIOYAOX BAZIAEIOZ, «<H a&iordynon g
GUVEPYOTIKIG OOUOKUALOS GTNV TPOGHOMKI| eKmaidevon», [loidaywyikny EmbBecdpnon, Ty.
51 (2011), oc. 25-41.
*Exmaidoevon, Ilpooyoin *Opadikn  epyacio otV eKmaidgvon *A&loldynon
*Nnmoyoyeia *Exnaidevon - EALGSa
e Cooperative learning is now an accepted and often the preferred instructional procedure at
all levels of education. The significance of cooperative approach in children's learning and
development has been well established by numerous empirical data these past decades.
However, despite the widely accepted support cooperative learning provides to the teacher,
there are lots of teachers that hesitate to adopt this method due to the various problems and
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difficulties they face in its' application. This paper discusses the problems preschool
teachers face in using cooperative learning. More specifically if focuses around the
difficulties early educators have in the evaluation of young children's achievements and
development while working cooperatively in groups. Furthermore, we discuss the
organization and context of evaluation in cooperative learning and present some assessment
techniques adjusted to the needs of the preschool classroom.

AOBPOZ NIKOAAOZ [k.4.], «Ayoy Yyeiog kor T.ILE. 610 Nnmayoysio. Mafaivovtog

Yo TN OWTPOoPl] Kol TN owwenuion pe ™ Pondsio TG SLHOIKTLVEKNG TEYVOAOYINC»,

Emoriueg Aywyng, ty. 1 (2011), 66. 185-200.

*Ipooyohkn aywyn  *Texyvoloyla g IIAnpopopiag  *Ayoynq vyelag  *Méoa palng

evnuépwaong oty ekmaidevon *Exmaidevon - Epgova  *Exnaidevticd Aoyiopuiod

e The ultimate aim of this project was to explore the potential of Information and
Communication Technologies (ICTs) in teaching a thematic unit at the pre-school
education level. Through a participatory action research plan, we attempted to study issues
regarding ICT integration in the pre-school or nursery school learning process, focusing on
the implementation of a health education project. The research results show that under
certain circumstances, concerning pedagogical planning, teachers' attitudes and school
technological infrastructure, ICTs can be utilized in order to promote health education
projects, in conjunction with technological literacy.

KAMIIOYPOIIOYAOY-ZABBAIAOY MAPIA, STAMATHX ITANATIQTHE, KONZOAAX
MANOZ «Ou "XuovBécsaic" tov W. Kandinsky 6tnv mpocéyyion YEOUETPIKAV EVVOLOV»,
2oyypovo Nnmaywyeio, Ty. 81 (2011), oc. 128-134.

*Te@UeETPIKO GYNHOTO *odd - Awobntikny ayoyn *Modd TPooyoMKng nAkiag -
Exnaidevon *Amotéhespa £pevvac

KAZYXQTAKH-WYAPOYAAKH TIOIIH, «O aAigapntiopég ot MME: Mo perétn tov

KEWWEVOV TOV SLOPNUICTIKOV PVORGTOV TTOV TOPAYoLV TO TOIOL0 GTO VITLOYOYEIO»,

Emotiuec Ayowyng, ty. 1 (2011), 6o. 103-114.

*Aloenpuon Kot modd *Todd wpooyolkng niiog - Exmoidevon *Thdooo Kot

ekmaidevon  *Méoo palikng evnuépmong oty exknaidevon  *Méca palikig evnuépmong Ko

modd  *Aheafnticudc *Nnmoyoyeio

e The aim of the present paper was the study of the language used in advertisements
produced by children attending early childhood settings. Using content analysis we looked
at the language of advertisements children made in order to find out whether basic textual
features such as, repetition, ellipse, opposite, hyperbole, imperative voice and question,
intertextuality appear. These are considered to indicate the language of advertisements as a
distinct genre. The data were collected from 10 state kindergartens of the Chania prefecture
in the context of activities aiming to help children understand and use the Mass Media
communication. Teachers gave special emphasis on the development of conditions that
would allow children to use their own experience and produce advertisements working
collaboratively. The whole process developed within authentic conditions, during socio-
dramatic play, so that children's basic needs were met. The results showed that, in general,
the language children used in their advertisements carried most of the basic textual features
that identify in text of advertisements.

KOAYMIIAPH XOYATANA, ZE®EPIAAOY BAXIAIKH, «Nouv otnv Twpopic 1 oty
nel0apyias;;», Avoiyto Lyoleio, www.anoixto-sxoleio.gr, 6. 1-5.
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*Nnmoyoyeia  *[odd wpooyolkng nikiag - Exkmaidevon — *Kavovag — *AvBpomivn
ocopneppopd *Tpopia  *Xvvepyaoio YOVE®V Kol EKTOOEVLTIKMV
o H meiBapyio tavtiletar pe ™ dayeipion g cuUTEPLPOPAS Kat apopd v Béomion opiwv.
Yrdpyoovv dStapopeTikég TPOoEYYIGELS KAl GIAMOGOPIKES TAGELG TOV GLVOEOVTOL e TNV AEEN
«meapyia». Eivor yeyovog,, 0Tl éva onUovTiKO TOGOGTO EKTOOEVTIKAOYV, Bempoldv ot M)
neapyio eivor cuvadvoun pe TG AéEelg «Tmpio» Kol «kKotamieon». Agv TpOKEITaL OUMG
Yl 1O 1010 TPdypaL...

MITAKIPTZHX KONETANTINOZ, IMIMEKH  BAZXZIAIKH, I'EQPI'OIIOYAOZ

AAEZEANAPOX «H gmidopacn g apylki EKTAIOEVOG TOV EKTULIEVTIKAV 6€ Propatikés

peB0d0VE 100 0KAAIOG OTIS TPUKTIKES TOVS GTNV TPOCYOMKN EKTaidgvon», [laidoywyikn

EmbBeawpnon, ty. 51 (2011), oo. 140-158.

*Exnaidevon, [Ipooyoikn *Nnmoywyol - Exnaidevon *Biopotkn pdbnon *Xmwovdaotés -

‘Epevva  *Exmaidoevon - Epevva *Amotéhecpa £pguvog

e Undergraduate students of the Department of Early Childhood Education at the Aristotle

University of Thessaloniki, who were trained in experiential education through experiential
workshops, understood its principles and identified them as components of their education
in their self-evaluation texts. The analytical categories that derived from the analysis of the
self-evaluation texts and appeared most frequently are related to a) the trainers actively
listening their students b) the role of trainers in facilitating, proposing relevant experiential
exercises and going along with their students towards new knowledge c) the participation
of learners in the learning process d) communication issues between trainers and students.
The analysis of the same texts shows that these students have applied those principles in
kindergarten schools of Thessaloniki as part of their teaching practice.

IMTANAT'IQTOY API'YPQ-KYPIAKH, «H yropti g pntépac», Zoyypovo Nymiaywysio, ty.
81 (2011), oc. 72-76.
*Mntépeg  *Tladd mpooyohkng nikiog - Exnaidevon *Nnmayoyeia *Awdackaiio

[MATIAAOIIOYAOY ITHNEAOIIH, TTAPAXTATIAOY AEZXZIIOINA, «AvTiMyelg Todidv

npocyoMKg Nukiag yia v évvola Tov {oov», Oduata Emiotnuav ko Teyvoloyias otnv

Exnaidevon, ty. 2/1-2 (2009), oc. 127-139.

*Taudd mpooyohkng nikiag *Zoo *Nnmayoyeio *Exmaidevon - 'Epguva

o Avtikeipevo avtg g epyociog anetélece 1 digpehHvnon TOL VONHOTOG TOL ATodid0vV Ta.
TG NG TPOOGYOAMKNG NAIKioG otV évvoln, «{dho» Kal ToV aldV 1oV GUVOLOVTAL UE TNV
éwotla ovt. H épevva mpaypotomomOnke pe opadikés cuvevteDEES Kol KAUTAAANAN
TPOCAPLOYN TNG GUVEVIEVLENG OVAYVAOPIONG TOPAdEyUdT®mVY. Zoppueteiyov 24 modd to
omoio. @ottovoav o€ 3 emapylakd ynmayoyeio. Baowd guprjuoto glivat m kataypoaen
MEPLOPICUEVOL  €0POVG  OVIOTHTMOV, TOL Katnyopomowobviolt ¢ {da, 1 ypnon
aweOnmpokod THmov Kprtnpiov yoo ™ AN ™G amdQAcNg KATNYopPlomoinong, oAld
Kuplwg o avBpomokevTpkds TPocavaToMonds Tov avtidyeny. O avlpomokevtplopog
ouvvictatal oV KaboAkn apvnon cuykatdtoéng tov avlpmmov 6to (0ikd Paciielo Kot
ot xpnomn, petatd dAlwv, kpitnpiov oyéong g oviotntog pe tov dvlpwmo yio ™ Afym
OeTIKAV KL APVNTIKOV ATOPACEDV.

YOYPAATZH ATTEAIKH, «Avtipetronilovioc TepLoTaTikd emOeTIKIG oVUTEPLPOPES OTO
wmmywyeio», 2oyypovo Nymoywyeio, ty. 81 (2011), 66. 68-71.

*Nnmoyoyeia  *Bio ota oyorelo  *EmBetuwcotnta (WPoyoroyio)  *[Madid wpooyoMknig
niwiog - Exkmaidevon
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YTAYPOIIOYAOY MATTA, «Adyog map®morakog, Aoyog moirtikés. O Apratiiaog 0 TpATOG
Ko To oovOnpa '"Glreve] generalle]''», Avuretpddia ¢ Exraidcvong, ty. 96 (2011), oc. 80-
88.

*Tplds, Evyéviog  *[adwn Aoyoteyvia, EMnvikry  *[apwdia  *Aywyn tov moAdt
*AvéAvon Kelpévov

YYNQAH EYANGOIA, «H 0féon T1ng OLYKPITIKI|G TPOGHOMKIG TOLOUYWOYIKIG OTO.

ayYAOQ@ve, TEPLOOIKE SUYKPITIKNG TadayoYwkns (2000-2010)», Emotiues Ayowyng, ty. 1

(2011), 0. 63-75.

*Exmodevtikn épguva *Ileprodikd  *Mawdaywywkn *Ilpooyolkn aymyn *Nnmoaywyeio

e This article attempts to determine the position of Comparative Preschool Education in
Comparative Education journals published in the last decade; two in the USA and two in
the UK. Comparative Preschool Education is underrepresented in all of them. Out of the
nine existing Comparative Preschool Education articles, only those in the British journals
are based on empirical data and are more likely to link education theory to education
policy. This underrepresentation of the field means that Comparative Education misses an
opportunity to contribute to the improvement of the quality of the services rendered to
young children and their families.

TEXITEANOYAH-MAAAIAH NIKOAETTA, «I'pappatiopdg, Tatn ko MME: H yA®coo

NG EIKOVOG KOL 1] TPOGYOAKY NAKio», Avorytd Xyoleio, www.anoixto-sxoleio.gr, 66. 1-8.

*Tpappatiopds *Méoa palikng evnuépoong kot o *Iodid mpooyohkng nikiag -

Exnaidevon *Pdérog Tov kabnynt

e Y10 MapOV ApBpo ovadEKVOOVTOL Ol dSLVATOTNTEG EVEMUATMOONG TOL YPAUUOTICHOD TMV
Méowv Maliknc Emkowoviag omv koafnuepivy TPOCYOMKN KOl  TPMOTOGYOAKN
Swdkacio. Amd TIg TOIKIAEG HOPPES EMKOVOVIOKNG OPOGTNPLOTNTOS TIS OTOiEG UTOpEl Vol
YPNOYLOTOLEL 0 JOACKMV, AVOAVOVTOL EKEIVEG TOV ALPOPOVV GTO. EVTLTO. KOl AEKTPOVIKA
Méoca Malung Emkowaviag. [T cvykekpéva, xatatifevior mpoTacels yio. TAoTIKEG
OpAGEL; TOV GTOYEVLOLY GTNV OLKOJOUN G TOL KPUTIKOD aAQUPNTICHOD GTOVG HaBNTES
«amévovty oty egovoia Twv media, aAAd Kol ota ToAvEWN cuoTuaTe €E0VCiaG LE TO
omoial £PYOVTOL OVTILETMTO TO TodL KAOMG LEYOLADVOLV.

OEXAKHY TIQPI'OY, «IIpbécPfaon wvnmiov oe TIE exkt6c oyxoieiov kov oyetikég

OpasTNPLOTNTES TOVS», Oduato Emotnuav kot Teyvoloyiog otnv Exmaidevon, ty. 2/1-2 (2009),

00. 5-27.

*Todd wpooyoAMkng mAwiog *Texyvoloyla ¢ ITAnpogopiog *Tmitt Kou oyoAeio

*Epotpatordylo *Etdor yovéwv *Amotéiespa épeuvog

e H dwpkng efdmimwon g ypnong tov TIIE omv mieovomto ¢ avOpdmivng
OpaoTNPOTTOG £YEl MG OMOTEAEGUO TNV OVENCT TOL TOGOGTOV TV VNT®V 7OV
ypnoyonotovy TIIE o10 e£moyoikd neptBaiiov. AedoUEVOL OTL GOUP®VO LE EPEVVITIKA
oedopéva  yprion towv TIIE pmopel va €xer onpovtikn enidpocn oty avantuén tov
yNmioVv, ONMOLPYEITOL EKTOLOEVTIKO EVOPEPOV GTNV KATOVONGT NG EKTOGNG KOl TNG
nmowdtntag ypnong TIIE and ta madid avtig e nikiag. H epyacio tapovsidlet dedopéva
OO EPMTNUATOAOYLO TOV GLUTANPWOGOV ot Yoveig 175 ynmiov otnv gupbtepn meployn e
moANG ™G Podov. And ta dedopéva tekpnprovetal ektetapévn ypnion TIIE and ta vima
oto0 eEwoyoMkd mePPAALOV.  AViXVEVOVTOL OTNUOVIIKEG -KOWOVIKOD  YOPOKTHPO-
OVOLOLOYEVEIEG OTO  TOGOTIKA otolyeion g mpoOcPaong Kot TG  OVATTLEWKNG
KOTOAANAOTN TAG TV dPOGTIPLOTHTOV.
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OQTH IMAPAXKEYH, «H yopd t™g povewkne», Loyypovo Nymoywyeio, ty. 81 (2011), oo.
78-81.

*Movowkn - Xmovdn kot owackario (IIpooyohikn) *Todd wpooyoAkng miwiog -
Exnaidevon *Nnmoyoyesio

4.2 TIPQTOBA®MIA EKITAIAEYXH

I'EPAPHX HAIAY, MITAATATZHYE AHMHTPIOZ, «To padnpo tov ®@veikdv Emetnpov
oty [Ipotopddme Exraidsvon», EAlnvoypiotioviky Aywyy, ty. 581, 582 (2011), oc. 149-
152, 180-183.

*Quowég Emomueg — Zmovdn ot Sdackario (Xtoryeldong) *Anpotikd oyoAeio
*poypoppo Xmovdawv — *Teyvoroyio g [TAnpoeopiag  *Pdrog tov kabnynty  *ELtdyog
dwackariog *Dvown — [epdpoato *Emotiun — Mebodoroyia

OANOX OEOAQPOZ, «Iapdyovres amokAivovoas Kol TUPUBaTIKIG CORTEPLPOPAS TOV

ROONTAOV 6TO VNMOYOYEI0 KOl TO ONUOTIKO 6Yorelo», Emothuce Aywyns, ty. 1 (2011), oo.

89-102.

*Toumeprpopd tov padnt *AmoxkAiivovoa coumepioopd  *Nnmoymyeio  *Anpotikd oyoieio

*Amotédeopa Epevvag

e This paper, which is part of a wider research, examines the opinions of 115 nursery
teachers and 581 public school teachers about factors that contribute to the deviant and
infringing behaviour of their students. According to the results of the research, teachers
consider as “very” important the factors which refer to the direct environment of the child
(family and friends). Between the opinions of nursery teachers and public school teachers,
it is statistically observed an important difference in more than half the factors, which
difference appears to be connected with each developing period of the child in the
kindergarten and the public school.

AAZAPIAHY IQANNHYE 0O., «Arhoyéc O100KTIKIG 6TAGNS OUOKAA®V 68 OL0OENATIKES
npooeyyioeis pe faon ta padnpotikd», Exraiocvtixy Koworyra, ty. 97 (2011), 6o. 26-33.
*MoaBnpoatikd — Xmovdn kot dwackorio (Xtoueidong) — *Evéktn Zovn  FAwOepotikg
mpocéyyon *Melém mepintwong *PoOAog tov kabnymt)

AAIITIA 1., ZTAYPIAOY EAENH, «Awgpgovion tov 1W0eov podntov E’ 1déng Anpotikod
Y0, TO QUIVOLEVO TOV £MOYAV TOV £Tovg Kol OwoukTIKN mopépfacn pe THE», Oluata
Emotnuav xar Teyvoloyiog otnv Exmaidevon, ty. 2/1-2 (2009), oc. 141-169.
*Emoyég *Anpotikd oyxorelo *Awaokario *Exmaidevon — [IAnpopopikny *Teyvoloyia tng
[ pooopiag *Exmaidevon — Epevva
e YKomdg TG mapovoag £pgvuvag NTav va dtamiotwdel av Kot o€ moto Pabuo n divackorio pe
™ xpnon twv Texvoloyiwv g [IAnpoeopiog kot tov Emkowveoviov (TIIE) oto mlaicto
evog véov pobnolokod mepPdAiovtog, pmopel vo dlevkoAdvel Toug/Tig pobntéc/peg vo
KOTOVON|GOVV TOV TPOTO OMUIOLPYING TOV ETOYOV TOV £TOVC. MeTd amd emMOKONN O TNG
debvoig Piprroypaeiog KataptioTnKe Vo EPOTNHATOAOYLO, TPOKELLEVOL VO dlepeLVBovV
ot 16éeg TV ponTdv/ptav mov amotéiecav to delypa TG cuykekpluévng épevvag. Me
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Baomn T1g 10€eg aLTEG GYEINAGTNKE Kol VAOTOW|ONKE GTNV TEPAUATIKY OpLAda PLiot SO0KTIKY
nmapépfoon mov otnpiydnke ot ypron tov TIIE, evd omv opdda eréyyov 1 didackalio
éywe pe Pdon to oxokd eyyewpido kot TG odnyleg tov A.EILILE. — AILXE. H
aE0AOYNOT TOV ATOTEASGHATOV £Je1Ee OTL VM GTOVG/1G HOBNTEC/PlEG TG TEPAUATIKNG
opadog vpEe onuavtikny Pedtioon g kaTavonong, oTnV opddo AEYYOV VIMPEE UKPT
povo tpomomoinom oTig apykés 10Eec TV LadnTdV/prdv.

TAPATOPH EAENH, ®OYTZITZH APXONTIA, XTPABAKOY IEAATIA «Ou ypagikég

napactdosic og péco ddackariog — Epeovar, Exiotiues Aywyng, ty. 2 (2011), cc. 39-49.

*T"phrompo. *OMTIKOOKOVGTIKY]  daCKOAIN *AdoKoAOL *MéBodog  ddacKaAiog

*Exnaidevon — Epgvva  *Amotéleopa £pevvag

o This paper presents a pilot study on the use of graphs and diagrams as a teaching means by
future primary level teachers. The research sample comprised of 70 students from the
Department of Primary Level Education in Alexandroupolis (Greece). Written text was
used as a research tool. The research findings could prove significant as they record the
views of future primary level teachers on graphs and their effectiveness when used in the
teaching process.

XATZHMIXAHA XETEAAA-EAIZZABET, «Awdockoric ko wpoypdtoon oéldv oTo

oUYypovo oyoieio: gpmelpw] épevva o€ podnTtéc ™S KNG TAENS TOL ONUOTIKOD

oyoheiov», laidaywyiky Embewpnon, ty. 51 (2011), oc. 218-236.

*A&leg, HOwég  *IIpwtoPada Exnaidevon *Agvtepofdbe Exnaidevon *Exnaidevorn —

"Epevva

e In dieser hier vorliegender Forschung, wurde versucht, sowohl die Orientierung (moderne

oder traditionelle) des griechischen Wertesystems zu untersuchen, als auch die Moglichkeit
fiir Grundschulschiiler der sechsten Klasse, Werte zu unterrichten. (Ilepuconn mepiinymng)

4.3 AEYTEPOBAG®MIA EKITAIAEYXH

L

4.4 TPITOBAGMIA EKIIAIAEYXH

APOZINOY KOPEA MAPIA X., «Ilowdayoyikés mpoktikés évraéng oto I'swmoviko

Havemotipio AOnvav. H pehétn nepintoong govtnty pe egMktikn oveielior, Oduata

E1duciic Aywyrig, ty. 52 (2011), 6c. 24-35.

*¥movdaotés - ‘Epeuva  *AvoAe&io  *MdOnom, Avokodieg g  *Exkmaidevon, Avotatn

*Evtagn *Melém mepintmong

e H epyacio pog okomedel va mapovoidoet ototyeio and tig [Hadaymyucés mpaxtiég Evraing
HE TNV LROCTNPEN TOV HETAYVOOTIKOV OEIOTATOV GE (OUTNTEG- GTOMO HE ELO1KEG
poabnotakég dvokorieg, mov mpav pépog otig [aveAlqvieg e€etdoelg pe v ddkacio
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TOV "QLOIKMOG AOLVATOV" pe EReacn TN JoyPoviKY HEAETN oTo Ypapeio d10G1HVOEoG TOV
I'eomovikov [avemompiov Abnvov. H pebodoroyia 1 onoia ypnoiporomdnke eotialeton
otig apyés e Howaywyumg g £viaéng a&lonotdVTag TPOKTIKEG Kol TEYVIKES ATOUIKNG
KOl UKPOOULAOIKNG GUUPOVAEVTIKNG TopEpPacns, e Tig omoieg emtyelpeital 1 vtooTHPEN
TOV QOUNTH. XT0 OTOTEAEGLOTO, £YOVUE KOATAYPAWEL TNV QQOAGI0 TOV TOO0YOYIKOV
MPOKTIKOV TOV TPOAYOLV TNV KOWOVIKY KOl EKTOOEVTIKY] &vtaln, HE TNV AEITOVPYIKY|
a&lonoinon TV MAEKTPOVIKOV VIOAOYIGT®V. Mg avtolg 0 @OortNTAg HE €EEMKTIKY
dvoAe&io pmopel va vrooTnpyTel GTNV AVATTLEN LETAYVOOTIK®Y deE10THTOV, LE ELPOOT
™ pETpNom (pOVeOV HEAETNG KOl OPYAVMOOT| GTPATNYIKOV PEAETNG cOuemva pe to Pabuod
dvuokoriag ot HeALTN TV VIO eE€Tacn LatnpuaTmy.

TXOAAKIAHE KONXTANTINOX [k.4.], «Ad0ckaAio TG LTUTIGTIKNG UE EPYOALEID TOV

owdkTvov oty Tprropadue Exnaidgvon», Aopoltafoc, ty. 14 (2010), oc. 90-105.

*LTaToTIKY - Xmovdn| kot owaockaiic (Avotepn)  *Awdiktvo (Internet)  *Exmoidevtikd

royioukd *Epotpatoddylo  *Exmaidevon - Epsvva  *Amotédeoua épguvag

e YKomdg ¢ epyaciog NTav 1 ovadelEn e xpong Tov dadKTHOL KOl TV EPAPLOYDY TOV
ot OwoockaAlo g Zratwotikng omv TpuoPfdbua Exnaidevon. To epyoieio mov
YPNOYOTOONKAY  0POPOVGOV KOATACKELY KOl YPNOTN 10TOGEAIDOC Kol 16TOAOYiOL,
OW0CKOAIL GE €PYACTAPLO MNAEKTPOVIKOV VLTOAOYIGTAOV WE GTOTIOTIKE AOYIOUIKA KOt
eQappoYEC Tov dtadkTvov. [ v €pevva ypnoomomnke 1o epwtnpatoidyio SATS-36
¢ Candace Schau. IIpokertar yio to epotpatordylo PRE-SATS mov diveton mpv
owaktiky mapéufoaon kot o POST-SATS mov diveton petd. Ta 600 epmTnpoTordyo
dtvouv amoteréopata yo €E1 mapdyovieg mov kabopilovv TIC 0TAGES TV EpWTNOEVTOV
oxeTIKA pe T Xrotmotikh: (o) ZvvoweOqpata, () I'vootwkn wovomra, (y) A&la, (O)
Avokolia, (g€) Evowagépov kat (ot) IlpoondBeia. v €pguva coppeteiyov 126 gortntécg
OV GUUTAN POCAY Kol To OV0 EPOTNUATOANY GTNV apyn Kol 6To TEAOG Tov e&apnvov. H
épevva £€0e1le 0TI onuel®Onke oNUAVTIKY PEATIOON OTIS OTAGELS TOV QOLTNTOV ATEVAVTL
OTN XZTOTIOTIKY] HETG TN OaKkTiK mapéupacn pe xpnon epydieiov Tov d10d1KTOOV
SKODVOVTOG TOVG GTOYOVG OV elyav Tebel apytkd.

WRIGHT, SUSAN, RABO, ANNIKA, «MetappvOpioceig ota movemotiuia: H oebviig
gumepior, 2oyypova Ouara, ty. 112 (2011), 6c. 70-79.

*Exnaidevon, Avotatn kot kpdtog  *Iaykoomomoinon  *Tlavemotipio - Atoiknor kot
opyGvmwon *Exmoidevtikég petappudpiosls *Mdpketivyk  *Zmovdaotéc, Eévol

4.5 EITAITEAMATIKH EKITAIAEYXH KAI KATAPTIXH

k kok
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4.6 EKITAIAEYXH ENHAIKQN

EKITAIAEYXZH ENHAIKQN (ITEPIOAIKO), «A@iépopa: postopacio yro tnv 9n Aedvi
Yvvowdokeyn ywo 1 Metasynpatifovea MaOnon», Exraidcvon Evnlikov, ty. 22 (2011),
00. 5-29.

*Mabnon *Jack Mezirow (yevv. 1927) *Eknaidevorn evniikov *Zvyypoeels *@smpntikn
épevval *Kputkd mvedpo *Toveylopevn Exmaidevon *Katavaiwon (Owovopikn)
*Qewpio ¢ exknaidevong *Exmaidevon - Adyor, dokiua, dorégerc  *Thomas Kuhn (1922-
1996) *Emotiun - ®hocoeio

AIONAPAKHY ANTONHX, ®PATKAKH MAPIA, «Iloivpopewé Movtého Kprrikig
Hiektpovikilg Kowotnrog MdaOnong: Xroyeio pog Iowotikilg Nonpatodotnpéving
MéOnong ané Amdéotacn», Oduaro Emiotnuov ko Teyvoloyiog oty Exmaidsvon, ty. 2/1-2
(2009), oc. 29-53.

*Exmodevtikol - Empopewon  *Teyvoroyia g [TAnpopopiag *Exrmaidevon and andotaon
*MdéOnon *[pdtomo *Awdiktvo (Internet)

e H nmapodoa epyacio apopd oty mapovciaon evog €€ amootdcews Kpitiko [ToAvpopeikon
Movtéhov emUOPE®MONG, £PELVOG Kol OWACKOAMAG, TO omolo epapudletol o o
Hiextpovikn Kowoémta Mdabnong (HKM) ekmodeutikdv kot apopd GTNV EVOMUATOOT)
tov Teyvoloyiwv ¢ [MAnpoeopiag kot Emkowvoviag (TIIE) oty exnaidevtiky wpdsn.
Hapovcialovratl ot popPég Kot To SOUKE GTOXELR TOV, T ooia T0 KABIGTOOV Lo Hopen
TOLOTIKNG KOl VONLLOTOd0TNHEVNG Labnong, n omoio teleiton amd andotoot. AmoteAiet va
OTOYOGTUKO-KPLTIKO LOVTELD ETOYYEALATIKNG AVATTUENG, TO OTTOI0 GLVOEEL TV TEYVOLOYIKT
KOl TOOOYOYIKT EKTOIOEVOT LLE TNV VIOGTHPLEN TNG TEXVOAOYIOG OGVYYPOVIG EKTOIOELONG
kot ™ ow (wong ddackaria. Evtdoostor emomporoyikd oto Kpitikd -Ataiextikd
Hoapaderypa, vioBetel TO YEPAPETIKO EVOLAPEPOV YLOL TN YVOGN KOl TV KPLTIKN GLVEION oM
kol Otver Poapdnta oty moMTIKY, MO, KOWOVIK] Kol KPLTIK OWIGTOoT TNG
exmaidevong.

4.7 EIAIKH ATQI'H

AXTEPH OEOAQPA-NTOPETTA, EAEYOEPAKH T'EQPTIA, «[adaywywn A&ioléynon
kou HoapépPacn: Xvvepyotikég Metafdoes petald Tov ZyoMkav Badpidov ko tov
Oeopav», Oduata Eidikng Ayowyng, ty. 53 (2011), cc. 37-45.

*Tlodwd pe edikég avaykeg - Exmaidevon — *A&oAdynom xar Pabuporoyio (Exmaidevon)
*MetdPoon amd To vmoywyeio oto dnpotikd *MeAétn nepintoong  *[apéuPoon

BEPONH EIPHNH, KATXANAPH AIKATEPINH, «MaOntokevipikd Efoatopikeopéva
Exnawdevtikd poypappoata (E.EIL) pe Xroyegia Avrompocdropiopod yro. Madntég pe
Elooppd kor Métpro N.K.: M Kawotépog Ipoktiki pe Baon v Epnepio amwd tov
Ayyrocatoviko Exmardeutikd Xapo», Oduato Eidikne Aywyng, ty. 52 (2011), co. 82-92.
*Tlodwd pe eowég avaykes - Exmaidevon  *[Ipdypoppa Zmovdov — *Osopntikh épevva
*Exmaidoevon - EAAMGdo  *Amotéleopa Epguvag
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o XV eMMVIKY] EKMOOELTIKY TPAYUOTIKOTNTO, 1 €kmovnon evog Efatopukevpévov
Exnawevtikov Ilpoypdppatog (E.EIL, oto wmioicto tov vépov 2817/2000) 7
E&atopikevpévou Ipoypdppatoc Exnaidevong (E.ILE. oto mhaicto tov vopov 3699/2008)
éuotale va givor o ypovoPopa Kot Ypopelokpatikny Stadkacio, Le TN SEMGTNHOVIKY
opdda mov aflordynoce 1o pobnt) pe vontikn kabvotépnon (N.K.) va dwdpaparifet
K0BoploTIKO POAO OTNV EKTOVNGT TOV TPOYPALUONTOS, LE OTOTEAEGUO TNV GLYVN TO-
pabedpnon Tov PabdtEpOV OvVAYKOV Kol TOV TPOGOOKIOV TOV {310V TOL pabnt aAAd Kot
g owoyévelng tov. Aniadn moAodtepa, ot yovelc ypealdtav Vo TPocumoyplyouy To
ovvtayfév E.E.IL, eved otov véo vopo 3699/02-10-2008 mpoPArémetal n evepyds GUUUETOYN
Tovg Katd ) ddkacio cuvtadng tov mpoypdppatos. (Ilepucony| mepiAnyng)

IF'EQPI'OYAA ANTQNIA, «H Ioétyun Zopperoyikny Ekxkmaideven og Awkaiopao.
Ocopnrikés Ilpoceyyicelic oy Avamnpic ko Korég Ilpaxtikés ywe v Lodtiun
Xopperoyikny Exrmaidcvon oe drreg Evpomaikég Xopes. Nopwkny Kortoyvpwon Ttov
AKOIOPATOG Kol AVVOTOTNTES AIKAGTIKNG ALlEKIIKN 61 g TOV», Oduata Eidikng Aywyng, Ty.
52 (2011), oc. 8-20.

*Avammpor  *loomta  *FXoppetoywkn pdbnon  *Evpomaiky Eveon  *Avémnpor - Nopikd
Ko.BecTdC, VOLLOL KAT.

e XV mopovca €onynon vrootnpiletal dtt Yo TNV vAOTOINGN TOL SIKOIDOUATOS OTNV
LGOTIUN GULUUETOYIKY eKmaidevorn oamotteitor 1 VIOBETNON HOG GaEoVg BempnTIKiG
TPOGEYYIONG TG OVATNPieG, YVMOOT TG VOULOTOMTIKNG BAONG TOL SIKOUMUATOS ALY Ko
evepyn Otekdiknomn tov, 6tav avtd mopafirdletor. ‘Etol emyeipeitar n yaproypdonon ki n
TOLPOVGIOCT) EV GLVTOMIN: O) TOV KUPL®V BewpnTikdv Tpoceyyicemv ¢ avammpiag, B) tov
KOADV TPOKTIKAOV G€ OAAES EVPOMATKEG YMDPEG, YO TNV VAOTOINGN NG 1GOTIUNG
CUUUETOYIKNG eKmaidevong, y) Tov debvolic vopkod mioiciov mov mapdyst €VVOpEg
VIOYPEDGELS Y0 TNV TOAMTEIN, OGOV APOPA TNV EKTAIOELON TOV AVNAIK®V LE ovamnpia 1
E10KEG EKTTAOEVTIKES AVAYKES, KO §) TV datdEemVy Tov ecmTEPIKOD Kot deBvoig dkaiov,
OV EMTPENOLY TNV SIKAGTIKN OLEKIIKNGT TOL SKUIDHUOTOS GTNV EKTOIOEVGN, OTAV QVTO

napafualerar. (Iepicomn mepinymg)

TAENH XPYZAYTH, «H owaockoiic tov Emoyodv kor tov Mnvov péco and éva
cVoTNUKG TopapdO "Mayepepévo pe AThd YMka''», Oduoaro Eidikng Aywyng, ty. 52
(2011), co. 104-112.

*Toudd pe edkéc avaykeg - Exmaidevon *IIpdtumo ddackariog *lopapdOio - Xmwovdr| Kot
dwackaAion *Apapatonoinon

AEMIPOTAOY [ITANTEAHX, OYKAPHYX IQANNHEZ, «Algpgdvnon Tov emmédov
KOWOVIKNG évTOiNng nodnTav 1010iTEP®V EKTALIEVTIKMOV-0L00KTIKAV OVIYKOV, RGO TG
0ELoToiN oG TG KOWVAOVIONETPlac», Emiotiuee Aywyng, ty. 2 (2011), oc. 111-127.
*Tlodwh pe edikég avdykes - Exmaidevon  *Avammpor  *Xvvekmaidevon — *Kowvwvikn
aAnAieniopacn *Kowvovikoroinon (AvBpornog) *Kowvoviopetpio *Amotédeopa Eépgvvog
e This paper aims to explore the achievement of social inclusion of pupils with special
educational needs by exploiting the opportunities offered by sociometric. The research
focuses on the case of two students in elementary class D, having special educational
needs. Using playing time of the break and cooperation in class time as the two keystones,
it seeks to highlight parameters-criteria contributing to the integration of these students in
regular classroom with an emphasis on "popularity”, the "extent of social contact between
these students and the rest of their classmates 'and 'cohesion of the social class group'. The
main findings are: a) these students are rejected or receive the indifference of some because
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of their disability on academic / cognitive performance and social skills, b) want social
contact and interpersonal relations, seeking relations with peers who have high popularity
and hold an especially good position/role within the group and c) the emotions they feel
and respect that exists between students in class are factors that influence social relations.

AEPEKA MAPIA, «IIpoéypoppe Kowovikov Agfiotitov e MaOntéc pe Nonrtiki

Yotépnon», Oduaza Eidikng Aywyng, ty. 52 (2011), co. 70-81.

*Tlodd pe edikéc avaykeg - Exmaidevon *Epnpor  *Kowvovikoroinorn (AvOpwmog)

*Exnaidoevon - Epevva *Amotélecua £pguvag

e H mapodoa épevva otnpiletar ot yevikotepn 10éa ¢ «opaiomoinong». H évvola g

opoiomoinong Asttobpynoce g mpokAnom yw va Ppebel 1poémog va dobel Ponbea oe
poBNnTéG e VONTIKY VOTEPN O, GE KATAAANAOVG YDPOVG KOt e TETOLEG dladKaGies oV deV
Ba tovg otrypatifouv | Ta vroTWovV. Xvykekpiuéva eEetdlovtal To TPOYPALUOTO TOV
VIAPYOLV GE HOVAOES EMOYYEAUNTIKNAG KOTAPTIONG Kol oxoreio yioo veapovg £pnpovg e
vonTikn votépnon. Méca and 1o Beopntikd pHEPog TS epyaciag Kot HEGO Amd TIG ATOYELg
TOV EKTOOEVTIKAOV eEeTAlovTan ot Tpoimobioelg 6Tig omoieg otnpixdnKay To TpoypdpLpoTa,
OTIG TOPATAVE LOVASEG Kol KATO TOGO VT TO. TPOYPALUATA TPOETOLALOVY KATAAANAQ
Tovg o1 Poug va aenoovy To oyoieio Kot va {Roovv aveEdpta. H mapodoa épevva Ehafe
yopa petald lavovapiov 1994 kot lavovapiov 1997, oe dekaevvéa pHovadEg
EMAYYEALATIKN G KaTdpTiong o€ OAN v EAAGSa. (Ilepikomn mepiAnymg)

EYOPAIMIAOY ZO®IA, KAPATTANNIAHE XAPAAAMIIOYE, KOYMITHE AAAMANTIOZ
«YTooop] KOWVOVIKNG OIKTOMGNG e 6TOY0 TN duvapiky] dnpiovpyia Kot p1ion cevapiov
ovvepyaciog ekmardevTika@v Ewdukig ko I'evikig Ayoyng», Oduaro Eidikng Aywyng, ty. 53
(2011), oc. 78-89.
*Opoadikn| epyocioa oty ekmaidevon  *Exmowdevtwkol  *Eww aywyn  *levuen Todeio
*Yovepyacio *[IAnpoedpnon - Teyvoroyia
¢ H napodoa epyacio mapovctdlel Eva eDEMKTO GEVAPLO GVVEPYACTING EKTOUOEVLTIKMV ELOIKNG
KOl YEVIKNG AY®YNG, OTO TAGIGLO TOL OTOI0V 1) GUVEPYOTIKT, OpYavmalokh (organizational)
YVOON TOV EKTOLOEVTIKAOV TNG GYOAKNG Hovadag eykabiotatol 6 nAekTpovikd meptBaiiov
Kot a&lomoteitot e T xpnon epyoieiov Kovovikng owtdwons (Web 2.0). H cvvepyacia
amookonel ot Peitioon g SWWAcKOAlNg O YEVIKN TAEN KOl OTNV EMAYYEALOTIKN
pabnon TV EKTOOEVLTIKMV TNG GYOMKNG LOVASAS, GTNV KOTEVOLVOT TNG GUUTEPIANTTTIKNG
exmaidevong.

KAEIAOIIOYAOY ATAIIH N., «IIpown Howwn Hopéppaocn otnv EALGoe: Amd Tovg

AWK PUKTIKOUG XTéYovg oty Avdmtuén-Yiomoinon Exmawdevtikiig MHomtikig Yo ta

Hownd pe Ewdwkég Exmadevtikés Avaykes kol Avarnpieg», Oduata Eidixns Aywyig, ty. 53

(2011), 0. 21-36.

*Tlodwd pe ewdwéc avdykeg - Exmaidevon  *[Madd mpooyoikng nikiag - Exmaidevon

*TapépPaon *Evta&n *Hvopéveg [Moarteleg Apepikng *Meydin Bpetavio *Exmaidevon -

EXAGoa

o Amo6 to 1965 1o, otig mponyuéves yopes €xel avamtuybel Evag peydiog TpoPAnpaTIcog
vy 10 poro ¢ Ilpowng IMowdwng Tapéupaong (D) oce moMTikd, KOWMVIKO,
OKOVOUIKO KOl emoTnUovikd eminedo. Xto kdBe medio Eeywpiotd otmpiletor Kot
vrootnpilerar to Sikaiopa mov €yovv Oha Tta WOAV pkpd modd (0-5 etdv) Ko ot
0K0oYéVelEG Tovg va. AdBovv v vostpiEn mov xpetdlovtal, eoTidlovtag otV avanTuén
TOV OO0V KOl TN ONUOGIO TNG KOWVOVIKNG OAANAETIOpaoN S 6TV avOpdmvn avamtuln
YEVIKOTEP KOl GTNV TOUOIKT avamTuén edwdtepa, €16l dote vo pelwbel o kivovvog Tov
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EKTTOLOEVTIKOD Kol KOW®OVIKOU omokAgiopov. Kowd onpelo oe Oheg TIG mOpamivem
mpooeyyicelg eivar 1 otpoer] amd 10 YVOoTd Kol S100£00UEVO 1ATPIKO LOVIEAO GTO
KOWOVIKO modaymywd poviého mov €oTidlel o o €upOTEPN TPOGEYYISN  TOL
neptlopPdvel To modi, TV okoyéveln kot o TEPPAAAOV (EKTOOELTIKO & KOWMVIKO
miaico). To Bewpntd mhaiclo péoa oto onoio evtdooovrat ot evépyeteg yio tnv TIIII,
vrootnpiler Ot vmdpyxer pwe  Suvopukn  oAAnAemidpacn  petald  ProAoyikdv,
TEPPAALOVIIKDY KOl TPOCOTIKAOV TapoyOVT@V Tov Kabopilel T Agttovpyio evog aTOLOL
oe éva eldko topéa. (Ilepkomn mepiAnyng)

KOYTXOMIIINA  BAXIAIKH, <«E¢appoyq WYuyomawdayoywkod IIpoypappartog
Hoapépfacng o v Avripetdmicn Avoko@v Ortko-Kivntikig OlokMpoong Iadiov
pe ' Hmo Nontuay KaBvotépnon», Oduara Eidiknc Aywyng, ty. 52 (2011), co. 93-103.
*Tlodwd pe ewdwég oavaykeg - Exmaidevon *Melétn mepinmtoong  FOmtwkn avtinym
*Kivntk| wavomta *Emppor; *T poppoticpog

AAAOIIOYAOY EAENH, «Aldomaon Tpocoyis 6To0 viTLoy®YEIo Kol 1] GUVOEST] TG ILE TNV
ENPAVIGT] GYOMKAV KOl RoONGLOKAY dvoKoMAV», Oduata Eidikns Aywyns, ty. 52 (2011),
00. 49-59.

*Exnaidevon, I[Ipooyoiikn| *Toudd mpooyoMkng nixiog - Exmaidsvon *Awtopayn
LEWUEVNC TPOGOYNG Le vrepkivnTikotnTo *Nnmoyoyeio *[loadid - AcBéveieg - IIpoanym

MIXAHAIAOY KYPIAKH, «H owygipion g owe@opetikétnrog oty Tdén amd tovg
eKadevTIiKovs. Teyvikég kor Tpomor mapépfaonc», Oduaro Eidixns Aywyng, ty. 53 (2011),
00. 46-53.

*Awopopetikdémra  *AmokAivovoa cvumepipopd  *MdOnor, Avokorieg g *PoOAog tov
kafnynm *Avayvoon

MTATIAIQANNOY - MIIOYTA AMAAIA, «H Movoswoki Ayoy] ©¢ PéGO KOWVOVIKNG
0yOYNS Kol ouvaleOnLaTIKNG EVOUVALMONG TULOLAV UE ELOIKEG EKTULOEVTIKEG OVAYKES»,
Oéuaro Eidikng Ayawyng, ty. 53 (2011), oc. 101-109.

*Movoeio - Exrtawdevtikég andyelg  *Emppory  *[ondid pe edikéc avaykeg - Exmaidevon
*Kowwmvikonoinon (AvBpwmrog) *Merém mepintmong

~TAYPOIIOYAOX BAXIAEIOZ, XAINTOYTH BAZIAIKH, «Mop@ég EMKOVOVIOG YOVE®Y
KOl EKTOLOEVTIKAOV: ALEPEVVAVTUS UMOYPELS YOVEMV TTOOLAV PE EOIKES EKMULOEVTIKEG
avaykeg N avarnpio», Oduoto Eidikng Aywyns, ty. 53 (2011), oc. 54-65.

*Tlodwd pe edwég avaykes - Exmaidevon *Yovepyaoio yOVE®WV KOl EKTOIOEVTIKMOV
*Emkotvovio.  *Poiog tov yovioh *PoAiog tov kabnynt)

e H emkowovio, og¢ Backdg Afovoc g cuvepyosiog 610 TAMICIO TG EKTOOEVLTIKNG
dwdkaciog, avamticoeTal OUEIOPOpa HETOED EKTOIOEVTIKOV KOl YOVE®V HoOnTdV, Ot
omoiol -mopd TOVg SAPOPETIKOVS TOVG POAOVG- €XOLV KOO GTOYXO TNV TPOAY®YN TOL
EKTTOLOEVTIKOV €PYOV. ZTNV TEPITTOON TNG EOIKNG OY®YNG KOl EKTAIOELONG, 1| EMUKOWVOVIOL
YOVE®V KOl EKTOLOELTIKOV OOKTA Wtaitepr onpacio, kabdg kabictatot Tpo-amattodpevn
Kol StapopemveTat omd Tov Tpdmo ov ot 1010t dwayelpilovral Tovg PpOLOVG TOVG GTO TAXIG1O
m¢ petald touvg oyxéone. H mpocéyyion avtg g oyéong amd v TAELPA TV YOVEDV
TV Pe EWIKEG EKTAOEVLTIKES avaykeg 1| avamnpia, tifetal og digpgdvnon oto mAaic
™G mopovoas HeAETNG, otV omoio cuvppetelyav 79 yovelg pobntoviipiov Ewdikov
Anpotikdv Zyorelowv g Kevrpung EALGOag. ['a T cuAloyn TV Sed0UEVOV TNG £PEVLVOC
yopnynnke pOTUOTOAGYIO QVTOAVOPOPAS LE EPOTAGELS OvOLXTOV Kol KAELGTOL TOTOV.
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Ao ) pehétn mpokmrel 6t o1 Yoveig Exouv avayKn TOKTIKNAG Kol QUECT|G EMKOWVMOVIAG LLE
TOVG EKTTOLOEVTIKOVG, 1 omoia dg Ba mepropileTan povo oe Bépata pabnclokng Tpoddov Twv
TOOLDV.

2YPIOIIOYAOY-AEAAH XPIETINA K., «To pdOnpe g yAdooog odp@ove pe To
OVOAVTIKOG TPOYPOPRE GTOVOIDV Y10 noONTES HE avTIopé», Néa Tloideia, ty. 137 (2011), oo.
76-92.

*EAMNVIKY YA®GGa, Néa - Znovdn kot dwdackoro  *TTodid pe dikés avaykeg - Exmaidevon
*Avtiotikd moadd  *Ipdypappa Xmovddv  *Ogpamevtiky *MdaOnor, AvokoAieg g

TPI'KA EAENH A., «Pvyomowayoyikn mopépfoocn e vmoyoyod 6 vijmie Tov

gneavifovv emOeTIK] ovpumEPLPOPa», Ouata Eidikng Aywyng, ty. 52 (2011), 6o. 60-69.

*EmBeticotnro (Poyoroyia)  *oawdud wpooyohkng nixiog  *Nnmaywyoli  *Pdérog tov

kafnynm *Zvvepyacia yovE®V Kot EKTAIOEVTIKOV

e H emBetikn ovumepupopd eivar GUUTEPIPOPE OV OTOKTIETOL GE peyoAvtepo Pabud ota
mAoicw TG SdKOGING TG KOWMVIKOTOINGNG TOL TAdo0 Kot YEVIKOTEPA TOV 0VOPAOTOL
HEG® TOV O0POPOV LNYOVICUOV patnone. Ot didpopes HopeEs €mBETIKOTNTOS GTO
ynmay@yelo Kot v eAAviK) owkoyéveta eival mopodoeg Kot HAAMoTe o PLeydAo TOoG00TO.
[ToAAEg emBetucég CUUTEPLPOPEG £XOLV T YEVEGT TOVG LEGOH GTO OLKOYEVELOKO TEPLBAAAOV.
H ovykekpyévn €pgova €xet aviyvedoetl 0Tl 0L YOVEIKES GuUTEPLPOPES ivat aVTES KLPImG
mov yevvdve embetikotnta. Opme, Bsmpovpe 6tL dev etvar povo avtol ot mapdyovres. [licw
OU®G Omd TN GLUTEPLPOPA KOl TIG TPAKTIKEG OV aKOAoVBOUV ol yoveilg Ba Empeme vo
depevvnBodv kat ov attieg wov odnyovv toug EAAnveg yovelg 6’ avtod tov €ldovg Tig
CUUTEPLPOPEG. XTN HEAETN QLT EMYEPNONKE N aviyveuon SEOP®V HOPEOV EMBETIKNG
CUUTEPLPOPAS TOV VNTHL®V 6TO GYoAeio KOl 6TV owKoyEveld, Kabdg kot 1 aviyvevon twv
TPOT®V AoKNoNG Yoveikov eAéyyov. (Ilepuconn mepidnumc)

OIAIIIIAKH AMAAIA, KAAAITZIAAKH MAPIANNA, «H dafomoinon g

Heprfarrovrikig Exmaidcvong og péoco ywe v ‘Eviain tov Mabntov pe Ewdwkéc

Exnodgvtikéc Avaykes 6to I'evikd Xyoheio», Ofuaro Eidixns Aywyng, ty. 53 (2011), co. 66-

77.

*Tlodwh pe edikég avdykes - Exmaidevon  ¥*Eviaén  *Xvvekrmaidevon  *Exmaidevon,

Yroyewwdng - Ilpoypdupota dpactnplotitov *lepipdAdov - Xmovdn Kot SdacKaiio

*Exnaidevon - Epevva  *Amotédecua €pguvag

e H éviadn tov pobntov pe edikéc eKmodevTIKeg ovAyKes (£.€.0..), OVAOEIKVOETOL d1EBVADG
®¢ [o Kupiopyn TPOKANOY Yo T GOYYPOVI] EKTAOEVTIKN TPAEN. £TO EAANVIKO GYOAElO,
ToPA TIC KATA Kopovg Praodoleg vopobetikég pubuicelg, omv tpdén n vmootplen TV
pofntov pe g.€.0., kopiog mpog v katevBovvorn g Evtaéng toug oto ['evikd Xyoieio,
elvar eMamig Ko ouyva meplopiletal Kupiwg otn Jlyvmon TV E0IKMOV EKTOOEVTIKMV
avayk®Vv Toue. Xto mAaiclo épeuvag Opdong mov vAoromOnke to 2008, diepguvinke n
emidpact g ovppetoyng oe Eva mpdypappa Iepfarrovrikic Exnaidevong (ILE.), mpog
v katevBovvon g Voo PIENG TV HOBNTOV LE €.€.0., LEG® TNG LAOTOIMGONG VOGS KOVOL
npoypappatog ILE. pe ooty oovppetoyn pontdv yevikng kot €W0IKNG ayoms. Xto
oLYKEKPEVO TPOYpappa, pe Titho: «Evag Kokhog Zmng..», coppetelyav 18 pabntég me
2T t6éng evog yevikob oyoleiov Kot 5 pabntég pe dudyvoon HETPLOG Kol NG VONTIKNG
VOTEPNGNG OV POLTOVGAY 6€ cuoTeyalOnevo Ewdkd XyoAeio. Zuykekpyléva otnv Topoica
peAiét depevviOnke kuplog 1 enidpao™ TG KOWNG GLUUETOYNS TOV Lo TOV YEVIKNG Kot
€101 ¢ ayoyng o€ éva pdypappo I[LE., 1660 oto aichnua avtogktipnong tov pantov pe

23



€.£.0.., 660 KOl 0TO 0iGON O ATOSOYNG TG OLOPOPETIKOTNTAG TOVG OO LEPOVG TOV LA TOV
yevikng ayoyng (v.0.). (llepucom mepiinymg)

XAPIZH ANTQONIA N., «<MaOntég g E' kon g XT' t4Eng 100 ANUoTtiKov Xyoreiov pe
YopnAn €midoocn 6to padnpe ™G YAOG60s Kol €101KEG nadnoclokés oveKoriss», Oduata
Eidixng Aywyig, ty. 52 (2011), oc. 36-48.

*Avdyvoon (Ztoyeiddng) FXyolwkn nikio  *MdaOnom, Avokorieg ™g  *FAnpotikd oyoieio
*Exmaidevon - Epgova

5. OEQPIA KAI ZXEAIAXMOZX ITPOITPAMMATQN XIIOYAQN

ANAXTAXIAAHYE TTANATIQTHY  [k.4.], «Megilov mpoypoppo  empépooong

EKTOOEVTIKAV: MeAETN OLEPEHVI|GG TOV EMUOPPOTIKAV UVAYKAV TOV EKTULOEVTIKAOV»,

2vykprauxn kou Aiebvig Exmaidevtikn EmBswpnon, tx. 16-17 (2010), co. 126-154.

*Exmodevtikol - Empopowon  *IIpoypappa katdptiong *AwPiov eknaidevon  *MéEBodog

épevvac *Amotéheopa Epevvag

e O oyedaopdg tov «Néov ZyoAeiov», PrAodoel va avtamokpllel 6TIg VEEg EKTAOEVTIKES
avaykeg Kot TpokAcelg Tov 210v adva, BEtovtac Tov pabnTti 610 ETIKEVTPO TOV QAAAYDV
pe okond TN ocvvolkn Peltioon Tov emumédov omoLdBY KABDEG Kol TNG TOdTNTAG TNG
mapexopevns exkmaidoevong. H empdppwon tov ekmadeutikod mpoPaAlel @G Tp®TOPYIKY
avayKn KaBMG GLVOEETAL LLE TOV LETOCYNUATICUO TOV GE EVEPYO KOl KPITIKO GLVONLovpyd
TOV VEOL eKTAdELTIKOD TEPPdALovToc. X10 TAdiclo avtd oyedidomke 10 «Megilov
[pdypappo Empodpemong Exnaidevtikdv, to onoio aviamokpivetal 6tovg 6Tdovg Tov
Emyeipnowkod Ilpoypappatog «Exkmaidevon kot Aid Biov Mdabnon» tov Ymovpysiov
Hodeiog, A Biov Méfnong kot ®pnokevpdtov yioo v avafaduon e modTnTog e
exmaidevong. O oyedloopog eVOC EMPOPEOTIKOD TPOYPALLATOS EKTOIOEVTIKAOV OPEIAEL VO
AGBet voyM TOL TG gumElpieg Kol To PLOUOTO TOV EMUOPPOVUEVOV TPOKEUEVOD VOl
ovTomoKPlOel OTIG TPOYHOTIKEG OVAYKEG TNG EKMOOELTIKNG KOWOTNTOG. XKOTOG TNG
epyaciag eivar n Topovcsioon TOV TPATOV TEPLYPOPIKMOV OTOTEAEGUATOV TNG HEAETNG
OlEPEHVIGNG TOV EMUOPPOTIKAOV OVOYKOV TOV UEADY TNG EKTOLOEVTIKNG KOWOTNTAG GTO
miaicto Tov Meilovog mpoypdppatog Empdpewonc.

6. AIAAKTIKH OEQPIA-AIAAKTIKH ITPAEH

OOQAHY I'EQPTIOX B., MOYTABEAHZ AAPIANOX I, «<H a&ioréynon tov pabiportog
m¢ wtopiog oto Avkero. Emoetnporoyikd thoicwn ko kaOnpepivi npdén», Néo llaideio,
Ty 137 (2011), oc. 105-113.

*[otopia - Zmovdn kot dwdackario *AZoddynon kot Pabuoroyia (Exraidevon) *Podlog tov
kafnynm *Moabntég
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AYTEPOZ NIKOZXZ, KOYXOYAAY OQTHYE, «OMoTiKI] TPOcEyyIion TG OnpIovpYIKOTNTOG:

Egappoyq ot dwaktwky», Emorijuec Aywyns, ty. 1 (2011), oo. 149-157.

*Awdaokario *Anpovpywdmro ota modd  FOMopds *Mdabdnon

e En résistant a toute approche scientifique analytique, la notion de la créativité révele par sa
nature la nécessité d'une approche holistique. Les processus créatifs qui ne peuvent étre
séparés en plusieurs éléments mesurables, se déroulent dans un milieu cognitif complexe.
IIs obéissent néanmoins a des schémas mentaux. Dans cet article, aprés avoir mis en
évidence la structure de cette approche holistique, nous l'appliquons de maniere effective
au cadre didactique.

6.1 TAQXXA

BEAOYAHX TIQPTOX, «H yioooa tov IMomadwopdviny kKor 1n TOAVYA®GGia TG
nloypaioc», Néa Eotia, ty. 1840 (2011), oc. 84-134.

*Tamadwapdving, AréEavopog (1851-1911) — I'vdoca  *EAAnvikn nboypaeic  *EAAnvikd
pubiotopnpua -1840-1940 *ErAnvua) yAoooa, Anpotikny  *Ileloypdoot, EAAnves *ElAnvikn
yYAOooo — YQog

I'KAPABEAAY KONXTANTINOZ, «H gmkowvoviokn tkavotnte padntov wov fpickovror
o0TO0 TEAOG TNG VROYPEMTIKNG EKMAIdELONG: 1 AEPIMTOON TG KOTOVONGCNG YPOUTTAOV
Keyévovs, Néa Ioideia, ty. 138 (2011), oo. 84-94.

*Emkotvovioky] wovotto  *Mabntég  *I'panti yAddoco *Katavonon  *Exmaidevon —
‘Epegvva  *Amotéhecpa épgvvag

I'POZAOX ZTAYPOZ, «Ewéva ko yAooowk)y owdackoric. H owdektiky afromoinon
TOMTPOTIKAV KEWEVQOV», Néa Toideia, ty. 138 (2011), oc. 63-83.

*Tyohkd Ppria — Ewovoypaenon  *Emppon  *['Adocca xor eknaidevon  *[Adooa kot
YAOOGEG — Xovdn| kot dtdaokaiio

OEOAOZIOY IQANNA, «To «kpatoMko» oOpapo otov mowmt Odvocéo Elvtn»,
Diroloyikn, Ty 114 (2011), oc. 48-55.

*Enuovtikn (Orvocopia) *EAvtng, Odvocéag (1911-1996) — Epunveia kot kprtik  *[MAdtov
(427-347) — Epunveia kot kprtik)  *Avdivon keipévoo

KABOYKOIIOYAOX ®QTHY [k.6.], «<H kMt woivtomio otig ypoppatikés g Néag
EMnmvikne», Néa Houdeia, ty. 137 (2011), oc. 15-42.

*EMnvikr] TAdooa — [pappoatiky — Xmwovdn| kot dwaokaioc  *[poppotikn, Zuykpitiky Kot
vevikn  *EAAnvikn yAwooa, Néa — [pappatiky  *Exnaidevon — lotopia

[NATIATEQPTAKHY. AHMHTPHY, «TvmoAoyio kol Asttovpyio Tng meprypoeis», Néa

Hauoeio, ty. 138 (2011), 66. 95-114.
*Apnynon (Pntopikr]) *Avdivon keyévov *Pealopog otn Aoyoteyvia
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POYZOYAIQTH GOMAH, «A&woloy@dvtog T Yp1o] TOV TUPUAYOY®OV Kol oOVOETOV
reCikav povadwv. H mepintoon g mapaywyng ypantov Aoyov», Néa lloideia, ty. 137
(2011), 0. 65-75.

*EMVIKY] YAdooa, Néa — Zmovdn kot dwdackaiio  *Lmovdaotés, Eévor  *Awoown
degiomra  *I'pamtn ékppaon *Exmaidevon —Epguva  *Amotéheopa épgvvag

TZABAPAY ZEENOOQN, «“Kapo(adkia)”’ kot “kape(itoec)” otny Tuppo: To mapaywyké
eninpa [-ak]. Zvpfor) otV peréTn TOV VTOKOPIGTIKAOV TOPAYOYIKOV ETONUATOV TOV
WP proxov W1OpAToS», FAnvika, ty. 61/1 (2011), 6o. 93-99.

*EAM vk yAdooa — Atdhektor — Ag&ikd  *IpPpog  *Idiwpoatucég dtdiextot

XATZHAHMOY KQOQNZITANTINOX A., «To AwOepatiké Eviaio IMiaicwo Ipoypappdrov
Xrovov (AEIINYX) yie to Nnymoyoyeio kol 11 YA®OOWKN oyoyn Tov viymiov. M
gumepwki] owepedvnon», Néa laideia, ty. 137 (2011), oc. 43-64.

*EAMviKY] YAoooa, Néa — Xmovdn kot dwackario (Ilpooyoikn) — *IIpdypappe Xmwovddv
*AwBspotik mpocéyyion  *I'pamt) ékepoaon  *IIpopopikny éxepacn  *Exmaidevon —
‘Epegvva  *Amotéheopa épgvvag

6.2 ANOPQITIXTIKEX EIIIXTHMEX

AAEEANAPAKH BAXQ, «Xnpeio vroyoprioceng», Pilotoyixny, ty. 114 (2011), oc. 74-80.
*Anpovdd, Kum (yevv. 1931)  *NeoeAnvikn Aoyoteyvia — Xmovdn kot dwdackario (Méon)
*TMomtiky  *Iloinon — Zvvédpla

AMITATZOIIOYAOY OPATKIZKH, «Agiépopa: O drrog gv Aoym: Efpaior oty cvyypovn
gMinvikn hoyoteyvia», Néo Eotia, ty. 1842 (2011), co. 408-514.

*Toyypaeeic, EAAnveg — 206¢ at.  *EPpaikd oroxoavtopo (1939-1945) om Aoyoteyvia
*EBpaiot otv Téypvn *Neogdnvikr meloypaeia — 206¢ ot *XopoKTNpEG KOl
YOLPOKTI PLOTUKEL *QewpnTiKn épeuva *Eevopofia *@eocarovikn — Aoyoteyvia
*Mrokorag, Nikog (1927-1999)  *Odug, Micéh (yevv. 1957)  *EfBvikomnta  *Avdivon
keyévou  *AapPétag, Nikog I (yevv. 1960) *Merétn nepintwong  *Towdikag, Xprotog
(yevv. 1965) *Avtionutiopdg *Aoyoteyvia Kot Kowvovio

ANAPIKOIIOYAOY-XITYPOYAIA AIKATEPINH, «O Kopadiog ko To acoppota
mompata: 100 ypovia amd T yEvwnoi] Tov», doxei poi, ty. 13 (2010), 14 (2011), oo. 11-23,
5-21.

*Koppadiag, Nikog (1910-1975) — Epunveia ko kpitikry  *[lommikry  *Avdivon keyévov
*Tlomrtég, EAAnveg — 2066 at.  *@dracca ot Aoyoteyvia *[vvaika ot Aoyoteyvia

APABANH EYAITEAIA, «Aoyotgyvikoi K0k or: amd TN 0006KaAi0 6TV 0néAaVoY TOV
AoyoTeyvikoU Kewpévov», laidaywyiky Emibecdpnon, ty. 52 (2011), oc. 53-67.
*Aoyotgyvio — Zmovdn kot dwockaAin  *Opadikn epyocio omv ekmaidevorn  *Melém,
Mé€0066¢ g *Awaktikn Tpocyyion
e The purpose of this study is to present how Literature Circles, as an instructive strategy,
were drawn and implemented in the frame of the seminar ‘Teaching Literature in secondary
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school” to 14 students of the Department of Philosophy and Social Studies at the
University of Crete. The data collection tools included an observation-feedback chart,
discussion role sheets, student journals, and semi-structured post-course interviews with the
students. The findings of the study can be summarized as follows: a) students considered
literature circles the most enjoyable part of language arts; (b) their reading engagement and
motivation increased while at the same time (c) they developed better comprehension and
social skills.

APTYPOIIOYAOY XPIXTINA, «Aoyoteyvio kou wropio: Mo 1016t oyéon», dokel poi,
Ty 13 (2010), 14 (2011), 66. 24-38, 30-45.

*Aoyotgyvia kot wotopia  *Lolwpds, Atovicrog (1798 — 1857) — Epunveio kot kpirikn
*Taiapdc, Kootg (1859 — 1943) — Epunveio kot kprtwkrp  *Kopdong, Kovotavtivog I1.
(1863 — 1933) — Epunveia kot kpitikr]  *Pitcog, T'dvwmg ( 1909 — 1990 ) — Epunveia kot
kputikn  *llomtég, EAAnveg — 206¢g ar.  *TIeloypapia

APTYPOY TEPYIXOPH, «Ywyurvin: puo apvdpn opnpukiy wapovcio. olevpvpéviy ot
AvpKi] Kot T dpapatiky toinon», Pilotoyiky, y. 115 (2011), oc. 32-42.

*Mvoboroyia, EMnvikr]  *Ounpog (8% at. m.X.) — Xapoaktipeg — Mvaikeg *Avpikn moinon,
EXMnmvier  *EAAnviké dpapa (Tpaymdio)

BAMBOYKA IQANNA, «H c0AMyn TV appnTev TAPoQopitdv VoS KELREVOD KOTA TN

owokacio g padids kKatavonong tov», Haidaywyixy Emibewpnon, ty. 51 (2011), oc. 7-24.

*Avdyvoon *pant) yddooo *Katavonon

e La compréhension d'un texte c'est le résultat de l'interaction du lecteur et des éléments
textuels. On parle aussi bien d'une compréhension superficielle/intuitive que d'une
compréhension profonde/ analytique. Pour cette derniere, le lecteur doit dégager les
informations implicites du texte, de déduire des inférences et d'élaborer des déductions.
Afin de bien comprendre un texte, il doit structurer une représentation cohérente de la
situation décrite dans le texte. Notre étude est orientée vers la présentation des niveaux de
compréhension, et aux processus d'intégration des informations implicites d'un texte
(présupposés, sous -entendus, déductions). Ensuite, on présente des techniques de
développement de la compétence d'inférer chez le jeune lecteur, sur la base de ses
connaissances pragmatologiques et de ses expériences.

BAPEAAY AAMIIPOZ, «I'o tov “co@0 gmkpitny” otov mpérioyo Tov “ACuTPLETIKOV
Yaitn” tov Hamadwoepavn», Néa Eotia, Ty, 1844 (2011), oc. 795-828.

*Tamadapdving, AréEavdpoc (1851-1911) — Epunveio kot kprtikr]  *TloAitng, Nwkoiaog I
(1852-1921) *Apyawotnto  *EBvikd yapaktnpiotikd, EAAnvika  *IloMtiopdg, Bulaviivog —
Emdpboelg *TloMtiopdg, EAAnvikog — Enidpaon

BAXIAEIAAHE TIETPOZ, «Kowovie kov gpnpio. Ta Piplxd oedopéva (kor o
EKKM|GLUGTIKES TOVG TTPOEKTAGELS)», Zovaly, Ty. 117 (2011), 6c. 27-49.

*TIvevpatikn {on — OpB6doEn Avatolkn Exkinola *Awampocomikés oxéoelg  *Kowvavia
tov Ayiov Tlvedbpatog *Atopuikétnta *Kowwvioroyia, Xpiotwoviky  *@egohoyia — Aodyot,
dokipua, Starégelc

BOT'TATZOTAOY A®GHNA, «O Namoiéov Aomaddtng Kol n Tévn TS Tapwoiag», Néo
Eotia, ty. 1841 (2011), 66. 240-266.
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*Aanathdmeg, Nomoréwv (1888-1944) — Epunveia kot kprtiky]  *[opwdio  *[Tomtéc,
"EAnvec — 2006g a1 *[Tomrtikny  *Avéivon kepévoo

TAAENIANOX MIXAHA BAZX., «Ov arapyéc T Zvotnpatikig Ocoroyiog», Ocoloyia, ty.
82/1 (2011), ce. 97-110.
*@eohoyla *Bifrloc *AmdoTolot

TAAIATEZATOY AAIKH, «Xo@oki, Aiog. A6 TV Tapdadocn Tov ouNpiKoY £Tovg 6TV
Kowvotopia Tov 60QOKAEI0V dpapaToc», Ditotoyiky, Ty. 115 (2011), oc. 70-78.

*Alag o Telopmviog (MvuBoroyia) *LopokAng (496-406) — Epunveio kot KpiTikn
*XopaKTPeG KAl YopoKMPLoTikd  *Ounpog (8% at. m.X.) — Xapoakmpeg

IT'OYNEAAX YQTHPHZY, «Katé Nitos. Mg agoppn v £€kdoon Tov Avtiyplotov», Zovady,
Ty 118 (2011), 60. 96-103.

*Nietzsche, Friedrich Wilhelm (1844-1900) *®ilocoeio kot Opnokeio  *XpioTioaviopog
*Inoovg Xpiotdg

I'PAMMATIKOIIOYAOY EYT'ENIA, «H oAloiwon Tov 7wpoodmov péco amd v
nolhamiacialopevn ewkéva Tov: po avdyvoon tng Xpuolg Xrayévag tov Michel
Tournier», 20yypovo Oduaza, ty. 81 (2011), 66. 43-49.

*Michel Tournier (yevv. 1924)  *Aoyotéyveg, ['dAhor  *XopakTipeg Kol YOPOKTHPLOTIKA
*AvéAvon Kelpévov

I'PHI'OPIOY MHTPOIIOAITHE KAMEPOYN, «H emavagopd Tov Ogopod tov
OLIKOVIOG®V €15 TNV 0p06S0E0V 1EpaTOGTOM V>, 2DVvaly, Ty. 118 (2011), oG. 25-41.
*OpB6doEn Avatodkn Exxkdnoio — Kipog  *Tuvaikeg — Opnokevtikn (o *KApog —
Awxkovia *Xepotovia yovakdv — Op8ddoén Avatolkn Exkincio *Mopia, ©@cotorog

AANIHA ANOOYAA, «Ouv aményot Tov dnpotikod Tpayovdov o1n odyypovy moinon»,
Diloloyikn, Ty. 114 (2011), oc. 32-36.

*loinon, ZOyxpovn — 206¢ ar.  *EAAnvua) moinon  *Anpotikd tpayovdwr  *Emppon
*EAMOtG, Odvocéag (1911-1996) — Epunveia kot kpitikr]  *Eyyovémovioc, Nikog (1910-1985)
— Epunveia ko kprrikny  *Pitcog, I'dvvng (1909-1990) — Epunveia Kot kpiTikn

AHMAKOIIOYAOY AAEEANAPA, «O Owirovg, pmOS TOAEMGTIG — TPOSTATNG TNG
AMvag oty Tpaymwdio Owinovg eni Kohwva», iloloyikn, ty. 115 (2011), 66. 80-89.
*Owinovg  *ToeoxAng (496-406) — Epunveia kot kprtikn  *XapokTipes Kot YopoKTH PLOTIKA
*EXMnviko opapo (Tpaywdia) *EAAnvikn yAocooa, Apyaio — Xmovdn kot dwackorio (Méon)

AHMHTPAKOIIOYAOY EOH, «Xom@o, Kacowavi], [TloAvdovpn: H yvvoikeio ¢ovi] kot
emBopio», doxei poi, ty. 14 (2011), oo. 58-70.

*Tuvaikeg momjtpleg, EAANvideg *Foaned (1.630-565) *Kacowovy (9% o p.X.)
*TToAvdovpn, Mapia (1902-1930) — Epunveia Kot kprTikn

ATABAZQ (ITEPIOAIKO) [Emyt.: AAéEng Znpag], «A@iépopa: Maprog Xakkac», diafdalw,
). 516 (2011), oc. 69-102.

*Xaxkkag, Mapog (1931-1972)  *Aoyotéyveg, 'EAMveg — Bloypagpio  *Avtofroypapio
*TleCoypdoot, EAnveg  *Koppovviopds kat Aoyoteyvia  *Koppouviopdg kot dtovoovpevol
*Apnynuatikn téyvn  *Zwépnc, Taxng (yevv. 1929) *Movaéid *Kowcapiovn — lotopia
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AIABAZQ (IIEPIOAIKO) [Emp.: Tdvwng N. Mmnookoloc], «A@iépopa: Ldkopog
Kopravérine», drofalw, ty. 518 (2011), oo. 79-101.

*Kopravéddng, lakoPog Xt. (1922-2011)  *Buoypapic  *Ocgatpwcd épya  *@Ogotpikol
mapaywyol kot oknvoBétec  *Anuovid, Kwkn (yevv. 1931)  *Tlovyvep, BdAtep (yevv. 1947)
*MuyomAiong, Topyog (yevv. 1938)  *Kaldxog, Kdotag  *@fatpo — Iotopia — 2006¢ ot
*EAvikd Oesotpicd épya *O€atpo — EAAGOO

—  [Emp.: TWdvvng N. Mrookoloc], «Agiépopa: Evyéviog Tpipilac. O ayarnpévog
EYKMPOTOAGYOG TOV TOOLOV», A1afolw, Tx. 519 (2011), oo. 80-115.
*Tplds, Evyéviog  *Xvveviedéelg  *Tlodikn Aoyoteyvia, EAAnvikny  *Tlodwég otopieg
*Toyypaoeeic, EAAnveg  *HOwm o Aoyoteyxvia  *Xopaktipeg Kot yopakmmplotikd *A&ieg,
HOwég *EoenPeia — Bipiia yio madd  *Patoiopds  *MovcovApdvol e [ LLOVCOVALOVIKES
XOPES

— [Emyt.: Kdotag ©. Kaieodmoviog, Apiototéing Zaivng]l, «Agiépopa: Baciing
Baovkég», diofalmw, ty. 517 (2011), 66. 68-115.
*Baowhkoe, Baciing (yevwv. 1934)  *Tuyypoeeic, EAAnveg — 20% at.  *Baothkédc, Baociing
(yevv. 1934) — Zuvevtevgelg *Broypaeio *Neoghhnvikd pobiotdopnpa — 1970-1993 — Iotopia
Kol kprtiky]  *Aoyotgyvia — Iotopla kot kprtiky — 206¢ ot *[loMtikr] Ko Aoyoteyvia
*Epunveutikn *XapoKTAPEG KOl YOPAKTNPLOTIKA *Apepucn *Movoaéid *@doog
“Epyoypoepio

—  [Emy.: Mapio Eviovpn], «Agiépopa: Péypovt Kapfep», diofalw, ty. 515 (2011),
00. 72-86.
*Raymond Carver (1938-1988) *Zvyypaopeis, Apepucavoi — 206¢ at. — Broypapio *Avdivon
KeyWévou  *XapoKkTnpeg Kol xopakmmpotikd  *Pealopdg ot Aoyoteyvia  FAmynupa
*Kpuikny  *Epunvevtiky]  *Metoapovtepviopog (Aoyoteyvia) *Gordon Lish (yevv. 1934)

ZEKAY XPIZTOAOYAOZ, «Ay®v AOymV Kol ETKOLVOVIOKES TEXVIKEG oty OdvcGE10»,
Diroloyin, Ty 115 (2011), oc. 105-112.

*Aldhoyog  *Oodbooew  *Ounpog (8% at. w.X) — Epunveia kot kprtik  *EAAnvikd dpapa
(Tpaywdio) *Avaivon Keyévov

ZEPAEAH XOO®IA, «*“To povov tng Lo tov toeidwov”’. O 1d616tvmog peaopnog otny
n0oypagui sunynuartoypagio tov I.M. Bilunvod», @iloloyixy, ty. 114 (2011), oc. 38-45.
*Blonvog, I'edpylog M. ( 1849 — 1896 ) — Epunveia kot kprtik]  *Pealopdg ot Aoyoteyvia
*EMnvuch nboypagio *Aernynon (Pntopucn)

HAIOIIOYAOZ XPIETOZX, «O Nietzsche amévavtt otov XpioTioviopno: Al6vooog evavtiov
(3) Eoctavpopévov», Zovaln, ty. 118 (2011), 6c. 92-95.

*Nietzsche, Friedrich Wilhelm (1844-1900) *®wocopia kot Opnokeia  *Incovg Xpiotdg
*T16vog — HOucég ko Bpnokevtikég amoyelg

HISTOREIN (IIEPIOAIKO), «A@iépopo: History between Reflexivity and Critique»,
Historein — Iotopeiv, ty. 10 (2010), oc. 5-169.

*[otoproypapio *lotopio — @hocopio  *Avtikeyevikotto *lotopwoi *TadAia — Iotopia
—16% ar. *Kpuwm *Leopold von Ranke (1795-1886) *AMbein *Awtomra  *lotopia —
MebBodoroyia  *Epunvevtikn  *@Opnokeic *Emppory  *Aocio — Kowovikég cuvOnkeg
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*Qeopntikn épevva  *lotopia, XOyxpovn — 206¢ at.  *EBvikiopdg  FIvéia  *Kiva
*Amowkiokpatio *Xopog wor xpovog *Baikaviky Xepodvnoog * AvBpomoroyio
*Anpokpartia — Iotoploypagpioc *Ymokeievikdtnto

OEOAOI'TA (IIEPIOAIKO), «To kfpvypa otnv ekkinoio», Osoloyia, ty. 82/2 (2011), oc. 7-
254,

*Knpoynota  *Evyopiotioc *Incodg Xpiotog — Oedomta  *EvavBpommon  *Biplog —
Becoroyia  *OpBOd0oEN Avatokn Exkinoia *[apddoon (@eoloyia) *@goroyia, [Ipaktikn
*Qewpntikn épevva  *Pntopwr]  *Amoroyntiky  *IloMtiopdg, oyypovog  *Bifhoc. KA.
*[Ipécwno (Ogoroyin) *owavtikny  Beoroyla — OpBOOoEN Avatoikn ExkAincio
*TIpopopkn ékppacn *ExkAnoctlactikn wotopic.  *Bifoypagio

OOMA ITANATIQTHE, «IIpog amolitnon tg 6moTNS dtdTatns. 0o oto mToinpa g
Kukng Anpovira “Aé8og ovatoén’», 2ovaly, ty. 118 (2011), oc. 42-52.
*AnpovAd, Kucn (yevv. 1931) *Avdivon keipnévov *Oeoloyia

[EPONYMOZX APXIEIIZKOIIOX AGHNQN KAI ITAXHYE EAAAAOZ, «H Iepd Movi] Tov
Ogciov Aovka kot 1 Exnvikn Eravaotacio», Kovovia, ty. 1 (2011), oc. 1-15.

*Movnl Ociov Aovkd (AgiBadid, Bowwtia) — Iotopia  *EAAGSa — lotopio — Eravaoctaon tov
1821 — Adyor, dokipa, dwwAaélelg *Aywviotéc tov 1821

KAKPIAHZ 1.O., «Apyaior 'EAinves ko ‘EAinves tov Ewkoowéva», Pitoloyog, ty. 143
(2011), oc. 34-48.

*Eaveg — Ovopa  *Ayowiotég tov 1821  *EAAnveg ¢ dwaomopdg — 1750-1939  ¥EAAnveg,
Apyaiot

KAAAZAPIAOY ZQTHPIA, «Ov avTiMyels TOV EKTOLOEVTIKGOV Y10, TNV TOiNo1 Kol TN

owackario TG N Kuprepyia Tov Popavriepov», lHodoywyixy Embeopnon, vy 52 (2011),

0G. 83-98.

*Tloinon — Zmovdn kot dwackario (Méon) *Exmadevtikol *Popaviiopdg *Exmaidevon —

"Epevva

o This article aims at developing how teachers’ perceptions and ideas about poetry and it’s

teaching are affected by the intellectual movement of Romanticism. Four teachers’
interviews are analyzed and interpreted using the method of content analysis and especially
the paradigm of “structure”. Teachers’ romantic perceptions are focused on: a) poetry’s
idealization b) the combination between poetry and creative imagination c) poetry’s
connection with the feelings of the poet and d) the recognition of the dual poetry’s value
and especially the aesthetic value of poetry on one hand and the social-moral effect of
poetry on the reader on the other. Content analysis demonstrated that the most prominent
teachers’ perception of the four is poetry’s effect and influence on readers. The other
aforementioned romantic ideas are connected with the dominant perception in so far as
arising from this.

— , «O Aoyog TV gpffov potntov yw v moinon: H avakikioon tov
OTEPEOTVTTOV KON 1] OVTAVAKANGT TNG TPAYRATIKOTNTOS, Emiotiues Aywyng, ty. 2 (2011),
oc. 129-141.

*Tloinon — Zmovdn kar dwackaric (Méon) *Ztdon tov pobnt FEenPor  *Lvvevtedéeig
*AvéAvon Kelpuévov
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o In this article we examine the student’s perceptions, views and opinions about the poetry
and the teaching of poetry. From the content analysis of interviews we consume that the
students reproduce and recycle stereotypes and perceptions which are legitimated by the
sovereign ideology of culture. These romantic stereotypic perceptions concern in domain
role of poet and in poetry’s effect to the construction of subjectivity. Moreover students
proclaim that the teaching and the teacher’s methodological choices are the two most
decisive factors for their contact with poetry. Lastly, it was found that students perceive the
poetry as a dynamic field and part of their cultural.

KAPAAH BAZXIAIKH, «Ta “kohd ®rioco@ikd” ko ta “koid I'pappotikd’», Piloloyiky,
Ty 114 (2011), 66. 90-94.

*Kopang, Adapdvtiog (1748-1833) — Epunveia kot kprtikn  *Neomhatoviopog  *®dilocopio —
Kprtikn

KAPAMIIEPOIIOYAOX AHMHTPIOZ, «O Piiyag Beheotivinic (Pepaioc) kar n oyéon tov
pe v 0p0600é wiotn», EAnvoypiotiovikn Aywys, ty. 579 (2011), 66. 80-84.
*PRyog Depaiog (1757-1798) *Iliotn *OpB6doén Avatolkn Exkincio  *Avdivon keipévov

KAPITOZHAOX ATIOZTOAOZL, «Ilepi TV TEPITATOOVTOV €1G KATNAEIN KUl KOTOYDYLO»,
Elinvika, ty. 61/1 (2011), oc. 33-46.

*Bulavtvi] Avtokpatopio — Kowvovikég ouvinkeg *Eoctiatdpra, tafépveg kKin. *Egvodoyeio
*Koavoviko dikaro, Opf6doo Avatolkd *MéEBn (ITowviko dikaro)

KATZIAMIIOYPA ZOH, «H g€éMén g opnpikiig AOnvag oty tpoywdio», Piloloyiky,
Ty 115 (2011), 60. 95-103.

*AOnva (@ed)  *Ounpog (8% ot m.X.) — Xapaxtipeg — MNvaikeg  *Emippory  *EAAnviko
opapa (Tpaymdia) *Avédivon keyévov

KOYPAKAHE MEAETIOZX, «Avadpopt] otnv wotopiky] e£EMEN TG TaPovGiag KANPIKOV
0TO EAMVIKO oTpaTeELNO. KoLl 0 Beopoc TG Opnokevtikig Yanpeoiog Tov E.A. og d1elvég
enimedo onpepar», Exrinoio, ty. 1 (2011), oo. 20-30.

*Bvomieg duvapelg *KApog — Awaxovio *KAfpog — EAAGOa  *Merétn mepintwong

KO®IAOY AITEAIKH, «To pvOwké 0¢atpo g Mapyapitag Avpmepdkn ko n aveljtnon
™mg TaVTOTNTUS>, Pildloyog, Ty. 143 (2011), 66. 151-161.

*Avunepdkn, Moapyapita (1919-2001) *M0Bog otn Aoyoteyvia *@sotpikd épya  *Epwtog
*Kowmvikn toototto

KPAIAT TEQPTIOZ, «H oknviki} Tapovsio Tov Opipov otov Aloyvro», Piloloyiki, Ty,
115 (2011), co. 44-50.

*Ounpog (8% at. 1.X) — Xapoktipeg *Emppony *Aioydiog (525-456) — Epunveia kot kprtikn
*X0pOKTN PES KO YOLPOKTI PLOTIKEL

KPIAPAY EMMANOYHA, «H otdon tov Wuydpn oamnévavri og opiopéva Pulavriva
IVEVROTIKA Oépata (Avo amosmdopato perétng)», Piloloyog ty. 144 (2011), 6c. 248-264.
*Poyapng, dvwng (1854-1929)  *ElAnvua) yAowoca  *Bulavtivi] Aoyoteyvia  *Anpotikd
Tpayovdta
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AATOIIOYAOZ AAEEANAPOX @., «Iloinon Kon emkovevio: pio 6UELOTIKI] LATLE GTOV
Aapaditn», Pildloyog, ty. 143 (2011), 66. 85-96.

*AeBaditng, Tadoog (1921-1988) — Epunveio kot xprtikny  *Tlomntég, 'EAnveg — 200¢ ot
*Qewpntikn épevva FAvdivon kepévov  *Xvufolopodg ot Aoyoteyvia

MANTZAPIAHYE TEQPTIOX I, «Ognehioon Kol wPOORTIKY] TG YPLOTWOVIKHG Con|o»,
Ocoloyia, ty. 82/1 (2011), 66. 65-76.

*Xpotavikn (o *lvevpoatikn {of  *@gdg (Xpiotwaviopds)  *AvBpomog (Oeoloyia)
*OpB6doEN Avatolkn Exkinoio

— , «BOgopodg km yapwopo», 2ovaln, ty. 117 (2011), 66. 19-26.
*Xapig (Oeoroyia) *Xpiotaviopds *Exxkinocio *@goloyia — Adyot, doxipa, StaréEelc

MANTOYBAAQOY MAPIA, «H oyéon tng Todaymyios TOV @LA0A0YIK®OV ponpndrov kot
100 Op0006E0V YPLoTIEVIKOD PpOVIIaTOS», Kotvavia, Ty. 2 (2011), o. 148-161.

*Opnokelo ot Aoyoteyvia *NeoeAMnvikny Aoyoteyvie — Zmovdn Kot Sd0CKAAlN
*OpnokevuTikd — Xwovdn kat ddackario *Kabnyntéc, @cordyot

MAXOYPHE AHMHTPIOX X., «[Haradowepdvreio [pévora», EAnvoypiotioviky Aywyq, Ty.
581 (2011), oc. 141-146.

*Taradwapdving, AiéEavopog (1851-1911) — Epunvela kot Kpitikn *Qelo owkovopio
*Xapoktipeg kat yopoktnprotikd *Ileloypdeot, EAAnveg

MOTTA POMIIEPTO, «Mog Bépmep: emdyyshpo kKo gkovyypovicpos. Opropéveg

TOPUTNPNOES CYETIKA UE TNV UTORAYELON TOV UMONAYELVTN», Emifccopnon Korvwvikov

Epeovarv, ty. 132-133 (2010), oc. 3-29.

*Erayyéipato  *Max Weber (1864-1920) *®pnoxkeia kot kovoviohoyia  *IIpotectaviiopnog

*Kofnkov

o [Ipokelévou va KOTOVOGOVLLE TN oNHacio Tov Bepmeploviool Kot T Stid0ocN Tov TPEMEL
vo Adpovpe v’ dyiv To VOO OPIGUEVOV Op®V GTO YPOTTA Tov Béumep, yioo mapddstypo
tov beruf, KaBd¢ ka1 e TOWOV TPOTO S10.POPOTOLOVVTAL AVTOL OTTd TOLPOUOLOVG OPOVG GE
Ao cvotiuata okéyng. IloAhol pekemtég Tov épyov tov Béumep éxovv katadeifel népa
and kaBe apeiforio 6Tt avtictoyor Opor pe tov berufsethik vmpéov xor peta&d
kaBolkmdv cvyypaeémv ot FaArio tov 17 kat tov 18°° aidva. Agetépov, tibetatl to
MMmpa mg «a&iag gpnone» tov Peuneplovicpov coe yopeg onwg n Fairio | n Bpaldiia,
oot axoépo kot ov o Béumep €yer wkdver AdBoc ot Begoloywkr] mpooiyyion TOL
«EMAYYEMLOTOG», TOPAUEVEL O KVUPLOG OVOALTIG TNG Oladkaciog ekAoyikevong Kot o
TPOAYYELOG, O «PIAOCOPOG» KO, {GMC, O «TPOPNTNG» UING VEMTEPIKOTNTAG, TNV OToid O
010 ko woAAdol epunvevtéc tov €xovv Kabopicel pe v amodoyn ¢ Ipotestaviiknig
Hbume.

MOYTZOYPHXE KQXTAZ A., «Ou avriBécelg 610 dmynpo “Oavatog waiinkopiov’”’ Tov
Koot Holapé», dokei pot, ty. 14 (2011), co. 46-57.

*Taiapdc, Kootg (1859-1943) — Epunveia kot kpitik)  *lodapdc, Kootg (1859-1943) —
Odvatog *EAAnvid duympo  *Xapaktipeg Kot yopakmpotikd  *Avaivon keipévou

MITAATAY AHMHTPHE, «K. Agovtiep wor ®@p. Nitoe», 2ovaly, ty. 118 (2011), oc. 104-
108.
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*Nietzsche, Friedrich Wilhelm (1844-1900) *Leontief, Wassily W. (1906-1999 )
*Mnodeviopog (Orhocopio)

MIIEXAIBANHY OQMAZ, «O Odvecéog amd To pvdo kor To £mog otnv opyaio EMAVIKI
Tpaymoio: H dpapatiki] ypion Tov pme 6Ty avAadeltn Tg TPAYIKOTNTIS TOV GAA®V»,
Diroloyin, Ty 115 (2011), oo. 62-69.

*Odvooevg (Mvuboroyia)  *EAAnviko opdpa (Tpaywdia) *Togoxing (496-406) — Epunveia
kot kprtikny  *Evpuriong (480-406) — Epunveio kot kpttikn  *XapokTipeg Kot yopoKTn pioTika
*AvéAvon Kelpévon

MITITXAKHY ANTQNIOZ, «XvvousOnpotikip vonpuocuv) Kol YPLOTIOVIKY oyoyn»,
Ocoloyia, ty. 82/1 (2011), 66. 203-217.

*XPloTIOVIKY EKTAIOEVOT] TOV TV *OPNoKeELTIKA — Xmovdn Kol ddackoAia  *Nomon
*TovaroOqpata  *Nonpoovvn *Oesmpntikn épevva

MYZXENIK ZOZE, «Tpooég ko Iloinon», Emlcwpnon Koivwvikov Epsvvov, ty. 132-133

(2010), oc. 197-210.

*Tloinon *Tedon *Tpoen *Avaivon kepévov *Aoyoteyvia kot Kowvovio

e H yvoon tov tpoe®v, Ommg 1 6mowa GAAN yvaon, allol mowiieg npoceyyioelg. H pedém
TOV TOMTIKOV KEWEVOV JOQOPOV TOMTICUMV omoTeAel €vo ovekTiunto Tomio TNg
STPOPIKNG YVAOONG. XT0 ApBpOo aVTO Bl EKKIVIIGOVLE LE TNV EMICTLOVOT TOV GUVAPELDV
TOV TOMTIKOV PLOUATOV Kol TOV TOMTIKOV KEWEVOV LE TN YVOPLio ToV TPoeitmy. X
devtepo mAdvo, efetdlovpe TNV TMOMTIK YADOCO Kol TG OvOAOyles NG HE ™
YOGTPOVOLLKY TOwWTH. BOa dovpe OTn GUVEXEWD TG AVLTN 1 YVOON GLUPAAAEL 6TO Vo
EKTIUNGOVUE JATPOPIKEG KOVATOUPES HEGH TNG O0GAPNONG TV KOWOVIKOV OECUMV
peta&d Tpoedv, YELRATOV Kot optdv. O,Tt T0 GTONN TPOYOLV KATOUAPTUPEL TO YEYOVOS
OTL aviKovy o€ [ cuyKekpévn KovAtovpa. Katd tpitov, Ba avaidcovpe 1o poho tng
oupporkng a&lag g Tpoeng, koot n Béon TV atdpwv e o Kowvmvio sikoviletat pe
cOppora ota omoia Ta Gtopa avayvopilovy Tovg gavtovg Tovs. Kot autég or cuppoiég
a&leg xkaBopilovv otabepd draTpoPkég cuviBeieg aALA Kol TPEYOVGES SLATPOPIKES TILES.

MOLTMANN, JURGEN, «O Ocbg ¢ ehmidag ko 1 Oodroyia g eAmidag», Zivady, ty.
118 (2011), oc. 11-24.

*EAnida — Bipukn dwaokaiic — *AmeAmoio — Opnokevtikég amdyels — XPloTloviopog
*Apaptio  *@eohoyla — Adyot, dokipia, StohéEerg

NEA EXTIA ( IIEPIOAIKO ), «A@iépopa otov Micéh @ovkd», Néa Eotia, ty. 1843 (2011),
00. 576-715.

*Mioeh @ovkd (1926-1984)  *dihocopia, ZOyyxpovn-206¢ at.  *Dihocopia, Xvyypovn
yoAlk  *Aoywr],  *Neotepwcomrta  *Kant, Immanuel (1724-1804)  *Awootiopdg
*EEovoia (Ohocopin) *Kpitikr (Dikocopia) *Emomun — MeBodoroyio  *Eyxinpoatieg
*Poyavaioon kot eriocopio  *HOwn  *Kowwvikiy tavtémta  *TloAtikn) kot liocopio
*Avédivon kewpwévou  *Ipav — Iotopia — Enavdotaon, 1979

— , «Agiépopa: H Katoyn ko o Epgedrog oty Téyvw», Néo Eotia, ty. 1845 (2011),
oc. 1007-1310.
*Koppouviopdg kot Aoyoteyvia *EAGOa — lotopio — Epgoiog moAepog, 1944-1949
*NeogAnvikn meloypaeio — 206¢ at. — Iotopia kot kprtikry  *EAAGSa — Iotopia — Epgiditog
morepog, 1944-1949 — Ilepodikd  *leprodikd «Erinvikn Anuovpyio»  *Podeog, Podng
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(1924-1972)  *Evelyn Waugh (1903-1966) *[laidikd meprodikd  *Motpordya  *Aaikd
tparyovdia, EAAnvikd  *Xatliddkig, Mdavog (1925-1994)  *Pegumétika tpayodd  *Movcikn|
tal  *EOvikn Avpwn Xxknvi — lotopioa  *@gatpo — Kpuikés — *EAAnvoapeptkavol
*Kivnpartoypdeog, [ohtikoée  *Kumpartoypapikés towvieg  *Bovlyapng, [avteAng (yevv.
1940) *Mvnpeia, EAAqvicd *Téxvn Ko moAepog  *Aenmuotiky téyvn  *ApYLTEKTOVIKT —
200¢ at.  *Kwvdovn, Avva (1914-2003) *Xapibtn — Ziopdavn, Katepiva (1911-1996)

OIKONOMIAOY GEOAQPA, «Emitdayvven tov ypévov. Tpeg Apafeg dwavoodpevor piiodvv
o v Apapuiki] AvorEn», 2oyypova Oduara, ty. 81 (2011), 66. 68-81.
*Apapeg — lotopla  *Emavdctacn *lotopia, XOyypovn

[MTANATIQTOIIOYAOX AHMHTPIOZ, «“Ey® yap To. otiypata tov Incod ev To copoti
pov pactalo (I'ai. 6,17)”. Ogodroyio kol woMTik otV apyeio Exkinoio», Gcoloyia, Ty.
82/1 (2011), co. 111-129.

*Tlavhog, Anodctorog — Epunveia ko kpitiky  *Bifiog. KA. Tlpog T'ordtag — Kpirikn,
gpunveta kAT,  *Bipfiog — Kpitikn, epunveia kAm.  *lovdaicpog

[TATTAAHMHTPIOY E®H, «Ekmoidevtikéc £@oppoyés NG YPOUROTIKIG TOV ORTIKOV
OYEOWIOROD Y10 TNV KATAVONGT TOLTPOTIKAV KEWNEVOV», Néa [loidgia, ty. 138 (2011), oo.
47-62.

*Todwkd mAnpogopokd Pipiic  *Ontikookovotikn ddackorio  *Exmaidevon — ‘Epevva
*Amotédeopa Epevvag

[TATTAAOIIOYAOX XTYAIANOZX I, «Ava@opd 6Tig amdyels Tov 1. XpusooTopov Yo ToV
pealopd g 0. Evyoprotiog kon v paxtucy s . EEoporoyiiceme», Ocoloyia, ty. 82/1
(2011), oc. 47-64.

*Buyapotia  *lodvvng o Xpuvodotopog (. 354-407) — Epunveia kot kprtik  *E&opoldynon
*@gohoyio — 4% a1 *@goloyia, [Tpaxtiky *Ogoroyio — Mpown Exkinoia, . 30-600

[TATTAZOT'AOY EAENH, «H swdaockaria g Tpaymwodiog 6ty Méon Exraidocvon: Mepikd
N0wé awaypata», Diloloyog ty. 143 (2011), oc. 134-150.

*Tpaywdio  *EXMnvikn yAdooa, Apyoioa — Zmovd| kat dwwackorio (Méon)  *Oeswpnrtikn
épevva.  *Exmoaidevon, Méon — Adackalio

[TATIAGANAZXIOY ®ANAXHY N., <Evog novyacstig Tov Ayiov ‘Opovg 6tnv Kopdd g
noing: w. lopevprog KavsokaroBitne», Zovoly, ty. 117 (2011), oo. 50-67.

*T'épov  Tlopevplog (1906-1991) *Ayamm — HOuég wor Opnoxkevtikés amdyelg —
Xpotwaviopds  *Ivevpotiky {on  *AvBpomog (Qeoloyia)  *@goloyio — Adyot, dokipa,
StaAéEeLg

[NAEZXAAHY MIXAHA, «O Avopéag Karipog kor n mopeppnveia T1ov Evogpiov
(epomipota Yo T @rroroyikn Aoyroovvn tov Kaipov)», Néa Eotia, ty. 1844 (2011), oo.
830-853.

*KaABog, Avopéag (1792-1869) *EXnvikn yAdooa, Apyaio — Metdopaon *Metdopoon Kot
epunveio  *Evcéfrog o Mapeirov (. 265-m. 339)

— , «Kdrpog ko I'kirgopvt: To 0épa, Ta TpoéTVTO KO TO AavOAVOV TOMTIKG
apoypappa e g “Eirig Matpidos’», EAMMnvika, ty. 61/1 (2011), 66. 75-92.
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*KaAaBog, Avopéac (1792-1869) — Epunveio kot kpitikry  *Avdivon kewévov  *Adpdog
I'kikpopvt (1766-1827) *Biprog. ILA. Parpol — Kprrikn, eppnveio k.

[MATAIIIOY MONAXOY KAYXOKAAYBITOY, «H exoiovBic tov Meyalov Xynpartoc.
Eppnveio kon Ogoroyio TV euy®v TG poveyikig kadiepmoewg», Ocoloyia, Ty. 82/1 (2011),
oc. 141-167.

*Movoylopog Kot povaytkés adeApotntec N téypata, OpBodofoc avatoikds — *OpBodoin
Avartolkn ExkAnocio — Aatpeio  *Movaykn| kot Opnokevtikny (o *Axolovbieg *Movayol

[MTAYAOY NIKOAAOY ANT., «Oyeig tov Paoctkod Ogopod otov Piflké Iopani»,
Ocoloyia, ty. 82/1 (2011), oc. 181-201.
*EBpaiot — Iotopia  *Baotieic kot kuPepvriteg  *Bipiroc. I1.A.

[NETIONAKHY MANOAHZ I, «IIpofMpato TV OVGAEKTIKAOV podnTtdvV Kol TpomoL
TPOGEYYIOG TOVS 6TO PAON R TOV OpNoKEVTIKOV», Kovavia, Ty. 1 (2011), cc. 25-37.
*OpnokevTikd — Xwovdn kat ddackario *AvoieElo *Mabntég *Mdabnomn, Avokolieg g

I[NEPBOAAPAKH XPYXAN®H, «EOVOKEVTPIGNOS KOl TOAVTOMTIGUIKOTITO 1] TO TOLYVIoL

TOV KEVIPOPUOLOV KUl PUYOKEVTPMV OUVANE®MV 0TV 16TOPia TNG TAUIOKNAG AOYOTEYVINS»,

Emoriueg Aywyng, ty. 1 (2011), oc. 131-147.

*Tloawdwkn Aoyoteyvia — Iotopia kot kprtik,  *EBvoxevipiopde  *[loAvmolticpkotnto

*NeogAnviké pubotopnua — 1830-1930  *NeoeAinvikd podiotdopnua — 1970-1993 — Iotopia

KO KPLTLKY

e The present study attempts to promote the two opposing poles of ethnocentrism and

multiculturalism in the history of children’s literature in Greece and beyond. Starting from
the ethnocentric pole, which coincides with the beginnings of children’s books, we are
going to examine step by step the whole course of the children’s book which has
approached nowadays the other pole, the multicultural. At the same time, we will look into
those cases (examples taken from literature) which are exempted from the general tendency
towards one or the other pole.

[NOAITH TZINA, «O a@nymTtig ©g RETOVLRIN TG TOMTIKIG 6T0 podiotopnpo», Ooeig,
Ty 112 (2010), www.theseis.com.

*Tlomtikn ko Aoyoteyvie  *IloMtwcol ot Aoyoteyvia  *Aonynuotikny téyvn  *Amdm
*Ayydko podiotopnuo — 18% at.  *Henry Fielding (1707-1754) *Avdivon keylévov

[IPIMITAY IQANNHX K., «<H vréppaocn tov maBovg tng embupiog kotd Tov ayro
I'pnydépro Nooonc», Ocoloyia, ty. 82/1 (2011), oc. 77-84.

*'pnydpilog o Nooong (n. 335-1.394) — Epunveia ko kprtikr]  *EmBopio *WPoyr *Moakpiva,
Ocia (1.327-379)

YAKEAAAPOIIOYAOX ZEITYPOZ, «Xtpatog ko Kedsotdg e 21™ Arpihiov», Oéoeig, Ty
115 (2011), www.theseis.com.

*EAMGOa — lotopla — 1967-1974  *EAAGda — Iotopio — 1974 *Xrpatnyoi — IloAtky
dpaoctpromro  *Konpog — lotopia — 1974-

YKPETTAX NIKOAHMOZ, «KorivBaoeg kar Ocia Aarpeio», Exxlnoio, ty. 6 (2011), oo.
363-397.
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*KoAloPdaodeg, Kivnua tov  *Evyopotia  *Kvpakry  *OpB06ooEn Avatoikn Exxkinocio
*Tlapddoon (Beoroyia) *Nnmtu ypappoteio

YTAYPAKOIIOYAOY ZQTHPIA, «H mapovoia g EAévng 610 moinpa Hoiod ko Néa
AwOnkn», EAyvika, ty. 61/1 (2011), oo. 47-58.

*NeogAnvikn moinon — 1453-1800 *Mb0Bot, EAAnvikol *Aoyoteyvio, Meoawvikn
*EAMN ViKY yAdooa, Apyoio — Zmovdn Kot SidocKaAio

STEPTIOYAHE MANQAHE M., «H opnpwi} Eriévip kv n EAévn tov Evpution»,
Diroloyin, Ty 115 (2011), oo. 22-30.

*Ounpog (8° at. m.X.) — Xapaktmpeg — Tuvaikeg  *Evpumidng ( 480 — 406 ) — Xapaktipeg —
lovaikeg *Tpaywdio *Xapaktipeg Kot YopaKTploTikd *Availvon Keyévon

YTEOOX ANAXTAXIOX AIT., «<H pop@i] Tov Anérrova 6tov Opnpo ko tov Ilivoapo»,
Diroloyin, Ty 115 (2011), oc. 90-94.

*AnoMov (Bedg)  *Ounpog (8% at. m.X) — Xapaktmpeg *ITivéapog (520-445) — Epunveia
Kot Kpttiky ¥ AvéAvon keyévou

STPOMAIEP APN, «“IloV cicor ydpo Tov Opipov;” Metald apyororatpiog Kou
QuAeTIKN G VTepoyiag: N ewéva e Béppoayt yio v EALGda katd v Feppaviki Katoyn
1941-1944», Néo. Eotia, ty. 1841 (2011), oc. 271-294.

*EOVIKOG0G10MG LOG *EAGda, Apyaio *Tegppovio *Kowvoviohoyio, ZTpoaTiTiki
*Efvoyvyoloyia *Ounpog (8% at. m.X.)

YOYPIAHZ ITEPIKAHE, «H hoyoteyvio e Oeooarovikne», Piloloyog, ty. 143 (2011), oo.
70-84.

*@eoocarovikn — Aoyoteyvia *Aoyotéyves, "EAAnveg *'pappoteio *[Teproducd
*TeCoypbdopot, ' EAMnveg *Tlomtéc, EAAnveg — 206¢ at.

TOAIKA KATEPINA, «H Xloyoteyvio pe tnv Waitepn potié tov Roland Barthes»,
Diloloyog, ty. 143 (2011), oc. 113-128.
*Roland Barthes (1915-1980) *Aoyoteyvia *@gwpnrtikn épevva

TEXAT'KAPAH — ATAMANTH EYAITEAIA, «Ov Neopdptopeg 6ty Avatolky] Op06doén
BOgodroyia ko TV Op0B660EN Xprotavikn Ayoyn», EAMnvoypiotiaviky Aycwyq, ty. 579, 580
(2011), oc. 72-79, 103-108.

*Neopdptopeg *OpbBodoln Avatolkn Exkinocio — Ayiot *Xplotiavol pPAPTLPESG
*Xprotiavikn eknaidevon  *Ilpocevym

TXAKIPHE BAZXIAHE, «Ouv dyvootes vToMkés Kov gAMvikéc myég TOV £pYmdV TOL
MeB6owv AvOpaxitn “Bookég Aoywov IlpoParwv’ kor “Otopior Xprotiovikei’»,
Elnvucd, ty. 61/1 (2011), oo. 59-73.

*AvBpaxitng, MeBddrog (m.1660-wt. 1749) *Aatvikr| euholoyion  *Tlatépeg g Exxinoiog,
Aativor *loatépeg g Exxkinoiag, EAAnvec *Emppon

VASILAKIS, KONSTANTINOS, «The Canonical Aspects of Marriage and Divorce»,
Ocoloyia, ty. 82/1 (2011), 66. 259-273.

*T'auog — OpBodoEn Avartohkn Exkinoia  *Awaloylo (Kavovikd dikoio, OpBddoto avotorkod)
*ExkAnowotiko dikato  *OpBodoén Avatoikr| Exkinocio
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YOANTHYE [MANATIQTHE, «Ov yepiopoi 1ov kokov o1 0g0ioyiki] okéyn Tov 1EPOY
D ortiov», Exkinoia, ty. 2 (2011), oc. 89-98.

*dotiog, Aywg, Harpdpyng Kovotavtivoumorewe (820-891) — Epunvelo kot kpriiki
*0pB6doEN Avatolkn Exxkincio — Aoypatucd kot avippntikd épya *Apaptio *@Ogodg

®IAOAOTI'TIKH ( ITEPIOAIKO ), «Agiépopo otov Avopéa Mntoov», Pilotoyixn, ty. 114
(2011), 6. 16-29.

*Mntoov, Avdpéag (yevv. 1950) *Bloypapio *Toyypaeeic, 'EAlnveg — 2006¢ ot
*Xapoktnpeg kot yopokmpotkd  *Kpuwkn  *Kowovikn amopdvoon  *Tleloypaeot,
‘Ednvee *EMnvikd pobotopnpuo  *EXnvikd duynuo  *[apdroyo ot Aoyoteyvia
*Hrepog

XAPITIAOY TEQPI'TIA, «H Avopopayn otnv Ihéda ko n Avopopdyn tov Evpurion»,
Diroloyikn, Ty. 115 (2011), oo. 17-21.

*Tpoywdia  *Xapaktipeg kot yopoakmpiotikd  *Ounpog (8°° at. 1.X) — Xoapaxtipeg —
Iuvaikeg *Evpuriong ( 480 — 406 ) — Xapaxtmpes — ['vvaikeg *Avaivon kepévou

XAXAIIH — XPIETOAOYAOY EYXZEBIA, «H Aoyoteyvio og pikpo-ietopio. Ta moujpata
“IToinon 1948” tov Nikov Eyyovémoviov kor “Xrov N.E...1949” tov Mavoin
Avayvooetdxn», Piloloyixy, ty. 114 (2011), oo. 58-71.

*Byyovomovlog, Nikog (1910-1985) — Epunvelo kou kprukr]  *Avayvootékng Movoing A.
(1925-2005) — Epunveio ko kprtikny  *Aoyoteyvia kot wotopioc  *EAAGSa — Iotopia —
Epgoiog morepog, 1944-1949  *Koppovviopdg kot Aoyoteyvio. *ZovpeaMopog (Aoyoteyvia)

XONAPIAOY XTAYPOYAA, «Awgygipovrog TV TEPLEPYELR TOV LaONTOV Yo T0 padnpa
¢ Bulavriviig Iotopiac. Awumoetaosic, Tpotaoeis, napadeiypata», Piloloyiky, ty. 114
(2011), oc. 82-87.

*Bolavtv] Avtokpartopia — Iotopia — Emovdn kot ddackario (Méon) *Porog Tov kabnynm
*Bolavtvi Aoyoteyvia *Biopotua) pabnon

XPIZETOIIOYAOXZ MENEAAOZ, «H O¢tig mg aitio Tov Tpwwkod morépov. Ané to £mog oto
opapoa», Pilotoyixy, ty. 115 (2011), oo. 51-57.

*@Qétic (MvBoroyia) *Tpwwog morepog *Awmomra  *Emik) moinon, EAAnviky  *EAAnviko
opapa (Tpaywdia)

6.3 MAGHMATIKA

APABANHX XPHXETOX 0., «Ov GppnTtoL 6T0 TEPUGHO TOV OOVOV», Evrkleions I, ty. 74
(2011), oc. 32-55.
*ApBpot, [Ipaypatikol *Mabnuoatucd — Iotopia *ApiBuoi, Oswpio tov
e XYkomdg Tov ApBpov avtov givar va Tapovsldcel Ty eEEMEN TV dppnTev aplBudy otV
mhpodo Tov Ypovov. IIo ovykekpiuéva, TEPIYPAPOVHE L0 YEOUETPIKY OmOOEEN NG
appntoémMTOG TG TETPAYOVIKNG pilag Tov 000 Kot TG amodei&elg g appntdTTOS TOV
aplBuodv n2 Kat e.
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BEPI'TAHY GEOAQPOX K., «Ot avicotnTeg TOV Jensen Kot i Yp11o1 TOVG 6TNV ATOOEIEN

avicotitov ¢ Tpryovoperpiog ko g Avdrivong», Evxieiong I, ty. 74 (2011), 6c. 136-

146.

*Avicomteg  (Mabnpotikd) *Tpryovopetpio. — Xmovdn kot OwoockoAio (Méom)

*MabOnpatikr ovéioon *Mabnpoticd — Xwovdr| kot Sdackaiio

e Y10 TPAOTO UEPOG TNG EPYOTing, mapovotdleTat £va GOVTONO 16Toptkd onpeiopa yo ) {on
Kol to £pyo tov Johan Jensen kot 6t cvvéyela oty Elcaywyn, ovantdcGovtal GUVTOLE Ot
Adyor mov kévouv TG avicdtnTeg Tov Jensen, eEAKLOTIKO gpyaieio pdBnong kot emilvong
00KNGEDV, 0ALL Kol 0EOAOYO cupmAnpopa ¢ Bempiag tov oyoAkov Bipiiov, Yo ™
AgvtepoBdOpio Exnmaidevon (A.E.). Xt ocvvéyea oto Keo. 1 mapovoidlovion pe amddeién
0l OVIoOTNTEG TOL Jensen OTN YEVIKY| TOLG HOPEN, Yo dVvo onpeia x1, X2 dtwoTiHaTog A,
otav 1 ovvdptnon sivatl kuptn (avt. Koiin) 6to A, pe cuvieheotés K, A Betikovg apBpovs.
Metd amodekvOOoVTaL Ol aVIGOTNTES Y10 TEGGEPA Kol Tpio onpein pe cuvtedeotég Tov Xi (i
=1,2,3,4) mv povada, kot TopatiBetal yopig amddelEn N YEVIKY LOPON TOV OVIGOTHTMV LE
ouvteAESTEG Un  opvnTikovg apBpove Al, A2,...Av. Xto devtepo pépog (Kep. 2)
TaPoLGIAlovTalL GOV EPAPUOYEG, OOKNGES OvicoTtov g Tpryovoperpiag kot g
Avaivong pe 115 ADoELG Tovg Kol 0KoOAoVBOUV TPoTEVOUEVES TPOG ADGLY OCKNGELS, Yo
e&hoxnon Kat epmédmon.

ATAMANTOIIOYAOX OYMIOZL, ZQTOX BAITEAHE, «Ackiosig morham)g ETA0YIS»,
Evideione B, ty. 79 (2011), oc. 23-31.

*MoaOnpatikd — IlpoPAiuata, acknoelg kAm. — Zmovdn kot owackario ( Méom )
*Tovapmoels *AlyePpa — Zmovdn kot sdackario (Méon) *Agvtepofaduio Exmaidevon

AQPITOY MAPIA, GRAY, EDDIE, «H podnpotikn onpocio mme optOunTikig ypoappns»,

Emotiueg Aywyng, ty. 1 (2011), 66. 77-87.

*AplBuntikn — Xmovdn Kat dackaAio (Xtoteudong)  FAwdaxtikd Bonbipata  *Adokaiot

*OewpnTiKn épevva

e The number line comprises an abstract, sophisticated and complex concept in mathematics,

while understanding its structure contributes towards the gradual development of the
number system. Its use is considered essential in order to meet the needs of pedagogy. This
paper presents the problems and misconceptions which may arise from the lack of
knowledge on what the number line actually is. The ambiguous association of the number
line with the number track seems to give the impression that the number line is a model
which simply helps in calculation. This association may also limit the development of
number knowledge.

OEOAQPOIIOYAOXZ IMANATIQTHE A., «Ou npdéerg tempocdeons, e a@aipesng Kot

TOV TOLAUTALUGLOOLOY GTO GUVOLO TOV OKEPUI®V pe enonTiké Tpomo: 'Eva povréio 1 éva

mavyviov», Foxieions I, ty. 74 (2011), oo. 112-135.

*Mabnpatikd — Zmovdn| kot dwackario  *[IpdocBeon  *Aopaipeon  *I[loAlamAaclocpog

*AplBuntikn

e Xmv gpyacio avtn mpoteivovtal dV0 TPOTOL ENONTIKNG ddacKaiiog TG Tpdobeong, g
aQeoipeonC KOl TOL TOAAATANGIIGUOD GTO GUVOAO TV oKepoiwv aplBudv, &vog
veopeTpikds kol évag ovvoroBempntikdc. O yeopetpwkdc tpoémog ompiletar oo
SVLGLATIKO TPOTLTTO KOl ATTOGKOTEL GTNV EPUNVELD KOl KATOVON OGN TV OAYOPIOL®OV TV
mpalewv. Xt0 ovvoAoBewpnTikd TPOMO Ol TPhEelg epunvedovral kol eKTEAOVVIOL LE
GEVAPLOL, TO OO0 ATOCKOTOVV GTNV EDKOAY| QITOLVI LOVEVGT] TOV GYETIKDV KOVOV®V.
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KOXYBAZ TIQPI'OZ A., «Eidn ovirhoyiopoVv Kotéd TNV ONOOOGULVEPYATIKN] AVOY TOV

apopfipatog Tov Kovprapd», Evokicions I, ty. 74 (2011), oc. 56-82.

*MabOnpatikd — [poPAqpata, acknoelg KAT. — Xrovdn kot ddackario ( Méon )  *Opaodikn

gpyacio oy ekmaidevon *PoOrog tov kabnyntm *Adaktikh mpotao

e XV mapovoa epyacio mapovcldleTol Eva SOOKTIKO Telpapa mov devepyndnke oty A’
IMvpvaciov. AvatiBetar otovg padntéc Eva TpoPANUa Yo T0 0moio avtol dev glyov aKOUN
owaytel T oyxetkn adyopdukn Stadkacio Avong. Ewdwdtepa, tiBeton otovg padntéc pog
ThENG 10 MPOPANUO TOV YOPTOVOUIGUATOV TOV KOVLUTOPE, OV 1 TLTIKA TOL AVGT|
MOPATEUTEL GE £va GVGTNHA 000 YPAUUIKOV £ElI0DCE®V pe dVO ayvmotovs. H ev Adyw
€PEVVOL EMKEVIPAOVETAL GTNV OLOSOCLVEPYATIKY ADoM Tov TpoPfAripatog. Ta evpripata ™
€PELVOAC OKLOYPOLPOVV TOV TPOTO LE TOV OTMOL0 LU0 OVOIKTH KOTACTOOT TPORANUATIGLOD
umopel vo gvepyomoumcel Tovg UabNTEG va avamtoEovv moAvmoikileg paBMuaTiKég
otpatnyikéc. Me ) dnpiovpyio evdg KatdAAniov pobnckod meptPdiiovtog, ot pabntég
OVAOEIKVOOUY  TOAAATAEG OTPATNYIKEG Ommg M «uéBodog SoKung Kot TAGVIG», Ot
aplOunTiKéc €£EPELVNGELG KOL 1] GUVTOUELOT] KOl YEVIKELON TV gkdotote Avoewmv. Ot
pontég adremta otoydlovion kol avactoydlovior, 0étovv epoTipoTo, €AEYYOLV
€IKOGIEG, TPOPAAAOVY TEIGTIKA EMLYEPNLOTO KOL GLVAVLYVEDOLV GUVOETEG KOl PEATIOTEG
Moeg. Eivor po miodowa dpactnptotnto, OmOL 1 EMKOWOVIOL GLVOOEVETOL €
emaAN 0£VGELG KOt ALTIOAOYGELG TTOL TTPOAYOLV TO LB LATIKO GLAAOYIGO.

KOQXTAKOX ANTQONIOX TII., TMEPAKH BAZIAIKH N., «Ov Néeg Teyvodroyieg otq

oackario kKot T pddnon — M tpdxinen wov meppével amavinon», Aopoidfog, ty. 14

(2010), oc. 106-135.

*Exmaidevon — IIAnpoeopikn *ExnodevTiky te)voAoYia *Bvtaén *AdaoKaAio

*Exmondevtikd Aoyiopkd  *Exmaidevticoi — Empdpowon

o O1 Teyvohoyieg ITAnpopopikng kot Enuwcowvoviov (TIIE), pe ™ paydaio eEEMEN TOLS Ko
TIG TEPAOTIEG OLVATOTNTEG TOL TAPEYOLV, EMPEPOVV UEYAAES OAAAYEG oTOV TPOMO
EMKOVOVIOG, OTNV TANPOPOPIo. KOl TNV TOAAATAOTNTO TOV OVOTOPUCTACEDY TNG, GTOV
TPOTO gpyaciag Kol yevikotepa oe KAOe Topéa TG Kowwvikng dpaotnprotrac. Ta véa
T, LEYOADMVOVTOS LE LTV TNV TEXVOAoYia, d€xovTal 1oyvpés emdpAcels ot omoieg
petafdiovy Tov TPOMO TOL OKEMTOVTIOL OKOMO kKot tov tpdmo mov pabaivovv. Ot
duvatdTeg TOV EPYAAElOV OVTOV dNpovpyncav HeYEAeg TPOGOOKieS GTO YDOPO NG
exmaidevong Kot ov mpoondbeleg eloaywyig Tovg Egkivoay mpv amd TOAAEG deKOETIEG.
Hoapd tic apyikés mpocsdokies, Ta AMOTEAECUATO NTAV TEVIYPA Kol dNUIOVPYNCOY TOAAEC
amoyontevoels kot kabvoteproseic. (Ilepuconn mepiAnymng)

AEMONIAHE XAPAAAMIIOZ, ATTOXTOAOY XAPAAAMIIOLE, «Zvpumeprpopés padntaov
I’ Tvpvaoiov og amodeiterc npopinpatav yeoperpiog pe 1o wpoéypoppoe GEOGEBRA»,
Evxleiong I, ty. 74 (2011), oo. 179-195.
*Teopetpia — IIpopAqpota, ooKNGEG KTA *Exmondevtikd  Aoylopikod *Tvuvéoio
*Exmaidevon — Epgvva  *Amotéleopa £pevvac
e To Aoyiopukd OLVAUIKNG YEOUETPIOG TPOGEEPOLY TNV OvvaToOTNTO SEPEVYNONG KO
EUTEIPIKNG OTOOEIENS TOV YEWUETPIK®OV TPOPANUATOV HEG® TOVv cupcipatog (dragging)
TOV OLPYIKOV YEWUETPLUKOD GYNLLATOG. ZTNV TApoVoa EPEVLVO YPNGILOTOM ONKE TO AOYIGUIKO
ouvapkng yveopetpiog «GeoGebra» ywoo v diepgivinon Kot amOdEEn YEOUETPIKDV
mpofAnudtev and pabntég g I' youvaciov. EmiéEape 10 mpdypappo GeoGebra yoti
Bewpovpe 0TI €xel TEPLOGOTEPO TAEOVEKTNLOTO OO TO YVOGTO AOYIGHUKGA TNG OUVOALULKIG
veopetpiag. Eivar eAevBepo Aoyiopkd avorktod kddwka (EA-AAK) mov datibBetot dmpedv
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Kol ovvovalel T yewpetpia pe v aAyePpa. Ta Pacikd epotipoata mov e€etdalel 1
mapovoa Epguva etvar ta eENg: Eivon iavol ot pabntésg va ypnoiloroticovy To AoyiouKo
OVTO Y10 TNV KATAGKELT TOV YEOUETPIKAV GYNUATOV TOL OTaltoHVTOL Yio. TNV EMIAVON TOV
mpofAnudtev; o a&lomomcovy ot padntéc v wavdtTa TV cupoipatog (dragging) Tov
AoyiopkoD yio v depevvnon kot amodelln tov tpofAnudtov; Ta arotedéopata £deiéav
OTL o1 pobnTtéc ypnoyomoinoav pe oyeTikn eukolMa 1o mpoypappo GeoGebra yu v
KOTOOKELT] YEWMUETPIKOV GYNUATOV OAAG KOL Yoo TNV OlEPELVNON KOl TNV EUMELPIKN
amddelln tov mpofinudtov. ®dvnke eniong 6T o1 mEPIGGOTEPOL poNTEG Epevay otV
eumelptkn omddeln kat dgv aeBavovTay TNV avVEAYK Yo e TOKN Pt otk amddetn.

MAPINOX ANAPEAY, «[w pofntéc pe “Xouni) Emidoon ote MoaOnpotika’:

Evoalloxtikny mwpooéyyion MoaOnpotikov Evvoidv oto Hiektporoyiké Epyootiipiro»,

Evxieiong I, ty. 74 (2011), oc. 21-31.

*MoaOnpoatikd — Xmovdn] ko dwaockoro — *Teyvu] Exmaidevon — *Axoadnpaikny emidoon

*Exnaidevon — Epgvva  *Amotéleopa £pevvag

e H epyacio avaeépetor 010 ¢ pmopel va PedtioBel  pobnpotikn oxéyn pobntov, ot
omoiot 0gv £Y0VV IKAVOTTOMTIKO emimedo padnpatikng yvaonc. Ot pabntég avtoi mapd v
nAkio Tovg, aALd Kol Tapd To Yeyovos o0t £xovv tedeldoetl To ['vpvdcio kot gottodv oty
B té&n TEE A kokhov, dgv €xovv 10 avaioyo «puadnpatikd vrdPabdpo». Q¢ epyaieio yio
avTtd TO EYXEIPNUO XPNCLULOTOMGAUE NAEKTPIKA Opyova Kot NAEKTPIKES unyavés. Me v
BonBela Tovg yiveton Tpoomabeia va amodeiEovy ot pobntég patnuoticé oxécels, oL omoieg
e€nyodv v Asrtovpylon HG MAEKTPIKAG GLOKEVNG 1| TO avTioTpoo. AkOpe yiveTot
mpoondfelo vo amodetyfel mog e&dyetal pol TR, M Vo TPOGEYYICOLUE TV TN TTOL
e&hyetar. Eiye mponyn0ei npoondfeia eniivong tov mapamdve padnpotik®v ocK cE®VY LE
TOV KAQGIKO TPOMO. XNV TApodce €PYNCiOl YPNOLUOTOUWGOLE KOl TNV YVOOTIKY
oVykpovort). Ot pobnTég mapaTPOVTOS TO POLVOUEVA TOL GVVOIEVOLY TO NAEKTPIKO PEVLLA,
petpodviag To. M akopo oyeddlovtag ta, pe v Ponbeio MAEKTpKOV opydvov
TPOooTafovcay Vo KATAANEOLY GE AOYIKA cuumepdopato. Ta amoteAéopoto MTav TOAD
wavoromtikd. [Tapopoia mord KaAd amoteAéopato lYOE Le TOVG HaONTEC pag, OTaV 6TV
oLVEXELD EMAVEEETAGTNKAY LE TOV KAOGIKO TpOMO (0€ TOPOLOIEG AOKNOELS oV dOOnKav
KoTé TV O1dpKELD TOV TEWPAN0TOS) Hetd omd 3 efdopddes.

MHTPOI'TANNOIIOYAOY AITEAIKH, «Awdpaoctikoi Ilivokeg & MoaoOnpotikd. H

aepinToon ™g XratieTko», Forieions I, ty. 74 (2011), oc. 3-20.

*Yratiotikn — Zrovdn kot dwackoiio (Méon) *Exmodevtiky texvoroyio  *AwdoaokaAio —

Enontikd péoa  *Exmondevtikn katvotopiol

e Me a@opun TV €00ymyn SdpacTIKOV GLOCTNHATOV ot OaKTiKh ddikacio Bo
ToPoLGoTEL P TPOTACT OWB0CKOAING Yo TN ZTOTIOTIKY, 00Tl 1M €V AOYy® Ogpotiky
EVOTNTO TPOCOEPETOAL YO TNV KOAAITEPN €EOIKEIDON EKTAOELTIKOD Kol HaBNT®OV pPe TO
neparrov evog dwadpaoctikod mivaka(A.Il). Mdloto oto keipevo mov akoAovOet
STLTIOVOVTOL OPIGUEVEG GKEWELS Yo TN XpNon Tov A.IT ot GyoAlK TPayLATIKOT)TO Kot
vaTTOCCOVTOL TO, TAEOVEKTILLOTO TOV [E EUPOOT OTIS WOl0iTEPES AEITOLPYIES TOV KOl GTOV
TPOTO WOV OVTEG Umopovv v a&lomomBodv oto pddnuo tov Mabnpotikov pécm
TAOAYWYIKO KOTAAANA®V OpOCTNPLOTHTOV. XTI GLVEXEW OLOTPOYHOTEVOVIOL EPAPHOYES
oV GoYoAMKoL gyxelptdiov g B’ I'vpvaciov pe ta epyaieio Tov AL Téhog mpoteiveTan kot
TpOTog a&lomoinong Tov ev A0Y® epyadeiov yuo to pdbnua g Zratiotiknig e I Avkeiov,
dedopévou Gt vapyovy AVKeELW TOL N0 MaBéToVV TETO0L £100VG TTIVOKEG.
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MQKOX EYAITEAOZL, «MetayvooTikés owndikacisg Katd tnv emilvon padnpoatikod

npofpMmpatog: Mo pehétn mepintoonc», Foxleiong I, ty. 74 (2011), oc. 147-164.

*MabOnpatikd — [poPfAipata, aoknoelg KAT. — Xmovdn kKot dwdackario ( Méon )  *Merém,

Mé€0066g g *Mabntég *Mdabnon

e H petayvoon eivor éva €100G GUVELONTIG YVAOGNG EVEPYNTIKOD EAEYXOL TTOV® GE YVOOTIKES
dwdkacies. 'Eva Poocwd epdtnuo kotd ™V emilvon pobnpotikod TpoPARUAToS GTO
onpotikd oyoieio elvatl moteg petayvootikég dadwkacieg epeavifovyv ot padntéc kotd v
eMAVON OOPOPETIKOV OOV TPOPANUATOV. ZTNV TapoOoa £PELVE TPOCTAONGULE VO
EVTOTMICOVLE TIG HETAYVOOTIKEG O0dIKOGIeG Tov epovilel pa opdda pabntaov Katd v
eMIAVON TPLOV SLOQOPETIKAOV LAONUATIKOV TPOPANUATOV.

NOKAY EYZTAGIOZ, «Ta dwypdppoatra kor o pérog toug otnv ovvidn Evkieidocia

TPUKTIKY] Kot 61N Avdaokarior, Evkieions I, ty. 74 (2011), 6o. 165-178.

*Teoperpio — Znovdn kot dwdackaric *eopetpikd oynuata  *Aldockalio

o To dwypappata kaBdpioav v Topeio TG YEMUETPIKNG CKEYNG A0 TO. TPMOTA GTASN TNG

avamtuéng avte H ovvelspopd 10U G Gueco mpooPacilot SANecol avAIEsH OTIG
avotnpd optopéves €vwoleg Kot TNV olebnmPloKy) oviiAnyn, TopdAAnia e T ovvoeon
QUTAOV [LE TNV CITIOAGYNGY] KOl TNV TOPAYOYIKN OKEYN onpotodotovv ) Béon Tovg ot
YEVVNOT| KO TEPALTEP® EMGTNOVIKTY e£EMEN ToL KAGdOL TG Yempetplag. Apydtepa, otnv
e€eMKTIKY] Topelo. TNG EMOTAUNG, EVIOMOTNKAV KATOW OMGOUATO TOV TPOTOPYIKAOV
YEOUETPIKAOV TPAKTIKMV KOt £Yve ovarykoio 1 oplofBéton tov poAov TV oYNUAT®V TNV
YEOUETPIKY TPAKTIKY. H dimAr] Oon tov Staypapptdtomy Kot 1 StacbvoesT) Tav dV0 pUGEMY
KoBdg Kot 1 BEoM TOL GTNV EMGTNHOVIKY TPOKTIKT ATOTEAOVV TO BEpLA avToD TOL PO pov.

ZENOX O®ANAZXHX II., «Xyetikég 0Ofoeic ekOeTikig Kov AoyoplOpikig KopmdAng»,
Evideione B, ty. 79 (2011), oc. 42-47.
*MaBnpatikr avéivon — [pofiquata, aoknoelg kKAt *Kapumdreg *Lvvaptioeig

[TATTAAOIIOYAOYX KONXITANTINOZX, «Ov Négg Teyvohroyiec otn AWocKoAid TOV
MoOnpotikeov kor 11 copfoi tovg oty MoaOnpoatiki Anédeln», Aopolidfog, Ty 14
(2010), oc. 38-59.

*MabOnpoatikd — Xmovdr] kot ddackario (Méon)  *emperpia — Zmovdn Kot ddackaiio
(Méon) *Exmaidevticd Aoyiopukd  *Exmaidevtiky) Teyvoroyia

[ATZIOMITOY XTAYPOYAA & EMBAAQTHE ANAZXTAZIOZX, «Ouv ovomapacTdcslg

ROONUOTIKAV OVTIKEIPREVOY OG HEGO OIKOOOUN GG TS LUONNOTIKIG YVOGNG», Furieiong

I, . 74 (2011), oc. 83-111.

*MaBnpatikd — Xmovdn Kot dwvackario *Mdadnon — Poyoroyia *Awdackaiio

e XNV mOpOLGO ePYACio LEAETATOL 1 €VVOlO TNG OVOTOPAGTACNS KOl TOU POAOL TNG OTN)

Awaktikn Kot v Poyoroyia tov Mabnpoatikav. [apovsidletal o eKTEVIG ETIGKOTN O
g oeTIkNg PLproypapiac, entyelpeitol 0 TPOGIOPIGUAG TOV GPOV «AVOTAPEGTACT» KoL
«GLOTNUOTO  OVOTAPACTUONG», KAOMG Kol TOV OpOV «ECHOTEPIKN Kol «EEMTEPIKN
avamopdotacn’ o€ po mpoomdfeln  avadelng g onpaciog Toug OTN  GYETIKN
EMOTNHOVIKY GLLTNOT KOl SLALOPP®ONG TOV VEOV TAGEDY Kot Tpoceyyicemv. Zulnteitat
OKOUO 0 POAOG TOV UIKPOKOGHMOV MG EEMTEPIKMOV OVOTAPUCTATIKMOY GUCTNHATOV Y0 TN
peAét g Sd0oKOAING LOONUOTIKAOV AVTIKEUEVOY, DGTE VO, ATOTEAEGOVV GUVIGTMGES TNG
YVOGNG OV OIKOJOUEITOL HEG® TNG OO UEGOAAPN GG TOVG,.
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MNATEIOMITOY ZXITAYPOYAA & EMBAAQTHE ANAXTAZIOY, «H avamtoén g

YEOUETPIKNG OKEYNS TOV LOONTOV pécm pog “Ouvaptkic’ enaveQeipeong: LuVOEONEVES

Ontikég Evepyéc Avamapacstdosic», Aotpolafog tyx. 14 (2010), co. 19-37.

*Teopetpia — Zmovdn kot dwdackario (Méon)  *Exmadevtikd Aoyiopukd  *Teoperpio —

[poPrnpata, ackioei kKA. *Exmaidevon — Epgvva  *Amotédeopa épgvvag

o Xmv gpyacio avt B0 TUPOVGLAGOVUE EVOEIKTIKG OTOTEAECUATO LLOG TOLOTIKNG £PEVVOG

mov mpaypatonomOnke otnv EAAMGda o pabntég A° Avkeiov oyedroopévng va LEAETHOEL
Vv emintoon TV omoia £xEL M ¥PON TOL AOYIGUIKOD duvapikig yeouetpiog Geometer’s
Sketchpad otnv mp60do TOVL YEWUETPIKOD GLAAOYIGHOV TV pobntdv. Ta amotehéspoto
EMTPETOVY VO GUUTEPAVOVLLE OTL 01 LOONTEG AVERTLEAY TN YEOUETPIKT TOVG GKEYN GE £val
vynAoTepo eminedo van Hiele kabdg emiong kot mopaywytkd cUALOYIGUO, ®G ATOTEAEGLO
NG GLUUETOYNS oTo LoBeTikd pobnolokd povomdtt, 1 onolo TPoEPAeme TN YPNoN TOV
OAANAETIOPOUCTIKAV TEYVIKMY TOV AOYIGHKOV KOl TNV EVIGYLONG TG YVAGTC TOVG SLALILEGOV
™G YPNONG VTOGTNPIKTIKOD VAKOD TOVL TPOYPALLOTOS GTOLd®MY GYESOCUEVOY vV
TPOGYOLV TNV EVVOLOAOYIKT 0ALOYY).

— , «Ov avomopaocTdosls poONPATIKOV OVTIKEINEVOY O¢ PEGO 0LKOOOUN GG TG
podnpotikig yvoong: To cVOTHROTE OUVOMIKNG YEOUETPIOS G OVUTAPUGTOTIKG
gpyoreio», Ofuoara Emotnuwmy kou Teyvoloyiog otnv Exmaidevon, ty. 2/3 (2009), oc. 247-272.
*MaOnpoatikd — Xmovdn kot dwackoAio  *Tewperpwcd oyfuatae  *Mdabnon — YPuyoroyia
*OQewpnTiKn épevva

e XNV mOpOLGO EPYACio HEAETATOL 1 €VVOlOl TNG OVOTOPAGTACNG KOl TOU POAOL TNG OTN

Awoktikn Kot v Poyoroyia tov Mabnpoatikav. [apovsidletal o eKTEVIG ETIGKOTN O

™G oyeTikng Pploypaeiog, emyeipeitar 0 TPOodOPIGUOS TOV OPOV ‘AVOTAPAGTUCT) KO

«OLOTNUOTO OVATOPACTOCNG», KOOMG Kol TV OpOV «ECOTEPIKN» Kol «EEDTEPIKN

avamepAoTac)» G€ o mpoomdfewr ovadelEng g onupociog Toug o1 GYETIKN

emotuoviky ovlimon. Téhog cuinteitor o poOAog TV HIKPOKOCU®V Kol EWOIKOTEPO TOV

CLUGTNUATOV SUVOIKNG YEOUETPIOG G EEMTEPIKMOV OVOTOPOUCTOTIKOV GLOTHHATOV-

epyadeiov, yio ™ perétn g SoaoKoAMOG HOBNUOTIKOY OVTIKEILEV@DV.

YTAMEAOX IQANNHX EYAIT., «Mafnpotwkéd A’ Tvpvaciov, n-ta&eg, blog kot

YNOLKEg KowvotnTeg padnong, éve weipapa», Aotpolafos, ty. 14 (2010), co. 5-18.

*MabBnpatikd — Xwovdn kot dwackaiioc (Méon) *Exmaidevon — [IAnpogopikr  *Awadiktvo

(Internet) *Exmaidevon and andotacn *Merén nepintwong

e To oyohkd étog 2009-2010 ot pabntéc ™me A’ T'vpvaciov Ehapav dwpedv amd To vrovpyeio
Hodelog éva opntd LLOAOYIGTH CTOV OO0 MEPLEXOVTOV AOYIGIIKE Yot KGO Ao Tol
pofiuatd touvg. o to pabnuotikd tovg €860ncav povo ta Sdaktkd eyyelpidn o€
YNEK Hopen, oL 00TOG 1 AAAMS d0ONKaV Kot otV avtictoyn mopadoociakn. To dpbpo
aPOpG. VOl TEIPALLOL TOV TPAYLUTOTOIGULE IE TOVG pobnTég TG A’ 1aEng oto 2° Tvuvéoto
Ayiov NwkoAdov AaciBiov, a&lomoidvrog Tig évvoleg tov blog, tov e-mail kot g
ekmoidevong amd amdGTACT] Yo Vo avamTOEOVIE Lo YNQloKn KowoTtnto pnabnong y to
pofnuatucd e A’ Ivpvaciov. H dpdon d1e€nydn copminpopatikd pe v mopadoctoki
dwacKaAio, aglomoldvTog, Kotd KAmolo TpOmo, 6To LAl Log TOV VITOAOYLGTY] TOV TOVG
doonke.

TXIAIKA KYPIAKH, «IIpoceyyiceig Ospdrov Ipoppukic Aryeppoag pe 1o ElevOepo

Xvotnpo Ymoroywotikig Alyefpog Xcas: Terpayovikés Mopeég — Awvymviomoinon
Hivaxko», Aotpolafog, ty. 14 (2010), 6c. 77-89.
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*AlyePpa — Hiextpovikoi vmoroyiotég — Ilpoypappato *Exmaidentikd  AOYIGHIKO
*Exmondevtikn Teyvoroyia

6.4 OYLIKEX EITIXTHMEX

AIPANTZHZ BAZIAHE, «Ovpoolké o kv Olzavolkéd ofv. Edpeon - Aqyn -
OgpamevTikég W10TNTES - Brounyavikéc epappoyéc», Xnuikd Xpovika, ty. 1 (2011), oc. 12-
15.

*O&a *IIpoAnmrikn wtpky] *Dappokoynpeio

Ebpeon kot eaymyn 100 0vpGoAkoy 0£E0G Kot TOV OAEAVOMKOD 0EE0GC 0md To PUTE. Xpron
AVTAOV 6NV TPOANYT, Pertimon kot mhavh Bepancio OpIGUEVOV AEITOVPYIKOV OVOLOADY TOV
avBponivov opyavicpov.

— , «@ovy1ovn. IMBavoi kivovvol amé v Tapovcio TG 68 ONUOPIAY] CPEYNROTO
Ko TpOQwa», Xyuixa Xpovika, ty. 4 (2011), oc. 17-19.
*Qappokeutikd eutd  *[apaicOnoioydveg ovsieg  *Piyavn (Qutod)
e H mopovcio ¢ ymukng ovciag Bovyldvn ota aifépla EAaio OpIGUEVOV QUPHOKEVTIKOV
PLVTOV OMOG TO PacKOUNAo, M pévta, 1 piyavn kot 1 pavifovpdva, Bo mpémer vo pog
mpoPAnuatifet yio mv aveEAeykTn Kot LoKpoypovio (P oT) VT®V.

AAYZEANAPAKHY KQYTAZ, «O ovyypovog pobog tng onuiovpyiog tTov ocOUTAVTOS»,
Oéuaro loideiog, ty. 43-44 (2011), oo. 149-158.
*Koopoloyio *Tara&ieg *Aotpovopio *Alohektikdg VAIGLOG

APAATIANOZX I'QPT'OX, KAPAAIQTA AAEEANAPA, «Xnpeio kor 6ok Toavta: éva,

NAEKTPOVIKO OOUKTIKG epyadreio», Xnuixa Xpovika, ty. 4 (2011), oc. 20-22.

*Xnpeto - Xmwovdn kot dwackaiio  *Awadiktvo (Internet)  *Teyxvoroyia tng ITAnpogopiog

*AroBepa Tk TPOGEYYLoN

e H ovyypovn AWaktikn g Xnpelog amottel v Kvntomoinon tov evolopépovTog Kot TV

KOAMEPYELD TNG KPUTIKNG OKEYNG OTOVG HoONnTéG, mapdAinio pe 1 SdAcKoAl TOL
YVOOTIKOD avtikelpévov. I'a to okomd autd dNovpyncape £va NAEKTPOVIKO TePBaAiov
KAELGTOV TOTOL OV d1ddoKeL Xnpeio Le a@OpUn To KOONUEPIVA OVTIKEILEVA LLOG GYOMKNG
Todvtac, kot Tov pmopel va aglomoinBel mowhdTpona and TOV EKTOUOELTIKO O KVUPLO 1|
VIOOTNPIKTIKO SOUKTIKO gpyaleio.

BAZIAEIOX AIPANTZHEX, «Agrimonia Eupatorium L. (kowdg ¢mvoyopto 1| acmpoléiy).
"Eva. fotavo pe morhamréc Oepamevtikég W10t TES>, XHjuixa Xpovika, ty. 2 (2011), oo. 18-
21.
*Botava - Ogpaneutikny gprion  *@appokevtikd eutd  *Kapkivog - Oepamneio
e H dpdyn Agrimonia Eupatorium L. eumepiéyel éva mANn00o¢ ynUKOV GLUGTATIKOV TOL TNV
Ka.010T00V TOAOTIUN Yo TG BepamevTiKEG TG 1O10TNTEG GTOV avOpdTIVO opyavicuo.

IF'OYXHX AAKIBIAAHY AAEZ.,, «Kotaokevn] Owkpfpotikilg KopumOng oeploypo-

RATOYPAPOV. YTOLOYIGUOS TOV GUVIPAV SLUKPLPOTIKAV afefarotitovs, Xyuixa Xpovika,
Ty 2 (2011), 0. 22-25.
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*Mnyavég ecmTEPIKNG Kooews *Aéprog ypopatoypapio *Opyava pétpnong *Kopumdieg

KAOETZOIIOYAOZ KONXTANTINOZ, «To ekradgutikd vikd Xnueiag Agvtepofadpiog

Exnaidgvong ko agrordynon tov», Xyuixa Xpovikd, ty. 1 (2011), oo. 19-22.

*Xnpeia - Znovdn kot dSwdaokario *Xyolkd Ppiia - EAAGOa  *Tvyypaeeic *A&ordynon

o TloAAéc adrayég €xovv cuvteleotel 61O eKTAIdELTIKO VAIKO Xnpelag otn Agutepofddpa
Fevikn kv Teyvuen-Emayyelpotik] Exnaidevon ta tehevtaio ypoévia. Exotoviadeg
EMOTAUOVES TNG eKmaidevong kol TG ayopds epyociog €KTOVIGOV VED OVOAVLTIKA
TPOYPALUOTO GTOVOMV, VEX PiPAic, eKTOOEVTIKO AOYIGHIKO KOl VITOGTNPLKTIKO VAIKO
owaockaAiong. H vrépoykn mopoaywyn ekmotdeutikod VAIKOD dgv GLVOSEDTNKE Oamd Lol
avtioTtoyov peyéovg akloldynon.

KEAAA % [k.d.], «Xovroun oavaokomnon tov PBroroyikod poiov, TV OepamevTiK®OV
OLOTITOV KOl TOV QUPULIKEVTIKAV YPNGEOV TOV PETAAA®V TG Lono», Xyura Xpovika, Ty.
4 (2011), oo. 11-14.
*Metadkd diata oto avBpdnivo copo  *@appokevtiky] *Xnueia - Zmovdn kot ddackaiio
*Bloloyia - Znovdn kot Sdackaio
e To petarikd otoyyeia gival yvootd oyt mailovv ovoidon poro cia Plodoyikd cuoTipaTo
KOl GUUUETEXOVV € TOAAEG PBrodoyikég Oepyaciec. H mapovoio TV HETOAMKOV 10VTOV
o1ovg {MVTEG OPYOVIGLOVG glval TOGO oMpavTiKy, Mcte dev pmopel va vdpéel {on ympig
oavtd. Ta pérodda dev eivar amapaitnta povo ¢ otoryeion d10TpoPnNs, 1 EAAEWYN TOV
omoimV Pmopel vo TPokaAEcel SUGAEITOVPYIN Kot ETKIVOUVEG KATAGTAGEL GTOV OPYOVIGUO,
OAAG  OmOTEAOVV  OVOTOGTOGTO OTOWEI0 TNG OOUNG TOAADV PlOAOYKE OMUOVTIKOV
EVOOEMV, OTMG TPOTEIVOV Kal eviipwv. Extdg tov eviOpmv mov teptéyovyv LETAALO OTN)
doun tovg, vrapyovv Kot Eviupo Tov Ywpig TV Tapovcio HETGAAA®V Ogv UmopovV Vo
EKONAMGOLV TNV KATAAVTIKN ToVg dpdon. Agv eivon BéPora OAa Tar pétadda amopaitnTa yio
™ (o1, ywti mToAhd om' avtd eivor to&ikd kot Gpo emProfn. Zro péraiia e Long
ovykataiéyovtal o Ca, Cu, Mg, K, Zn, Mn, Sn.

KOYTAAHY BAITEAHE, «H wétpa mov Opaver tnv ewkdéva. H évvora g eravaoctaong
Kor 1 ypovikoTnTte puog  eEgdkevpévng  emwotiung», Odoerg, Ty 113 (2010),
www.theseis.com.

*Xnpeio - Drocopio *Xnpeia - Iotopia - 180¢-190¢ ar.  *Emictnpovikoteyviky enavactoon
*O&uyovo *Kowwmvikég emotpes - D1ihocopio

KOYTPOYMITIA ®QTEINH, «To vopoOetiké mAaiclo yio T1 Oloyeiplon TV OTEPEDV
OTOPAMNTOV TOV EVEPYELUKAV Bropmyaviedv», Xnuixa Xpovika, ty. 5 (2011), 66. 17-21.
*Brounyoavikd andpinte *Nopobesio *EAALGSQ - Blounyavieg

MITAZANOX TTANTEAHZ, «Mwe cvvolky amoyn Yo, to véo AILX. kol To S1OOKTIKE
noxkéta Xnpeiog Tov Mopvaciov», Xyuika Xpovika, ty. 2 (2011), oo. 12-17.

*Xnpelo - Zmovdn ko dwackoiio  *Etoyor ¢ ekmaidevong  FlIpdypappo omovdmv
*Eyohkd Pipiia - EAGda  *[Ipdrog khkAog devtepofaduiog ekmaidevong

PAKINTZHYE NIKOAAOZ, «Emidpaon 1oviilovo@v akTivoforlddv 6g evdeels Ploroyikng
onuaciog - ®vowky poodorpooctacio - PadwevarsOnronoinon», Xnuixa Xpovika, ty. 4
(2011), oo. 15-19.

*AxtwvoPoria, lovtiCovoa  *[lpwteiveg  *Evlvpa  *Kottapa, Emidpacn g aktivoforiag
ota
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o Ilepryphoeton o Tpomog emdpdoems TV 10ovTiLovo®V aKTVOROAMOV emtt TV evihu®V Kot
TOV VOUKAEIVIKOV o€V, T0. 0oil0l AOTEAODV EVAOGELS CTLLOVTIKNG GOVOAOTNTOG Y10 TO,
KOttapa tov (Owov opyoviopmv. Ilepoatépo mapovcidlovior ot pnyovicpol TV
aVTIOPACE®V TNG QUGIKAG PAdIOTPOCTOGIOG TOV KLTTAPp®V, KAOBMG Kol eKElvol TV
aVTIOPAGE®V PadIOELAIGONTOTO|CEMG TOVTMV.

YTAXINAKHE ITANAT'TQTHE K., KOAIOIIOYAOX AHMHTPIOZL, «Avdiven eyysipdoimv

Proroyiog otn dcvtepofddue exkmaidcvon: H mepintwon g évvorag g 0péyng gutav

Ko SOov», Oduata Emotnuov kou Teyvoloyios otnv Exmoaidevon, ty. 2/1-2 (2009), co. 103-

125.

*Bloloyia - Zmovdn| kot dSwbackario (Méorn) *Zyoiud PiPiio - EAAMGOa  *Xyohkd Ppiia -

Iotopia  *®vutd - Opéyn  *Exmaidevon - 'Epgvva

e YKomdg TG mopovoag HeAETNG eival va diepevvnBel o TpoOTOG e Tov omoio mapovctdleTon n
éwola  «®@péyn», 10 TEAevtadio 28 ypdvia, o©TO GYOAIKA eyxelpidw  Bioioylog
AgvtepoBdOpoc Exnaidevong. H avdivon €ywve pe tn gprion mpotdmov tagvounong, éva
BepnTIKO TPOTLIO TTOL TEPLYPAPETAL OO GOVOAO YOPOKTNPIOTIKAOV T OTOL0, LITOPOVV V.
ELPAVIOTOOV &V UEPEL 1] GLVOMKE oTO GYOMKA eyxepidlo ki €xel mpoxvwyel amd
OHOSOTOINGT GUUTEPACUATOV TOL TPOEPXOVTIOL OO TNV OVAAVLGN TG PUONG Kol TOV
YOPOKTNPIOTIKOV  TOV  O0aKTIKOD  petacynuaticpov  tewv  dvowkov  Emommuov
(Kohomoviog, 2006). To deiypa g épevvag omoteheiton omd 13 (dekatpio) oyoAud
eyyepida Brohoyiag Agvutepofddpag Exnaidevong (pe nuepounvieg £ékdoong and to 1979
¢oc to 2007) o 7 (emtd) €PYAOTNPLKOVG 0OMYOUS, MOV GLVOOEDOLV GUYKEKPLUEVOL
oyolkd eyyepidwr (pe muepounvies €kdoong amdé to 1998 £fmwg to 2007). Amd 1o
OmOTEAECUOTO TNG UEAETNG OOMGTOVEIOL TOG 1 MAPUOOCIOKY OovTiAnyn Yo To
TMEPLEYOLEVO TV GYOMK®DOV EYXEPWIOV, ®G TPog TV Evvola «B@péyn», Kvplapyel v
terevtaio 28etio av kot oto véo PiPAiio (ékdoong 2007) g A’ T'vpvaciov yiveror pio
mpoonafelo vo PLETATOMIOTEL 1 OO, TO MEPLEYOUEVO KOl 1) TPOKTIKN GE TMEPICCOTEPO
KOWVOTOULKEG TPOGEYYIGELS.

TZEAH AHMHTPA, «H ovvels@opad Tov yovaik®v ot Xnpeio», Xyuixd Xpovika, ty. 5
(2011), 0. 22-217.
*Xnpeto *Tuvaikeg emotnuoveg *Xnueia - Iotopia

O®APMAKH EAENH T, «IloAvotifpaoikéd Nevpovikd Aiktoa (MLPs). H Osopeio Tovg»,

Xnuxd Xpovika, ty. 4 (2011), oc. 12-16.

*Nevpopuooroyio *Nevpoemiotipeg *Nevpoynueio *Xnpeio, AvaAvTiky

e H epyacio avtn meprypdoet ) Pacikn Bewpeio mov diémel yevikd ta Nevpovikd Alktva

(ANNSs), aArd Kot edwdTepa o O MNPoPA] and avtd: to [ToAvotiBadicd Nevpovikd
Aiktoa (Multi-layer perceptrons). [lapdiinia, meprypapetor o Kavovikog Alydpbog BP,
mov amoterel TV ottia ektdgevong Tov ANNS gpapuoy®dv ot Sldpkew TV Ovo
teAevToimV dEKAETIADV.

DOYXIKOX KOZMOZX (ITEPIOAIKO), «I'pagévio: To dwapdvtt Tov 21o0v a@va», Dooikoc

Koouog, ty. 42 (2011), oc. 4-6.
*AvOpakog *I'papitng *DOuoikég eMOTES
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6.5 TEXNOAOTITA - ITAHPO®OPIKH

BPAXNOZX EYPIIIIAHYE, TZIMOI'TANNHE AGANAXIOZL, «Exmodgvtikd mepifaiiovra

onTikomoinong oAiyopifpov: Mo ETIGKOTNG] TOV TEIVIKAOV KOl TOOAYOYIKAV

FOPUKTNPLOTIKAOV», Oduota Emiotnuav xor Teyvoloyiog otyyv Exraidevon, ty. 2/3 (2009), o0.

215-245.

*AkyoplBpor  *Omtkookovotikd péca  *HAextpovikoi vmoAoyiotés - Ilpoypappatiopog

*AdacKaAio

e H xoatavonon kat 1 xpnomn v alyoptOpukdy dopdy and apyéplovus 6Tov TPoyPOLLITIGHE

amotelel (o Wwaitepa S0oKOAN Kot moAvmAokn dwadikacio. Ta tehevtaia ypodvia Exovv
avamtuyfel TOAAG exmandevTikd meptadAlovta ontikomoinong aiyopibuwy, to oroio &xovv
®¢ otdyo TV avadeltn TV PaciK®V OAYOPIOUIKAOV YOPUKTNPLOTIKOV Kol TV VTOGTHPEN
pofnTov Kol QournT®dv, MGTE VO OLKOOOUNCOVV EMOPKELS OVATOPUCTACELS YO TIG
OAYOPIOUIKES Kol TIC TPOY PAUUATIOTIKEG SOUES. TNV €pyacio vty yiveTal Lol ETGKOTNON
TOV  ONUOVTIKOTEP®V CUCTNUATOV OMTIKOTMOINGNG TOL  ovaeépovtal otn  debvn
Biproypapio. H pelétn emikevipdveral ota TEXVIKE Kol TOOAYOYIKO YOPOKTHPLOTIKA
TOVG, LE OTOYO TNV AVAOEEN TV POCIKOV GYEOAGTIKMV QPYXDV TOL TPETEL VO HETOVY EVal
OOTELEGLOTIKO GUGTILLO OTTIKOTOIN oG aAyopiBH@y Yo T SdacKaAin TOV EIGOYMYIKOV
LoONUATOV GTO TPOYPULULUATIGLO.

NIKOAOIIOYAOY KAEOITATPA, «®V1o kot TIHE oty oyoikn ekraidogvon: Ospatoroyia

KOl TTPOGEYYIGELS TOV EPEVVAV Y10, TIS dAPOPEG VA0V OTIC TPELS TEAEVTAIEG dEKUETIES»,

Oduaro Emotnuav ko Teyvoloyiog otyv Exmaidevon, ty. 2/1-2 (2009), oc. 79-101.

*Texyvoloyia g [TAnpogopiag  *®VAo *Loumepipopd Tov Kabnynt *Ltdon tov pabnm

*OewpnTiKn Epevva

e H gpyacioa agopd ot Oepatoroyio Kot TG GAAAYEC OTIG TPOCEYYIGES TOV EPELVAOV

avaeopIKa pe TG dwpopés VAoV oto medio «pOAo kot TIIE otn oyolkr| ekmaidevon»
Kot TIC TPELg Tedevtaieg dekaetieg. Ot dtapopég GUAOL (e E5TIOGT 0TV TPMOTOPAOLO Kot
devtepofaduia exmaidevon) efetalovtar péoa amd GLYKEKPYWEVN POCIK EPELVNTIKY
Ospatoroyio: v mpoOGPacn Kol TV eumelpion YPHONG OTOVG VIOAOYIOTEG, TIG GTAGELG-
CUUTEPLPOPEG TOV EKTUOEVLTIKMY, TIG OTACELG-OMOWYELS KOl TIG LOONCLOKES TPAKTIKEG TV
potntovitpuov. Ot adhayéc otig epevvnTikég Tpooeyyicelg mapovstdlovior vmd dHo
dEoveg, T ovlftnom 160TNTAG PUAMY Kol TNV KPUTkn cu{ton, 1 omoilo Kot mapéyel o
KAVOTOMTIKY pUNVveia TV d10popdv pOA0L. Avayvopilovtog, o) To GUA0 O KOWVMVIKO-
TOMTIGUIKY Kataokevn B) v kowvovikn katookevn t@v TIE g épeuing mpaktikng v)
ot o1 évvoteg «PVAO» Kot «TTIE» aAddlovv, yivetar pavepd 61t 0 pOAOG TOV GYoAeiov oTNV
dpon TV Seopdv @OAov otV ekmaidevon Tov pontov/iipiov ot TIIE sivon
O HOVTIKOG KOl TPOoTEiVOVTOL KOTEVOVVOELS Y10l TOVC/TIG EKTTOOEVTIKOVG.

6.6 KOINQNIKEX EITIXTHMEX

BAXIAAKH AXIIAZIA, «Kwnpotoypagog kor Kowovioroyia tng Ekxkmaidsvoncg»,
Avtitetpadio g Exraidevong, ty. 96 (2011), oc. 74-77.
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*Kowmviohoyla ¢ Exmaidevong  *Kuwnuatoypdeog, [Hotikdég — *[Ipdypappo Znovdmv
*Mapoaykog, Oeddwpog A.

BAXIAAKH POZA, «loivroMTiopmik6TnTo Ko avtiedvikog Loyog otn ovyypovn Errdda:
Mo, kprtikn| emokomnon», EAyvicy EmBewpnon [okitikng Emotiung, ty. 36 (2010), oo. 5-
36.

*EOvikdmta  *Etepomto  *EAAGSa - Kowwvukés ouvbnkeg - 200 at.  *EBvikiopog

*Avextikomto  *Aegud ko apiotepd ([oAtikn emomun)  *AlmoMTICUIKY EKTAidEVoT)

o To keipevo eEetdlel T SdpBpmon Kot TG 10e0A0YIKES Kot BEmPNTIKEG avaPOpES TOV Adyov
mepl «doQopas», OnmG SLOPE®OVETAL KATA TIG dVO TeEAELTOiES dEKAETIEG GTO EAANVIKO
TOMTIKO Tedlo, SLoKPIVOVTOG OVOALTIKE Ta OVO PEVUOTO OV OEKIIKOOV 10€0AOYIKN
avBevtio oto ovykekpyévo medio: Tig Mn  KuPepvntikég Opyavdoelg kot Tovg
KOWVOVIKOTOMTIKOUG  GYNUOATICHOVG  TOL  OVTIEEOLUCLUOTIKOD — YMOPOL KOl TNG
eEokowvoPovievtikng Apiotepds. O AdYog o0TOC, €TEPOYEVIS KOl HE &V HEPEL
OAANAOCUYKPOLOUEVEG TOGOELS, OTEKETOL KPITIKA OMEVOVIL OTOV €OVIKIGHO KOl OTIC
vrotfépeva  «kaBopic», «ovbeviikéc» kotnyopieg a&loldynong pe Pdon TG omoieg
dwkpivet 10UG avBpdmovg. Amomelpdrtar  vo  mpoteivel  VEOULG,  EVOAAXKTIKOVG,
LETAEBVIKIOTIKOVG TPOTOUG Yo TNV OPYAVOGT TMOV GUYYPOVOV KOLVOVIAOV, LE GTOXO TNV
KaAOTEPN SVpPimon Yo OAES TIG KOWVOVIKES OULAOES, TNV TPOMONGON TNG AVEKTIKOTNTOG, TNV
avayvoplon g Oleopds, TV eEGAEYN TOV OVIGOTHTOV, TN O1EDPVVCN TNG GUULLETOXNG
TOV VIOKEWWEVOV 0N Olayeipton ¢ e€ovaiag 1 okOun Kot T GLAANPONY oAlayn Tov
ONUEPVAV KOLVOVIK®OV dopdv. Emyelpodyle, €161, va aviyveDGOLLE TOVS (OPEIS TOL AdyoL
OVTOV, Vo aVOdEIEOVIE TIG KOTNYOPIES KO TIS OVTLPAGELS TOV, VO SLOYWPIGOVLE TIG TAGELS
mov ToV cuvBEéTovy €6TIALOVTOG OTN OWIAOYIKT] TOVG SLOUOPO®GN, VO TEPLYPAYOVUE TO
mepPaAlov péca 01O Omolo mOPAYETOL Kol Vo ovap®TNOOVUE Y10 TIG GUVEREEG TNG
KOLVVIKTG TOL S16(LoTG.

BERCOVICI, GILBERTO, «Kpdtog ka1 popéiopég 6T1 6061001 LOKPOTIKI] oVl TN TOV
ogkaeTiv 1920 kot 1930», Oéoerg, ty. 111 (2010), www.theseis.com.

*Koppovviopdg *Kpdtog *Oewpnrtikni épevva *Owovopukn  *ToctaMopds - lotopio -206¢
L

IATPIAHX AHMHTPHX X., «O p610og TOV TOTIKOV KPATOVG KOL TI|G KOVOVING TV TOALTAOV
oT1] OLUPOPPMGT] TNS KOIVAOVIKNG TOMTIKNG 6TIS 6VVONKES TayKOGHI0TT0iN OS>, Kotvawvik
Epyaaoia, ty. 101 (2011), oc. 7-15.

*Kowovia toatdv  *Kpdtog *Kowvovikiy modtikn  *Ilaykoopomoinon

KAAAINIKAKH OEANQ, «XOyypoves TPOKANGELS TS KOWOVIKIG EPyaciog Yo
KOWVOVIKT @PovTidn 6To TOmkd Kpatog», Koivwvikny Epyadia, ty. 101 (2011), 6c. 29-48.
*Kowovi gpyacia - Exnaidevon *Kowwvikoi Aettovpyol *Kpdtog *Iloykocponoinon

KOYNTOYPH ®ANH, «H gmkowvoviakn dwdctacn tg momtikis. H dwopdpomon tov
KOPPOTIKOD oKnvikov vté tnv kvpuopyic tov MME otov onpéoo yopo», Ellnvikn
EmBecwpnon Hokitikic Emoriung, tyx. 35 (2010), oc. 57-88.
*Emkotvoviakog oyedaopnog  *Emppony  *[MoMtikd koppoata  *Méca palikng evnuépoong -
Enidpaon *@swpnrtikn épevva  *TloAtiki TG mANpoeodpnong
e To GpBpo OLTO EMIKEVIPOVETOL OTIG EMMIMOELS TNG EMKOWMVIOKNG OLVAUIKNG OTO
Koppatikd medio vmd 10 ¢ dvo dadkacidv mov mpoodtopilovv ™ oyxéon MME ko
TOMTIKOV Koppdtov. H tpdtn dwadwacio eivarl eEmwotpepng: mpokettat yo v a&lomoinon
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amd  To  EAMVIKO  KOWOPOLAELTIKA  KOUWUOTO TOV  EMKOWVOVIOK®OV  deElotntev
EMAYYEALOTIOV TIOL PBpiokovtot KTOC KOPHOTIKGOV dopdv. H amoduvdpwon, petald dAiov,
NG KOUUATIKNG Pdong Kot 1 avTovounon 1@V Stevbuviikdv opdadmv oty EALGSa, odnynoce
oV avAadelly] TOV MOMTIKOV EUTEPOYVOUOVOY Ot omoiot vrokaotdvtag Pactkés
Aertovpyleg TOV TOMTIK®OV KOUUAT®V ETEPEPAV AVOKOTATAEES GTO g0mTEPKO TOovg. H
oevtepn Swdikaocio eivol ec®oTPePNG: mpoKertar ywo. v a&lonoinon ond To TOMTIKA
KOULLOTO, ETKOWVOVIOKOV TOP®V €VTOG KOUUATIKOV dopudv. TTo ewdwd, gotidlovpe oty
avadLoT ATLTIWV NYETIKMOV ETIKOLVOVIOK®Y OUASWOV e ALENUEVES OPACTNPLOTITES G TPOG
™ xapaén g KaONUEPIVIIG TOMTIKNG CTPATNYIKNG, OTN LEPIKN AVOVEDMGT TOL TOALTIKO
MPOCHOTIKOD KOl TNV EMAOYN GE OPIOREVEG KOipleg MOMTIKEG OE0Elg TPOCOT®Y TOL
OVTAOUV TO KEQAAOIO0 TOUG OMO TNV EMKOWVMOVIOKN TEXVOYVOGCIO Ko, TEAOC, OTIG

LETALOPPDGELS TNG TPOYPULLLOTIKN G TTOAMTIKNG.

KOYZOYPHX AHMHTPHZ, «H mo,roviki cviitnon kot 1 "ond To KT w6Topic g
Tehxkng Avong: Mg agoppi] éva Tpooc@ato ocvvédplo 610 mavemoTiinio Tov Princeton»,
2oyypova Ouata, ty. 112 (2011), oc. 44-53.

*Efpaiot - 1941-1943  *[lohwvia - Iotoplia  *Awwypol - Iotopio  *EPpaixd oroxavtopo
(1939-1945)

ATIAAIOYTH  ZHNOBIA, <«Avtwopgpikoviopés ko Erxdpqviky  Agdid oty

RETOYVYPOTOLEMIKY emoyN)», EMnvikn EmiBewpnon IHolitikis Emotiung ty. 35 (2010), oo.

89-129.

*Aelld kar aprotepd (Ilotikn emotun) *Etdon *Hvopéveg [MoMteleg Apepknig - Zyéoelg

*Tloatikn, Hpaktiky  *TOmog kot woATikn

e H agpopoimorn tov avtiapeptkovikod Adyou amd tov 0eE10 mOMTIKO YDPO EVIAGGETAL OTIG
10e0A0Y1IKEG GLVETELEG TOV TEAOVG TOV Puypov [ToAépov. Ao ta péoa g deKaeTiog TOL
1990 xotr €&NC, OMNUEDVETOL 10 OVUGLUCTIKN OMOOLVALWOOT NG QPLAOCUEPIKAVIKNG
mapadoong g Aegldg, 6e CUVOLAGHO HE TNV EUTESMOT Mg QOPIKNG avTiAnymg Yo )
0¢om ¢ EALGSag oto petadutoikd oknviko. H téon avt copPadiferl pe v tpoondbeia
oV OeEloV YMPOL VO TPOCETAPIOTEL TOPAOOGLOKE GTOLYEID TNG OPLOTEPNS TAVTOTNTAG,
OMMOG 0 AVTIUTEPLOAGHOC KOl 1] APVNTIKN GTAGT OEVAVTL GTNV TOYKOCULoToinon. Q61600,
1N amoVGia EVOG GUYKPOTNLEVOD Kot EVOTOmTikoy Bempntikod voPdBpov odnyel cuyvd ce
avVTIPAGcELS. X210 GpBpo avtd, Ba TPOGTAEGOLLE VO OTOTVTIMGOVE TV «OVTOVAKAQGT)»
avTOV TOV e&eMEe@V 010 emimedo TG Lol EMKOVOVING Kot TOL dNHUOGLOL AOYOU.

MYAQNA KATEPINA, TEIANTOY BAXIAIKH, KYPIOIIOYAOX I'TANNHE «H avamtoén
TOV KOLVOVIKOU OLKTU0V MG GUVICTAOGCO. T1)G KOLVOVIKING GUVOYN|S 6 GUVOKES OLKOVOIIKIG
Kkpiong», Kowvwviki Epyocia, ty. 101 (2011), oc. 17-27.
*Owovopukn| - Kowvoviohoywég andyelg  *Kotvovikn moatikyy  *Kowwmvia tov moltodv
¢ H emdeivoon tov owkovopukoy mepdirovrog, e€attiog g Tpdoeatng XPn HOTOTICTMOTIKNG
ovyKLPlOG, EMEQEPE ONUOVTIKEG OAAOYEG TOGO GE OLKOVOUIKO OGO KOl GE KOWMVIKO
eminedo, emPopbvoviog 1WOOUTEPA TO KOTATEPO KOWMVIKOOUKOVOLLKO  GTPOHOTA,
EVIGYVOVTOG TOVG KOWVMVIKOVG KIVOUVOUG KOl G €K TOVTOV SOTAPAGCOVTOG T1 KOWVMVIKN
ovvoyn kot evnuepia. Ot TEPIKOTEG GTIG KOWMVIKEG dOTAVES Kol 1] 00EN G TOV KOWOVIKDV
KIVOUVOV EMOVAQEPOLV TV TPOPANUATIKY TG adLVapINg TOV KPATOVG KOl TOV 0yOpdV Vo,
avTOTOKPOOUV OTIC TPOTYNGELS KOl TIG OVAYKES TOV YPNOTOV Kot ™G avalimong
unyoviopdv dupiovenc tov doptkadv otpePrdcenv. Ta kowmvikd diktva avdayovtal o€
(POPEIC TOKATAGTOCNG TG 1G0PPOTHAG HETAED TOV EUTAEKOUEV®DV POPEMY, TNG Kuplapyiog
Kol evduvapmong ¢ 0éong twv ypnotdv Kot NG OmAAAYNG Omd TNV OGQULKTIKN
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eMKLPLOPYIC TNG TAEVPAG TNG TPOCPOPEC. Xe évo TEPPAALOV TEPLOPIGUEVAOV TOP®V, 1M
CUULETOYN] TOV XPNOTOV o1 dlodkacio Ayng tov amo@doemv amotehel oNUOVTIKO
KPUNPLO VOULLOTOINONG TV TOMTIKOV ETAOY®V, TO OTOI0 KOT EMEKTOCT E€YYLATHL TNV
KOLV@VIKY] GUVOYT] KOl EVIGYVEL TO KPLTIPLO TNG KOWMOVIKNG OTOd0TIKOTITOG,

[MTATIAZOTAOY MANOZX I, «Awfodrevon, coppetoy] kor £Aeyyog oT ONUOKPOTIO.

Yndapyovv 6pwo ot onpoxkpatiky opewefitnon;», EAlnviky Emibecpnon Ilolitixng

Emoriung, ty. 35 (2010), oc. 130-155.

*Tloamtikn, Hpaktiky *Anpoxpation *IToMtikn ko nbu)  *IloMtikn cvpumepipopd

e H SwPovievomn mpooeEPEL GTNV OVTUTOAITELCT KOl TIG OPYOVMGELS TG KOWVOVING TOMTOV
ONUOVTIKY]  OLVOTOTNTO  ONUOKPOTIKOD E€AEYYOL TV VOUOBETIKOV TPOTACE®MY TNG
kuPépvnong. H emoyn tov tpémov ocvpperoyng ot OwPovAievorn, OSnAadn pe
Beopomompévec | e ATLTEG LOPPEG, YIVETOL GOUO®VA LE TNV WoiTEPN LOLOYVOUTo Kot
otpatnyikn KkéBe @opéa. H OwPodrevon, Opwc, mpovimobBéter kar 1t Oécuevomn o€
oplopévovg  Pactkoig Kovoves OwAdyov, OT®G 0avTOlL OV  TPOTEIVOVTOL Omd TN
perovunAkaviky Beopnon. Ta mopandve eéetdloviot e ava@opd oTnV TEPITTOCT TOV
vopofetik®v mpoToPovMdV TG EAMVIKNG KLPEPVNONG OTO WESO TG AVATATNG
ekmaidevong, o ypovikod ddotnua 2004-2007.

I[MATIANHE EYXTPATIOZ, I'TABPIMHE [NANATIQTHZ, BIKH AI'NH «O gkma1dgvtikog

OTOKAEIGPLOG ()G YEVEGLOVPYO AITIO TOV KOWVMVIKOD OTOKAELGROV», Emiotiucs Aywyng, ty. 1

(2011), oc. 175-183.

*Exnaidevon kot kowvovia  *Kowovikn aropdveoon  *Amo&évmon (Kowvovikn yuyoloyia)

*Kowvmvikog amokAeiopoc

e During the post-modern era, the phenomenon of social exclusion reflects mostly problems
in the interaction and communication among social groups, subsystems and individuals,
which lack necessary material and symbolic resources, which would help them determine
their status within social reality. The routes of social exclusion are to be found in the
deficits the educational system, which is likely to cause inequalities and lead students to
marginalization. Researches have found that social skills development, the gradual
introduction of new economy principles and norms in the educational system and shift
towards quality and administrative reconstruction can protect students from social and
educational exclusion, since they reinforce flexibility and adaptation skills necessary for
successful life. Life long learning, continuous qualification enrichment and change of
culture in all bodies of education is a prerequisite, so that education product became a
competitive one.

YEQOEPIAAHE YEPAOEIM 1., «H "0Oetikn €upetikn' TNG CUYKPOLGLUKING TOMTIKNG KOl
Kanoies kataforéig e Hog swfaloope ™ Bswpios», EAlnviky Embecpnon Ilolitikic
Emoriung, ty. 35 (2010), oc. 5-18.
*TloMtikn kKotvovioloyio  *Xvykpovoelg (Kowvovioroyia) *Iloltikn emotiun
e H Oewpio TG GLALOYIKNG SpAoNG Kol T®V KOWVOVIKOV Kivnudtov Bpicketal oe avoion.
Opwg eppévoovy onpavtikd TpofAnpato epunveiog Kot avayveons, omd TNV oVIYLETOTION
tov omoiwv Bo kpBel kot M mowdtnTa ™G KEAAOVTIKNG €pevvag. XTO Kelpevo ovtd
depevvavtar ot koppikol otabpol oy eEEMEN Tov KAALOOL («KIvnTOmoiNnoT TOpWV» Kot
«mOMTIKY] dladtKacion), emonpaivoviol GLVEICEOPEG OAAG Kot eAdelyels. EmmAéov,
Kplown pépyva Tov KEPEVOL gival 1 ETCTNHOAOYIKY: T®OG avTiapfavopacte T Bewpia;
Tnv oavackomovpe otatikd (®G @OPikol KATOVOAMTEG) 1 Suvapikd (g Onpuovpyukol
nmapaywyol); Kaiprog eival oto onueio avtd o porog mov dwadpapatifel n XZvyKpovucsilokn
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[MoMtikn, Yvootikds KAGS0G oL OTIC HEPEG HOg NYyeital 6T BepnTikn Kot epeuvnTikn
mopaymyn. Xe ovtifeon pe GAAO PEVHOTO GTOV YMPO TOV KOWMVIKOV EMGTHUAV, 1
Yvykpovotakn [Hoatikr oyt povo dev anmBel v Kprtiky, aArd -0 akpifmg ovtifeto- TV
mpokalel kot T petaffoAilel pEcm g avadelEng «OETIKMV EVPETIKMV».

YEQEPIAAHY EPAOEIM 1., «O éoniog porog TV GVALOYIKAV dPAcE®@V 6TV EAAMVIKT

kofeotoTiky arhayn (1974). Hpoxkatapktikég okéyelg o to Iorvreyveio», EAnvikn

EmBecwpnon Holitikns Emortiung, tyx. 36 (2010), oo. 119-133.

*EALGOa - Iotopia - 1967-1974  *[loivteyveio 1973 *EAAGda - [ToAtikn kat dtakvPEpvnon

*TloATtikn Kotvaovioroyio

e H gMnmvikn petdPaor dev vnpe obte «oopmepovnpuévn» (Iomavia) ovte mpoidv préng
(IToptoyoria). Xt Piploypaeio mepl kKaBeoTOTIKOV OAAAYDV Bewpeitor LTOJELYHATIKN
JaG €0KNG - sui generis - TEPITTOONG e KOPLO YVOPICUO TOV EPNVIKO KOl GUVOLVETIKO
YOPOKTPO TNG. Av Kol EAEYYETAL, 1| TTpAYHOToAoYio TG TTEpLypa®ns Oev eival avakpiPnic.
Eivat dpoc apdpnta ototiky kot o¢ ek tovtov pnyn. To keipevo avtd vrootnpilel 6tL o1
KataBoAég Tov TpoPAnpotog eivol Katd Pdon Bewpnrtikéc. Y100eTdVTag ot amoKAEIGTIKA
Beopikn eotia, N Pploypario Tov petofdoswv KOpIGE TAOVTO TANPOPOPIOV TTEPL TWV
KIVIGE®V TOL EMICTLOV TOAMTIKOD TPOCMOTIKOD GTO HIKPO-EMITEDO, AMETVYE OU®G VO TIC
eyypawetr og éva €upiTEPO KOWWOVIKO Kol 16Toptkd mAaicto. Koplo Ovdpo avtig g
MPOKTIKNG VINpEav ot cLAAOYIKEG dpdioelg ov, pe v eaipeon TOV MO KPOVYOAE®Y
TEPMTOGE®V (OTOE M ToPTOYaAIK), Euevav €@ amd tov Pacikd Bewpntikd xopPd.
Atepgovovtag Tig TpobmobEcelg Yoo TV enavEVTOEN] TOLG, TO KEILEVO aVLTO ATOTLA TN
ocuvaen Pproypagio Ko, pe Bewpntikd Kol VVOloAoYIKG epyaleio amd Tov KAASO TNg
Yvykpovotakng TloMtikng amomelpdtol o OmOTIUNGN TOV YUPUKTPICTIKOV KOl TOV
poLov mov dwdpapdtioe n e&€yepon tov [HoAvteyveiov.

YYI'’XPONA @EMATA (IIEPIOAIKO), «<Agiépopa: Etepoétnta», 2oyypova Oduota, ty. 112
(2011), 0. 12-43.

*AvBpomoroyla  *Ovtoroyia  *Etepémta  *Avyuopdg — *Totgpuopog — *IloMtiopodg
*Prloomactionds  *Aopwkn avBpomoroyio  *Claude, Lévi-Strauss (1908-2009) *@ewpnrikn
épevva  *O1hocopkn avBpwmoroyio

YQTHPHY ITANAT'TQTHY, «Aopf Ko cuykvpia 6710 épyo Tov AAToveép», Oéoeig, Ty, 115
(2011), www.theseis.com.

*Louis Althusser (1918-1990) *Maop&iotikn grhocopio *Iotopia - Dhocoeio  *ITolTkn
Kol IA0GOpia

TXEKENHYX AIMIAIOZ, «Amé Tig “Quréc” otnv “mopoaymyn Tng TomkéTnTOeg’.
AvamapaoTaoelg TG vrocaydprog AQpwie», Emifecwpnon Koivwvikov Epeovaov, ty. 132-
133 (2010), oc. 67-98.
*Appikn - Kowvovikég cuvinkee *AvBpomoroyic *Ouiéc *Aovielo *Amowdeg *Xdvopa
e H évvola g «puing» (tribe/tribu) kol twv «ebvotomiwv» (ethnoscape) aviirpocmredovy
KOl KATowo TPOTO dVO «EVVOlLOAOYIKA (Kat, PePaimg, ypovo-Aoyikd) dkpar». To mapdv
KelLEVO KAVEL KPLTIKY 1GTOPIKY] AVOGKOTN G| TS YPNONS QUTMV TMV EVVOLDV GTO YDPO TOV
AQPLKAVIK®V 6ovddv. To tpdto pépog eEetdlel Ta emoTnroloykd Kot ToATIKd {nTipoto
oV YEvynee M ypnom g Evvolag e «@uing». Eotidlel ota (nmpata mov givat £yyevn
omv o ™V évvola TOMOBETMVTOG TNV OTO TMOATICUIKA, TOALTIKO KOl 1OTOPIKA TNG
ovykeipeva: dovikepmdplo, SovAeia, amouiokpatic. 1o de0TEPO PEPOG YIVETOL LK KPLTIKT
amotipnon tov mopadetypatog (paradigm) Tov «a@pKavikod cuvopov» (African frontier),
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™G eVaALaKTIKNG mpodTaons tov Igor Kopytoff omnv mpofAnuatiky évvola g guANG Kot
TOV Topdyey®v e Téhoc, To TPiTo PHEPOC TPOTEIVEL TNV E10AYWOY KOl XP1OT GUYYPOVOV
avOpomoloylkdv evvoldv («ebvotomio» — ethnoscapes —, «wopaymyn TG TOTKOTNTOCH —
production of locality) mov wpoékvyav and v eBvoypapio Tov GUYYPOVOL KOGLLOV Yo TV
KOTavOnNon TOV OQPIKOVIKOV KOGU®V 6TV TEPinTmon Tov mpo-amokiokdv Grassfields
(dvtwcd Kapepouw).

GAPMAKHE A. K., «"@pavopata avipororoyiog ctov Hpaxirerto''», Piloloyog, ty. 143
(2011), oc. 129-133.

*TloMtikny Kot @rAocoio *Hpakietog (m. 540-m. 480) - Amoomdopata, yopio AT
*d1hoocoikn avlpomoroyio

OAAIZEP XATKEN, «Ou 'EMnveg kou ot "alhor". Ag&ikoypugikés eppnveisg £Ovikng
TaVTOTNTOCS», Néa Eotia, Ty. 1844 (2011), 66. 910-936.
*Efvikdmta ¥EAnveg *EAMvikn yAdooa, Néa - Ae&ucd

XAIPETAKHE MANQAHZ, «H etpotiotikly swktatopic tng 21ng Anpiriov 1967 og topn
o to elvikd MME», EAAnviky EmiBecpnon [oArtikne Emoriung, ty. 35 (2010), 66. 19-56.
*EAMGOa - lotopia - 1967-1974  *Elnvikég epnuepideg  *Méoa palikng evmuépmong
*Kivnpartoypagikés towvieg  *Padtopwvo
e H mnopeio mpog v avadvon g tiedpaong o¢ palikod MME kot m otadiokn
OTOSVVALMGCT] TOV EVIVTOV PECHOY EVIHEPMONG Kl KUPIOG TOV epMUEPId®V, 1 Oomoio Kot
Ba exdnAmOel evtovaTeEpa KOl [LE U AVOGTPEWLLO TPOTO ALPKETA XPOVIA 0PpYOTEPQ, AAAN KO
N TPAOTN/APYIKT ELOAVIOT) KoL 1] LETENELTO EEAMAWMGT) TG KOW®VING TG KATAVAAWDGCNG Ko
™G SoeN ong NToV -eKTOG amd T Pk LETABOAY] TOV EmG TOTE EMKPATOVVTOS TOAMTIKO
mAoGioV- 01 oNUAVTIKOTEPES {0MG 0md TIC EMNTMGELS TNG dkTatopiag g 21ng Ampiiiov.
Avtd, oe cuvdvacud pe tn Oepedioon g EUEAONS GTO YPNUO KOl TV avAdvon g
TOMTICUIKNG EVTEAELNG, OMOTEAEGOV TNV TOWN €KEVI] TOL KANPOSOTNGE 1 OTPUTIOTIKN
dwratopia, ocepayiloviag ce Oyt acnuavio Pabud o ypdvia Tov akorovONGAV ¢ TIg
NUEPES HOG.

XPYZANOOZ A. TAZXHY, «Hprteleic nETOOYNNOTIGNOL KO SVGETIAVTES OVTIQPAGELS TOV

TPOOIKTUTOPIKOD TOMTIKOD GUGTINOTOS: CKEYELS Y10, T1] GVYKPOTNGN KOl TNV avATTUEN

100 HAXOK», EAMnvikn Emi@ecwpnon Holitixns Emotiung, ty. 36 (2010), oc. 134-158.

*EALGOa - Iotopia - 1967-1974  *IToMtwcd koppata  *EAAGOa - [ToAtikn kot Stakvpépvnon -

1949-1967 *IlaveAlvio Zoclaiotiko Kivinpo

e XYkomdg tov Gpbpov elvar va efetdost T Oepyacieg mov AapPdvovv ydpo o©TO
LETEUPLAMOKO KOUUOTIKO GVOTNHO KOOGS Kot Katd TV mepiodo g diktatopiog Kol T
oLVEIGPOPA Tovg 6T Yévvnon tov ITAXOK, ™ ypiyopn avantuél tov Kot T datrpnon
Tov otV gfovsia Yo ToAAL ypévia. H vmd e€étaom mepiodog eivar onpovtikn kobog
KANPOOOTEL GUYKEKPILEVE YOPOKTNPLOTIKA-OLTALOTA GTO KOPUOTKO cvotnpua ¢ Tpitng
EXMnvicn g Anpoxpatioc yio mopddstypo: Ty avamtuén evog dnNHoKPOTIKG 0pyaveOULEVOL
KOLLLLOTIKOD GUGTHLLATOG, T1 VOULLOTOINGN ™G AploTepds, T GUUUETOXIKT KOVATOVPA, TNV
0pYAvmoT KOUUAT®V VEOL TOTOV, TNV AVATTLEN SOUMV KOl TN AELITOLPYio ECOKOUUOTIKOV
opy&vov. IIpdkertor Yoo otHOTO TO OTOl0 TOYLOVOVTOL KOTA TIC dV0 TPMOTEG OEKAETIEG
petd ) dwktatopio Kot To 0roic H10tpovVTOL AKOMO KOl GTILLEPTL.
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6.7 OYXIKH ATQI'H

BERCOVICI, GILBERTO, «Kpdtog ka1 popéiopég 611 6061001 LOKPOTIKI] oVE TN TOV
oekaeTidv 1920 kot 1930», Oéoerg, ty. 111 (2010), www.theseis.com.

*Koppovviopdg *Kpdtog *Oewpntikni épevva *Owovopukn  *TootoMopds - lotopia -206¢
L

I'ENTH M. [k.4.], «Metaporéic oty yoyiky] o1d0gon eviAMKOV YOVUIKAV TOV GURPETELOVY

ot Tpla OWQPOPETIKG YopoypaPNUEVE TPOYPARNOTE OEPOPUKS YUUVAGTIKIG, OF

TPOYPOULE HVIKNG EVOUVAL®OONGS KOL power yoga», Duaixy Aywyn - A@intiouog - Yyeia, ty.

25 (2010), oc. 36-48.

*Tovaikeg *Poyu vysio *Katdblyn *Ayyog *Topvoaotikny *Tidyka *Emppon|

e YKomdG NG £pguvag NTav vo eEETAGTOVV 01 SLUPOPES GTNV YLK S1dBecn YLUVAIK®OY TOV
GUUULETELYOV GE TEVTE SLOPOPETIKA YOPOYPOENUEVA TPOYPALLATA Goknong, dance aerobic,
step aerobic, fight aerobic, body pump kot power yoga. To deiypo amotéiecav 293
YOVOIKEG OLGKOVUEVES, amd WOTIKA yopvaotiple oty EALGda kot v Kompo, niiog 18
¢nc 60 etowv. o ™ ovAloyn TV Oedopévev YPNCILOTOONKE TO EPOTNUATOAOYIO
«IIpogilk Kataotdoewmv Ardbeong» (POMS) (McNair, Lorr & Droppleman, 1971), 6mwg
tpomomoinke 7y tov eAnvikdé mAnBvopd (Zervas, Ekkekakis, Psychoudaki &
Kakkos,1993), to omoio a&oroyel tovg mOpdyovteg: Gyxos, kata®lym, embetikdnta,
EVEPYNTIKOTN T, KOT®GY Kot cOyyvorn, Kabdg kot ) Xvvolkn ‘Poyoroywkn AidBeon
(ZYA). To epotpaTordYlo 06ONKE GTIG GLUUETEXOVGEG TTPLY KOl LETE 0d TNV EQPOPLLOYN
tov mévte mpoypappdtov. Ilpaypatomrombnke avédivon oakvpavong yio eoptmuéva
delypata g TPog dVo TaPAYOVTES, Amd TOVG 0Tolovg 0 £vag eivarl eravailapavopevog yo
KG0e évav amd Tovg 6 TaPAYOVIES TNG YUYIKNG O1d0e01C TOV EPOTNHATOAOYIOV OAAG Kot
v v WA, (Tlepuconr| mepiAnync)

I'TOBANHZX B. [k.4.], «<Avack6nmnon Tov pnedodov tpooopoimeng 61 ylovodpopio», Pooiki
Aywyn - ABAnniouds - Yyeio, ty. 25 (2010), 66. 16-35.
*Yxr *lpocopoimon, MéBodot g *Biioyparioc *Kunupatiky *IIpdtumo

e YKOTOG TNG TOPOVCAS EPYOGIOG TTOV 1) OVOLGKOTN G TS GYETIKNG PipAoypapiog Tov
ueBdowV mpocopoimong ot yrovodpopio. H pébodog mov ypnoiomorrdnke ftav
neptypoapikn. [paypatomonke avackonnon g fiAoypapiag, cOUP®VO LE TNV
omoia £yve S10POVIKT] AVAPOPH KOl GUYKPLGT] TMV GYETIKOV EPEVVAOV LE TO TOUPUKOATO
OTOlYElN: OVAADGT] TMV TPOGOUOIMTAOV TOL £XOVV GYEGN LE TO VTOSELYLO (LOVTELD), TO
TPOYPOLUL TPOGOUOIMONG, T PEATIOTN TAPAUETPO TNE KIVI|GNE Kot TN SLAYV®GCT) TNG
npocopoimnonc g kivinong. ‘Exel Stamiotmbel 6T o1 tepiocdtepeg peAéTeg
TPOGOUOIMGTNC GTN YLOVOSPOLIL, OVOPEPOVTOL GTO KIVILLOTIKG YOPOKTIPLOTIKA, dNA0dN
OTO TPOYPUUUATA KOL GTNV EPEVVA TOV PEATIOTOV TAPUUETPOV TG Kivnong. Qotdco,
VILAPYOVV KOl OPLGUEVEG UEAETEG IOV €EETALOVV TA YAPUKTINPIOTIKG T®V HOVTEA®Y
npocopoimnonc. (Tepucomn mepiAnyng)

I'’KIOZOX L. [k.4.], «O TpOTOG e TOV 071010 01 POLTNTEG TN G ELOLKOTNTOS TOO0CPAIPOV
010 TEDAA AOnvov avtilopfavovror Ty £vvola TOV YOPOKTIPA 6TOV GOANTICHO»,
Dooixy Aywyy - AQnniouog - Yyeia, ty. 25 (2010), 66. 07-15.

*¥movdaotés - Epevva  *Tunuate Exmomung @uciknc Ayoyng kot AOANTIGHOD
*AOAntiondg *Emppony *Ipocomikdotta - Avdmtuén *A&ieg, HOwég *Kowmvucécg
a&leg
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e XKOmOGg TNG TOPOVGAG £PELVOS NTAV 1] SLEPEVVIGT TOL TPOTOL [LE TOV OTOL0 Ol POITNTES KO
pormpleg TG €01KOTN TG TodosPaipov Tov TEDAA Abnvav avtirappdvovtor v évvola
TOV YOPOKTNPO GTOV AOANTIGUO Kol EWOIKOTEPA GTO TOSOGPALPO, TNV OKAONUOIKT TEPIOOO
2007- 08. Zvykekpipéva, oepevvinbnke av ot EOITNTEG Kol POTNTPIEG KOl LEAAOVTLKOL
TPOTOVNTEG AVTIAMAUPBAVOVTOL LOVOUEP®DS TO YOPUKTNPO HEGO OmO KOWWOVIKEG Kol UOVO
a&leg. Kot avtd, yati 1 Bempio emonpaivel 0Tt 1 HOVopEPTG KOAAEPYELD TV KOWVOVIKOV
a&dv otov afAnTiond Kol To omop TPOCOVATOALEL TOVG aOAMNTEC GE GUUTEPLPOPES UM
ovpupatéc pe to ywowo ¢ihabio mvevpo (sportmanship) kot to fair-play. To ™ cvAioyn
TV OeSOUEVOV YPNOILOTOONKE YPOTTO EPMTNUATOAGYIO KOl GUVEVTELEN. TNV €pevval
ovppeteiyov efdopunvia eottTtég Kol eottnTpleg, nakiog 21 éwg 24 ypoévev. Amd to
anoteAéopata PAvnKe OTL 01 QOITNTES KOl QOLTHTPLES AVTIAAUPAVOVTOL TO XOPOKTPA GTOV
abAnTiopd pe 6povVG KOWWOVIKGOV Kot NOK®V a&idv Toutdypova.

AIOYMIIH TII, TEQPI'TAAHY K., MOYNTAKHX K. <«E@appoyn mopeppatikod

TPOYPAULATOS VIO TNV OVATTUEN CUUTEPLPOPAV TOV GYETILOVTAL UE TO TIHLO TOLYVIOL GE

padntég/tpreg XT’° Anpotikod péca amd To padnpa g QUGIKNG aymyNe», Pooixy Aywysn -
ABiytiouoc - Yyeia, ty. 25 (2010), oc. 61-75.

*Taudd - Duown| ayoyn  *pdypoppe orovdwv *[aryvidia  *[IpocwmikdtnTa - Avdmtoén

*MaOntég *Anpotikd oyoieio *FAmotéleopa Epguvag
YKomoG TNE TapovGOG LEAETNG NTOV 1 ONpovpyia, Epaproyn Kot a&loAdynon evog
ToPEUPOTIKOD TPOYPAULOTOC 6TO HaOnua TG Puotkng Aymync o pabntég/tpieg e T
TaENG AnpoTtikoD Zyoieiov, e 6TOY0 TNV avaTTLEN BETIK®Y GUUTEPLPOPAOV OV GyYeTilovToL
HE To Tipo wayvidl. To mopeufaticd TpOYPULLL TTOV EQAPUOCTNKE S PKECE TPELG TEPITOV
HUVES Kol 0o TEAOVVTAY aTd dEKa padnpata. AkoAovdnnke n Topakdtom dadkacio: Eyive
OPYLKT] LETPNOT OTIG OPYES TOL GYOMKOD £TOVS GTO GUVOMKO SElyUa TV PadnTOV/TPLDV
(165). A6 avtovg, ot 119 amotérecav v opdada eEAEYYOL Kot 01 46 TNV TEWPAUATIKT OUAO.
INo ™ pétpnon ypnopomombnke 1o epOTUOTOAOYI0 TV Xacavopa, Tovda,
Xotinyempyradn kat ®codwpaxn (2002), tomov Likert o€ mevta-fadua kAipoko, wov
amoteleiton amd 16 epotiuate (4 o kabe Tapdyovta), o omoia a&loloyovv TEGGEPa
YOPAKTNPLOTIKA TOV TIHoL oy vidov ot Guoikn Aywyn: o) GuUrepLpopég mov oyetilovral
LE TOV TTOPAYOVTO «TEYVT VIKNG», B) COUTEPLPOPEC TOV GYETILOVTOL LLE TOV TAPAYOVTO
«GEPAGUO OTIC TUTTIKOTITES», Y) CLUTEPLPOPEC TTOV GYETILOVTOL LLE TOV TTaPAyoVTaL
«KAEWYILO» KOl 8) GUUTEPLPOPES TTOL GYETILOVTAL LE TOV TOPAYOVTO «GERAGUO GTOVG
ovunaikteg». (Iepuconn epinymg)

MAKPHE A., TEQPTTAAHY K., «To Oivpmoxé Kivpoe ofjpepa kot n tpo®@dnon tov
Apyav tov Olopmiepov», Pooixy Aywyn - AGAntiouogs - Yyeio, ty. 25 (2010), 66. 76-92.
*Olopmokol aydveg *A&leg, HOuég *AOAnTiopdg - Awolknon kot opydvoon *Amotédeoua
épevvalg
e XYKomdG NG mopovsag épevvag sival va peketnBel kot vo tekpunpuwbel oe mowo Pabud ot
popeic Tov Orvpmakod Kwvfuatog cupfaiiovy ot dudoon tov Oivumakaov Apydv. H
épevva poypatoromOnke ommv Apyoic Olvumio KoTd Tn SGPKED TOV EPYAUCIOV TOV
AteBvarv Xovodwv g AteBvoig Olvpmokng Akaonuiog ywoo o €t 2007 ko 2008 won
ovppeteiyov N=668 dropa and 100 mepinov yodpes. H culroym tov dedopévev otnpiydnke
oe EPOTNUATOAOYI, OL amavtioeglg divoviav oe meviafddo kKiipoko tomov Linker kot
amcufOivinke oe Aevbuvtég Ebvikdv Olvumokdv Axadnpuuov, Xteréyn Avotdtov
Exnadevtikdv 1dpvpdrov, Olvpmovikeg, Metamtuytakots @ortntég kot Néovg nwiog
20-35 etdv. H avdivon ytve pe tn ypnom tov otatiotikod tpoypdupatog SPSS kat yo
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mv oYy TOV ATOTEAEGUATOV YPNGLOTOMmONKaY TTEPLYpaPIKE HéTpa, OMOC 1 péom
T, M UMK omdKAIoN Kot 1 emkpatovoa Tiun. To amoteAéopota TG €pevvag HOg
odnyobv oto cvumépacua 61t To Olvpmoaxd Kivnuo, péco tov Beopuikdy tov opydvay,
mpoParretl oe ucavomouTikd eninedo g apyés Tov OAvpumiopov. H tpoondBeia avtr dpwmg
MPEMEL VO, CLVEXIOTEL LE TO €VIOVoug pubpovg, odivoviag meplocdtepn onpacioc otnv
TPOPOAT TOV KOWVOVIKOV, EKTAOEVTIKOV KOl TOAMTIGTIKOV apx®V Tov OADUTIGHLOD, 1010¢
Ko té ™V TEP1000 TV OAVUTIOKDOV AYDVOV.

MAYPOYAHX N., «O p6iog 100 0£aTpikod Tarvidloy 6TIS SWUTPOCOMIKES CYEGELS TOV

RAONTOV pog TorvmoMTIopIK S TAENe», Pooikn Aywyry - AGAntiouos - Yyeia, ty. 25 (2010),

00. 93-106.

*Tatyviowo, Exmodevtikd  *@€atpo oty eknaidevon  *Emppony  *Awampocomikég oyéoeig

*MaOntéc *AlamoMTioukn ekmaidevon  *OAonpepo oyoieio

e XYkomdg ¢ epyaciog avtng eival n depedvnomn tov pdriov Tov Oeatpkov ITayvidiod oto
YOYoAoyKd KMU TG TAENG KOl GUYKEKPLUEVO, OTIC SLOTPOCOTIKES GYEGELS TV LAONTMV.
Ao v avackonnon g Pipoypagpiog to Beatpikd moryvidt TpocdiopileTar g pio véa
OVTULETOMION TNG OYy®YNG TV oWy, 1n omoio 0étet to pobnt| oto Kévipo ng
eKTodeVTIKNG  Jdkaciog kot eotidlel otV OAOTAELPN  WLYXOKWVITIKY, YVOGTIKY],
oLVOICON HOTIKY OVATTTUED, pHe Wiaitepn EUQAOT] TNV KOW®VIKY avATTLEN Tov Tod100.
Agkaoktd Todid ¢ B’ 14ENG StumoMTicikoy dnpoTikoy oyoAeiov AOnvav amotérecav
TOVG GLHUETEXOVTEG otV épevva. To éva Tunpa ¢ TdéEng Tav 1 TEPAROTIK opdda. X’
avTtd PapPROCTNKE £Vl €101KO TPOYpappa Oeatpikod Tayyvidion, pe otdyo v avarntuén
oxéoe®v QAaG Kot amodoyng e dapopetikdtntag and toug padntéc. To dAlo tunipa
amotélece vV opdda eréyyov, omnv omoio dev €ywve kapd mopépPacn. H pébBodog
OLAALOYNG TV dedopévev mepteddupove cuvevtenéels pantdv, TopaT)pnon Kot TO
nuepordylo tov gpevvnth. Ta amoteAéopata £6eiéav Tn BETIKN EMPPOT TOL TPOYPALLOTOC
OTNV MEPAUATIKY] OLAd0, 0GoV agopd TN onpiovpyio evog koD KAILATOG otV TAdn,
eve Ogv LINpEE emppon OTLG OTEVEG PLMEC TV ToddV Kot TN ONUoeiAio tovc. To
npoypoppa, emiong, Pektimoe Tov TpOmO pe TOV OmMolo TO Mo OEyovion TN
OLPOPETIKOTNTAL.

MIXAHAIAHE X., «Xvoyétion Tayutntos Kol OATIKOTNTOS 08 £NnPovs T0d06(QaIPLeTES>,

Doaixn Aywyn - ABintioudc - Yyeia, ty. 25 (2010), oo. 107-126.

*EonPor *Iloddocopaipo - [Ipondvnon *Toaydta *Alpo *Amotélecpo £pgvvog

e XYKkomdg TG mopovoag Epevvag MrTav vo depevvnBel M cvoyETion  ToYLTNTOG KO
aATiKOTTAC G £PNPOLS TOSOGPAIPIGTEC. TNV £pgvva EAafov pépog eBehovTikd 24 £pnpot
TOS0CPUPLOTEG EPACITEYVIKOV copateimv. Ot 24 £pnpot Tod0GPAIPIGTES YOPIGTNKOV LLE
KMpoon oe Vo mepapatikés opdoeg. H mpodn opddo (n=12) axorovbnce éva
OLVOLAOTIKO  TPOYPOULO  OATIKOTNTOG Kol TOYDTNTOS VYNANG €vtaong oty 10w
TPOTOVNTIKT Lovada —dV0 @opég v eBdopdda- didpketag 8 efdopddmv. H debtepn opdda
(n=12) extéhece mPOHYPALLA TPOTOVNONG OPOLIKNG TAXDTNTAG HEYIOTNG £VTAOTG O1EPKELOG
8 gfoopadmv, Svo Popég Vv gfdoudda. O 14 £pnPotl mov amotérecav TV opdda eA&yyov
0gv  aKOAOVONGOV GUYKEKPWEVO TPOMOVNTIKO TPOYPUULN, TANV TOV  €AgVBepV
dpaotnpot)tev tovs. [a v a&lodhdoynon mg tayxdntag ypnoipomombnrkay 4 déopeg
POTOKVTTOPWV, TOL TomoBetnOnkav oto onueio ekkivnong, ota 10, ota 20 kot ota 30
pétpa. To katakopveo dipo agloroyndnke pe tn gprion duvvapodpetpov damédov (AMTI).
To amoteAéopoto €0elav o LYNA GUGYETION OVAULESH G€ OAOVG TOLG YPOVOLG
tayvmtag, ota 0-10, 0-20 kot 0-30m kot 6to Hyog dAapatog, T16co oto Countermovement
jump 6c0 kot oto squat jump. (Ilepicomn TepiAnyYng)
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YEPMIIEZHY B., [TANAT'OIIOYAOY B., «<H pvOpuci opydvoon Tov SO0pIK®OV emmaédomv

Kol TOV 6T1oLyeimv Tov EAAnvikod yopov», Quvaixy Aywyn - AGAntiouds - Yyeia, tx. 25 (2010),

oc. 127-136.

*Xopog *Adyog *Movown *Kivmon *Movoikr| - Métpo kot puBpoc

e O yopdg, amd TNV EAMVIKY] opyondTNTo, OVOQEPETOL MG L0 TPIOVTOGTATY £VvOold,
amotelobpevn and to AdYo, TOo HEAOG Kol Tr COUATIKY Kivnon. Avtictoyyn pe v apyoio
PLAOGOQIKY] GKEYM etvat Kol n cVYypovn avtinym OtL 1 TpiovndcTtatn doun eEokoiovdet
VoL 1oY0EL 6TOV EAANVIKS YopO. AvTd onpaivetl 0Tt 0 xopdg dev glval amhd o Tuyoio Evoon
otolyelov aAAG €évo JOUNUEVO GUVOAO LE GUYKEKPIUEVEG GLVOPTNOLOKEG GYEGELS KOt
aAnAeloptnoelg petald TV HEPOV TOVL. XKOMOG TNG £pyOciog NTOV 1 HEAETN TOV
CLVOPTNCLOK®Y GYE0EMV LETAED TOV TPLOV VTOGTAGEMY TOL GUVOETOVY TNV OPYAVAOTIKN
puBky dopn tov gAAnviKoD yopov. To deiypa g €pevvoc amotédecav 50 yxopoi, mov
GLVIGTOVV TO EGAYMYIKO TPGYPALLO GTOV EAANVIKO %0pd Yo TOLG POITNTEG TV PACIKAOV
onovd®v oto T.E.D.A.A. Kopomnvic. Xtn cuvéyelo, ot Tapamdve yopoi oavaivdnkov
dopukd, Pacel TG AVAAVTIKNG LOPPOAOYIKNG KOl TAEWVOULKNG YOPOAOYIKNG HeBOOOL Kat pe
avaAoyeg TPOGAPIOYES Yo TIG AmATAOES TG €pevvag. [ v avdivon Tov dedopévav
TPOYLOTOTOMONKE OVAALGT GULYVOTHT®V, GTH GUVEYEWDL OVAAVGN OCLGYETIONG KOt
vroloylopdg Tov cuvtereotn Pearson (r).

JIIANOZ K. [k.6.], «Kataypaen petaporicpod mpepiog oc adintés ko aydpvoocto
aropo», Poaixiy Aywyn - ABAytiouog - Yyeia, tx. 25 (2010), oo. 137-147.
*AOMuota *Emppor *Metafolopndg  *Ilpomdvnon (Abintiopde) *Tlayvoapkio

YKomOG TG TAPOVCOG EPYOCLAG NTAV VO LEAETIGEL AV 1] ¥POVIL, GUUUETOYN OE OyOVIGHLOTO
SOVOUNG Kol opadikd afANpaTo, exnpedlEL T CLUUETOYN TOV EVEPYELOKMV VTOGTPMUATOV
kot to petaforopd npepiog (MH). Xvvoikd coppeteiyov 78 dtopo (mAkiog: 26.5 +
2.3é1m). To d&iypa YoPIoTNKE O TPELG TELPAUATIKES OUASES: o) AOANTEC OUASIKDY

AOAMN HATOV EPACLTEXVIKOV KT YOPL®V (Tpomovntiki nAkia: 6.0 £ 3.1 £m), B) abAntég
apong Papav kot bodybuilding (mpomovntikn nakia: 3.0 £ 1,8 &), v) maydoapka dtopud,
EVD TNV OUAS0. EAEYYOV TNV ATOTELOVOAV VYT ATOLO, XOPIC TPOTYOVUEVT OANTIKT
eumepio. [paypatomromnkay AMmouéTpnon, LETPNOELS TOV PETAPOMGUOV PEUIOG, TG
VO2max kot ¢ péytotng ovvaune. H otatiotikn) avaivon mov ypnoipomombnke oy
avdAivon dtakvduavens og tpog évav topdyovto (One-Way ANOVA). To aroteléopata
£0e1&av OTL TIG LEYOADTEPEG TIUEC GTO UETAPOMGUO Npepiog Tapovoiacay ot 0OANTéG
dvvaung (1814.5+45.9 Beppidec/muépa) kar ot abInTég opadikmv abinudtov (1725.0+48.9
Oeppidec/muepa), pe Toug abANTEG dSUVOUNG VO TOPOVGIALOVY GNUAVTIKAE HeyaAdTEPES TIUEG
(p<0.05), evdd TI¢ YEPOTEPES M OHAdA TV TayboapK®V (1553.6+68.6 Oepuidec/uépa) Ko m
opada eréyyov (1544.0£52.3 Beppideg/ puépa). (Iepucomn mepiAnync)

>TIBAKTAKH X., MOYNTAKHZ K., MITOYPNEAAH I1., «H enidpacn gvog

0100ENaTIKOD TPOYPAUNOTOS TUAPAGOGLUKDV YOPAV GTNV TUPUKivIioN Lo TOV/TPLOV
A’ ta&ng INvpvaociov yio coppetoyn oto padnpa tng Puvowkg Aywyne», dvoikn Aywy -
A TIopo6G - Yyeia, Ty, 25 (2010), oc. 137-160.

*Aaikol yopoi, EAMnvikol  *[Ipdypappa orovddv  *Awbepotkr mpocéyyion  *Emppon

*MaOntéc *Ltdon *Amotélecpa £pevvog

e XYKomdg NG mopovoag HeAETNG NTav M a&oAdynon g emidpacns evog dabepatikon
TPOYPALUATOS JOACKAAMOS TOPASOCIKMOV YOPMY GTNV TOPAKIVIION KOl OTI GTACEL
potntovitpiov A" 1adéng [Npvaciov. YrnoBéoape 0tTL 1 €paployn Tov mpoypdppatos Ho
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eMOPOVGE BETIKA: 0) GTNV LKAVOTTOINGN TOV HABNTOV/TPUOV OO TN GLULETOYH TOVG GTOVG
TLPAd0G1OKOVG Yopovs, P) otnv avtilapPavopevn aflo g GULUUETOYNS TOLG GTOVG
TOLPAGOGLOKOVG YOPOVS, Y) OTNV AVTIAAUPBAVOUEVT] KOVOTNTO TOV HotNTOV Vo YopgboLY
Kol 0) 6TV Kavonoinoy toug and t dwackaAia. To delypa e Epevvag anetérecav 91
pontég/tpieg e A’ tééng tov 20v I'vpvaciov Ayiog Tlapackevic (4 kTd TuqpoTo)
nukiog 12 etdv. Xyeddotnke £€va Sobepotikd avaAvTiKd TPOYPAUUON  EAANVIKOV
TOLPASOGIOKMOV YOPDV Kol epapuoéotnke oto nddnuo me @.A. and mv kadnmrpio O.A.
mg taéng. IepreddpPove 11 dobepaticd poabquoto pe cuvdéoelg PacKOV EVVOLDV TOV
Yopov, BAGEL TOV EVVOLOAOYIKOD HOVTEAOL TOL YopoV pe GAAa pabnipoto Kot vAomoinon
oyxedlov epyaciog (nuéBodoc project) pe mowidio Piopatikdv dpactnprotitov. To
mpoypoppe dMpkece mévte unves. o ) cviioyn tov dedopévev ypnoiporodnke to
otofcpévo epotnuatordylo otdoemv Tomov Likert tov Tjeerdsma, Rink, Graham (1996)
pe mpoocoappoyn oto eAAnvikd kot emPePfarwpévn  aflomotio (0=0,93). And ta
OMOTELEGLOTO TOV GTATIOTIKOV OVOADCEDV TPOEKLYE OTL 1] EPUPLOYN TOL JlaBEUATIKOD
TPOYPALLOTOG EXEdPACE BETIKA 6TV TOPAKIVIION TOV HOONTOV/TPLOV O TPOG OAOVS TOVGS
TOLPATAV®D TOPAYOVTES.

6.8 ZENEX 'AQXXEX

BEPBENIQTOY POYAA, «Io T owackoria tng AyyMkilg omé tnv A' AnNpoTikov»,
Oéuaro loideiog, ty. 43-44 (2011), oo. 74-78.

*AyyAMn yYAoooo  *Anpotiko oxolelo *Exmondevtikn moMtik] *Eéveg YADooes  FLyoMkn
nAio

TAAPOY EAAH, «Kataypogn poveik@v 6pov améd to "Agdikév g AyyMkig kot
I'paucxig I'hooong (1827) ko to "A Modern Greek and English Lexicon (1837)"«,
Movaixog EAlnvouviuowv, tx. 8 (2011), co. 17-21.

*[saac Lowndes (1790-1873) *Movown - EAMGda  *Eykvkionaidete kot Ae&ikd - EAAnvicd
*[epamdoTOAOL

GATSI, GIOTA, «<Amin Maalouf, son oeuvre et sa réflection sur les questions de langue et
d' identité», Communication, ty. 109 (2011), cc. 15-17.

*Amin Maalouf (yevv. 1947) *TloAvmoMTIGIKOTN TOL *AWTOMTIGHIKY  eKmaidgvon
*EQvicomta  *Ilolvyloooia

KAPABA EYAOKIA, «IIpoetoipndlovtog EKTUIOEVTIKOVG AYYAMKI G Y10 TIS TPOKANGELS TOV
21o0v awdva: To avapopeopéve TPOYPORN OPYLKAS KATAPTIONS KOl EKTAIOELONS OTN)
owvackario g Ayyhkig tov EKITA», Xoykpitixy kou Aicbviic Exmoudevtixy Emibecopnon, Ty,
16-17 (2010), oc. 103-125.
*AyyMk ydoooca  *Emovdaotég - EAAGda  *Exmaidevorn kabnyntov  *Ipdypappo
katdptiong *Emayyeipatikn eEdoxnon  *IIpoemayyeALotikn KotdpTion
e To apBpo eotdletrar otV OpYIKY] KOTAPTION EKMOOEVTIKOV AyyMKAG KOl OTIG
TOUOAYWYIKES TPOGEYYIGES KOl GUYYPOVOLS TPOPANUATIGHOVS GTO YMDPO TNG OPYKNG
katdptions. To dpBpo amoteleiton amd d0o péPN. X10 TPMOTO HEPOS TAPOLGLALOVTAL Ol VEOL
poLot kat To aLENUEVE Kl OoPOPOTTOUEVE KoBKoVTO TOV KOAODVTOL Vo avaAdfouy ot
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EKTTOLOEVTIKOT KOl E10KAL 01 EEVOYAMGGOL EKTOOEVTIKOL KOl TG TO TPOYPALLLLLOTA QPYIKNIG
KOTAPTIONG HMOPOVV VO TPOETOLUAGOVV TOVG UEAAOVTIKOVG EKTOLOEVTIKOVS Yol TO. VEQ
eKTOLOEVTIKA Ogdopéva. Zto de0TeEpOo HéPog e€nyeital n Aoy, n evon Kot 1 dipHpwon
TOV OVOHOPPMUEVOL TPOYPALLOTOS OPYIKNG KOTAPTIONS Kot eKTaidevuong ot SidackaAio
mg Ayydkng tov Ilavemotuiov Abnvov oe pia mpoomdBelo vo TPOETOUAGEL TOVS
QVPLOVOVG  EKTOLOELTIKOVG AYYMKNG VO EMITEAECOVV OTOTEAEGHOTIKO TO HEAAOVTIKO
EKTOLOEVTIKO TOVG £PYO.

KOTADAKI, MARIANTHI, «YouTube for English? Connecting the Senior Secondary

Classroom to the Real World», Aspects Today, ty. 29 (2011), 6c. 26-29.

*AyyhM yhoooo  *Awdiktvo  FAwaenpion  *Awaokoriio  *Agvtepofaduia Exmaidevon

*MetdPoomn amd 1o oxoleio oV epyacio

e Connecting the senior secondary school classroom to the real world is both an officially

stated goal of international curricula and a serious concern of teachers of English
worldwide. On the threshold of the European and global market place, the secondary
learners have to develop a range of skills that will enable them to survive in the post-school
social, academic and occupational world. Here we discuss how You Tube and other simple
ICT tools and skills can instill a sense of realism in the language classroom to the benefit of
teachers and learners equally. The topic of TV commercials triggers off a complete didactic
scenario which involves older teenage learners in flexible, realistic and creative language
learning adaptable to all senior secondary school classes.

MADENTZOGLOU, NATACHA, «Ecrire, c'est lever toutes les censures», Contact*, ty. 53
(2011), 6. 56-57.

*Jean Genét (1910-1986) *Buoypaeio *[adlikn Aoyoteyvia - 190¢-206¢ at.  *Osgatpikd
épya

MALITSA, MARY, «Using Web-Based Materials and Resources to Help Students Practise
and Improve their English Language Skills», Aspects Today, ty. 29 (2011), oc. 21-25.
*Ayyha ydooca  *Awdiktvo  *Awaokaiio  *Exmoadevtikn Teyvohoyia  *Teyvoroyia tng
[T popopiag

NATZH XAIAQ, «H dwmoltiopiki didotacn g Sidackariag/skpadnong e Forhkig,
oc &évng yhwooag otnv Ilpotofdadpuia ekmaidcven. HMawdayowywy afromoinon &vig
TPAYOLVOLOV TNG TUPUIOCLEKNS YUAAOQ®VING TUOIKYG KOVATOVpac: '"Meunier, tu dors'.»,
Communication, ty. 110 (2011), oc. 13-17.
*ToaAkn yAoooao - Xmwovdn kot dwdackario  *[Ipotofdbia Exmaidevon  *AtomoMTicuk
ekmaidevon  *FAW0KTIKN TPOTOOT

PANOU, DESPOINA, «Idiom Comprehension and Production in Children», Tesol
Newsletter, ty. 109 (2011), oc. 35-36.

*Ayyhaky ydooca - Opot, ekppdoelg, wWwpatiopol kin. - Aegfikd *Eyohkn mikiol
*Kotavonon *pwotoPaduia ekmaidevon

PITSIKA, GARYFALLIA, «Communicative Language TeachingQQ Two sides of the same
coin», Aspects Today, ty. 30 (2011), cc. 21-23.
*Ayyhxr| yhoooo  FAwdaokorio *MéBodog didacKariog
e The goal of this article is to examine the methodology known as Communicative Approach,
explore its origins and evolution since it was first introduced in the late 1960s, present the
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type of classroom activities that reflect the principles of this communicative methodology
and outline the new roles that have arisen for both teachers and learners, Since its
inception, Communicative Language Teaching has served as a major source of influence on
language teaching practice around the world and it has been supported by English language
teaching profession and by ELT / TE50L specialists and applied linguists. A great number
of the issues raised by this methodology are still quite relevant nowadays, though teachers
new to this profession may not be aware of them. Finally, regarding the fact that
Communicative Approach has not only values but also flaws, this article will end taking
into account the criticism offered by Michael Swan in the ELT Journal in 1985.

REISSI, PHOTINI, «Une lettre inédite de Marcel Pagnol», Contact*, ty. 53 (2011), cc. 44-
46.

*Marcel Pagnol (1895-1974) *Emoctoloypapion *Tailikn yAoooo - Idiwpatikég dStdiektot
*"AOOGIKY TOMTIKY

SATRE, PAR J.L., «Du réinvestissement des aquis au completement des manuels: Quelles
activités? Quels matériels? Quels supports?», Contact*, ty. 53 (2011), oc. 34-39.

*ToaAMkn yAdooo - Xmovdr| Kot OdackaAio *MéBodog  ddackaiag *Mda6non
*Exmondevtikol  *Lyoiwcd Piio *Mabntég

TZOTZOU, MARIA D., «Self-Instruction in the Context: Learning How to Learn a

Foreign Language», Aspects Today, ty. 29 (2011), co. 10-14.

*Avtodwackario  *AyyMkn yAoooco — *MaOntig  *Eéveg yhdooeg  *MabnTtokevipiki

ddacKkoAio

e The label 'self instruction' is used to refer to situations in which a learner, with others, or
alone, is working without the direct control of a teacher (Dickinson, 1987). By self-
instruction priority is given to the learner-centered approach in foreign language learning,
by which responsibility is placed on the learner. In order to achieve self-instruction,
learners must 'learn how to learn' or must be appropriately guided. That is, in the
classroom, or outside it, learners must become more self-conscious about their own
learning successes in reading, writing, speaking and listening. The purpose of the present
paper is to define self-instruction in the (English as a Foreign Language) context by
focusing on the main learning strategies it includes, by specifying who the self-directed
learner is and by pinpointing the emphasis it lays on learner typology which helps to solve
practical problems due to learners' individual differences.

OQTIOY [MHNEAOIIH, «Al0moMTIGUIKES TPOUKTIKEG HE EPPACT] GTNV TAPAYMYT] GYEOIOV

gpyooiog Yo molvmoMTIcIKES TAEELS, 0T TAaiow TG OdacKariag TG Eévg YADOoGOC»,

Aspects Today, ty. 30 (2011), cc. 7-13.

*2éveg YAwooeg  *MéBodog Project (Exmaidevon) — *Zyédio epyoaciog  *AlOmMOMTIGHUKT

ekmaidevon  *Polog Tov kabnynm

e Me v gpyocio ovT Oapylkd EMOIOKETOL VO EUTAOLTIGTOOV Ol NN VLTAPYOVGES
OWMOMTIGIUKES  TPOUKTIKEG, TOV VIOOETOVV Ol EKMOLOELTIKOL TOV TOAVTOMTIGIUKADV
oyolelov, MGTE Vo £(0VV TN dLVATOTNTO VO EMAEYOLV TNV KATOAANAOTEPN KOl Vo TNV
mpooapuolovy ot Ok TOvG TEPioTAOT. XTN CLVEXELWD, TOPOLGLAleTOL 1 dadtKocio
opYavmong SmoMTIGIKOV oxediov epyaciog kol mpoteivovial oyédla epyaciag, oTo
mhoicw TG StaBepaTikdTnTag Kot TG HEBOOOVL project yio Toug KOOV TIKOVS TV EEvV
YAOOO®V, 0l 0moiol pTopovv va, cuvepydlovtal pe AAOVG EKTOOEVTIKOVG TG TAENG 1| L
eKTodeVTIKOVG oyoAeimv g Evpomne (mpdypappo eTwinning). Ot mpoktikég ovTég
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amooKomoOV otV edpoimon NG oLVAIGHNUOTIKNG Kol WYUYOAOYIKNG OCQAAES TOL
aArodamod pabnt), o Peitiomon g dadikaciog g pdbnong kot oy eEocpaiion
KOTAAANAOL TOdAy @YKoV KAILOITOG.

XAPAAAMIIOIIOYAOY OPINTA, «Avanticoovtog TiS O€S10TNTES KOTOVONONS O©TI)

oevTepn/Eévn Yhdooo pe v vrootpiin tov TIE», Oduoata Emotyuov kor Teyvoloyiog

otnv Exmaioevon, ty. 2/3 (2009), 6o. 273-290.

*2éveg yAdooeg  *llolvpéoo  *Teyvoroyio g [IAnpogopiag *Emppory  *Koartavonon

*MdaOnon

e H ¢ékBeon oe dpbovo YAwGooud €160y0LEVO (GE LOPON TPOPOPLKOV 1 YPAUTTOD AOYOVL) LE
TV VTOCTHPLEN KEWWEVDV, YOV, EIKOVOV Kot Bivieo, kabdg Kat 1 duvatdtnTa GLVOVOGLOV
OAOV TOV TOPATAVEO PECOV Y10 TV TOAVLOPOIKY TOPOVGIOGT) TOL YAWGGIKOD DAKOV £XEL
oplotel ¢ avaykaio cvovOnkn yu v Koatdkmmon g Aevtepng 'doocag (Second
Language Acquisition). H mpaypdtoon g mapoandve cuvOnkng ocwviotd to «dvvatd
onpelo» TV TOAVUESIKOV TeYVorloyidv. H avimtuén tov de&lot)tov Kotavonong om
devtepn/Eévn YAdooo guvoeital Waitepo oto mAaico ¢ YmoPfonBovuevng amd v
Teyvoroyia Expdabnong me Eévng ['Adooag kot avadetkviel TiG TOALUTAEG SVVATOTITES
TOV NAEKTPOVIKOV HECOV, TO OO0 VTOCTNPILEL KOl EMTPENEL TOV EDKOAO YEPIGUO T®V
YAooowK®V dedopévev. To mapdv apbpo mpaypatedetar tpdémovg adlomoinong Twv
duvatottev Tov apéyovv ot Teyvoroyieg e [IAnpoeopiog kot g Emkowvaviog yevikd -
KOl Ol TTOAVLLEGIKEG TEXVOAOYIEG €10KOTEPA - TPOKELLEVOL Vo Bondnbel o omovdacTig TG
EEVNG YADOGAG OTNV AVATTUEN TOV TPOCANTTIKAOV OeE10THTOV 6T YADMGGO-GTOY0, OTNV
wKavotnTo, oNAadr, vo Katavoel T0 YAWGGIKO €10AYOUEVO GE EMMESO TPOPOPIKOL KOt
YPOTTOL AdYOL.

ZABRAILA, EFSTATHIA, «Developing Reading and Writing Skills in English as a

Foreign Language taught to the Pupils of the First and Second Grades of Greek State

Primary Schools», Aspects Today, ty. 30 (2011), cc. 14-19.

*AyyMk yAoooo  *Xyohkr] nAwio  *Anpotwkd oyoielo  *Awackario  *Avdayvoon

Zroyewdng) *Ayyikd - I'pagn kot aApdfnto

e In September 2010, English as a foreign language was introduced in the first and second

grades of eight hundred Greek state primary schools with a target of expanding the measure
to all schools till 2013, However, listening and speaking skills only in the foreign language
according to given by the Ministry of Education. This article, after presenting the situation
in Greece and in Europe so far, focuses on why and how the reading and writing skills can
be practiced, as well, by the learners of the first and second grades. In the conclusion some
recommendations concerning the teaching and learning of English at Greek state primary
schools are offered.

ZAVALARI, KONSTANTINA, «Developing and Acquiring Social Literacies: How
Literature Can Help Us Develop New Teaching Goals», Aspects Today, ty. 29 (2011), 6c. 6-
9.
*Ayyan yhoooa  *Aoyoteyvia *Tpoppoticpos *Awdackoiio
e Literary texts are invaluable resources of compressed social history and knowledge. Their
plot cannot be isolated from its historical and social infrastructure because, in that case, it
would become meaningless. Literature, thus, becomes a means of original social talk,
setting the scene for social negotiation between the text and the reader. According to
Mercer (2000:1), "language is a tool for carrying out joint intellectual activity", as "people
use language every day to think and act together" (ibid). In that sense, literature reading can
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be a chance of acguiring social literacies, ie. abilities to share and communicate our social
knowledge in different social contexts. This process could be embedded in teaching, using
literary texts to promote and develop students' inherited social capital, and, consequently
their linguistic acquisition.

6.9 AIXOHTIKH ATQI'H

KAMIIOYPOIIOYAOY - TABBAIAOY MAPIA, «AlakorMTeyvikég dpacels 610 mhaiolo

G EKMALOEVONG: N GUUPOA TOVS GTNV AVUKAADYI] TOV E0VTOV OGS, TOV ALV KOl TOV

KOGpov», Emiotiues Aywyng, ty. 2 (2011), oo. 143-159.

*Awdaokario oe povoeia  *Téyvn  *llopoapdb  *Ofatpo oty ekmaidevor  *Emppon

*[Ipoocwmkotnta - Avamtudn  *Avtonpaypdtoon

e The target of our educational project is the interdisciplinary - interartistic approach of the

topic of "Getting to know ourselves and the others". The stimulant is a tableau of D.
Mytaras (1987, in the Museum of Modern Greek Art in Rhodes-Nestirideio). The
combination of literature, painting and theatrical games can refine the students' artistic
skills and aesthetic standards but may as well lead them conquer a certain level of self-
awareness and self-understanding, which can help them improve their communication with
the others and their surroundings. Central theme is the woman who is looking herself at the
mirror. The mirror with its symbolic dimensions has been given diverse interpretations, as
every era reflects her ideological and cultural face on the works of art. Within the range of
Artistic activities, the students can discover themselves and transform their experience in a
an all- embracing way, become active members of the society and even contribute to the
social well-balanced consistency.

MEZH EYTENIA, «Ilawdwkéc Mopoés otnv Tépvn», Avoiyto oyoleio, www.anoixto-

sxoleio. gr, oc. 1-8.

*Téyvm kot toudd  *Toudid - AwoOntikn ayoyq *Etdyog dwackariog *Porog tov kabnynm

*Mantéc *@avracio ota ool FAnpovpydnTa

o To modi xuplapyet o Bepatoroyia g Téxvne pe €pya on’ tov Iumpesiovicpd Kot Tov
KoBopd péxpr ta épyo Aaikov Coypdoov kot amd o apyoio ynowotd Kot Tic
epLOPOLOPPES TapAcTAGES TV ayyeiov, uéyxpt ta €pya tov Picasso kot 1o €pyo TV
terevtaiov ypovov. H afomoinon tov épyov téxvng pe 0éuo toug «to modi», ¢
EVOALOKTIKN OOOKTIKY TPOGEYYLGT, GTOXEVEL OTNV oo TIK KaAMEPYELD TOV TOLdOLOD, TNV
TOVOGT TOV AVTOGLVOLGHLLOTOG KL TNV EVOLGONTOTOINGT TOL YEVIKOTEPX Y10 TO XDPO TNG

TEYVIG.

MOYZAKIQTOY ZTEAAA, «O Soypdopoc Kdotag I'hatag (1909-1994)», Apyaioloyia kou
T¢yves, www.archaiologia.gr, 66. 1-7.

*Taatag Kootag (1909-1994)  *Zaypaeotr, 'EAdnveg - 206¢ at.  *Zoypaewn - EAALGda
*Ayoypaoeio

— , «H pympewxn oypaeukn otov Tatyeto Meoonviag», Apyaioloyia kou Téyveg,
www.archaiologia.gr, co. 1-12.
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*Toyoypaeicc, Metafulavtivég  *Ayloypoeio  *Zoypaewkn - 160c-200¢ at.  *Mvnpueia,
Xpotavikd  *Meoonvia - Apyootneg

MMATIATTANNOIIOYAOX TITANNHE, EITAYPOI'TANNOIIOYAOY E®H, «®povvt kot
TéVN», Aokel pot, ty. 14 (2011), oc. 22-29.
*Téxvm - Poyohoykéc andyerg *Freud, Sigmund (1856-1939) *Wuyavdivon *AwsOntikn

XPIZETOIIOYAOY MAPOGA, «Muw wtpétacn Yo To avaivtikd npoypoppa s Ewwaotucig
Ayoyig Tov 21o0v mmaver, Extadevtik Kowomnta, ty. 96 (2010), oc. 18-22.

*TModd - AweOntikr ayoyn - Zmovdn kot dwackaiio  *IIpdypappo ocmovddv  *Anpotikd
oyoAelo

7. EIAIKA EKITAIAEYTIKA ITPOTPAMMATA

L

7.1 TIEPIBAAAONTIKH EKITAIAEYXH

AAEZEANAPATOZ I'QPT'OZ, MANTZAPIAOY APXONTIA, «H gkmowdevtikn teyvoroyia

0¢ péoo owaockoriog ko pddnong tng mepiforroviikig ayoyfe», laidoywyikn

EmBeawpnon, ty. 51 (2011), oc. 65-80.

*TleptParlovtikny ekmaidevon *Exmondevtiky] teyvoroyia *Exna1dentikd  Aoyiopukd

*Exnaidevon - Epevva  *Amotélecua €pguvag

e The following article is a presentation of a social and educational, action research,
conducted to investigate the way that learners acknowledge, perceive and behave, when
asked to comprehend and manage the resolution of environmental problems, with regards
to recycling, before and after the implementation of/an environmental education
programme, with the use of the educational software "The Recycle Land". The aim of the
software is to sensitize the students towards the need to deal with the problems arising from
the current way of waste management, as they are authentic environmental issues which
they are related to. On the grounds of social constructivism and by pedagogically utilizing
Information and Communication Technologies (ICT) an holistic approach is achieved in
the teaching of Environmental Education, avoiding the isolation of the student from the
wider frames in which in which it takes place. (Ilepwkonr) mepiAnymc)

SYTXPONO NHIIATQI'EIO (IIEPIOAIKO), «A@iépopa: H avoxkokioon oto
wmmywyeio», 2oyypovo Nymoaywyeio, ty. 81 (2011), oc. 82-103.

*AvakOkioon (Andpinta  KAw.) *Nnmoyoyeio *Exrmaidevon, [lpooyoikn
*TleptParrovtikny ekmaidevon  *Tlodwd mpooyohknc niwiog - Exmaidevon — *Polog tov
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Kafnynm *Lyédro exmadevtiking dpdong *Xepoteyvia *Xapti - ATOPAnTa - Avakvkiwon
*Exnaidevon - EALGOo

7.2 ATAIIOAITIEMIKH EKITAIAEYXH

AIATKHEZ-KOYKOYNAPAY M., «Ogatpomardaymyikd mpoypaupote Kot 0pnokeutiki
etepoTNTa. EXTOndeuTIiKéS OpAcEls Yo T1] O0TOMTIGUIKY EMKOWV@Vid. Mo KowvoviKy -
EKTOOEVTIKNY EpEVvar, Néa [laideia, ty. 137 (2011), oc. 124-146.

*OpnokevTiky erevBepia *Poyoroyio, OpnoKELTIKY| *Etgpdtnta *@éatpo oV
exknaidevon *Emppor] *Exmaidevon - 'Epeuva *Amotéheospa épevvag

MAPKOY [IL, «AwmoMticpikn ekmaidogvon: Oynpo Y v gBvoTikomoinon g
EKTOOEVTIKN G TOMTIKN G 6TV EALGOO;», Néa [aideia, Ty, 138 (2011), oc. 20-40.
*AOTOMTIGIUKY  €KTOIOEVoN *Exnaidevon - EAAGda *ExnaildeuTiky]  TOMTIKN
*E@voyvyohoyia  *Totyydvor - Exnaidevon  *MovcovAUAVOL GE U] LLOVCOVALOVIKEG YDPES
*Todd petavaotov

XATZHEQTHPIOY XPIETINA, «Xtig moieg Tov  eEeupOmaiopov:  KLTPLOKN

OUTOMTIOMIKY] EKTOI0EV0Y, TOMTIKES 7memolOoels Ko TPOKAM6ES», [laidoywyikn

EmbBeawpnon, ty. 51 (2011), oc. 42-61.

*Konpog  *AwumoMticpukn ekmaidevon  *Evponaikny Owovopwkn Kowvomra - Exmaidevtikn

TOMTIKN

o Europeanisation has played an important role in the transformation of Cypriot intercultural

education. This paper reports on a review of policy-related documents and semi-structured
interviews carried out with Cypriot policy-makers. Influenced by European developments
intercultural education became an important part of the Cypriot state's rhetoric. The concept
came to be seen as evidence of Cyprus's adherence to the educational goals of the EU,
which provided a concrete expression of Cyprus's sovereignty. However, there was an
absence of systematically thought out initiatives to develop a coherent state-derived
intercultural policy.

XPHXTOXZ T'KOBAPHX, I'AXEMH XAPA®IAQY, T'IOPT'OX TIOAYZOX «Megtavaoteg
YOVELG KOl GYOAEI0: EUMEIPIES KOL OVTIANYELS TOVS YO T1) YOVEIKN EUTAOKN», Emiotiueg
Aywyiig, Ty 2 (2011), 66. 99-110.
*AMOMTIGIUKY  KTTaidgvoT) *Tlowdd  petavactdv - Ekmaidevon *MetavaoTeg
*Tovepyacio YOVE®V Kol EKTAOEVTIKOV *ATOTEAEG LA £PEVVOG
e The aim of the present research was to look through the immigrant parents' views about
their involvement in the support of their children's primary education through their
communication with the school. Participants were 517 immigrant parents with children
attending primary schools in the Thessaly prefectures. Parents filled in questionnaires
dealing with a) their attitudes towards communication with school b) the frequency and
quality of communication and c) factors inhibiting communication. Results made clear that
immigrant parents often visit their children's school and they feel welcome to it. They
prefer visiting school rather than other forms of communication and acknowledge positive
views of the school staff about their country of origin, although they do not think there is a
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special interest for their culture. Obstacles that prevent their communication with the
schoolteachers were not confirmed.

7.3 LYMBOYAEYTIKH KAI EITAITEAMATIKOX ITPOXANATOAIEMOZX

KQEITHE NIKOAAOZX, XIOPENTA ANAZXTAZIA, TZIMOTTANNHE A®GANAXIOZ, «H

o&lomoinon cVoTNUATOV aoVYYpovIS eKmaidgvong o€ oyoieio TG ogvTepofadpiac

eKmaidgvong: Xyeowwopdg kor perétn TtoOv oyoMkov dktvwv XEII tov Nopoo

Awdgkaviieov», Oduato Emotnudav kor Teyvoloyios omyv Exmoidevon, ty. 2/1-2 (2009), oo.

55-78.

*Exnaidoevon - [IAinpopopikry  *Awdiktvo (Internet)  *Emayyelpotwkodg Ipocoavatoopog

*poypoppo padpoatog *A&oidynon

e Xmv gpyacia avt mopovctdleTol 0 oXESOGHOG, 1| AVATTLEN Kot 1) LEAETN TG AgtTovpyiog
NAEKTPOVIKDOV GYOMK®V SIKTOOV Paciopévav o1o Aladiktvo kal eldkdtepa, otn ¥pnomn
CLOTNUATOV OcVYYpovnG ekmaidevone. H opdomn avt) vAomombnke oe eKmadevTIKEG
povédeg Tov N. Amdekaviicov, ota miaicia Tov tpoypdupatos "Eeappoyn [poypappdtov
YvpPovrevtikng ko Emayyelpotucov Ilpocsavatolopold oe Exmaidevtikég Movdoeg'.
Hapovcualovral mévte ookl diktua, To 0TOi0 AEITOVPYNCAY KOTH TO KOO UATKO £TOC
2006-2007, | Aertovpyikn SOUT TOLG KOl LU0 OTOTIN O TOV EKTOLOELTIKOD ATOTEAEGILOTOC,
pe Baon 115 ekBéoelg v LIEVBVVOV EKTAOEVTIKMVY KAOE GYOAEIOV KOt TIG ATOVIN GELS TOVG
oe el gpotuotordylo. Ta amoteléopato NTav KAvomomTikd, o€ 6,1t aQopd otV
a&lonoinon tov Aadiktvov kot Tov TIE wg epyoieio £pguvag kol pabnong, og epyaieio
emilvong TpofAnpudTov Kot avamtuéng deElottomv, KabMG Kol MG HECO EMKOWVOVING Kot
ovvepyacioc. H epyacsia mpoteivert v aélomoinon ocuoTUATOV aGOYXPOVNG TrAe-
EKTOUOEVONG OTNV EKTOOEVTIKY TPAKTIKY OTA GYOAELR TG deVTEPOPAOLLAG EKTALidELOTG.

7.4 ATQI'H YTEIAX

YTAMATOYPOY AITEAIKH, «ATéWelg EKTOOEVTIKAV KOl EKTAULOEVTAV GYETIKG ME TN

oleaymyn Kolr TNV VA0TOINGY EMUOPOOTIKAV TPOYPUURATOV 6TV Ayoyn Yysioc»,

Howaywyum EmBeopnon, ty. 52 (2011), oc. 154-171.

*Exnaidevon evniikov  *Exmaidevtikol - Empdpowon  *Exnaidevon - ‘Epevva  *Ayoyn

vyeiog

e In the present work we used the method of semi-structured interview to investigate the
views of educators and educational trainers concerning the training needs of teachers who
deal with health education. The results showed that within these needs prominent are those
of acquiring the dexterity of team handling and of using energetic learning techniques.
Educators have a reserve of experiences which with the appropriate handling by the
educational trainer can be utilized. The method of experiential education comes first in the
preferences of educators and trainers. The issue of continuous feedback is of great
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importance. Finally the connection between health education and counselling is observed.
The training in health education contributes to both emotional and professional growth of
teachers.

8. EKITAIAEYTIKO YAIKO KAI EKITAIAEYTIKH TEXNOAOT'TA

BPETTAPOX IQANNHZ [k.4.], «H ypiion Tov Kowvovikod Aoyiopikov yua T Agttovpyio

KOWOTHTOV pddnong: n mepintmon TG EVOUVAR®ONS TG KOWOTN TS HdBnong Tov £pyov

ENFORA.», Aotpoiafog, tx. 14 (2010), 6o. 60-76.

*Exmodevtikd POy PO *Awdiktvo  (Internet) *IAmpoeopnon - Teyvoroyia

*Exnaidevon and andotocn *Opadkn epyacio oty eknaidevon *Exmaidevon - ‘Epgvva

e Xg outh ™V €pyacio TopovcldleTOl N EKTOOEVTIKN SIAGTOGT TOV KOWOVIKOD AOYIGLUKOD
vy ™ Onuovpyia, TV gvioyuon Kol TNV €VOLVALWOGCT YNOOIKOV KOWOTHTOV HABNomNG.
Ewdwotepa meprypdeoviotl ot dpaoctnplotntec Hadnong HEcm KOW®VIKOD AOYIGLUKOD Ot
omoieg avantoynkav ota mAaicln tov Evponaikod ‘Epyov ENFORA, pe t yprion tov
KOWVOVIKOD AOYIGHIKOV. XTO £pY0 OUTO GULUUETEYOV TPEG YDPES OTLS OPACES TOL
dwdktvov: 1 EAALGda,m Povpavia kot 1 Itaria. Tlapovsidlovtot eniong to amoteAécpoto
G ENIOPAONG TOV SPACTIPLOTHTOV AVTOV 0T Lanon, péoca otn KowvdmmTa Ldbnong tov
ENFORA mov amoteieitor and dtopa pe koemon 1 Popnkoio, aAld HEAETATOL KO TAOC
EMOPOVV Ta EpYOaAEiD ALTA GTN dNUOVPYIL KAMUOTOG OPASNG LEGH GTIV KOWVOTNTO QUTY.

OEMATA TTAIAEIAZ (ITEPIOAIKO), «A@iépopa: HiekTpovikoi vroloyioTég Kol Tadi»,
Oéuaro loideiog, ty. 43-44 (2011), oo. 15-46.

*Exnaidevon - [Inpopopikry  *Exmaidevorn kot kpdtog — *Teyvoroyio g ITAnpogpopiog
b *Xyohwkn nikio  *Zyokelo  *Awdiktvo (Internet)  *Axadnpoikn emidoom
*MUVOGCKEAETIKO GUGTNHO *oyvoapkio *OpBodpog - AcBéveteg *AxtivoBorio
*Ipocwmrotto - Avértoén  *Porog tov kabnynt) *Anpovpykdémta ota wodid  *Tladid
- Avantoén  *Puyoyhwccoroyio

YYMEQONIAHE BAZIAHE, ®QAIA XTAYPOYAA, «''Neogdmvikd ot B' Avkeiov"
(neoellinika.blogspot.com). ‘Eva mapadstypa a&omoinong 1610A0yiov 6TV EKTALOEVTIKI
npacn», Néa Ioudeio, ty. 138 (2011), oo. 133-145.

*Awndiktvo (Internet) *Moabntég *NeoeAinvikn Aoyoteyvia - Xwovdn kot dSdackario (Méon)
*Opoadkn| epyacio oty ekmaidevon *HAektpovikol vToAoy1oTEG Kol OO

XOYETOYAAKHYE EMMANOYHA, NIKOAOYAAKHE EMMANOYHA, «Agpgbviion tov
Yraocwv Tov Exnmdsvtikov e [potofddpreg Exmaidsvong og mpog ™ Xpijon
Teyvoroywkodv Kowotopiov otnv Exmowdevtiky Awodwkocio, pe Paon to Movréro
Amodoymc Teyvohoyiac», Aotpolafog, ty. 14 (2010), 6o. 136-165.
*Exnaidevon - [Iinpopopwny  *Teyvoroyia g [IAnpogopiag *Adokaior *Exmaidevon -
‘Epevva  *Amotéhecpa épgvvag
o XV napodoa epyacio SIEPELVMOVTOL Ol TEMOBNGELS KOl Ol GTAGELS TOV EKTAIOEVTIKAOV TNG
TPOTORAOIOG EKTALIdEVONG WG TPOG TNV VIOOBETNON KOt YPNOT1 TEXVOALOYIKDV KOIVOTOLLMDY
otV ekmondevtikn dadikacio. Etot, mapovcidloviot ta anoteAéopata amd o EpEVVa ToL
oe&nyOn o 72 exmandevtikovg ¢ mpmtoPddag ekmaidevong oe 8 Anpotikd Zyoieio Tov
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vopo¥ Attikig. To povtého mov ypnoyomombnke rav 1o Movtého Amodoync Teyvoroyiag
(Davis et al, 1989). Ztovg eKmOOELTIKOVG WHOPAGTNKE EPOTNUOTOAOYLO, TO OmOi0
OlEPELVOVCE TIG GTACELS KOl TIG OMOYELS TOVG OVOPOPLKE LLE ™V ATOdoYN KOl TN ypnon
TEXYVOLOYIKMV KALVOTOUIDV 0TV Kalfnuepwvn exmadeutiky] mpan. [eptypaeud otatioticd
pétpa ypnoyomombnikay yio v a&onoinon ToV SMUOYPUPLIK®V YOPOKTPLOTIK®Y TOV
delypatog. Axoun, ypnowonomdnke emPefoaiwtiky ovdivon mapoyoviov, mn  omoio
TPOYLOTOTOMONKE HE €QPOPUOYN HOVIEA®V OOoUKOV e&lodoemv (structural equation
modeling) nwpokeévov va emPePfoinbel 1 oyt éva mpodaTurtdUéVo BepnTKG HOVTEAOD
(Movtého Amodoyng Teyvoroyiag). (Ilepucomm mepiinymg)

9. EKITAIAEYTIKH AZEIOAOT'HXH

ANAI'NQETOY BAZXIAEIOZ, ABAEAAH GEOAOITA, «Algpgvvnon Thg ENAPKELNG TOV

OcpaTik@v afévov Kol TV Kprtnpiov oEloAdynong Tov aveapTiTOv GYOAEIOV TNG

Ayyriog ané To OFSTED», lloidaywyikn EmiBewpnon, ty. 51 (2011), 66. 81-99.

*Exmodevtikol - ASodoynon  *AyyAla *Amotehecpotikotnta Tov oyoieiov *Exkmaidevon -

‘Epevva  *Amotéhecpa épgvvag

o The objective of this study was to investigate the adequacy of the inspection areas and their

indicators of Independent Schools from OFSTED in England. As methodological tool of
this study we used the content analysis of the inspection reports of two nearby independent
schools in London, those of the Greek and the Japanese respectively. The discussion
showed a partial adequacy of the concrete thematic areas and their indicators for the
evaluation of the independent schools in England from OFSTED. Regarding schools as
open social systems based on the dimensions: input-process-output we used the systemic
model of Hoy & Miskel and proposed more evaluative areas and indicators from School
Effectiveness Research findings. Future research in a nationwide sample with the use of
multiple tools will identify and explain thoroughly the adequacy of the areas and the
indicators of independent schools inspection. Also, similar future research within the
context of the Greek educational system examining all educational participants' opinion on
the thematic areas and their respective indicators would provide a basic framework for an
adequate evaluative system regarding the Greek school effectiveness.

KAIIAXTEH BENETIA, KAKANA AOMNA MIKA, «Avtoagiordynon Tt o)oMKNg
povédac: Mo perétn wepintmong», Emiotiues Aywyng, ty. 2 (2011), co. 161-174.
*Avtoa&loaoynon  *Lyokelo  *Amotelecpatikomta Tov oyokeiov  *Exdnpoxpatiopog
*Exnaidevon - Epeova  *Amotéleopa Epsuvag *Melétn nepintmong

Our study was based on the data of two school units of primary education in Thessaloniki,
which were examined holistically through the process of school self- evaluation in order
systematic information about the schools' functioning to be collected and analyzed for the
purpose of school improvement. Through the self evaluation process, the field of school
structure and convention and the field of teaching emerged among the others as the weakest
ones. Thus, they required improvement.
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MAPINOX ANAPEAY, «Awdwkoaocio IMorkomdig A&woréynong oto Madnpo g

Teyvoroyiog», Oduata Emotnuav kot Teyvoloyioag onv Exmaidevon, ty. 2/1-2 (2009), 6c. 171-

187.

*AdacKaAio *Enidoon Owackaiiog *A&loddynon *Exnawdevtikol - A&loldynon

*Texvoloyia - Zmovdn kot ddackario (Méon) *MéBodog Epevvag *Amotédeoua Epeuvag

e XV mopovca epyacio cuvovdlovpe d00 SaPOPETIKOVSG TPOTOLS aEloAdynons. Apyikd,
€vog eKmOdELTIKOS EPOPUOLEL GLYKEKPIUEVOUG TPOTOVG OOACKOMAG WG EVOTNTOG,
TPOKEWEVOL VO EMTUYEL GLYKEKPLUEVOLG OTOYOLS Tov €xel Boel. Zvuykekpiuéva,
akorovBel v to&vopio katd Beck, yio va 01ddEer v «Kataokevun mAektpikod
KUKADOPOTOG» oto pdbnua g Texyvoroyiag. Tavtdypova, vrapyet pio dedTEPN ORAdQ
a&loAdynong mov mtopakorovdel v Stdackario Tov ekmatdgvTKoD TNV omoio Kot a&lohoyel
pe Baon kémoto GAla kpitipla. To copmepdopata Kot Twv 600 TAEVPOV EIGAYOVTAL OE £Va.
pofnuatiko tHmo. AvaAoya e TO OMOTEAEGLLOL TOV LOBNUATIKOD TOTOV, Kot TaipvovTog £va
TPOCEYYIGTIKO Oplo, LETPALE TNV mTLYIO TG SWOOCKOAING TOL EKTAOELTIKOD, BAcT ™G
ta&vopiog Beck. Emiong, o exmaidevtikde, Aappdvoviag vmoyn tov Tig cupPoviés Tmv
oLuvadépPV Tov a&loAoynTdv, umopel va Peitidoet v ddackaiia tov. Etct o
EKTTOLOEVTIKOG OE 1oL VEQL EMAQPT TOL e TNV dgvTEPT Opdda agloAoynTdy, Vo TPOGEYYIoEL
TOVG 6TOYOLG oL £0ece pali Toug.

IETPOIIOYAOY OYPANIA, BAZIAIKOIIOYAOY MAPIANGH, PETAAHEX XYMEQN

«AgorMdynon g emidoong TOV podNTOV o€ cuvepyaTIKG TEPIfdirovta panong péocw

ENTAOVTIGPEVAV POVUTPIKAOV», Oduato Emotnuav kot Teyvoloyias otyv Exmaidevon, ty. 2/3

(2009), oc. 195-214.

*A&oadynon ot Pabuoroyio (Exmaidevon) *A&loAdynon pHe avaeopd o KPLTHPLo

*MabOntég  *Emidoon otig omovdég  *Opaodikn epyacio oty ekmaidevon  *Mdabnon

*ExmodevTiky| Kovotopiol

o Ot ekmondevtikol ohoéva Kot Mo ouyva oyxeddlovv Kot eappolovy otnv Kabnpepvi
EKTTOLOEVTIKY]  TPOKTIKY  TOAVTAOKO  SldpacTiKG cevapla  pabnong  akoAovBdvrag
TUTOMOMUEVEG  GLVEPYATIKEG oTpatnywkés (.. ovvappordynon (jigsaw), mvpapido
(pyramid) kAm). H amotelecuatikny kot admot a&loAdynon g enidoong twv pontov
OV EUMAEKOVTOL o€ oUVOeTA ouvepyaTkd StadikTvokd ocevaplo pabnong etvor €va
dvuokoho kol moAvmAoko Bépa. Amotedel, Og, £va amd to oNUAVIIKE cUyypova {nTtipoto
TPOPANUATICHOD KO EPEVVAG TNG EKTALOEVTIKNG Kol akadnpaikng kowvotntac. H mapovca
epyacio okomedel: o) va avadeifelt v mpootiBépevn aflo plog véag mPOTEVOUEVNG
TeEYVIKNG, avtg tov  «Eumlovtiopévov  Povumpikov  pe  Asgikteg  AvdAvong
AMNAeTidpaoNG» KOU VO TOPOVGLAGEL TV odaymywkn ¢ o&ia B) va deiéel pe éva
TOLPASELYLLA TG O EKTALOEVTIKOC UITOPEL VAL TIG EQUPUOCEL OTNV EKTOOEVTIKN TPOUKTIKY| KOl
Y) va mopovcldcel pio wAotikn épevva mov eglye okomd va depevvioel to Pabuod
OTOJEKTIKOTITOG KOl EVYPNOTIOG TG TPOTELVOLEVIG TEYVIKNG OO EKTTALOEVTIKOVG,.

10. EKITAIAEYTIKOZX

KATZIPAY AEQNIAAY, «EvoicOntomoinon EKTOWELTIKOV o1  Owygipion NG
TOAXVROPPIAS TOV OLULTEPOTITAOV TOV pabnTiko TAnOvopov», Ellnvoypiotiovikny Aywyy,
Ty 578, 579 (2011), oc. 41-45, 89-93.
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*TopPovrevtikn  *Moabntég  *Xuvepyacio omovdacTdv Kot ekmodevtikdv - FKatovonon
*Todaywykn yoyohoyio

LAVONEN, JARI; KRZYWACKI, HEIDI, «Finnish Secondary School Teacher Education

in Mathematics, Physics and Chemistry: Assumptions behind the Programme», Xvyxpitixn

xou Aiebving Exmaidevtixny EmBewpnon, tx. 15 (2010), oc. 80-103.

*Owiavolo  FEOompo ekmaidevong *Exmaidevtikol - Exnaidevon  *Mabnpoticd - Xmwovdn|

Ko dOwackaAiio *Ouow] - Zrovdn Kot ddackaAio *Xnueia - Zrovdn Kot SidocKaAio

e The article focuses on the case of Mathematics, Physics and Chemistry teacher training

system in Finland, It argues for and justifies the need for a master's degree for teachers, on
the ground of the expertise required from them to cope with decision making conditions in
the schools, it also refers to the role of the universities in teacher training and the
reflections and feedback they get from the curriculum. The article then turns to the case of
the University of Helsinki in organising teacher training for mathematics and science
teachers.

MAYPOTIQPTOX TIQPT'OX, «Baocwki] ekmaidevon Kol emMPOPOOOT] EKTULOEVTIKOV:

Kpiowo '"emewoéow' ko €dhoya epotqpote», Zvykprukn ko Aigbvic Exmaidevtikn

EmBecwpnon, ty. 16-17 (2010), oc. 38-54.

*Exmodevtikol - Exmaidevon *Exnaidevtikol - Empdpowon *AwPiov exmaidosvon

*QewpnTiKn épevva

e Y10 keipevo mov akoiovbel katafdiieTon mpoomdbeln ®dote va cuykpotnBel o
GTOPIKOPLOYPAPIK) TPOGEYYION OTN UEAET KOl TNV OVOALGN TNG EMOYYEALOTIKNG
avamtuéng tov ekmandevtikod. Baoikr] mpoimdbeorn oe o tétolo mpocéyyion etvar vo
evromilovtal Kpiolo «ETELGOOO» GTNV EMAYYEAUATIKY Proypapio TOL EKTOOEVTIKOD, HéCa
OTOV 16TOPIKO YPOVo (amd TN eOiTNoY GTO VNTYOYyelo HEYPL TNV AQLINPETNON), OTMG
etvar 1 «btomn pobnrtelo» oto GYOAelo, Ol GMOVOEG GTO TMAVETIGTIULO, 1) LITOJOYN TOL
VEOOLOPIGTOL GTO GYOAEL0 KOl 1 €V YEVEL GTAO00POia TOV EKTOOELTIKOD GTO GYOAELO.
Avtd T «EMEIGOOO» AVTIKELLEVIKA TPOGPEPOVTAL (OC «TOUEC» GE L0 OUVOLLLKY] SLAOIKOG 0L
dwfiov KPITKOD OVOGTOYAGUOD KOl EXAVOTPOCOOPIGUOD Omd TNV TAELPE TV
EKTOLOEVTIKMV, Ol OO0l TPOGPEPOVY TO EPYO TOVG GE £V TANIGLO GYETIKNG OLVTOVOLING.

(Hepwcomn mepitnyme)

I[TATIAAOIIOYAOY BAXIAIKH, XONAPAYX AG®ANAXIOX, TXAKIPIAOY EAENH

«[Ipocomkés Ocowpics VIOYNQLOV KOl VTNPETOOVTIOV EKTULOEVTIKAV: OempnTIKOL

nPOPANRATIOROL KoL EpEVWTIKA dgdopévar, [laidaywyiky Emibewpnon, ty. 51 (2011), oo.

159-179.

*Exmodevtikol *AwdaokaAio *Exmaidevon - Epgvva

e Teachers' personal theories, is an important issue in Teacher Education. Research findings
into the teachers' beliefs, appear to have reached consensus on several issues: students enter
teacher education programs with preexisting beliefs based on their experience as school
students, these beliefs are robust and resistant to change and act as filters allowing in or
filtering out new knowledge. Our research project conducted on 392 primary education
teachers and 99 teacher candidates, is based on the assumption that not only on everyday
educational matters (such as teaching methods, classroom management, etc.) but even on
more theoretical issues(such as functions of school), teachers' personal theories derived
mostly from three major pedagogical "Paradigms": a)Traditionalism, b) Progressivism-
Pragmatism and c) Critical Theory. To what concerns our findings is important to underline

67



that certain differences were found in beliefs and attitudes that teachers hold, depending on
three specific factors: age, years of teaching experience and the sex of the participants.

INETPAKH KYPIAKH, AAMANAKHE MIXAAHZY, «Kotdption ko smpoépooon

EKTOLOEVTIKAV Y10, TNV EAMVOYA®OON EKTAidEVoN 0TI d0oTOPa», 2oykpitiky kot Aieviic

Exnmoidevnuxn EmBecopnon, ty. 16-17 (2010), 6c. 72-88.

*EAMVIKY, YAdooa, Néa - Zmovdn kot dwackariio ¥EAAnves g dwaomopdg *Katdption

eknodevtdv  *Exmaidevtikol - Empdppoon

o O1 dibpopeg LOpPEG EMANVOYA®GONG EKTTOIOEVONG EIVOIL O CTLLOVTIKOTEPOSG YDPOS XPNONG

KOl KOAMEPYEDG NG EAMNVIKNAG, €V O EKMOLOELTIKOG OMOTEAEL TOV TO GNUOVTIKO
mPAyovTo Yo T SdacKaAlR NG EAMNVIKNG YA®GGAG ot dlacmopd. Ot dvo peydheg
KOTNYOPIEG EKTAOEVTIKMV TOV NOACKOVY GTO GYOAEID TNG EAANVIKYG draomopdic givai:1) ot
opoyevelg kot 2) ot amoomacpévor ekmondevtikol. H  katnyopia tov opoyevav
EKTOLOEVTIKMV OLOKPIVETOL GE EMUEPOLS VITOKATNYOPIES KLpimwg pe Pdon v Katdption
tovg. To épBpo avaeépeTatl TOGO GTNV APYLIKT KOTAPTICT TOV OTOCTAGUEVOV KOl OLLOYEVMY
EKTOOEVTIKDY, OGO KOl OTIS Opopeg HOpPEG empudpemong tovg. [ tovg pev
OMTOCTAGUEVOLG EKTAOEVTIKOVG 1 APYLIKN TOLS KOTdpTion eivarl katd kavova EEvn Tpog 1o
avTIKEIHEVO TG eAAvOyAmoong ekmaidevong ot domopd, v ta {THOTe NG
EMUOPOMONG TOVG eV EYovV LEYPL onuepa Beopikd TAN pwg devbetnBel. Ocov apopd tovg
OLOYEVEIG EKTAOEVTIKOVG M APYIKN TOVS KOTAPTIGN Ol0QPOPOTOLEiTal amd YDdPa GE YDPA,
EVD MG TPOG TNV EMUOPO®GT| TOVG, TapaTnPeital pia oTadokn avadAnyn mg vbovng and
™V eEAMVIKN ToAteld, 1 ool &ytve amty| pe v yheion Tov vopov 2413/96, addd kot )
ypnprotodotnon twv «Ilpoypappdtov AlroMticpkig Exnaidsvong», éva ek tov onolwv
Nrav kat givar kot o mpdypappo «Ilodeic Opoyevovs. Idaitepo evila@Eépov £xovv ot
TOTTOL KOl 01 LOPPEG EMMPOPPMOONG Kol LETEKTAIOEVGTG TOL VAOTOM|ONKOV GTO TANIGLO TOV
TOPATAVEO TPOYPALUOTOS KAONDS KOl T0, GUUTEPAGLLOTO KOl Ol TPOTAGELS TTOV TPOKVITOVY
oo TIG TOPATAVED SlodtKacies.

PABANHX KQXTAY, «Baocwk gkmaidevon ko empopooon otic Emotipeg g ayoyg

TOV EKTAOEVTIKAOV TOV "OeTik®dVv'' Emetnuav: avopBoroyikoi dvepol, emotnproroyikég

0verheg», Zoyrprtirn koi Aiebvic Exmoudevniny Embempnon, ty. 16-17 (2010), oc. 89-102.

*Qetikéc Emotipeg  *Emotmueg mg Ayoyng  *Katdption exkmodevtdv  *Exmadevtucol -

Exnaidevon *Melém mepintmong

e Y10 GpBpo avtd mapovcidloviar opiopéva mpoPfAnuoto to omolo oyetiCovrol pe v

Baocikn exmaidevon TV HEALOVTIIKOV Kol TNV EMUOPO®GCT TWV €V EVEPYELD EKTTOIOEVTIKAOV
ot Emomues e Ayoyne, pe éugaorn og autoOc/ég ol omoloveg €YouV GTOLOEG OTLG
OTOKOAOVUEVEG oYNUaTIKE "OeTikéc” emotiues. Apov Tifeton o {fTHa TG ATOCTAGNG
amd T o TAELPA PETAED TOV TPOPANUATICUOV Kol avalnTGE®Y GTO YOPO GTOV OMOi0
Aoppévoviorl ot TOMTIKES amTOPAGELS KOl OTNV ETICTIHOVIKY] KOWOTNTO Kol amd TV GAAN
NG ACKNONG GLUYKEKPLEVOV TOMTIKOV, culnteital 1o BEHa TV S0POPETIKOV TAUGI®OY
péca oto omoion eMPAAAETOL VO TPOYUATOTOOVVTOL OPAGELS Y10 TNV EKTOOELON TV
EKTOLOEVTIKDV KOl TOPOLGLALOVTOL VO KOVOTOMKE Topadelypato Pacikng ekmaidoevong
exmondeuTik®v ot [oAda kot empopewong ekmadevtikdv oty EAALGda. Eniong yivetot
avaQopd GTIS EVPVTEPEG KOWVOVIKES GALG KOl GTLG ATOKES EMTTMOGELS TOV EKTAIOEVTIKMV
amd Vv EAAeyN BECLIKG HEPUYVAS GTO GUYKEKPLULEVO O TN L.

YYNQAH EYANGIA, «Erayyshpotiopnoc kon petdfoon amd mm Lyoi] Emotnpov Ayoyg

otV gpyacia 6to Nnmayoyeio: H wepintoon g Ayyriog kon g Xkotiog», 2oykpitiky
xou Aiebvng Exmaidevtikn EmBewpnon, tx. 16-17 (2010), oc. 155-174.
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*Nnmoyoyog *EmayyeApotiky egdoknon *Xxotio *AyyMo *Zvykpitikn épgvva

o Tehevtaio oto e£mTEPLKS YivovTal LETAPPLVOUIGELS GYETIKES LLE TNV EIGAYMYIKT TEPIOOO TOV
EKTOLOEVTIKMV, Y10, Vo TPpooyel 0 ETayyeEALATIGHOG TOVG, AAAE VITAPYEL SlP®Via TAV® GTO
Tl givol o emayyeApatiopds. Xty epyacio avt egetaletal av 1 10X00VCH EKTALOEVTIKY|
moMtiky] BonBder Tig vnmaywyods otn petdfacy tovg amd ) Pacikn ekmaidevorn oTo
emiyyela, Omw¢ avtd opiletal amd kowmvioddyovg Kot modaywyovs. EmAéydniav n
AyyMa ko 1 Zkotio Kot HeEAeTHONKaV £Yypa@a Tov 0popodV T KpLthpta. aELOAGYN oG TV
VNIOYOYDOV 6T0 TEAOG NG €160Y®YIKNG Tteptddov. Ta dedopéva €de1&ov O0tL Kot ot dHo
Yopeg Otvouv éupoorn oe Bépata mov agpopovv T dwaockaiion Tov Becpobetnpévov
OVOALTIKOD TPOYPALLLOTOS KOL TNV EQAPHOYN TOV VOUIKA TPOKAOOPIGUEVOV VITOYPEDGEWV
Tov moyoyov. IIpocdvta, Opumg, mov Bempodviar emayyeALOTIKE amd €OKOVG NG
TPOCYOMKNG TOUYOYIKNG (KPITIKOS OVOGTOXUGLOG KOl ETGTNOVIKY dtKoloAdynon g
MPOKTIKNG) KOl OO KOW®VIOAOGYoug (avtovopio kot teomrta petald cuvadélpmv) O
ocopmeptAapBdvovtal oty ayyMkn mepintoon 1 dev elvar 1600 onpoavtikd 6co ot
oKOTGEQIKT TEPITTOON.

XAPONHE BAZXIAEIOX A., «H mowayoyiknq g aydnng kotd tov dywo lodvvn to
Xpveéotopo», EAnvoypiotiovikny Aywyn, tx. 581 (2011), oc. 136-140.
*Aydmn  *Hoawdayoyikn *lodvwng o Xpuvcdotopog (1.354-407) *XproTiovikr| ekmaidevon

11. MAGHXH

KAKANA AOMNA MIKA, KATIAXTZH BENETIA, «Avantoén 100 avooTO(0oHLOD KOl TG

CUVEPYOUTIKOTNTOS NEC® TNG Epevvag dpaonc», [loudaywyikn Embewpnon, ty. 52 (2011), o0.

68-82.

*Exmodevtikol - Emuopowon  *Zoveylopevn Exnaidevon *Zvvepyatnikn pdbnon *Epgvva

opaong *Exmaidevon - 'Epevva

¢ Collaborative action research, as a kind of professional development model was planned,

implemented and sustained in the workplace of the one of the two school units of primary
education which participated in our study. The five participants involved in the
collaborative action research aimed at the implementation of new teaching practices and
professional development, generally. Throughout the analysis of the researcher's field notes
and the participants' interviews seems that the participants have had a positive experience
through the collaborative action research as, on the one hand better relationship among the
colleagues was established and on the other hand the process of reflection started to be
developed by the participants.

KOYBEAAZX MIXAAHZ, «H oveia tng pdOnong», Oduaro loideiog, ty. 43-44 (2011), oo.
63-73.
*MdaOnon *AvBpomog kor {bo  *AvBpomivn copnepipopd  *KoppouwvioTikn| ekmaidevon

KOLLATOU, MARINA, «Differentiated Instruction: a Challenge and a Necessity», Aspects

Today, tx. 29 (2011), 66. 15-46.

*MdaOnon *Awgpopomompévn dwdackarioc *Porog Tov Kabnynm

e [t is quite common to hear Greek teachers complain about their mixed-ability classes.
However, brain-based research on learning, learning styles, multiple intelligences, and
authentic assessment have shown that each learner has particular characteristics which
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make them a unique individual and, consequently, mixed-ability seems to be only natural in
all classrooms settings. Teachers, therefore, should be able to cater for many different
learning styles and help every single learner make the most out of their strengths. The
question that arises is how this can be possible in the limited time of a teaching session. A
lot of research has been done on differentiated instruction which is suggested as a way to
meet many learners' needs simultaneously. This paper aims at presenting some of the basic
elements of 'differentiated instruction' and at raising teachers' awareness of this alternative
teaching approach.

[TATIATEQPI'IOY T'EQPI'IOZ, «Bwopoatwky Madnon», Avoiyto ocyolsio, www.anoixto-
sxoleio. gr, 6G. 1-6.

*Buopoatiky pédbnon  *Polog tov kabnmt)  *Emkowovia  *XLyéon kabnynt) - pabn
*MdaOnon

12. WYXOAOITA

AETOPAKH KATEPINA, BAXIAAKH EAENH, «Ayyog kon yvootik enidocn: Atgpedvnon

o podnTiko TAinBovopod g Bewpiog TG IKEVOTNTOG ETEEEPYOCIOS TOV TANPOPOPLOV TOV

Eysenck ko Calvo», Exiotijues Aywyng, tx. 2 (2011), oc. 61-80.

*Ayyos *Emppon *Mdbnon *Axadnpoikh enidoon *FXyolkn niwio

e Anxiety affects individual's performance during the completion of cognitive tasks that
make use of resources of the central executive component and the phonological loop of
working memory. Anxious individuals' record lower performance in tasks that make use of
the centra! executive component cognitive resources which should be used for other
activities/tasks. According to the processing efficiency theory by Eysenck and Calvo
(1992) worry affects the efficiency of information processing and not the effectiveness of
the performance. While anxious individuals retain the same accuracy as the non anxious
during the completion of a cognitive task they differ in terms of the efficiency of
processing. More precisely, they put more effort and need more time during the completion
of the cognitive task. Based on the above theory we investigated the relationship between
state / trait anxiety, the effectiveness of performance and the efficiency of processing of
working memory during the execution of cognitive tasks that occupy the central executive
component. We tested 60 students of the 5'h and 61lh grade of primary school. Testing took
place individually and students had to fill in the following psychometric instruments: a)
STAI Inventory (Spielberger, et al. 1970) and b) the reading span experiment. Statistical
analysis showed that anxious students in comparison to the non-anxious recorded reduced
efficiency of processing.

EIKOZITENTAKH KAAAIOITH, BOXNIAAOY XTEAAA, «H avédntoén tov andyeov Tov
€K YEVETNS TVP LAV TALILOV Y10 TO YN0 TGS TNS», Poyoloyia, Ty. 18/1 (2011), oc. 20-36.
*odwd, TopAd  *Tvootwn avantoén  *I'm *Noyra  *Xpdvog  *Exkmaidevon - ‘Epevva
*Amotédeopa Epevvag
e H ¢pevva mov mopovoidletor e€etdlel TIG OVIIAMNWELS TOV €K YEVETNHG TLOADV Kol
Brendvtov Toadov yuo to oyfue g Img kol v evadliayn mg pépag/viytas. Eikoot ek
YEVETNG TVEAG ool Ko ikoot BAémovta, pabntég g A' kot g I tédéng Tov Anpotikov
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Yyoheiov, ocvppeteiyov oty épevva. Ta moudid vToPANONKAV o8 EPOTAGELS GYETIKA LE TO
oyMpo Kot Tig Kwnoelg e Img, tov 'Haov kar g ZeAqvng, kot touvg (ninke va
e&nynoovv v evailaym pépag/voyrag. Tovg Inmbnke eniong va KoTaoKELAGOLY HOVTELD
Yy 10 oynuo ™m¢ Img, omwg emiong yw 1o oyfuo tov ‘HAlov kar g ZeAnwng
ypnoyonoldvtag mAacterivn. Ta amotedéopata £0e1av OTL To €K YEVETNG TLOAL TOdd
NTav wavd va dnpiovpyncovy poviéda mg I'mg ypnoionoidveag mTAacterivn TapOLOLN £V
moAloilg pe ekeivo tov Premoviov moudwv. Ta evprjpoto avtd pog odnyodv oto
CUUTEPAGLLO TOG TALPG TNV TANPN EAAEWYT] OTTIKMOV EUTELPUDV, TO AW [E TPORAN AT
OpaoNG TPOSAUUPAVOLY APKETEC TANPOPOpPie HECH TV GAA®V aicBnce®mV TOVG, KAOMG
KOl 070 TIG GYETIKEC TMOMTIGHIKEG TANPOPOPIEC, DOTE VO GYNHATIGOVY KATOolov €ld0VC
VONTIKEG OVOTTOPOOTAGELS TOL PLGIKOV KOGHOV. Ta ek yeveTng TVEAG Toudd eiyov dpwg
MEPLOCOTEPEG OVOKOAIEG GE oyéon He o PAEMOVTO GTNV KOTOVONGT TOV ETLGTIHOVIKOD
HOVTEAOL NG opalpkng I'mg, edpnua mov ovpewvel pe v veodeon OTL VIAPYEL L
avamtLELNKN KABLOTEPNON GTIS YVAGES TOV TSV Le TPOPALaTe dpocNG GTOV TOREN
™G aotpovopiag, o€ oVYKplon He To PAémovta moudid, mov potrtovcay oTig idieg ThEets,
aAAG NTOV TTEPimov £va xpOvo vedTEPQ.

GALANAKI, EVANGELIA P., CHRISTOPOULOS, ANNE, «The Imaginary Audience and
the Personal Fable in relation to the Separation-Individuation Process during
Adolescence», Poyoloyia, tx. 18/1 (2011), oc. 85-103.

*Eonpwn yoyoroyio *Eyd (Poyoroyia) *Pvyxoroyia - Epevva - MeBodoroyia *[oveig kot

oAt}

e XT0Y0G OUTAG TNG €PELVOG NTOV O EUMEIPIKOG EAEYXOC TOL EVUAAUKTIKOV OempnTucon
LOVTELOL Y10 TNV EPUNVELD TOL EQNPIKOL EYOKEVIPIGULOV, TO onoio £yl mpotabel amd Tov
Lapsley (1993), oe avtidtaGToA] [l TO KAAGIKO YVOOTIKO poviého mov eonyaye o Elkind
(1967). Zoppova pe TO EVOAAOKTIKO HOVIEAO, OL OVO EKONAMGELS TOL €N Pikod
EYOKEVIPIGUOV -TO (QPOVIOOTIKO OKPOOUTAPO KOl O TPOCOMIKOG HOBog- eivar vytelg
TPOCAPULOGTIKOL pnyavicpol mov ypnoiponolel o €enpog ywo vo ovtipetOmicer Vv
ayxoydvo ovamtuEloKy] amaiTnorn Tov YuxoAoyIKoD aToY®PIGHOD atd TOVG YOVEIC Kol TNG
eatopikevong tov. Zvppeteiyav 297 éonPor 11-18 etdv mepimov. Zvpuminpocov v
“KMpoka Pavractikod Akpoatnpiov” (Elkind & Bowen, 1979), m “Néa Khiipokoa
®avractikov Akpoatnpiov” (Lapsley, Fitzgerald, Rice & Jackson, 1989), v “Kiipoka
[Ipoocwnukod MvOBov” (Elkind, personal communication, August 10,1993), m “Néa
Kiipoxa Ilpocomxod MOBov” (Lapsley et al.,1989) xar mv “Kipoka Anoyopiopov-
E&atopikevone tov Epripaov” (Levine, Green, & Millon, 1986. Levine & Saintonge 1993).
To evoAAaKTIKO PHOVTEAD TOV EYOKEVIPIGHOV ETOANBeDTNKE € Yevikéc ypapupés. (Iepicomn

nepiAnyme)

OEPIANOX KQXTAY, «Kpuikiy I[Madayonikn, Kprrniky IDoivmoltiopikétnte kot
owackario g Kowovikig kot Holtwkig Aywyne», Avuretpadia e Exmaidsvong, ty. 96
(2011), oc. 58-61.

*Kpurikn Hodayoyun  *TloMtikokowvovikiy Ayoyn  *Koppovviopog kot ekmaideuon

IZAPH OIAIA, «Ex¢opiopéc kot Oupatoroinon ota oyoreio: H doxknon Biog amd padnréc
npog padntéc», Emotiues Aywyng, tx. 1 (2011), 6o. 201-211.
*Bia ota oyoreion *Mabntég *Eyoreia - Poyohoykég amoyelg *Lyoikn meBapyio
e This article examines bullying among primary school children and adolescents, and gives a
brief overview of the extent and nature of the phenomenon in different countries. More
specifically it looks at (a) specific factors which contribute to bullying behavior, (b) its
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negative consequences upon school performance and the overall psychosocial development
of young people, (c) perceptions regarding bullying and (d) prevention and intervention
programs which involve collaboration among teachers, principals, students, parents, and
the broader community.

KAKABOYAHX AAEZANAPOZXZ, «H 0féom tng eykpdreiog otnv €pOTIKY ayoyn»,
Elnvoypionoviry Aywyn, ty. 580, 581 (2011), oo. 113-115, 153-156.
*Tefovaakn ayoy *Loveig kat modid  *Xef - HOkéc kat Opnokeutikéc andyelg

KAQNH ITANAI'IQTA, «Kowowvikny mapéppocn pécom TG CUGTNUIKIG OWKOYEVELRKNG
Oepameiog Yo TNV AVTIHETOMTION TG VEAVIKN G TapafaTikétnTog», Oduata Eidikng Aywyng,
Ty 53 (2011), 65. 90-100.

*Neavikn mapafatikotnTo *Owoyéveln - Poyohoykéc amdyelg *Poyobepamneia,
Owoyevelwokn *Tapéppacn *[Ipdtumo

KYTIIPIQTAKH MAPIA A., MAPKOAHMHTPAKH MAPIA E., «Mipnon kou avticpég: puo

ovyypovn BsopnTiKi Tpocéyyien», Poyoloyia, ty. 18/1 (2011), oc. 54-72.

*Avtiotikd moadd  *Mipnon  *Mdabnon, Avokolieg g  FIladid - Avamtougn

e To tedevtaia xpoévia £xel onpembel Kamola TpO0d0G Gt YVAGT OGOV QPOPE TOV AVTIGUO,
eV TOPGAANAC OVEAVETOL TO EMGTNUOVIKO evAl@Epov Yio Tig mBavég artieg mov tov
mpokoAovy. ‘Exouvv dwatvmwbel Sudpopec Oewpieg, péow TtV omolwv ot gpevvnTEG
oToxevoLVY otV gpunveio TOV PACIKOV CLUTTOUATOV TOL KOU GTHV  OVATTUEN
VIOOTNPIKTIKOV TapePacewv. Xto Tapdv dpbpo mpoceyyilovpe eVVOlOA0YIKE TOVG POV
pipmon Kot avtiopog, kat cuvowilovpe T Pacikdtepeg Bewpiec mov oyetiloviol pe ovTég
TG évvotes. Emiong, meptypdoovpie Tic SUGKOAIES TOV TOOIOV LE OVTIGHO OTN HiUNGoN Kot
EMYEPOVLE L0 GUVTOUN KPITIKY Bedpnon Tov epeuvnTiKOV EVPNUATOV GYETIKOV LE TN
WUNTIK]  KovotnTo. TOV ooy pe avticpd. To dapBpo avadswkvier v €lhewym
OLOQ®MVIOG OTO. EVPNLOTO TOL GYETIKO LE TNV WKAVOTNTO Yoo P{UNon TOV Todudv pe
OVTIGUO, TNV TEVLYPN TOPOLGIO SLOYPOVIKDV, VOTOVPOAMGTIKAOV UEAETMV, KOl TNV AVAYKN
mEPALTEP® dlepevynong Tov aviypatog (explaining the enigma) Tov AVTIGHOV.

MANEXHZ NIKOAAOZ, ITANOYPITA KOQNZTANTINA, «Iadik1] kokomwoinon: andyeig

EMmvov kor Kvrpiov ekradeotik®dvs, [Haidaywyixy Exibewpnon, ty. 52 (2011), co. 99-

117.

*Tloawdwd - Kokomoinon — *Exmoudevtikol  *Xtdon (Woyoroyio)  *Exmaidevon - EAlGda

*Konpog *Exmaidevon - Epevva

e The aim of this study was to explore teachers' self-reported attitudes and knowledge of the
symptoms and different forms of child maltreatment, reporting incidents, personal
perceptions toward the effect of television and internet, attitudes toward corporal
punishment, and their beliefs about the prevention of the phenomenon. The sample
consisted of 105 teachers (aged 25-60 years) from 12 state primary schools in one county
in the South East of Greece and one county in South of Cyprus, with differentiated
socioeconomic status. Attitudes and knowledge about child maltreatment were assessed
with a self-reported 19-items questionnaire that was developed by the research team. Most
teachers reported being aware of the signs and symptoms of child maltreatment, as well as
reporting procedures. They also reported that television, internet and internet cafe
contribute in the emergence of the violent behavior. They believe father is the more violent
figure in the family. More teachers considered that the family house is the place where the
most cases of violence take place. They supported that the most common forms of child

72



abuse are the psychological and physical abuse. There are differentiations in the opinions of
Greek and Cypriot teachers.

MAPIAAKH - KAYXYXQTAKH AIKATEPINH, «XvvaisOnpotuc vonpocivy: Evvoloioyikéc

owocopnosels, OsopnTikd povrédo, aloloynon kKol TPOKTIKES €QOPpoyéc», Emiotiuec

Aywyng, . 1 (2011), oc. 47-61.

*Nomon *ZvvaoOuoata  *Nonpoovvn  *XuovaieOnpotiky coumepipopd  *Woyoroyia - Teot

*OewpnTiKn épevva

e The present paper discusses the origins of both emotions and intelligence and provides
current definitions of emotional intelligence. It also reviews the three approaches which
conceptualize and measure emotional intelligence, namely, the specific-ability approach,
the integrative-model approach and the mixed-model approach. Further, it presents the
measures proposed to assess the emotional skills and abilities, which are considered
fundamental to the above approaches. The last section of the paper addresses the role of
emotional intelligence in educational, clinical and occupational settings and emphasizes the
contribution of the programs aiming to promote emotional intelligence to the above settings
thus illustrating its influence on practical outcomes.

MIIEAOI'TANNH MAIPH, «AwdokTiki] mpétoon yio T dwayeipion tne oxohkng fiog pe ™
APNON TOV YNOLOKOV KOPWKS», Néa Iloideia, Ty. 138 (2011), 6o. 115-132.

*Bia ota oyorelo  *Awdaktikny npotacn *Komkg *Exmodevtikd Aoyiopukd *Exkmaidevon -
"Epevva

[INEYMATIKOX AHMHTPHZ, MAKPHX NIKOZ, «<H évvoie Ttov @gov: €vvoloroyiKi)

oAlayn] Ko vonTIKG povtéra Tadi®dv ko eppov», Poyoloyia, ty. 18/1 (2011), co. 1-19.

*Qe6g *Katavomon *lloadd *EenPor *AvBpomopopeicpdg *Exmaidevon - 'Epgvva

o [Iponyobueveg Epevuveg aveédel&av TOLOTIKES S10POPOTOINGELG HETAED TOV OVOTAPUGTACEDY
TV Kot NG BeoAoyIK®MG amodektng £vvolng Tov ®gov. Xtnv mapodod £psvva
vroBécape OTL 1 adLVANIN TOV TOOOV Kol TOV EQNPOV VO AVOTOPAUCTHCOVY TNV £Vvold
OEOZX pe tov BeodoyiK®DG amodekTd TPOTO OPEIAETAL GTOVG TEPLOPIGLOVS TOVG OMOIOVG
0étouv o1 OVTOAOYIKEC TPOUMOBESES NG OPYIKNG TOVG YVAOONG, TAV® GTNV omoio
owodopovv v évvoln OEOX. Zmv épeguva ovppeteiyav 120 moudid ko £pnpot niiog 8,
10, 12 kot 14 etodv. Ta amoteréopata £0eiéav Ot Ta Tadid, Katd TV Tpocmdheld Toug va
ewotomomoovv v évvole. ®EOZ, deopedovtal amd Tovg TEPLOPIGUOVS TOVG OMOI0OVG
B¢tovv o1 ovtoloykég mpoimobéoelg ¢ katnyopiog tov EuPiov oviov Bacel g omolag
T TOLOLE KOTNyopLtomolovy apytkd v évvole @EOX. EmmAéov, to amoteAéopata £0e1&av
ot N amdKTNn oM TG BEoAOYIK®G amodeKTnG YVAOON S Yo To Begd eivon pa apyr Sadkacio
Kol povov Atyor épnpol amoktodv pio vrepPatiky] évvola tov Oeov. Ta modid kot ot
épnPot, oV TPOoTABEL TOVG VO EVOOUOTOCOLV OTIG TPOVMAPYOVoES OOUEG TIG
mAnpoeopieg Yo évav vrepPotikd Oed, Kataokevdlovy EVOAAOKTIKG VONTIKO HOVTEAQ,
OGS 0VTE TOL B0V WG GOVTEPLLAY, MG YVYNG | O TVEVHLATOG.

YTATIEPAY TANATIQTHE, ZOYAHZ EITYPIAQN-TEQPI'IOZ, «H oefovaikn ekmaidevon

KOl TO, Y0)06££0v0MKd Tpofipote atopmv pe vontikn vetépnon», Yoyoloyia, ty. 18/1

(2011), oc. 73-84.

*Todwd pe eowég avaykeg - Exmaidevon — *Teovohkn| ayoyn  *[owdid - Xeovarkn

kaxonoinon *YvyoceLovalkég datapoyég

e Me 10 TEPAGLO TOV ETMV, N TOMTIKN GYETIKA LE TIG VINPEGIEG KO TO SIKAIDUATA TOV
OTOU®V [LE VONTIKY VOTEPNON £XEL MEPAGEL A drdpopa otddwa. Tig tedevtaieg deKaeTieg,
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HOVTEAD OTt®G TO oKAvOVOPikd povtédo ¢ opaiomoinong (normalisation) (Nirje, 1972)
&xouv Pedtidoet, Topd to dtdpopa TPoPALaTa, TNV KabnpuepvdTTA AVTAS TNG OUAdNGC
ToV TANOLGHOV. TNHEPO N TOATIKY Y10 TOL ATOR HE VONTIKY voTéPNon £xel ©G Pacikd
oTOY0 VO £XOVV TO, ATOHO AVTA KOvovikd Tpomo {mNg OmmG Ot VITOAOWTOL GUUTOATES TOVG.
Noa fovv dnradn avtdvopa, €ite pe TV VIOGTAPLEN TNG OKOYEVELWNLG GTO OTITL €lT€ O€
YDOPOLG MUOVTOVOUNG 1| TPOGTATEVUEVNG OPimong, TPOKELUEVOL VO OTOKTHCOVY 7O
evepyo kol avedptnto Kowovikd poro. Qot1dc0, Tapd TV TPO0do Kol TV ALENVOUEV
YVOON GYETIKO LE TO QULVOUEVO TNG VONTIKNG VGTEPNGNG, VILAPYOLY OKOMO TPOPAT LT,
OXETIKA pHe TMHOTO OLAMKOTNTOG KOl GEEOLOMKNG ekmaidevong. Xto apbpo avtd
EMEPELTOL VO TPOCEYYIGTOVYV YuXoceEovoAkol mpoPAnpoticpol, onmg Poocwkés apyég
0e£OVAMKN G AyOYNS TV atOu®V pe vontiky votépnon. [lapovcidlovion emiong {nripota
oeovaMKng Kokomoinong kot mopafatikhig cefovalkng ocvumepipopds e€attiog g
EMeyng TAnpoPdpNoNG Kl EKTAISELCTC AVTAOV TV ATOUWV.

YINANIAOY MAPIA A., «Bia, wepi0dpro, otiypaticpds: To mepipdirov modidv pe
ovoroggoptnuéves untépes. H avaykoadtTnTte Tpoypoppdtov Yoyorloyikig vrostipiéns»,
Elnvoypionoviry Aywyn, ty. 578 (2011), cc. 46-51.

*Napkotikd - Poyoroykég amoyels  *Iadid - Avatpopny *Mntépeg Kot mondud

YTAGOIIOYAOY XPIXTINA, «H gvvoworoyikn arroyn otn pabnon g QUoIKNAS Kol 0

POAOG TNG OYETIKNG ME TN QUOIKN TPOSOMIKNG emeTnUoroyiog», Povyoloyia, ty. 18/1

(2011), 0. 37-53.

*Quown - Xmovdn kot dwackoAio (Xtotyeuwong) — Flodwd  *Mdabnon  *Emiotnpoioyio

*Exmaidoevon - Epgova

e XV mopovca epyocios SlepevvATol 0 POMOG TNG GYETIKNG WE TN (QUOIKY TPOCOTIKNG
EMOTNHOAOYIOG OTN SOdIKOGIN TNG EVVOLOAOYIKNG OAAOYNG, KOTA TN HABNoTN TG QUOIKNG.
Xoppova pe tn Bewpnrikny 0éom mov viobeteital, 1 OYETIKN HE TN QLGIK TPOCWOTIKN
EMOTNHOAOYIO. GLVOEETAL OTEVA, QUECOH KOl £UUECO, HE TNV EVVOLOAOYIKN OAAQY O
pébnon g oeuvowng. Iho ovykekpéva, Bewpeitor 611 o1 TpocwmKég memOONoELS
avaeopIKa He ™ @OON TG YVAOONS Kot Tov yvopiley pmopodv va gumodicovv 1 vo
OLEVKOADVOUV TNV EVVOLOAOYIKY OAAQYN, emnpedlovtag He GUECO Kol EUUECO TPOTO TO
€ldoc TV TANPOEOPLOY MOV EMAEYOVTOL ONO TO (QUOIKO KOl KOWOVIKO-TOMTIGHKS
nepParlov, kabmg kol ™V gpunveic avtdv TV TAnpopopldv. Ilapovcidlovron
amoteléopato amd pPeAETe mov mpaypoatomomOnkay yuwo vo depevvnBel m oxéon g
MPOCHOTIKNG EMIGTNUOAOYIOG E TNV EVVOIOAOYIKN OAAQYN TN pabnon ¢ LoIKng, Ta
omoia vrroostnpilovv v vioBeTodEVT Bempn Tk BEo.

XATZHT'EQPTTAAOY XOQDIA, «Alepeuvavtog Th 6)£01 TG HOVEELag KoL TG KOWVOVIKNG
OVCUPEOKEING NE TN GYOMKY €TIO06N 68 0ALOOUTOVS KOl TOAMVVOOTOUVTES MoONTES»,
Hoidoaywyikn Exbewpnon, ty. 52 (2011), o. 172-189.
*odd petavaotdv - Exmaidevon  *Movaéid  *Kowvovikr| amopovoon — *Axodnpaikn
emidoon *Emppon *Exmaidevon - Epevva
e This paper examined loneliness and social dissatisfaction of immigrant and repatriated
students who attended primary schools in comparison to native peers. A total of 320 4th,
5th and 6th grade children participated in the research, 240 of them were native and the rest
80 were immigrant and repatriates. We administered the Loneliness and Social
Dissatisfaction Questionnaire (Galanaki & Kalantzi-Azizi, 1999), as well as the classroom
teachers' personal assessments of participants' school achievement. T-tests revealed a clear
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trend for the immigrant and repatriated young children to perform higher on the loneliness
and social dissatisfaction scale.

13. EIIIXTHMEX THX ATQI'HX

KOI'KOYAHX IQANNHZ B., «<H o@élpog mardeio kor To EAANVIKOV oyoreiov», Koivaovia,
Ty 2 (2011), oc. 135-147.
*Tlvevpoatikn kaAlépyeto,  *Exmaidevon - EAAGdo *A&iec *Xyolelo

[MATIAZIMAKH KATEPINA, «"Ta mowdwd Tov opopov'': 1080A0YIKES, KOWVOVIKES KOl
TOMTIKES GUVETELEG VOGS OPLoPOV», Excmaidevtixy Kowvomnra, tx. 96 (2010), co. 32-39.
*Toawdw - Dpovtidon *Kowmvikd mpofAnpato *Kowovikn tavtdtra *Toudd -
Enrayyeipotikny anacydinon

14. EKITAIAEYXH KAI KOINQNIA

KAAAMIIOKAZ T'TQPTOZ, «Teyvoroyuki] KavoTopio Kol 710606710 KEPOOVS: OempnTikég
npovmofdicelg Yo o Epevvar, Oéoeig, ty. 110, 112 (2010), www.theseis.com.

*Texvoloyikég Koavotopieg *Képdog *MapEIOTIKT]  OLKOVOLUKY| *Blopnyovikn
mapayoykomto *Yrepaio

KYPITEHY AHMHTPHX, IIAITAAOIIOYAOY XOO®IA, «H ernidpaon  Tov

KOIV®OVIKOOLKOVOUIKOV GTPDNATOS», [Taidaywyikn EmiBewpnon, ty. 51 (2011), 6. 121-139.

*Kowovikég taéelg *Mabntég  *Axaonpaikn emidoon  *Pohog tov yoviod *Tladaywyikn

avBpomoroyio *Exmaidevon - 'Epevva

e The present study consists of two parts. In the first part, the theoretical, considerable
research evidence is presented which suggests that both structural and functional
characteristics of the family influence children's cognitive, academic and social
development. In the second part, the empirical, the aims of the research, the methodology,
the manufacture of the researching instruments, the selection of the sample (N=767), the
collection and the results of the research are being presented. The most important result is
that the level of education, the profession and the socioeconomic status of the father and
mother seem to influence their attitude and behaviour towards the educational and
academic development of their children.

YQTHPOIIOYAOX AHMHTPHYE, MHAIOX I'TANNHY, «KoAimcopicate otnv épnuo tov
“gupomaiko?”’ kemralopov. (H kpion g otpotnykic tov gvpd)», Ofceig, Ty 112
(2010), www.theseis.com.

*BEvponaikny 'Evoon  *NeoeihehevBepiopds *Xpéog *Aoaveliopdc keparaiov *Oucovopikn
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15. OIKONOMIA KAI EKITAIAEYXH

CHIANG, TIEN HUIL «H eridpaocn Tng ToyKoopomoinong oto CTipete g ovaToTng

EKTTAIOEVONG TOV KPATOVS», Emiatiues Aywyng, ty. 1 (2011), co. 7-20.

*Taykocponoinon  *llaykdopia moatikny - 1989-  *Exmaidevon, Avodtotn kot KpdTog

*Kepalawokpatio *OOXA *Aiebveic owovopikés oyéoels *Oewpnrtikn £pevva

e The theories of A. Gramsci and M. Foucault indicate that the state is actively involved with
constructing social discourses, functioning to achieve the purposes of social control. Such
arguments tend to view the state as a passive tool, serving the interests of dominant groups.
Although the theory of C. Offe is able to fit this gap, the influence of economic
globalization hasn't been taken into account.The emergence of globalization can be traced
to the oil crisis in the 1970s, the impact of which crossed national boundaries and fused
many countries into an economic alliance. However, the achievement of greater capital
profit has changed this trend, as witnessed by the phenomenon that capitalists and their
agents, such as the IMF and the OECD, have been proactively promulgating the idea and
value of globalization. This development substantially transforms globalization into a
certain form of hegemony, leaving the states no choice but to subject themselves to its
domination. On the other hand, Western cultures, under the guise of globalization, are able
to invade imported countries and deteriorate the national identities of their citizens. It has
been argued that in order to lessen this impact, the state will initiate localization, mainly
through the channel of education. This article sets out to explore the interactive
relationships between globalization and the state.

I'POAAIOYX BAXIAHE, «To ®@awvopevo tov Detiyiopod ko ov Apyés Owkovopuknig
Ocwpioc», Avuretpadio s Exmaidevong, ty. 96 (2011), 6c. 69-73.

*Owovopukn| - Xrovdn kot dwackario (Méon)  *Zyohwkd Pifiia - EALGSa  *Map&iotiki
kprtikn  *Mop&lotikny owkovopiky  *OeTiyiopog

ZOYMIIOYAAKHYE MIXAHA, «Mgtd v kpion, Tt owddokovpe; H omtuci] g wwtopiog
TV OKOVOPIKAY Oepr®dv», Xoyypovo Ouara, Ty. 81 (2011), oc. 19-26.

*Owovopukn otopion  *Owovopkég kpioelg  *Owovopkny  *Owovopukn, Mabnpatikn
*Emppon] *Ouovopordyot

16. XYTKPITIKH EKITAIAEYXH

AIIIAAPH XPIETINA, «Opyavoon g eknaidsvong otnv EALGde ko tnv Ioravia: Mia

16TOPLKO-GUYKPLTIKT TTPOocEYyLon», Emotiues Aywyrng, ty. 2 (2011), 66. 25-38.

*Exmondevtikég petappubpioslg *Exmaidevon kot kpdrog *Exmaidevon - EAAGSa  *Iomavia

*Amokévipmon ot dwoiknon *Exmaidevon, Zvykpitiky

e The purpose of the present article is to examine the educational reforms relating to the
paradigm of the organization in primary and secondary education in Greece as well as to
compare it with these of Spain, another european country. The comparative study of the
organization of both educational systems intends, through the historical-comparative
approach, to identify the similarities, the differences and the possible mutual impact or
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influence by the european discourse during the 20th century and the beginning of the 21st
century (from 1980 to nowadays).

17. EPEYNA KAI MEGOAOAOITA

ANTQNOIIOYAOY AIKATEPINH, KOYTPOYMIIA KOQNXETANTINA, «Xvpperoykég

OLOOKTIKES TTPOCEYYIGEIS KOl ETIKOVOVIN GTO CUYYPOVO GYOLEID: UMOYES KOL OTAGELS

EMMvov eknardevtikov AgvtepofdOpog ekraidoguone», laidaywyixy Emibecdpnon, ty. 52

(2011), 0. 33-52.

*Awdaokaiio  FOpadwkn epyacio oty ekmaidevon  *Poiog tov kabnynty *Exmaidevon -

‘Epevva  *AgvtepofdOo Exnaidevon

e The present study examines the views of Greek secondary education teachers about the
impact of specific participatory teaching approaches on the development of students'
communication skills in the classroom. More specifically, it examines how often teachers
implement conventional or innovative/participatory teaching strategies and how these
techniques are considered to boost up in-class communication. Moreover, it examines
teachers' perceptions about how Curricula influence participation and communication and,
finally, how group work can facilitate the development of communication skills. The
research shows that Greek teachers recognize the importance of participation and
communication in the classroom, but they are insecure, as regards the implementation of
innovative/participatory teaching methods, due to Curricula's academic-orientation
restrictions and due to lack of appropriate professional training.

KOYPI'TANTAKHYE XAPAAAMIIOY, «H avTIKEPEVIKOTITA 6TO padnpa g w6ropiocy,
Néa loioeia, ty. 137 (2011), oc. 93-104.

*[otopia - MeBodoroyla  *Avtikepevikomnta  *Lyodkd Pipiic  *Exmaidevon - ‘Epevva
*Amotédleopa Epevvog

XOPTH EPZH, «Mgpikég okéWelg Y10, TIg KaTeVOUVOELS 6TV £PELVE 6€ VP OTUTKO KoL
naykéopo eninedo», Oduara laiodsiog, ty. 43-44 (2011), oc. 108-115.
*Epevva *Emomun *HIIA *AyyAio *Evpomnaikni Evoon

18. TENIKA OEMATA

BII'KAAY KATEAHZ, «IIpotoypiotiovikdés ovpporcpoc ot POdTIoEs OnPeg
Ogoocoriag», Ocoloyia, Ty. 82/1 (2011), oc. 19-46.

*Xprotiavikn téxvn kot cupfoAtopds - Méypt to 500  *Xpiotiovikn t€xvn Kot cupoAopog -
Mecaimvag, 500-1500 *Bifiog otnv 1€xvn *Ocoroyia
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I'PIMANHY XTAYPOX A., «Xvpfoij otnv Aywloyia tng votepng oapyorotnros. To
npopIpa TV ayiov pe to dvopa Lovdacg», Ocoloyia, ty. 82/1 (2011), oc. 131-140.
*Aywohoyio *Amootolor *Bifloc. KA.

IQANNOY MAPIA, «Ouv Broyéemvor winOvopoi g EALGd0S kol 1 dwopdpemen g
g0viki|g Tovg ovveidnone», Odoeig, ty. 114 (2011), www.theseis.com.
*KovtooPrayot - Iotopia *Evoopdtwon F*Eumopot, EAlnvecg - Iotopia  *EBvikiopoc

KATZOYPIAHYE TTANNOZ, «H skxkinocio g Kvmpov og @opiag 10£0A0YIKOV Kol

TOMTIKQV SEPYUSIOV», EAlnvikn EmibBecopnon Holitikys Emotiung, 1y 36 (2010), oc. 37-71.

*OpB6doEn Avatoikn Exkincio, Kvumploxy *Opnokelo. KoL TOMTIKN *Kompog -

Exkincuwotun wtopio *EOvikiopog *Kumprokd it po

e H ExxAnocioa mg Kbdnpov amoterel évav amd Tovg KLPLOTEPOLS OPMVTEG GTNV TOALTIKY,
KOWVOVIKY], OIKOVOULKT Kol TOMTIGIKY] totopia TG viioov. To yeyovoc avtd kabiotovoe,
JypoviKd, SVCIAKPITO TOV SYWPIGHO TG Amd To KPdTog Kot TNV Kowvwvia. H emppon
™G OVIIKATOMTPioTNKE ©TNn pHeTd v  avefoptnoio. mepiodo pe TNV €KAOYR TOL
Apyemoxomov Mokapiov I oto avotato kpotwkd ofiopo kot exteiveral, €o0t® Kot
pewmpévn, péyxpt onpepa. Xto appo avtd efetdletor o poAog g Kumplakng Exxinciog
OTIG TTPAOTEG OEKAETIEG TNG AYYMKNG KATOXNG KA, Wtaitepa, HEGH amd TO GYIGLO Yo TOV
apYEMOKOTIKO Bpdvo mov eKMNADONKE GTOVG EKKANGLOOTIKOVG BEGLOVG OTIG apyéG TOV
2000 oidve Kot TNV ETOPACN TOL GTO TAEYHO TOV TOMTIKOV SEPYACIOV KOl GYECEDV
efovolag ™G eAMnviknig kowotrtog. Xuvvaeés Cimuo  dlepedvnong GuvVIeTd Kot M
OVTIGTO(N «KOUUATIKOTOINGo» TOV Opnokevtikod Becov, 1 HETATPON Tov, onAadr, o
apéva oviurapdfeons Kol eKONA®MONG MG CUYKPOUGNG oL ONuadewe Oyt HOVO 1
oLYKEKPLEVN TEPT000, AAAl OAGKAN PN TNV eEEMEN TG ToMTikng {wng oty Kompo.

KIMOYPTZHYE TTANATIQTHYE, MANAYAAPA ANNA, «O xofpéntng tg Avcemc:

Anpéoror Adyor kKotd TN OGUYKPOTNON TOVL VEOEAMVIKOV Kpdtovg, 1833-62. Adyor

TOVETIGTULOKAV KO EUTOPOV», Emiotiues Aywyng, ty. 1 (2011), 66. 21-45.

*OpMeg, Aoyor kKAm., EAdnvicol - Iotopla ko xpitiky  *EAAGSo - Iotopio - 1833-1863

*Eumopot, EAAnveg - 180¢-190¢ at.  *Evpomn - [Toticpndg  *Emppon

e This article examines the power relations within the Greek State during its formation. More
specifically, it examines the assimilation of the Western standard as an element in
constructing these power and social hierarchies.The study has as a starting point some
conclusions, which are established within historiography: a) the West, as being both the
standard and the reality, was present throughout the entire process of the Greek as well as
of all other Balkan states' formation; b) the terms «Europe», «enlightened nations»,
«material and intellectual culture» were detached from any reality and referred to
established and generally accepted concepts and contexts; ¢) even though the negative or
positive connotations of the «West» as a concept remained diverse throughout this period,
this concept preserved its functionality intact as an esteemed standard of imitation.The
article, to continue with, turns towards investigating two social groups, who participate in
the possession of different but equally important capital: university professors and
tradesmen. (Ilepikomn mepiinymg)

KOPQXHYE KONXTANTINOZL, «Ava@opd otov ''neyordkoopo avOpomo' katd tov Ayio
NKOON PO TOV AY10p€iTN 0T KOVOVIOAOYIKY] OKOTTLA», Ocoloyia, Ty. 82/1 (2011), oc. 85-96.
*AvBpwomog (Oeoroyia) *Nucoonpog o Ayopeimg (1749-1809) *Opnokelo kot
KOLV@VIOAOYio
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MANTZAPHY IQANNHZ E., «Mop@és TG novyootikig époog - H ovpPoi] tov
Kdraostov Ayyehkovon péoa amd to épyo touv: "Ka@' ErMjvov Pifriov Oopd tov
Aativov''», Kowvovia, ty. 1 (2011), 6. 55-79.

*Thomas Aquinas - Aywog (1225; - 1274) *Karotog Ayyehkovdng (1328;-1398;)
*Hovyaopds *Exkincuoctikn wotopia  *dihocopio, Bulavtivn

NAXEZHY XPYXOXTOMOZ, «Avtokpoatopiki eOpotvmio ko Aotpeio. XovomTiki)
TAPOVGLUGT TOV GYETIKAV TNYAV», Exrinoio, ty. 6 (2011), 6. 398-408.
*Bulavtvol autokpdtopeg *ExkAnoia kot kpdtog *Teketég *Aatpeio

OIKONOMIAOY GEOAQPA, «"Emavactaon 2.0": IHapakorovOovrag v eravdctaon
g Arydntov oto Twitter», 2oyypova Oduata, Ty, 112 (2011), 6c. 80-87.

*Anpocloypa@ikn deovroroyio *Awadiktvo (Internet) *Aiyvmtog - Iotopia  *Teyxvoloyia tng
[ pogopiag *Emavictaon

[TATTIA®EOY KATEPINA, «''Les Civilises sont des Barbares/Et les Barbares sont des
Civilises". Ewdveg g "EALadoc" ko g "Tovpkioc" péca amd 1ov kaBpéeTn TOL
Evporaiket Torov», 2oyypova Oéuaza, ty. 112 (2011), 6o. 54-66.

*Tomog  *Evpdmn - [ToMtikn kot dwakvPépvnon  *Etdorn *EALGda - Xyxéoelig *OBopoavikn
Avtokpartopia - Xyxéoelg *Tovpkia - Zyéoelg

[ETPOIIOYAOYX XQTHPHY, «H nygpovia tg Bpaliriog otn Mercosur kot oty Notwo

Apepwny», EAMnviky EmiBecopnon Hohtikng Exotiung, ty. 36 (2010), 6. 92-118.

*Aebvng ovvepyacsio  *Apepuc, Notio  *Bpalidio  *Bevelovéha  *Emppony  *Awebveig

OLKOVOLUKEG OYECELS

e H dnpovpyia minbovg mepipepelak®v cuvepyactav Katd ) dexoetio Tov 1990 dev donoe
avemnpéaotn v mepoyn ¢ Notwg Apepikng oty mpovmapyovco Kowdmta tov
Avéewv Ba épBet va mpootebel  edmdopdpa kot duvapuky] Mercosur. e avtd 10 VEO
mePLPEPELKO oynpa, N Bpalidia, o emlntoet évav évtova nyetkd poro Pacilopevn otnv
OWKOVOUIKY] TG 1oyy. H ovopeopim owovopkny kol EUmOpIK) onpacioc g
Bpaddvikng ayopdg yio TG vmoOAouteg ywpeg ™G Mercosur aAAd kar g Notwog
Apepkng, Ba ¢ TPOCIDGEL TNV ATAPOITNTI «CKANPN 16Y0», BGTE GLYVA VO KV TOTOLEL
™ Mercosur tpog 0@ehdc ™G LT0 EMIMEDO ™G «ATLOG 16YXV0G», TAAL 1 TAGT ATOPPIYNG
TOV OUEPIKOVIKOD HOVTEAOL OLKOVOUIKNG avamtuEng Non amd v oAlayf g yMeTiog
KoODG KOl 1 OVTIOUEPIKOVIKT TPodLABeon TG TAEOVOTNTAS TV TANOVGU®V TG TEPLOYNG,
0o amoteAéoovv To KLPLOTEPO. GUVEKTIKA oTolyelo. o€  10g0A0yIKO  emimedo  1Tng
MEPLPEPEIKNG VTN cuvepyosiog. Méoa oe éva tétolo miaicto, m nyetkn 0éon g
BpalQiiiog evtdg g Mercosur gaivetatl vo ennpedletal kaboploTikd amd dVo aveEapTnTeg
petafintéc: tov poro tov HITA oty meproyn kot mv avepyoduevn Bevelovéia tov Otvyko
TodPec.

[HETPOYAAKHY NIKOAAOZ, «O Méyog @OTWOS 0 TOWBOY®YOS», Eilnvoypiotiavikn
Ayowyh, ty. 578 (2011), oc. 36-40.
*d@otiog, Ayog, [atpidpymg Kovetavrivovnorewg (820-891) *[adaywyol *[odaywykn

YXTEPT'IOY ANAPEAZ, «Or Bpetavikéc Paosic mg Tapdyovtag aTEA0VS UT0OTOIKLOTOIN 6N G
¢ Konpov», EAnviky Emifecwpnon [lolitikng Emotiung, ty. 36 (2010), 6c. 72-91.
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*Konpog - Iotopia -200¢ at.  *KoOmpog - Iotopia - Ayyhoxpatio  *Trpatiotikés Pacelg

*Meyain Bpetavia - Anowkieg *Opyoaviopog Hvopévov EGvav

e To xeipevo avtd mpaypoatedetal 1o akovOmoeg (e ¢ mapapovng tov Kvpilapymv
Bpetavikov Bdoewv omnv Konpo. [Ipoceyyilet, katapydc, to 8Epna 610 Bempntikd, Vopiko
KOl TOMTIKO TTEDL0, EMYELPDOVTOG VA TEPLYPAWEL OAEG TIC TTLYEG ArTovpYing TV PAcEwy,
amd Vv gykatdotacn toug péypt onpepa. Emmiéov, egetalovral minbopa yneioudtov
Kol amoedcewv opyavov tov OHE ywo Bépato otpatiotikdy eykataotdoemv kot Pdosmv
0E TPONV OTOKIOKPATOVUEVEG YDPEG KOL OVOADOVTOL Ol OPVNTIKEG EMMTMOGCELS TNG
TPApoVIS TV Pacewv Yoo tovg moAiteg g Kvumpuokhg Anpoxpoatiog mov eivon
avaykaopévol vo doflovv evidg NG EMKPATEINS TOVG, EMIMTMGEL Ol OMOlEg XYoLV
dwmotwbel kot amd debveic opyaviopovs. Alatundvetal, Kot GUVERELW, 1 Aoy OTL Tt
TOLPOVGIO. TOVG AMOTEAEL £Vl OMOIKIOKPATIKO KATAAOUTO TTOL GLVIGTH OVTOVONTO EUTOSLO
otV Aoknon Tov SKOIOUATOS TNG avTodtdbeong kol g TANPOVS aveEoptnoiag evog
KPATOLG,.

TPIMIKAINIQTHX NIKOZX, «XEnpeioon yio ) pn avayvopiopévn «Tovpkikny Anpokpartio
Boéperag Kdnpov». Talwkég mapdperpors, Oéoeig, ty. 114 (2011), www.theseis.com.

*Konmpog - Motk kot dokvPépvmon  *Tovpkor  *KoOmpog - Otkovopikés cuvOnkeg
*[deoroyia

TEXAT'KAPAH - AIAMANTH EYAITEAIA, «Ow Tpeg Lepdpyes: oraypovikég odnyntikég
TPOCOTIKOTNTES, EAMnvoypiotiaviky Aywyn, ty. 577 (2011), 66. 4-11.

*Tpeig Lepdpyeg - Aodyor, dokipa, Sodégels  *Adokarot, [Tvevpaticol  *Xpiotiovikn nyecio
*Xprotiavol dytor  *Avdivon kelpévoo

TXOYMIIAPHX AHMHTPHZY, «Ilowoi givar tehkd ov mepifpairovrikoi mpoceuyeg; Or

TOMTIKES TPOEKTACES TNG SvinTNOoNG», Embswpnon Kowvwvikav Epevvov, ty. 132-133

(2010), oc. 31-66.

*TleptParrovrikéc emotueg *IIpodcpuyeg *Oswpntiky Epeuva

e Amo6 1t dekaetio Tov 1970 péypt ofpepa vapyel pio TAOVGLO Kol GUYVE OVTIKPOVOUEVT|
Biproypapio mov apopd ot cOvdeon G TEPPAALOVIIKNAG QAAAYNG HE TNV avOpdIIvI
LETAVAGTEVGT] KOl TOVG AEYOUEVOLS TEPPaAlovTikovg Tpdc@uyes. To dpBpo mpoomabel va
MOPOVGIACEL LE KPITIKN HOTE TN OYeTKY dnudcia culmon, vo. SloAevkdvel Tov Opo
nmepParloviikol TPOGPLYES Kol VO €EETAGEL TV KATAAANAOTTA TOv. XtV Tpocmifeia
VT YiveTol OVOALON TOPUOEIYLOTIKOV TEPTTOGED®V TOV OPOPOVYV GE KOTUGTAGELS
TEPPAALOVTIKDV KOTAGTPOPAYV, vroPaduiceny kot amailotpidoswv. Emiong, yiveton
KPITIKT OTO  EMEPNUOTO TG TEPPAALOVTIKNG OCQAAEWG KOl OTIC TOMTIKEG TNG
MPOEKTAGELS, GLVOEOVTAG TO JTNHA LE TIC EMMTIMOELS TG AVOTTUEINKNG OladtKaciog Kot
TNV KPLTIKT TOV 6YEGEMV EKUETAAAEVONC TOV YOPOV ToL NoTov 0md Tov Boppd.
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II. APOPA XE EINIIETHMONIKEX EITETHPIAEX

I'PIBA EAENH, MAXTPO®GANAXZHY KQXTAY, TEAAAAPH AGHNA «Awdikacicg kot

OTPUTNYIKES oVYYPUPNS KEWEVOV 06 padnTtés Tov Anpotikod Xyoieiov», Emiotyuoviky

Eremnpioo Haidoywyixod Tunuatos A.E. Iovemornuiov Iwovvivav, tx. 22 (2010), cc. 25-48.

*'pamty  Ekepoon *potopada Exmaidsvon *Anpotkd oyoheio *Mabntéc

*Axoadnpaikn enidoon *Exkmaidevon - Epgvva

e Méoa and Vv mapovoa £pgvva Eytve Tpoomdbeia apevds va cuALEXBOVV TANpoPopies ¢
MPOG TN XPNON OTPATNYIKOV GLYYPAPNG €vOG KEWEVOL amd pobntég Tov ONUOTIKOV
oyolelov Kat, a@eTépov vo depeuynBodv mbavég Sl0POPOTOUGEL, GTOV TPOTO UE TOV
omoio yphoovv Keipeva pabntéc pe dpopetikd YAwoowd eninedo. Baowkol otodyol g
OUYKEKPWEVNG UEAETNG €lvol 0) 1 KOTAYPOQH TOV YVOOTIKOV KOl HETOYVOCTIKOV
OTPOTNYIKOV KOTA TN Odkacio cuyypa@ng KEWEVOL O UNTPIKY YA®GGo, B) M
dlepedhvnon mbavadv SloeopdV  oT  YPNON TOV  YVOOTIKOV Kol HETAYVOOTIKOV
OTPATNYIK®V HETOED TV dV0 OpAd®mV Lotntdv (adbvaTmy Kot EUTEp®V LobnTOV) Kot y) o
TPOCOLOPIoHOG THOVAV SVGKOM®MDV Tov ovTipeTonilovv O6tav cuvBétovv keipeva. To
delypa amotédecav 32 pabntég/tpieg, ov omoioveg gortovoav omv E' kot Zt' 14En T0L
onpotikov oyoAeiov. Ot pabntég/tpiec katnyopltomodnkay ce 600 opddeg (€umepot Kot
apyéprot GLYYPAPEI), COUP®VO, LE TO ATOTEAEGLATO GE GTAOUIoNEVT] dOKIUOGIO YPOTTNG
éxppaong. o ™ ovAloyn tov dedopévov ypnoomom Koy TOOTIKEG Kol TOGOTIKEG
pébodot: otafucpévo epyadeio doyvaoTikig depehiviong SuoKOMADY 6To Ypartd AOYo, 1
dwdkacio g mpopoptkng e&mtepikevong koBDE KOl OVOOKOTIKES GULVEVTELEELG.
(ITepucomn mepitnymg)

KYPITZHE AHMHTPHE, «H ££éM&n ¢ epmepknc modoyoykig épevvog otnv EAldaoda

Kotd T oekaeria Tov 2000», Emotquovikny Emetnpioo Ioidoywyixod Tunuotos A.E.

Hovemotnuiov loovvivoy, ty. 22 (2010), oc. 49-68.

*Toawayoywkny *Exnaidevon - 'Epevva - MebBodoroyia *Exmaidevomn - EALGSa

o Q¢ Bepotikd emikevipo NG TOPOVGAG HEAETNG TéONMKE M dlepevvnon ¢ eEEMENG ™G
TMOGOTIKNG KOl TOLOTIKNG EUTEIPIKNG MAdAYOYIKAS Epevvag oty EAAGSa ) dekaetio Tov
2000. Ta onupoctevpéva katd v mepiodo vty Gpbpa tov meprodikdv [Howdaywykn
EmbBeopnon, Néa Ioweia, Ta Exmadevticd, Emotmupes ™mg Ayoyng kot XZoyyxpovn
Exnaidevorn amotélecav ) povado HETPNONG TG TOGOTIKNG EKTAONG KOl TOV TOLOTIKMV
YOPOKTNPIOTIKOV NG EUMEIPIKNG MAOAYWOYIKNG, EVD OC HEGO CLAAOYNG TOV OEOOUEVOV
emAgyOnke 1 ovdivon mepeyopévov. Eicaywywkd amocaenviotnke VONUOTIKE Kot
evwotloroykd 1 Epmerpicny Hodaywykn kot ektédnke cuvomtikd 1 Stadpop] mov Séypaye
ot HITA, oto Hvopévo BaciAero, ot I'eppavia, ot Faddio kot oty EAAGSa. Zto xbpto
LEPOC TOPOVCLAGTNKAV TO OTOTEAEGLLATO TG EPEVVAG, TOAAG 0mtd T omoio mapovasidlovy
évtovo evilaeépov. Awmotobnke 61t 1 mopeia mov akoAovBel 1 eumelpikny épevva o€
oyxéon pe 1o xpovo dwutnpeital oe oYeTIKE oTafepd 0G0 Kal VYNAS aplBunTIKA emimedo.
Eniong mpoékuye 0TL 1 mAgovoTnTa TV ApBpmv TPMOTOV GLYYPAENKE OTO KAUTOYOLS
OO KTOPIKOD JMADUATOG, OEVTEPOV AVOPEPETAL GE (NTALOTO OV EVIAGGOVTIOL GTO
yvootiko tedio g Kowwviohoyiag g Exnaidevong, e Awaktikig Mebodohoyiag, g
Howdayoyumg Poyohoylag war g Ewwng Aywyng, Tpitov emKEVIPOVETOL OTNV
[IpowtoPadia eknaidevon, tétaptov SakpiveTal amd T CTUTICTIKY TOGOTIKOTONOY| TOV
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OEOOUEV@YV, TN XPNOT TOL EPOTNHATOAOYIOV ¢ Poctkod HeBodoAoykoD epyaieion Kot Tov
KAVOTTONTIKO TG BE®@PNTIKO TPOCAVATOAMGHO KOl OTATIGTIKTY AVAALOT).

KONXTANTINOY XAPAAAMIIOZ, MIXOX NIKOLZ, «To ITamdayoywkd Tpipata

Anpotikiig Exnaidgvong og worog £AENG TOV vroyn@iny Yo eloaymyn oty Tprrofddpia

ekmaidgvon. O amoyelg TV etoayfivrov Yo Ta Kiviitpa emrhoyg Tovg 610 [adaywytko

Tuqpo A.E. tov Hoavemoetnpiov loavvivovs, Emomuoviky Eretnpioo Iloidoywyixo?d

Tunuarog A.E. Hoavemorquiov loovvivwy, ty. 22 (2010), 6o. 69-96.

*Adokaiot - Exmaidevon — *TprroPabuoa ekmoidevon  *Avrapolp]  *EmoyyeApotikog

TPOGAVATOMGLLOG

e Ta yopnyodpeva amd 1o IMowdayoywd Tunpote Anpotikng Exmaidevong mruyio
ovyKataAéyovior avapeco ota mAov mepinmta Yoo T OnMudclo Kot WOumTIKN
mpotofdba ekmaidevon ot yopa pog. To mPovOUo avTd Yoo TOVG TTVYLOVYOVS TOV
Tunudtov ovtov omotéhece 10 Pactkd pog Kivitpo, Yo Vo SIEPEVLVIICOVUE TO
oLYKeKPEVO BEpa Ko, ouvemdg, v avadeifovpe toug mapdyovies, KabBdG Kol TOVg
GULGYETICHLOVG TOVG, Ol omoiot GLVERAARY G avTHV TNV Kowwvikn eE€MEn. Yo to npiopa
avtd, BEcae G KEVIPIKOVG GTOXOVG TNG £PELVAG TN OLEPEDVIOT: O) TOV TPUYHOUTIKOV
Kitpov emioyng tov Ilawbayoywov Tunudtov and tovg vroyneiovg, oniadn ywoti
eméleCav to ILT.AE. kot oot ko tdoot rav avtot, f) 1oV mapaydviwyv Tov GUVAPTOVTOL
Le TNV €MA0YN TOVG, dNAd ol TPOCHOTO, KATUOCTAGELS Kol OEG0UEVO TOVG EMNPENGOV
OTNV EMAOYY TOVG, Y) TOL Pabuov 1Kavomoinons TV TPOGIOKIDY TOV POITOVVIOV TAEOV
vroyneiov and v opydvoon kot Aswtovpyion tov ILT.A.E., oniadq oamnd Ttovg
O0GOKOVTEG, TO TPOYPULLO, TO YVOOTIKY OVTIKEIEVO KA. Kol §) T®V TOPAUETPOV TOV
elyov dpeon 1N éppeon ouvvdpmmon pe ta kivnrpo tov vroyneiov. Qc pebodoroykd
epyadeio ypnoipomombnke 10 €POTNUATOAOYIO GTO TANICIO TNG EMGKOMNONG TOL
GLYKEKPLEVOD €PELVITIKOV Tediov. Ta vokeipeva ™G £PEVVOG OTOTELECAY 1] GUVTPUTTIKY
TAELOVOTNTO TOV OEVTEPOETAV, TPLTOETAV KOl TETAPTOET®V @ortnTdv Tov [Hodaywyikov
Tuquotog Anpotikrig Exmaidevong lowoavvivov kot 1o guprijuata  mapovotdlovrat,
aE10A0YOVVTOL Kol EPUNVEVOVTIOL VIO TO TPIGHA TV Y10 TO GKOTO aUTO JUOPP®UEVDV
OKT(M KEVIPIKMV EPEVVITIKADV EPOTNHATOV.

[MATIANTQNAKHY I'EQPTIOZ, «Avetomio kor ovtomio: Mop@ég ékppaong s eEovoiag
OTIV EAMVIKI] TOLOLKI] KOL VEUVIKT] ETICTIOVIKI] QUVTAGi0. ZUYKPITIKI] UVAYVOOY UE TO
pvOetépnpa g Lois Lowry The Giver», Emiotyuovixy Eretypioa Iloidaywyixod Tunquorog
A.E. Hovemotnuiov lwovvivov, ty. 22 (2010), oc. 97-120.
*Tawdwkn Aoyoteyvia, EAAnviky  *Emompovikn eavtacio, EAAnviky  *Eéovsia  *Ovtomieg
*X0pOKTN PEC KO YOLPOKTI PLOTIKEL
e XN HEAETN] 0T EMICUOIVOVUE TOVG TPOMOVG LLE TOVG OMOIOLG €Vo KEILEVO VEOVIKNG
EMOTNHOVIKNG QAVTOGIOG OV UTOPEL VO YopaKTNPLoTED KPLTIKY OVGTOTIN, OVTOVOKAG TN
duvaun kot mv efovcia. Apykd, OOMCTOVOVLE YEVIKA OTL GUYYPOVEG OvVOBE®PNGELS
YVOOTOV KEWEVOV TNG TAYKOGUIOG AOYOTEYVIOG ATOKAAVTTOUV Lo avtiotpoen Bswpnon
(amod Vv Kowowvia 6to dtopo) amd ekeivi v onoia vrostpiEay ot apyaiot EAAnves (amd
TO GTOLO GTNV KOwmVvia). AKoAoVOmG, opltoBeTovpe TOVG OPOVG «OVTOTIO» KOl «OVGTOTIO,
o popevol Kuplwg 6T GYECT TOVG LE TNV EMOTNHOVIKY @avtocio kot kobopilovpe to
eMVIKG kelpeva, o onoia peAetodpe o€ cuykpon pe 1o pubotoépnua Lois Lowry The
Giver. Zto keipeva avtd dokpivetal pio KOW®OVIKOTOMTIKY dvotomky 0éomn, amévavt
oV omoio ovVIWPA €vag QOTIONEVOS VEOPOS EVAAMKOG, OVOTPETMEL TN OLCTOMN KOt
eykaf1oTd KATAOTAGES gutoming 1 EePedyel amd TN dvoTomio. KOl OTAVEL GE TOMTELEG
oVTOTKES. Ol NPOEG TOV 1GTOPLOV AVT®V, TOL Be®POVUE OTL GLYKPOTOVV Lol 1dtaiTePN
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tafvopikny  Koatnyopio  TOUOIKNG/VEOVIKNG  Aoyoteyviag, 1Tn  OLGTOMIKI)/OVTOMIKY|
EMOTNUOVIKY]  QavTacia, «amokKAivouv» Oyt apvntkd omd ta xabiepopéva. Eiva
pkpoi/veapol avtipwes mov dev dotdlovv va €pBovv e GUYKPOLGT LE TO KOWVMOVIKO
KOTECTNIEVO OT®G TO £YEL ONULOLVPYHGEL KOl EVOTAAAEEL 6T GLVEIdNON TOVG 1| €€ovaia TV
emAikov. Ot fpweg ®oTOc0 avTol SEEPOLY OO TOLG OVTIGTOLOVS NPMES EPYMV OV
aviKouy otV 1d1a Ta&vopkn Katnyopio 6T SUTIKN AOYOTEXVIKN ToPEdocT). 1o EAANVIKA
keipeva dgv ayovilovtol Yo T0 ATOMKO TOVG GUHEEPOV KOL TNV 0VGTNPA TPOCMOTIKT TOVG
eutuyio, 0AAG péca amd aVGTNPO TPOCHOTLKOVS AYMVES TPOKVTITEL TEAMKA £VO KOWWMVIKO
KoL Ol OTOUIKO OQEAOG.

STED®ANOY EAENH, «Movogio Kol €Kma1dgvTIKOiL: EPTEIPIKI £PEVVO 0T ALdacKaLEin

10v HTAE», Exiotnuovikn Eretnpioo Hoidaywyixod Tunuatog A.E. Iovemotyuiov lwavvivwv,

). 22 (2010), 6c. 121-150.

*Movoeio - Exmadevtikég amodyelg  *Adokoror - Exnaidevon  *Exmondevtikd mpdypopipio

*Meteknaidevon kabnyntov

e H mapodoa épeuva 0Qopd Uit GNUOVTIIKY] TTOYXN TNG GVYYXPOVNG TPAYUATIKOTNTAS TNG
povcelkng exnaidevong oty EAAGda: to B&po g LOLCEOTOId0Y®MYIKAG KATAPTIONG,
EMUOPOMONG KOl EVNUEPOONG TOV EKTOOELTIKOV TOGO OCOV aQOopd oTn YPNoT TOL
EKTOLOEVTIKOD VAKOD TOV HOLGEIMV OGO Kol ot OYOMKN Od0oKoAid G€ YDPOLG
TOMTICUIKNG avaeopdc. To epeuvnTikd evOlo@EPOV HOC TPOGEAKLGE 1 OHAdL T®V
EKTOLOEVTIKDV, OC GUECMV OTOOEKTOV TOV EKTOLOEVTIKOV TPOYPUUUAT®V Hovseimv. Qg
AVTITPOCMTELTIKO delypa g €pguvag emA&ynkayv ot ekmodevtikol g Ilpwtofdduiog
exmaidevong mov peteknodevoviatl oto Awvackaieio Hawdaywywodv Tunpdtowv Anpotikng
Exnaidevong mg yopac pog (loavwiveov, O@ecscarovikng, [atpdv, Kpritmg kat Atyaiov).
Kataypdeovtatl ot amdyelc Tov EKTOOEVTIKOV Y10, T GY£0T] TOVG [LE TO LOVOELD, LEGH O
Koiplo EpOTANATE, OTMOC: ) TOW 1 OXECT TOV EKTAOEVTIKOV LE TO HOLoeio; B) mwg
avTILOUPAVOVTOL 01 EKTAOEVTIKOL TOV TOAVOLAGTATO KOWVMVIKO KOl EKTUOELTIKO POAO TOV
oLyypovoL povceiov; y) ol To BePNTIKA, SOaKTIKG Kol HeBOOOAOYIKA €QOdIAL TOV
EKTOLOEVTIKMV; O) TOGOL £X0VV EPUPUOGEL EKTOLOEVTIKG TPOYPALLATA GT GYOAMKN TAEN M
07O YMOPO TOL HOLOEIOV; €) WG a&lOA0YODV Ot 16101 01 EKTAOEVTIKOL TNV ETOUATNTA TOVG
VO DVAOTOU)COVV LOVGELOTOOAYMYIKEG €QPAPUOYES, () moteg BeoUIKES KOl EKTOOEVTIKES
mpovmodécelg Bewpovv amapaitnTeG Yo TV EUTES®ON UG YOVIUNG GLUVEPYOGING LOVGEIOV
KOl EKTALOEVTIKNG KOWVOTNTAG;

TEEA®EY BAZIAHYE, TTAPOYXH ANTIIONH, «H s£ikovikOTNTo TG EKTOLOEVTIKNG
nPAcNg Ko N mEPITTOON TNG OdUcKaAiNg Kol padnons Tov @vceikav Emotypov oty
Ynoypeotikny Exmaidevon», Emotquoviky Eretypioa Hoidoywyikod Tunuotos A.E.
Hovemotyuiov lwavvivov, ty. 22 (2010), oc. 151-178.
*Exmaidevon kot kpdtog  *Exmaidevomn, Ymoyxpewtikny *DOuoikés emoTUeS - Zmoudn Kot
dwdackaAio (Xtoreumong) *Oewpia ™G ekmaidevong
e O1 skmowdevtikég dopég g Ymoyxpewtkns Exkmaidevong omoteAovv Kowvovikég /
TOMTICUIKEG VTOOOWES He HakpOypovn Kot maykOcspo mopovsio. Ot Kowvovieg mov Tig
avamTHCoOVV KOl 0L KPaTIKol oynpatiopoi/fespol mov tic atnpilovv «{ntodv» on' avtéc vo
GUUPEALOLY GTNV AVATOPOYMYN O HOVTIK®OV YOPOKTNPLOTIKMY TOV EVPVTEPMY KOVOVIKDV
doUaV. ZAUepPa HAMGOTO, TEPIGGOTEPO ATO TOTE, MEPIUEVOLY OO TG EKTAOEVTIKES OOUEG
VO OVOTOPAYOLY YVAGELS KOl TPOKTIKEG YPNGULES Yol TN AELTOLPYID. TOL KOWVMVIKOD
GLVOAOV, TOCO GE EMMEDO KOWMVIKNG GLVOYNG 660 Kol o eninedo oucovopiog. Opmg ot
EKTOOEVTIKES OOUES, OMMG KAt KABE dopn oV avtéyel 6To Xpdvo, Teivouv va avaTapdyovy
E0MTEPIKE KOl TOV €0VTO TOVG. EmumAéov, 1 6mowo avamapaywyn emyeipodv dev umopei vo
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mpoypotononel 6To akéPalo, YLoti ol EKTUOEVTIKEG OOUES GLVLTAPYOVY KO TEUVOVTOL LLE
TOAAEG GAAEC OOLES, TOL GYNUOTO KO Ol TPOKTIKES TTOV TEIVOLV VO AVOTOPEyoLY UTOPOVV
vo petacynpatitoviol Kot to péca ota. omoio &yovv mpdoPacn UTopoLV va onpoivovy
SPOPETIKA TPAYLLATO KO Vo suacwpevovtal anpdfrenta. (Ilepuconn) mepiinymg)

O®OYNTOYAAKH EYAITEAIA %., «<H Akaonpaikn ‘Evvora 1ov Ecvtod ko n Zyohki
Enidoon tov MaOntov», Emotquoviky Emetnpido Ioidaywyikod Tunuotos A.E.
Hovemotyuiov loovvivov, ty. 22 (2010), oc. 179-208 Mabntég *Eavtdg  *Axoadnpoikm
enidoon *Kowowvikomoinon (AvBporog) *Exmaidevon - EAAGSe *Amotéhespa £pevvag
o ZVYYpoveG £PEVLVEG LTTOCTN PILOVY WG 1| EVVOLN TOV E0VTOV EIVOIL TOAVIAGTOTN Kot pLia oo
T1G 100 TAoELG TG €IvOl 1] okoON LOiKT €vvola TOV €0VTOV, 1| otoia oyetiletal Betikd pe ™)
oxoMKY| €midoon TV pantdv. Lkomdg T mapohoog £pguvag eival va diepguvnost
oxéon MG OKAOMUATKNG €vvolag TOv €0VTOV HE Tr GYoMKY| emidoon twv poabntdv. To
detypa amotedeiton and 2512 pabntéc (1286 wopitowa, 51,19% ko 1226 ayopia, 48.81%)
naiog 9-12 gtdv mov pottovoay oty A', E', Xt 14En tov dNpOcLmV ONUOTIKGV GYOoAEimV
OANG ¢ emkpdteiog. EmAéytnke n 2 ékdoon ¢ madikng kAipaka £vvolag Tov 0vtol
Tevveosot (TSCS:2). [pokerton Yo pio avto-ovaeoptkn kKAlpaka 72 dnAdcemv tov Fitts
kol Warren (1996), 1 omoia a&loroyel Tovg £€€1 dakpLtovs TOUEIG TG €VVOLOG TOL EQVTOV
TOV podntov, omiady mv Zopatiky, mv HOw, myv [Ipocorky, v Owoyevelokn v
Kowovikn) kat v Akadnpaiky évvota tov eavtov. Ot fabpol mov hafav ot pabntéc oto
patnua g YAOcoHG Kol TOV HofNUOTIKOV GTO TPONYOOUEVO TPIUNVO OTOTEAEGOV TO.
otolyeio g oyohkng emidoong. Ta anmoteAéopara empPePaidvovy Tov Kabopiotikd poLo
™G €voldg Tov €0VTOV, OLA{TEPO TNG OKAOMUOIKNG, OTN GYOAIKN €MIOOGN TOL TOIOLOV.
Kabog, n avantuén g Betikng évvolag tov govtod tov toduwy Bewpeitar Bepelddeg
YOPOKTNPLOTIKO VYOV KOVOVIKOTOIN oG KOl WUXOAOYIKNG otafepdtntag, tibetar cuyva
®¢ Bactkodg aToOY0g TS EKTaideVoN G oTNV TPOTOPAdLo ekmaidevon).

ITII. APOPA XE ZEENA ITEPIOAIKA

ABELOW, BENJAMIN 1J., «The Shaping of New Testament Narrative and Salvation
Teachings by Painful Childhood Experience», Archive for the Psychology of Religion-Archiv
fur Religionspsychologie, ty. 33/1 (2011), co. 1-54.

e This article considers the influence of childhood corporal punishment, abandonment, and
neglect on the development and reception of seminal New Testament teachings. Two
related but distinct propositions are argued. First, that widespread patterns of painful
childhood experience provided a thematic template that deeply shaped the New Testament
during its formative period. Second, that this thematic shaping has contributed, on an
individual level, to subjective experiences of faith and, on a cultural level, to the initial
spread and subsequent persistence of Christianity. The approach is interdisciplinary,
drawing on religious texts, historical evidence about the treatment of children, and several
areas of psychology. The article ends with an exploratory excursus intended to stimulate
thought about possible childhood influences in non-Christian religions and myths; the
traditions considered are Judaism and Islam, the religious-philosophic system of karmic
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reincarnation that is foundational to Hinduism and Buddhism, and a Greek mythic text
associated with the historically important Eleusinian mystery religion.

AGALIOTIS, IOANNIS; KALYVA, EFROSINI, «A Survey of Greek General and Special
Education Teachers' Perceptions Regarding the Role of the Special Needs Coordinator:
Implications for Educational Policy on Inclusion and Teacher Education», Teaching and
Teacher Education, ty. 27/3 (2011), oc. 543-551.

e The present study explored the perceptions of Greek general and special primary teachers
regarding the role and the professional characteristics of special needs coordinators
(SENCOs). According to the responses of the 466 participants, each school should have a
fulltime SENCO, who should have both teaching experience in general schools and
specialization in teaching students with SEN, and also be able to deal with all types of
SEN. SENCOs' responsibilities include evaluating and directly teaching students,
counselling teachers and parents, contributing to in-service training of staff, and
undertaking initiatives for program enrichment and knowledge dissemination.

ALBERT, C.; DAVIA, M.A., «Education is a Key Determinant of Health in Europe: A
Comparative Analysis of 11 Countries», Health Promotion International, ty. 26/2 ( 2011),
oc. 163-170.

e This paper has contributed to confirming the link between education and health in
developed countries. The analysis is based on 11 European Union countries. We estimate
country-specific health functions, where the dependent variable is self-reported health
status and the education attainment is one of the main inputs. All eight waves (19942001)
of the European Community Household Panel are deployed. A random effects ordered
probit is estimated in order to control, to a given extent, for unobserved heterogeneity.
Explanatory variables are both time invariant (education attainment and gender) and time
varying (gross wages, hours of work, age and living alone). Results confirm the positive
impact of secondary education on health in most cases and tertiary education in all cases,
even after controlling for other inputs in the health function and taking unobserved
heterogeneity into account. Secondary education has an impact on health in all countries in
the sample except for The Netherlands and UK. The effect does not differ between
secondary and tertiary education in France, Ireland and Greece. The correlation between
education and health is interpreted in different but complementary ways by diverse
approaches and we may not disentangle the precise mechanism that connects health with
education from our results. Anyway, it seems clear that better coordination is needed
between education and health policies to effectively improve health literacy. Other relevant
results from our study are that women register poorer health than men, age contributes to
worsening health status and wages contribute positively to health.

ALEXIAS, GEORGE; DIMITROPOULOU, ELINA, «The Body as a Tool: Professional
Classical Ballet Dancers' Embodiment», Research in Dance Education, ty. 12/2 (2011), o0.
87-104.

o This article is a qualitative study, which adopts the approach of social construction in order
to comprehend the role played by the body in the formation of social behaviour. Using the
concept of embodiment, professional ballet dancers have been chosen in order to
investigate the particular attitude they form towards their bodies. The use of their bodies as
tools on which they invest (capital) and which are expected to "indemnify" them in the
future, show the difference between this attitude and the one prevailing in the western
commercial societies (the body as an object of short-lived delight and pleasure). The
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phenomenology of the healthy, athletic, thin and injured body offers the possibility of
understanding the social dimension of the body, as generated in the sociology of the body.
Professional ballet dancers form an almost ascetic, abstinent attitude towards their bodies
in order to have it work at the limits of its biological basis (overcoming even pain and
serious injuries) and offer them profits (in a wider sense including financial remuneration
as well as prestige and professional development and distinction). The presentation of the
way in which professional ballet dancers use their bodies is an example which may
increase the understanding of the function of embodiment in the generation of social
behaviour.

ALIFERI, A. [et.al.], «Epidemiologic Study of Eating Habits and Daily Activities of
Students of the Technological Educational Institution of Athens», Epitheorese Klinikes
Farmakologias kai Farmakokinetikes, ty. 29/1 (2011), oc. 89-94.

e The purpose (aim) of this paper was to study the eating habits and daily activities of young
people following a research held in Athens. It (the research) involved a total of 119
individuals (59 women and 60 men) aged 18-26 years, all students of the Technological
Educational Institution of Athens. A brief questionnaire concerning their eating habits,
lifestyles, perceptions and their physical activity has been supplemented by all participants.
The statistical analysis of the questionnaires showed that people in the sample have a
lifestyle that tends to the development and onset of obesity. This is due to their eating
habits characterized by increased consumption of prepared foods, lack of plant foods and
reduced daily activities.

ALIN, TRIFA RAZVAN [et.al.], «Master Manuil Panselinos and the Macedonian School of
Painting», European Journal of Science and Theology, ty. 7/1 (2011), co. 13-23.

e Among the painting schools that might be included in what is known as the Byzantine
style, the Macedonian School of painting is one of the oldest. It developed during the
13(th) and 14(th) centuries, in the ancient historical province of Macedonia, which
corresponds today to the northern part of Greece, the south of the former Yugoslavia and
the south-west of Bulgaria. The centre of this school's development was the city of
Thessaloniki (the liturgical capital of the Byzantine Empire), and its most prominent
exponent was the Greek painter Manuil Panselinos. There are several frescoes and icons
painted by him, that have been preserved until today in the Holy Mount Athos and in
Thessaloniki, his most important work being the mural painting of the church of the
Protaton Monastery, on the Holy Mount. With Panselinos and his contemporaries, Mihailos
and Eutihios Astrapas, the church painting in the entire Byzantine Empire, leaves the
monumental style, whose main means of expression was the line, for a new volumetric,
simply pictorial style. We can see in the Macedonian frescoes, at which evolution
Panselinos had decisively contributed, the attempt of expressing the dramatism and the
interior life of the saints. The scenes are more and more complex, with many figures
moving in the smashing depth of the space, the movements are dynamic, the gestures are
ample and expressive, and the colours are strong. The extraordinary Macedonian paintings
have been a permanent point of reference for many generations of iconographers.

ANASTASIADES, PANAGIOTES S.; VITALAKI, ELENA, «Promoting Internet Safety in

Greek Primary Schools: The Teacher's Role», Educational Technology & Society, ty. 14/2

(2011), oc. 71-80.

e The introduction of the Internet at schools has raised new pedagogical challenges facing
educators trying to ensure children's awareness of the possible dangers when surfing the
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Web. This article aims to investigate how teachers evaluate the possible dangers that
students might face when surfing the Net for various educational or interpersonal purposes,
and the teachers' technological skills in terms of their ability to promote Internet safety
awareness when supervising elementary students surfing the Web within the school
premises. Using questionnaire surveys from 179 teachers in Greece, the present data
showed that teachers who tended to incorporate technology in their every-day personal or
professional habits were found to be more effective in promoting Internet safety issues in
class such as discussions with students or teaching children moral behaviours when
navigating the Net than their less technology enthusiastic colleagues. The current work
strongly recommends the importance of a more systematic promotion of Internet safety
awareness in primary schools as most Greek teachers seem to luck the basic pedagogical
skills for exploring Cyberspace alongside their students, and giving worldly guidance and
wisdom screen-by-screen.

ANASTASIOU, SOPHIA; PAPAKONSTANTINOU, GEORGIOS, «Elements of Gender-
Related Variability in the Selection of School Advisors in Greece», Journal of Educational
Administration, ty. 49/3 (2011), cc. 314-335.
¢ In many countries, including Greece, women are underrepresented in school management
positions. Modern societies recognize sex inequalities in management as a significant
social problem and implement human resource policies intended to reduce such problems.
The purpose of this paper is to assess the level of gender inequality in the recent selection
procedure for public school advisors in Greece and to compare the performance of women
and men on the different selection criteria. Design/methodology/approach: The paper
compares the scores of male and female teachers in the national assessment of the Greek
Ministry of Education, during the 2007 secondary education selection procedure. The data
for the 2007 assessment procedure for the selection of secondary education school advisors
were obtained. There were 1,137 candidates of whom 404 were selected as school advisors.
These groups were analysed and grouped according to different criteria: sex, postgraduate
qualifications, work experience, and score in a written examination. The differences in
scores between groups were tested for statistical significance using a one-way analysis of
variance. A regression analysis was conducted to investigate the possible relationship
between the score before the interview of female and male candidates and the score in the
interview process. (Ilepuconn mepiinyng)

ANDREOU, C.; RAFTOPOULOS, A., «Lessons from the History of the Concept of the Ray
for Teaching Geometrical Optics», Science and Education, ty. 20/10 (2011), 6. 1007-1037.

e There are two indisputable findings in science education research. First, students go to
school with some intuitive beliefs about the natural world and physical phenomena that
pose an obstacle to the learning of formal science. Second, these beliefs result from the
confluence of two factors, namely, their everyday experience as they interact with the
world around them and a set of operational constraints or principles that channel both
perceptually and conceptually the way these experiences are perceived and interpreted.
History of science suggests that the theories of early scientists through which they sought
to explain physical phenomena relied mostly on ideas that closely fitted their experiences
of the relevant phenomena. This characteristic of the early scientific ideas is the root of the
epistemological difficulties that early scientists faced in their attempts to explain the
phenomena. In this paper, we focus on the early theories in optics (from ancient Greek to
the late Islamic scientific traditions) and argue that students face some of the same
epistemological problems as early scientists in explaining vision and optical phenomena for
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the reason that students' intuitive beliefs are also closely tied to particular phenomena and
as a result the underlying notions are fragmentary and lack the necessary generality that
would allow them to cover many disparate phenomena. Knowledge of these
epistemological problems can help the instructor to identify the key elements for a better
understanding of the formal theory of optics and, in turn, lead to a more effective
instruction.

ANDROUSSOU, A. [et.al.], «Educational and Political Challenges in Reforming the
Education of the Muslim Minority in Thrace, Greece», International Journal of Learning,
Ty 17/11 (2011), o6. 227-240.

e A large-scale educational intervention was implemented for the past 13 years (1997-2010).
The aim of the project is to fight school failure and promote social inclusion of the Muslim
minority children in Western Thrace -a North-Eastern province in Greece. The nature of
this project may be educational but its real essence is deeply political. While the main task
is the development of educational materials, the training of teachers and extensive
educational work with the community, the core of this work is the accommodation of the
political demands of a deep and defiant diversity. The present paper informed by a cross-
disciplinary theoretical background places the various activities, in and out of the school
setting, in its social and historical context.

ANTHRACOPOULOS, M.B. [et.al.], «Prevalence Trends of Rhinoconjunctivitis, Eczema,
and Atopic Asthma in Greek Schoolchildren: Four Surveys During 1991-2008», Allergy
and Asthma Proceedings, ty. 32/6 (2011), 66. 56-62.

e After a continuous increase of asthma, hay fever, and eczema during 1991-2003 among
schoolchildren in Patras, Greece, the prevalence of current wheeze/asthma (diagnosed
wheezing and/or asthma in the past 2 years) has reached a plateau (6.9%) during the period
2004-2008. Using methodology identical to the three previously conducted cross-sectional,
parental questionnaire surveys (1991, n = 2417; 1998, n = 3076; 2003, n = 2725) we
examined further trends in the prevalence of rhinoconjunctivitis and eczema in the same
urban environment among third and fourth grade schoolchildren (8-9 years old) in 2008 (n
= 2688). In the four surveys, respective prevalence rates of rhinoconjunctivitis were 2.1,
3.4, 4.6, and 5.1% (absolute prevalence increase: 1998 versus 1991, 61.9%; 2003 versus
1998, 35.5%; 2008 versus 2003, 10.9%) and those of eczema were 4.5, 6.3, 9.5, and 10.8%
(absolute prevalence increase: 1998 versus 1991, 40.0%; 2003 versus 1998, 50.8%; 2008
versus 2003, 13.7%; sex-adjusted p for trend, <0.001). (ITepiconn| mepiinyng)

ANTONOPOULOU, KATERINA; KOUTROUBA, KONSTANTINA; BABALIS, THOMAS,
«Parental Involvement in Secondary Education Schools: The Views of Parents in Greece»,
Educational Studies, ty. 37/3 (2011), oc. 333-344.

e The present study explores Greek parents' views on parental educational involvement and
its impact on adolescent scholastic and social development. Specifically, aspects of parental
involvement such as the achieved objectives of current parent-school communication, the
psychological climate dominating teacher-parent interactions and parents' suggestions for
improvement of current policies and practices are examined. Four hundred and seventy-
five parents participated in the study. Findings showed that family-school communication
is believed to be insufficient in Greece, despite the fact that parents tend to: (1) regard their
cooperation with teachers as determinative of adolescent academic and psychosocial
development; (2) consider teachers to be friendly and caring; and (3) believe that secondary
school provides some opportunities for constructive parental involvement. These paradoxes
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are discussed and explained as a result of radical changes in current social and educational
values, principles and objectives.

APERGIS, NICHOLAS; FAFALIOU, IRENE, «The Determinants of Business Start-Ups in
Tertiary Education: Evidence for Greece Through a Panel Data Approach», Journal of
Economics and Finance (2011).

e Up to now there is no consensus in the relevant literature on the exact factors that lead a
student to entrepreneurship. In addition, evidence on differences in the entrepreneurial
activity among regions and, even more, in the entrepreneurial education provided by
individual universities, within the same region, call for context-specific longitudinal
studies. The primary objective of this paper is to provide evidence on the determinants
that influence the propensity of young students of a Greek University to establish a new
business venture. The methodological approach employed is based on a questionnaire
survey collecting data from 1,500 students, spanning the period 2005-2010. Data has
been processed through the use of a panel cointegration and panel causality
methodology. The empirical findings entail useful insights on students’ attitudes and
perceptions of entrepreneurship.

ARAMPATZI, ATHINA [et.al.], «Social Developmental Parameters in Primary Schools:
Inclusive Settings' and Gender Differences on Pupils' Aggressive and Social Insecure
Behaviour and Their Attitudes Towards Disability», International Journal of Special
Education, ty. 26/2 ( 2011), oc. 58-69.

e The aim of the present study was to examine whether gender and inclusion settings are
associated with elementary school pupils' aspects of social development such as aggression,
social insecurity and attitudes toward disability. The sample consisted of 658 pupils
(M[subscript age]=11[plus or minus]l years) of 15 primary schools (306 boys and 352
girls). Three hundred and fifty three of the participants attended schools with inclusive
settings while the rest 305 attended typical schools. The participants of the study completed
the Checklist of Aggressive Behaviour (CAB), the Checklist of Social Insecure Behaviour
(CSIB), and the Children's Attitudes Towards Integrated Physical Education-Revised
(CAIPE-R). Results indicated that girls showed less aggressive behaviour compared to
boys, and pupils in typical schools displayed higher attitudes toward disability compared to
pupils in inclusion schools. These findings imply that gender is a significant factor just for
students displaying aggression but not social insecurity and/or adopting positive attitudes
towards disability. Furthermore, inclusive setting is not a sufficient condition for the
promotion of typical pupils' social behaviour. (Contains 2 tables.)

ATHANASIADES, C., «Counselling Psychology in the School Context», Hellenic Journal of
Psychology, tx. 8/3 (2011), cc. 289-308.

e Many researchers claim that improving students' academic achievement, within the present
ever changing and difficult sociocultural conditions, is a complex process that schools
cannot accomplish all alone, without certain collaborations with community agencies and
other professionals. Towards this end, the contribution of the division of Counselling
Psychology can be critical. The present article discusses Counselling Psychology's
applications within school. In the first section, there is a short reference to the relationship
between counselling and school psychology, while in the second section there is a
description of psychological and counselling services within the Greek school. In the last
two sections, the literature review deals with two issues: (a) the school community's
preferences for counselling and psychological services, according to relevant evaluations
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and evidence-based practice, and (b) the special contribution of Counselling Psychology in
the school context. In other words, the article discusses what Counselling Psychology could
bring into school practice through programs and services to the school community. Even
though the article draws on international research evidence, there is an effort to discuss
whatever conclusions within the Greek educational system and to bear in mind the specific
conditions of psychological-counselling services within Greek schools.

ATHANASIADES, C.; PSALTI, A., «Secondary Education Teachers' Knowledge and Views
about School Bullying», Hellenic Journal of Psychology, tx. 8/1 (2011), 6c. 66-95.

e The present study aimed at exploring secondary education teachers' conceptions of and
views about school bullying and ways of handling it. A combination of quantitative and
qualitative techniques was used for the collection and analysis of data (questionnaire and
individual interviews). The results showed that teachers are aware of the different forms oi
bullying; however, they tend to underestimate the phenomenon, when they speak of their
own school. They also consider the students' families primarily responsible for the
phenomenon, question the effectiveness of teachers' interventions, and stress the need for
further education. The analysis did not show significant gender or length of service
differences between teachers' views. The results have important implications for teacher
education as well as for prevention strategies within Greek schools.

ATHANASOPOULOS, PANOS [et.al.], «Representation of Colour Concepts in Bilingual
Cognition: The Case of Japanese Blues», Bilingualism: Language and Cognition, ty. 14/1
(2011), 6. 9-17.

e Previous studies demonstrate that lexical coding of colour influences categorical perception
of colour, such that participants are more likely to rate two colours to be more similar if
they belong to the same linguistic category (Roberson et al., 2000, 2005). Recent work
shows changes in Greek-English bilinguals' perception of within and cross-category
stimulus pairs as a function of the availability of the relevant colour terms in semantic
memory, and the amount of time spent in the L2-speaking country (Athanasopoulos, 2009).
The present paper extends Athanasopoulos' (2009) investigation by looking at cognitive
processing of colour in Japanese-English bilinguals. Like Greek, Japanese contrasts with
English in that it has an additional monolexemic term for "light blue" ("mizuiro"). The aim
of the paper is to examine to what degree linguistic and extralinguistic variables modulate
Japanese-English bilinguals' sensitivity to the blue/light blue distinction. Results showed
that those bilinguals who used English more frequently distinguished blue and light blue
stimulus pairs less well than those who used Japanese more frequently. These results
suggest that bilingual cognition may be dynamic and flexible, as the degree to which it
resembles that of either monolingual norm is, in this case, fundamentally a matter of
frequency of language use.

BADLEY, K. JO-ANN; BADLEY, KEN, «Slow Reading: Reading along ''Lectio' Lines»,
Journal of Education & Christian Belief, Ty. 15/1 (2011), cc. 29-42.

e The medieval monastic movement preserved and developed reading practices--lectio--from
ancient Greek pedagogy as a slow, mindful approach to reading for formation. This ancient
way of reading, now better known as lectio divina, challenges the fast, pragmatic reading
so characteristic of our time. We propose that the present moment may be ripe for educators
to appropriate again lectio-style reading as an educational counterpart to the Slow
Movement, whose growth in recent decades may indicate cultural openness to the recovery
of more reflective and located practice. We begin by noting tendencies in the academy and
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the culture as a whole that indicate the need for slower, more thoughtful reading. We then
note the attention that several authors have recently paid to reading with attention and
thoughtfulness. After reviewing the elements and purposes of lectio divina, we provide
brief narratives of our own attempts to implement and assess more thoughtful reading
practices in education and Bible courses, suggesting ways that others might realize more
fully the principles of slow reading in their courses.

BARKAN, M. [et.al.], «Eliminating Language Barriers Online at European Prisons

(ELBEP): A Case-Study», Educational Media International, ty. 48/3 (2011), oc. 235-248.

e ELBEP (Eliminating Language Barriers in European Prisons Through Open and Distance
Education Technology) is a multilateral project funded by the European Union (EU)
Lifelong Learning, Grundtvig (Adult Education) Programme. It aims to overcome
language/communication problems between prison staff and foreign inmates at European
prisons via online language teaching programs for the staff. This paper discusses the
rationale and application of the project with an eye to the related literature and theoretical
background. The project outcomes and findings can serve as an example for similar
research studies.

BARRETT, BRUCE E., «Dynamical Systems and Jung, with a Note on Language»,
American Psychologist, ty. 66/2 (2011), cc. 157-158.

e Comments on the original article "Rethinking intractable conflict: The perspective of
dynamical systems," by R. R. Vallacher, P. T. Coleman, A. Nowak, and L. Bui-Wrzosinska.
Vallacher et al presented an intriguing description of dynamical systems theory as applied
to the understanding of intractable conflicts ranging from the intrapsychic to the
international. It seems clear from the authors' text that the term hysteresis (p. 267) was not
their coinage but came from the mathematical history of dynamical systems theory. The
concept is fascinating: A single-time measure of an event in a dynamical system is
meaningless without knowledge of the whole status of the system, its history, and the
current direction of periodic cycles maintained by the system's attractors. Unfortunately,
the sound of the term is reminiscent of "hysteria," as if it included notions of feminine
unpredictability, periodicity, and emotional catastrophe. Scholars of ancient Greek may find
etymological counterweights to this concern, but the use of the word in today's literature
runs the risk of intractable conflict with feminist theorists, whose justifiable objection
should be intense. I propose the terms bivalence for hysteresis, trivalence when there are
three attractors, and so on, up to multivalence for complex systems.

BAUMANN, CHRIS; HAMIN, HAMIN, «The Role of Culture, Competitiveness and

Economic Performance in Explaining Academic Performance: A Global Market Analysis

for International Student Segmentation», Journal of Marketing for Higher Education, ty.

21/2 (2011), oo. 181-201.

e A nation's culture, competitiveness and economic performance explain academic
performance. Partial Least Squares (PLS) testing of 2252 students shows culture affects
competitiveness and academic performance. Culture and economic performance each
explain 32%; competitiveness 36%. The model predicts academic performance when
culture, competitiveness and economic performance vary. A three-tier market categorisation
enhances academic performance. (Contains 5 tables, 1 figure and 3 notes.)Identifiers:
United States; Switzerland; Denmark; Singapore; Japan; South Korea; Hong Kong;
Malaysia; Ireland; New Zealand; China; Greece; El Salvador; Vietnam; Australia
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BAZOUKIS, G.; DIMOLIATIS, ILD.K., «Cheating in Medical Schools in Greece:
Quantitative Evaluation and Recommendations for Resolving the Problem», Archives of
Hellenic Medicine, ty. 28/3 (2011), oc. 390-399.

e Academic cheating is an inherent part of the pathology of the educational environment.
Cheating is neither a new phenomenon, nor exclusively Greek. The purpose of this study
was to evaluate quantitatively the practice of cheating in Greek medical schools and make
recommendations for its prevention. Method Four different sources of student opinion
elicited between 1998 and 2009 were triangulated: 188 loannina University Medical
School students who were questioned on their science, their school and their personal life
(1998); 487 students from 6 (of the total of 7) Greek medical schools who were
participating in the validation study of the Dundee Ready Education Environment Measure
(DREEM) translation into Greek (2007); 246 students of the Ioannina University Medical
School, questioned on the advantages and disadvantages of the draw according to which
they were allocated seats during exams; 429 graduates of 6 Greek medical schools who
were participating in the validation study of the development of the "I CAN!" questionnaire
to assess the outcome of medical schools across Europe (2009). (Ileptkomn mepiinync)

BLACKBURN, NICK, «Early-Modern 'Speech' Marks», Visible Language, ty. 45/1
(2011), oc. 93-120.

e This essay presents a revised history of the punctuation mark ["], drawn from the earliest
communities who made it their own. By situating the development of ["] in its historical
context, from first uses of the diple [diple] by the Greek scholar Aristarchus, it explains
how it was the general applications which persisted into the sixteenth century and beyond,
before the mark finally settled into its modern use to enclose quotations. While literary and
bibliographical scholars have suggested that emphatic marking was primarily attached to
rhetorical figures such as sententia, it is shown that printed marks were used by authors to
achieve a rich variety of semantic effects and by their readers to create personal editions.
Beginning with a modern comparison, the adoption of [/] as a new mark of punctuation for
modern British drama, the essay explains how peculiarities in the deployment of ["] in
sixteenth- and seventeenth-century texts--including works as central to the literary canon as
Shakespeare's "Hamlet"--are situated at a transition point between a small or "privy" group
and what the Shakespeare folio called "the great variety of readers."

BOTSOGLOU, KAFENIA; HRISIKOU, SPYRIDOULA; KAKANA, DOMNA MIKA,
«Measuring Safety Levels in Playgrounds Using Environment Assessment Scales: The
Issue of Playground Safety in Greece», Early Child Development and Care, ty. 181/6 (2011),
0G. 749-760.

e Playgrounds beget an unrivalled context which, through play activity, can foster children's
growth. The foremost function of all playgrounds is to provide for safety. In the present
study, our primary focus is to determine the degree of adequacy as far as playground
equipment is concerned, including estimates of imminent dangers and the level of
compliance with the Greek safety standards. Thus, a relevant assessment scale was
constructed based on the standards of the US National Program for Playground Safety and
the Consumer Product Safety Commission that include all criteria relevant to safety. Our
observations were rated as "adequate" or "inadequate" according to predetermined
characteristics, and they were subsequently recoded into "yes" or "no," respectively, stating
the existence or the absence of danger imminence, and finally each kind of equipment was
measured in numbers. Results show that approximately all of our sample playgrounds
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failed to meet current specification requirements for playground safety. The practical
implications of the present study entail that a plan for the supervision and upkeep of
playground quality should be developed at a national level. In this way, playgrounds in
Greece would guarantee for a safer context and foster entertainment, learning and general
well-being. (Contains 4 tables.)

BRINIA, VASILIKI; SOUNDOULOUNAKIS, NICOLAOS, «Developing a System for
Training Unemployed Adults at the VTC (Vocational Training Centres) in Greece»,
Industrial and Commercial Training, ty. 43/5 (2011), 6c. 314-321.

e The educational methodology of lifelong learning and adult education ensures human
employment, the progress of society and peaceful social coexistence. Programs of
vocational training for unemployed people or for groups with special needs are the
common ways to ensure that employment inequalities are diminished and job opportunities
for a better life are provided to the members of the community. Obviously, the standards of
such education are of a great importance. If high standards are ensured, better results are
achieved. The purpose of this paper is to document the development of a prototype system
that will ensure high quality standards in the operation of a vocational training centre
(VTC). Research was carried out among students, teachers and staff of a specific VIC in
Xanthi, aiming at specifying the key factors that influence the quality of the training
provided. (Ilepuconn mepiAnymng)

BRINIA, VASSILIKI, «Male Educational Leadership in Greek Primary Schools: A
Theoretical Framework Based on Experiences of Male School Leaders», International
Journal of Educational Management, ty. 25/2 (2011), 6. 164-185.

e The purpose of this paper can be summarized in the following research questions: How do
male school leaders perceive the role of an educational leader and educational leadership in
general? What are some of the male school leaders' leadership styles and features? What
distinctive factors influence and hinder the leadership process for men in Greek primary
schools? Are there any perceived gender differences in educational leadership? What are
the attitudes and the level of motivation that male school leaders have towards promotion?
Design/methodology/approach: The study utilizes a qualitative approach to explore the
views and perceptions of Greek male school leaders in a profound manner. The main
research tool is in-depth semi-structured interviews that are employed to a final sample of
20 respondents. Findings: The results are represented in a systemic model, which outlines
the various influencing and resulting notions. For instance, a wide range of influencing
factors are revealed alongside a series of leadership styles and behaviors that are displayed
by male school leaders in Greece. Moreover, the research paper offers a concise sum of
concepts that are deemed to portray leadership effectiveness. Research
limitations/implications: Further research may be undertaken in the specific or other
sectors, in order to determine or test the various concepts that have arisen. The findings
also offer useful recommendations for male school leaders and related stakeholders to
understand the educational leadership process in a better way. Originality value: As there is
a lack of relevant empirical work both in the fields of educational leadership of males and
educational leadership in Greece, this project aids in understanding important issues and
reveals additional factors that are exceedingly relevant to educational leadership of males
in Greece. (Contains 1 table and 7 figures.)
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BROWN, G.T.L.; MICHAELIDES, M.P., «Ecological Rationality in Teachers' Conceptions
of Assessment Across Samples from Cyprus and New Zealand», European Journal of
Psychology of Education, ty. 26/3 (2011), cc. 319-337.

e Teacher conceptions of assessment are influential mediators of how assessment policy
initiatives are implemented in schools. Four hierarchical, intercorrelated factors (i.e.,
assessment for improvement, school accountability, and student accountability, and
assessment as irrelevant) of how teachers' conceive of assessment have been reported.
However, most studies have been conducted only in English in jurisdictions with policies
of low-stakes testing. This paper extends the research by surveying 249 Greek-Cypriot
teachers with a Greek translation of the Teachers' Conceptions of Assessment inventory.
Cyprus has a relatively low-stakes assessment policy during the compulsory school years,
suggesting, under the assumption of ecological rationality, that conceptions would be
similar to previous English-language studies. Exploratory factor analysis of the Cyprus data
led to a five-factor solution with 24 items within two inversely correlated second-order
factors (i.e., assessment is positive and negative; r=-0.49). A multigroup nested invariance
confirmatory factor analysis found statistical invariance between the Cyprus and the New
Zealand data. Mean score differences were small for two improvement-oriented
conceptions, moderate for assessment that is bad, and large for school accountability and
ignoring assessment factors. Similarities and differences in conceptions appear to reflect
commonalities and discrepancies in educational system policies and practices.

BULLE, NATHALIE, «Comparing OECD Educational Models Through the Prism of
PISA», Comparative Education, ty. 47/4 (2011), 6c. 503-521.

e The PISA survey influences educational policies through an international competitive
process which is not wholly rationally-oriented. Firstly, PISA league tables act normatively
upon the definition of formal educational aims while the survey tests cannot evaluate the
educational systems' relative strengths with regards to such aims. We argue that they
measure a kind of academic potential of the students. Secondly, errors in interpreting
national success or failure stem from the causal inferences developed from observing
national cases. In order to give such comparisons a stronger basis, we distinguish five main
educational models within the OECD countries and compare their PISA 2006 results to
their population's socio-cultural levels as well as their performance recorded in an
academic-programme-based survey such as TIMSS. Our conclusions contrast heavily with
the usual lessons inferred from PISA, which follow OECD-promoted guidelines, and
explain French students' weakening as well as Finnish students' success. (Contains 8§ tables
and 22 notes.)

BUSCEMI, JOANNA [et.al.], «xModerators of the Relationship Between Physical Activity
and Alcohol Consumption in College Students», Journal of American College Health, ty.
59/6 (2011), oc. 503-509.

e Among college students, several studies have found a positive relationship between
physical activity and alcohol use. The current study tested gender, Greek status, and
ethnicity as potential moderators of the physical activity-alcohol use relationship.
Participants: Participants were college freshmen (n = 310) endorsing alcohol/drug use.
Methods: Students completed questionnaires assessing a number of health behaviors.
Results: Results indicated that gender and Greek status were significant moderators of the
relationship between physical activity and alcohol consumption. There was a positive
relationship between physical activity and alcohol use for men and Greeks, but not for
females and non-Greeks. Conclusions: These findings suggest that exercise does not serve
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as a protective factor for any of the subgroups of college students studied and is positively
associated with drinking among college students who are men and/or involved with the
Greek system.

CAGLAR, E. [et.al.], «Prevalence of Dental Erosion in Greek Minority School Children in
Istanbul», European Archives of Paediatric Dentistry, ty. 12/5 (2011), oc. 267-271.

e Aim: To evaluate the prevalence and aetiology of dental erosion in Greek minority school
children living in Istanbul (Turkey). Methods: The present study was initiated in four Greek
minority elementary schools in Istanbul where a total of 83 children (46 girls, 37 boys)
between ages 7-14 years old were examined. Children were categorised into 7-11 and 12-
14 ages groups. Data were obtained by clinical examination, questionnaire and standard
data records. All tooth surfaces were examined, dental erosion was recorded per tooth and
classified according to the index of Lussi et al. [1996] Results: In the 7-11 yrs old group,
47.4% (n:18) of the children exhibited dental erosion while in 12-14 yrs old group, 52.6%
(n:20) of the children exhibited dental erosion. There were no statitistical differences
between age, gender groups and findings of dental erosion (p>0.05). However prevalence
of dental erosion in 12-14 yrs old was twice that of the 7-11 years old children. In general,
an unusual drinking pattern of slow swallowing of beverages significantly affected the
prevalence of dental erosion (p=0.03). Conclusion: Multiple regression analysis revealed
no relationship between dental erosion and related erosive sources such as medical
conditions, brushing habits, swimming, and the consumption of acidic fruit juices and
beverages (p>0.05). However it should be noted that the sample size in the current study
was small.

CARIDA, HELEN CH., «Planning and Implementing an Educational Programme for the
Smooth Transition from Kindergarten to Primary School: The Greek Project in All-Day
Kindergartens», Curriculum Journal, ty. 22/1 (2011), 6c. 77-92.

e The transition from kindergarten to primary school constitutes a significant point in
children's development, entailing definitive effects on their personality and the formation of
their behaviour, but also on their school performance. Innovative Educational Programmes
constitute a nodal point for the development of cooperation among the educational
institutions, aiming to facilitate the transition procedure. Based on the circular of the
Ministry of National Education and Religious Affairs (Ref. No. 8495, 19-11-2007) and
within the framework of Sub-programme 6, entitled "Innovative interventions in all-day
kindergartens", in the 4th District of Preschool Education, Prefecture of Piraeus, school
year 2007-8, six transition projects were prepared, having as their subject the "Facilitation
of the smooth transition from kindergarten to primary school". The aim of this article is to
present the results from the six aforementioned programmes.

CARONI, C., «Graduation and Attrition of Engineering Students in Greece», European
Journal of Engineering Education, ty. 36/1 (2011), cc. 63-74.
¢ Greek engineering Schools have a high status and attract good students. However, we show
that in the leading institution, the National Technical University of Athens, only 27% of the
students admitted in 1992-2003 graduated after the nominal five years study: the median
graduation time was 73 months (reaching 93 months in one School) and 12% are predicted
never to graduate at all, most without withdrawing officially. Results differ between
Schools, between routes of admission and by gender (females being better than males).
Systematic study of reasons for not completing or delay in completing studies is urgently
needed. Overall, 4% of the students withdraw officially during their first year. The
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percentage of withdrawals by School is negatively correlated with the percentage that gave
that School as first choice in the entrance procedure, indicating problems in the admission
system.

CHALIKIAS, MILTIADIS [et.al.], «New Technologies and Adult Education: The Case of
Greek Farmers», Journal of Food Agriculture & Environment, ty. 9/2 (2011), 6c. 705-7009.

e The rapid developments taking place in the technological sector in relation to agriculture
necessitate the participation of farmers in educational programmes that are based on
modern perceptions concerning adult education. The basic aim of these training
programmes is to combine cognitive objectives, capacity building and behaviour
modification, in order to formulate an educational strategy that will determine the active
participation of adults in the educational process by valorising their experience. More
specifically, one way to improve the living conditions of farmers and promote the
development of the agricultural sector in general is by training farmers in the use of new
technologies, and in particular, through the acquisition of knowledge and skills related to
the search for information on the Internet.

CHARATSARI, CHRYSANTHI; PAPADAKI-KLAVDIANOU, AFRODITI; MICHAILIDIS,
ANASTASIOS, «Farmers as Consumers of Agricultural Education Services: Willingness
to Pay and Spend Time», Journal of Agricultural Education and Extension, ty. 17/3 (2011),
60. 253-266.

e This study assessed farmers' willingness to pay for and spend time attending an
Agricultural Educational Program (AEP). Primary data on the demographic and socio-
economic variables of farmers were collected from 355 farmers selected randomly from
Northern Greece. Descriptive statistics and multivariate analysis methods were used in
order to meet the objectives of the study. Results showed that about half of the farmers are
not willing to spend money and time for more than two days for participation in AEPs,
while the Lower Bound Mean for money and time is 74.54 Euros and 5.8 days,
respectively. Willingness to pay and to spend time is influenced mainly by the expected
benefits from attending an AEP and less by the elements regarding the educational process
itself. Moreover, the farmers of the sample were separated into three clusters; "Eclectics"
who are middle-spenders and tend to correlate willingness to pay with AEP's internal
characteristics; "Enthusiasts", the cluster of heavy-spenders; "Reviewers" that are
characterized by negative attitude towards agricultural education. From a practical point of
view, the study's findings could be used by policy makers, extension workers and
institutions providing agricultural education to time planning and to promoting alternative
ways of an AEP. This study investigates farmers' willingness to spend time, which is a
barrier for farmers to the desire of attending an AEP. Moreover, the relationship between
the willingness to spend time and money and the agricultural education's qualitative
characteristics is investigated. (Contains 7 tables.)

CLARK, DOUGLAS B.; D'ANGELO, CYNTHIA M.; SCHLEIGH, SHARON P,
«Comparison of Students' Knowledge Structure Coherence and Understanding of Force
in the Philippines, Turkey, China, Mexico, and the United States», Journal of the Learning
Sciences, ty. 20/2 (2011), oc. 207-261.

e This study investigates the ongoing debate in the conceptual change literature between
unitary and elemental perspectives on students' knowledge structure coherence. More
specifically, the current study explores two potential explanations for the conflicting results
reported by Ioannides and Vosniadou (2002)and diSessa, Gillespie, and Esterly (2004) in
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terms of differences in coding schemes and differences in student populations. The current
study addresses these questions by applying the coding schemes from both studies to
interviews with 201 students drawn from the United States, the Philippines, Turkey, China,
and Mexico. The analyses focus first on the coding schemes, suggesting that differences in
coding schemes seem unlikely to account for the differences in the original studies. The
analyses then focus on potential differences between student populations, suggesting that
some differences exist in terms of consistency and meanings that might result from
language, culture, or educational systems, but that these differences are too small to
account for the radical differences in the findings of the original studies. Two additional
explanations are then proposed and explored involving the instruments and the
epistemological stances invoked for the students. Overall, the results align more closely
with the findings of diSessa, Gillespie, and Esterly (2004).

CLOUVAS, A.; XANTHOS, S.; TAKOUDIS, G., «Indoor Radon Levels in Greek Schools»,
Journal of Environmental Radioactivity, ty. 102/9 (2011), cc. 881-885.
¢ Radon and gamma dose rate measurements were performed in 512 schools in 8 of the 13
regions of Greece. The distribution of radon concentration was well described by a
lognormal distribution. Most (86%) of the radon concentrations were between 60 and 250
Bq m -3 with a most probable value of 135 Bq m -3. The arithmetic and geometric means
of the radon concentration are 149 Bq m -3 and 126 Bq m -3 respectively. The maximum
measured radon gas concentration was 958 Bq m -3. As expected, no correlation between
radon gas concentration and indoor gamma dose rate was observed. However, if only mean
values for each region are considered, a linear correlation between radon gas concentration
and gamma dose rate is apparent. Despite the fact that the results of radon concentration in
schools cannot be applied directly for the estimation of radon concentration in homes, the
results of the present survey indicate that it is desirable to perform an extended survey of
indoor radon in homes for at least one region in Northern Greece.

DALAKOURA, KATERINA, «The Moral and Nationalist Education of Girls in the Greek
Communities of the Ottoman Empire (c.1800-1922)», Womens History Review, ty. 20/4
(2011), 66. 651-662.

e This article explores women's education in the Greek communities (Rum millet) of the
Ottoman Empire from the nineteenth century through to the formation of the constitution of
the Turkish Republic and the abolition of the millet institution in 1922. It focuses, in
particular, on the moral, social and ethnic/national aspects of the education of Ottoman
Greek women. The main aim of the article is to outline the way in which education was
used to construct an ideal female identity. The author argues that the education of Ottoman
Greek girls emphasised the social role of women and, thereby, reproduced the prevailing
ideology concerning female virtue and morality. The social and national role of women was
constructed so as to serve the ethnic and socio-economic needs of the Greek communities
and especially of the communities' urban classes, the group in society which also controlled
the ideological and economic parameters of women's education. From the 1870s onwards, a
time when the ideology of nationalism and irredentism (alytrotismos) evolved in the
Balkans, education operated as the main means through which national political aims were
pursued, such as the implementation of the Megali Idea (Great Idea) and the expansion of
the borders of the Greek state.
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DANKOVICOVA, JANA; HUNT, CLAIRE, «Perception of Foreign Accent Syndrome
Speech and its Relation to Segmental Characteristics», Clinical Linguistics & Phonetics, Ty.
25/2 (2011), oc. 85-120.

e Foreign accent syndrome (FAS) is an acquired neurogenic disorder characterized by altered
speech that sounds foreign-accented. This study presents a British subject perceived to
speak with an Italian (or Greek) accent after a brainstem (pontine) stroke. Native English
listeners rated the strength of foreign accent and impairment they perceived in speech of
the FAS subject, alongside that of two native English speakers and Italian, Greek, and
French L2 speakers acting as controls. The FAS subject was perceived to be as foreign-
sounding as the L2 control speakers, but was also perceived as mildly impaired. The FAS
subject's own perception of accents was also explored and it was found that his ability to
distinguish presence and absence of accent does not seem to be affected. The relationship
between listeners' perceptions and features of the FAS speech is explored via correlational
statistics and qualitative analysis. Impressionistic phonetic analysis, supplemented by
acoustic analysis, confirmed a number of features consistent with a typical Italian (and also
Greek) accent and the Italian and Greek L2 speakers. A pre-stroke and a post-stroke sample
from the FAS subject were compared and the nature of post-stroke changes in segmental
realizations is discussed.

DASCALAKI, ELENA G.; SERMPETZOGLOU, VASILEIOS G, «Energy Performance and
Indoor Environmental Quality in Hellenic Schools», Energy and Buildings, ty. 43/2-3
(2011), oc. 718-7217.

e School buildings constitute a major part of the non-residential building stock, though due to
their operational characteristics, they represent a low percentage of the overall energy
balance of the building sector. Although health and productivity of pupils and teachers is
strongly affected by the indoor environmental quality of their school, poor indoor air
quality has been reported in published literature, even so for recently constructed school
buildings. The same applies for the energy consumption, with large amounts of energy
being wasted because no energy saving measures are applied for the operation of schools.
This paper presents the outcome of a study on the energy performance of Hellenic school
buildings. The general features of the contemporary building stock are presented along with
the results from an energy survey in 135 Hellenic schools. The derived energy consumption
benchmarks are compared with published literature. Finally, the energy performance and
indoor environmental quality of a representative sample of schools in metropolitan Athens
are assessed in a holistic approach to the "energy efficiency - thermal comfort - indoor air
quality" dilemma. The IEQ assessment was based on an objective evaluation by monitoring
crucial indoor conditions and a subjective occupant evaluation using standardized
questionnaires. The potential of several energy conservation measures is evaluated in terms
of energy savings and reduction of greenhouse gas emissions along with the related
payback periods.

DAUN, HOLGER, «Globalization, EU-ification, and the New Mode of Educational

Governance in Europe», European Education, ty. 43/1 (2011), 66. 9-32.

e The nature of European education systems and their respective modes of governing
education were principally determined by factors internal to individual countries until the
early 1980s. After the extension of the European Union and the acceleration of
globalization, European countries have adopted some features that exist in many countries
around the world and that are proposed by the European Union (EU) and other
international and supranational bodies. The EU has added a social dimension to the
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predominantly neoliberal world agenda, and the Europeanizing agenda is disseminated
through the Open Method of Coordination, among other measures and channels. However,
due to cultural, religious, political, and other national and local patterns, there are still a
number of differences among the education systems of Europe. This article reviews the
changes in the education sector, especially in governing/governance, during the past two
decades in some twenty European countries and then focuses on seven country cases: the
Czech Republic, France, Greece, Italy, the Netherlands, Spain, and Sweden. (Contains 4
tables and 7 notes.)

DEBNATH, LOKENATH, «A Brief Historical Development of Classical Mathematics
Before the Renaissance», International Journal of Mathematical Education in Science and
Technology, ty. 42/5 (2011), oc. 625-647.

e This article deals with a short history of mathematics and mathematical scientists during
the ancient and medieval periods. Included are some major developments of the ancient,
Indian, Arabic, Egyptian, Greek and medieval mathematics and their significant impact on
the Renaissance mathematics. Special attention is given to many results, theorems,
generalizations, and new discoveries of arithmetic, algebra, number theory, geometry and
astronomy during the above periods. A number of exciting applications of the above areas
is discussed in some detail. It also contains a wide variety of important material accessible
to college and even high school students and teachers at all levels. Included also is
mathematical information that puts the professionals and prospective mathematical
scientists at the forefront of current research. (Contains 3 figures.)

DELLADETSIMA, PAVLOS-MARINOS A.; «Planning for Knowledge Infrastructure and
Capacity Building in a Distinct Insular Regional Context (Cyclades-Southern Aegean):
The Role of Higher Education Institutions' Research Actions», Innovation - The European
Journal of Social Science Research, ty. 24/1-2 (2011), cc. 107-131.

e This paper is based on the study of a distinct insular region in Greece: Cyclades Prefecture
with reference to also to the broader Periphery of the Southern Aegean. It elaborates on the
issue of island innovation systems and the role of actions driven by higher education
institutions (HEIs) in knowledge infrastructure (KI) and capacity building (CB). The paper
argues that an exceedingly high number of HEI research actions tend to develop with
"relative autonomy" from local expertise, networks and knowledge patterns embedded in
the insular setting. In addition, these actions are conditioned by the EU policy doctrine, the
dominant central state perception of innovation policies and the adverse pattern of HEI
development in the national territory. Its geographically scattered composition and
scarcities in scientific specializations and research fields make the sole regional HEI feeble
in its ability to assume a leading role in fostering KI and CB processes. From this context, a
number of factors and obstacles militate against a knowledge area-wide integrated strategy,
deriving from: (a) the local socio-economic setting; (b) the proliferation of HEI actions;
and (c) the institutional-governance system. In parallel to such obstacles, however, there
are indications of potential conditions of change emanating from the positive role of some
HEIs actions, the relatively active presence of regional HEIs, the growth trends of the
insular economy, the making of new niches and networks, the presence of international
institutions and, above all, the building of an atmosphere of trust between local
communities and HEIs.

DESPOTOVA-TOLEVA, L.; PASKALEYV, G., «<E-medicine: E-education», Surgical Chroni-
cles, Ty. 16/2 (2011), cc. 99-102.
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e This article introduces a part of the results of the authors' authentic work on the problems
of the e-medicine which won competitive financing by Bulgarian Ministry of Education
and Science and Fulbright Research Award 2007 / University of Illinois in Chicago, USA/.
A part of the research material is also included in mEducator project which is financed
under the European programme E Content Plus. Aim and purposes: The aim of this part of
the work is to study the implementation of digital educational resources in the field of
medicine by doctors and students asking appropriate questions and analysing and
comparing the received results between the Bulgarian subgroups of doctors and students as
well as between the Bulgarian group and the rest foreign groups, involved in the research.
Materials and methods: Surveyed academic groups in Bulgaria, the USA, Hungary, Greece,
Italy, Austria, as well as a group from an international research forum of the European
General Practice Research Network. Statistic processing of the results is made with a
standard statistic package SPSS. Results and consideration: In this article we introduce the
results from the selected group of questions, directed to e-education in the field of medicine
and its implementation in all surveyed countries exemplifying them with typical
histograms. Conclusions: The authors have experience in creating, processing and
repurposing e-learning content in the field of medicine working in cooperation with leading
European universities, united in the mEducator project and contributing in setting standards
for good practices in this field. (Ilepicon| mepiinync)

DIMITRIADOU, CATHERINE; TAMTELEN, EVMORPHIA; TSAKOU, ELENI, «Multimo-
dal Texts as Instructional Tools for Intercultural Education: A Case Study», Intercultural
Education, ty. 22/2 (2011), oc. 223-228.

e The socio-cultural differentiation of student populations which has appeared in Greece
during the last two decades has created urgent needs concerning the intercultural
competency of teachers (Frangoudaki 2004). Students who come from diverse cultural
environments are usually considered to be "culturally invisible" in the classroom, thus
being marginalized or having difficulties in language communication and literacy practices
in a wider sense. On the other hand, the use of multimodal texts in a culturally sensitive
school curriculum can create educational contexts emphasizing denotative, connotative and
symbolic meanings, thus offering opportunities for complex communication among
learners. Drawing on the multimodal theory of representation and communication (Kress
and van Leeuwen 2001), as well as Bernstein's sociological theory on pedagogic discourse
(1990), this case study reveals how the immigrant "silent" students of a classroom were
prompted to actively participate in educational procedures that placed them in a state of
empathy and encouraged them to share feelings of confidence and support. Moreover, it
provides insight into characteristics of those teachers who struggle for intercultural
competency, thus taking initiatives for socially transformative education. (Contains 2
figures.)

DIMITRIOU, P. [et.al.], «<Educational and Training Activities in Personal Dosimetry in
Greece», Radiation Protection Dosimetry, ty. 144/1-4 (2011), 6c. 596-598.

e An individual monitoring programme is one of the main components of any radiation
protection programme since it constitutes the mean for assessing and thus optimising the
doses of occupationally exposed workers. The Greek Atomic Energy Commission (GAEC)
is the competent authority for radiation protection and nuclear safety in Greece. GAEC's
educational and training activities in the field of occupational radiation protection at the
national and regional (Eastern Europe) level are presented, along with the relevant
activities of the University of loannina in the region of North-West Greece, as an example
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of a local education and training programme. The curricula of two postgraduate courses
addressed to qualified experts and medical physics experts and mainly the modules
dedicated to individual monitoring are discussed as well.

DIMOLIATIS, LD.K. [et.al.], «kI CAN! A Graduate Self-Completion Questionnaire for
Evaluating Medical Curriculum Outcomes: How to Use it, and Preliminary Findings on
Greek Medical Education Outcomes», Archives of Hellenic Medicine, ty. 28/5 (2011), oo.
647-666.

o Although valid instruments are available for measuring the educational environment during
the 6-year period of undergraduate medical study, there was no tool for measuring the end-
product of the medical curriculum, i.e. the abilities of the "medical graduate". The I CAN!
questionnaire, based on the tuning-medicine project, is an instrument designed to measure
this. The construction and validation of the questionnaire Greek, and graduates' answers to
the open question "if you could change one thing in your school, what would this be?" have
been described elsewhere. The aim of this paper was to present how of the instrument
works and the responses of medical graduates to its closed questions. METHOD The I
CAN! questionnaire consists of 104 randomly arranged closed questions, based on the
tuning-medicine level-two learning outcomes for undergraduate medical education in
Europe, organized into 16 level-one outcomes, 12 for medical competencies and 4 for
professionalism. (ITepuconn mepiinymng)

DOIKOU, MARO; DIAMANDIDOU, KONSTANTINA, «Enhancing Teachers' Counselling
Skills: Student Teachers' Views on a Teachers' Education Programme», European Journal
of Teacher Education, ty. 34/1 (2011), oc. 61-79.

e The purpose of this small-scale study is to investigate the outcomes of a brief teacher
education programme by exploring student teachers' views. The teacher education
programme aimed to provide teachers with the opportunity to develop qualities and skills
that facilitate communication and to enhance teachers' competence to apply social and
emotional (SEL) programmes' intervention activities in the classroom. According to student
teachers' estimations, the teacher education programme provided them with new
knowledge and experiences in communication and counselling, which they felt they could
use in teaching practice. Besides, teachers reported that the programme enabled them to
develop their self-awareness and to adopt a non-directive attitude during the
implementation of SEL programme's activities.

DOULKERIDOU, A. [et.al.], «Attitudes of Greek Physical Education Teachers Towards
Inclusion of Students with Disabilities in Physical Education Classes», International
Journal of Special Education, ty. 26/1 (2011), co. 1-11.

e Over the last decade the idea of inclusion of students with disabilities and pecial
educational needs (SEN) in general schools has become increasingly the focus of national
and international policies. Inclusive education has also made enormous progress in Greece
recently. The purpose of this study was to examine the attitudes of Physical Educators
toward the inclusion of students with disabilities and SEN in general Physical Education
(PE) classes and to compare them with those teachers who taught the course of
Olympic/Paralympic Education (O/PE) as well as examine gender differences. Four
hundred and ten PE teachers (200 male and 210 female) of an average age of 33.58 years
from different prefectures of Greece completed a modified version of the questionnaire
Attitudes toward Teaching Individuals with Physical Disabilities in Physical Education
(ATIPDPE) of Kudlacek et al (2002). Two-way ANOVA was used to analyze the data. The
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results revealed positive attitudes of all teachers toward teaching students with disabilities
and SEN in PE classes; however, there were no significant differences between those who
taught different type of PE courses as well as between males and females. It is strongly
suggested an ongoing assessment should examine the changes in education of students with
disabilities and SEN and their inclusion in the general schools and how.

DRAINAS, CONSTANTIN; «Standards on Post-Graduate Biochemical Education in
Greece», Turkish Journal of Biochemistry, ty. 36/1 (2011), cc. 63-66.

e Post-graduate education in Greece is implemented on two levels: (a) Post-graduate diploma
equivalent to a Master's degree and (b) PhD degree. Post-graduate diplomas in Biochemical
studies have duration of two years including one year of theoretical and practical courses
and a minimum of one year of research assignment. The post-graduate research is
supervised by a faculty member of any rank. Successful award of the post-graduate
diploma is accomplished after public presentation of the results of the dissertation and
examination by a three-member academic committee. For enrolment in a PhD program in
most cases a Post-graduate diploma is required. A PhD dissertation must have duration of
at least three years and requires original research. Some departments have an additional
prerequisite of at least one publication in a peer-reviewed scientific journal. One supervisor
and two advisors have the supervision of the research at the PhD level. Once the
experimental part is completed the PhD candidate presents the results to the advisory
committee and obtains permission to write the PhD thesis. After completion the thesis is
submitted to the Department and a seven member examining academic committee is
appointed including the supervisor and the two advisors. (Ilepikonn mepiAnymg)

DROZDOV, Y. N.; LUKASHINA, N. V.; NAZAROVA, T. 1., «Using the Achievements in
Tribology for Teaching Technical Disciplines», Journal of Machinery Manufacture and
Reliability, ty. 40/2 (2011), 66. 97-101.

EBNER, STEVEN J., «A Lever for Life: How I Lost 150 Pounds and Learned the Catalytic
Power of School Community», Independent School, ty. 70/3 (2011).

e The quotation, attributed to the Greek mathematician Archimedes, about the power of
levers to move the world has been quoted many times with slight variations, but usually the
point is the same: "With the right lever, one can move the earth." However, the actual
quotation attributed to Archimedes comes in the writings of another Greek mathematician,
Pappus of Alexandria, and this attribution is different and more substantial than any
modern formulations. The specific wording from this ancient source offers a crucial
corrective to the watered-down forms of the phrase found in modern speech. According to
Pappus, Archimedes actually said, "Give me a place to stand on, and I will move the earth."
The lesson is clear: it is not a lever alone that moves the earth, but rather a lever utilized by
one who has first found a solid place to stand. People cannot leverage any idea or initiative
in their lives or in their work without first finding a solid stage of conviction on which to
commit themselves to movement and change. Schools that dream, change, and grow
inspire their community members of all ages to dream, change, and grow. They need each
other. In this article, the author describes how his school's solid soul helped him to make
major changes in his health and life. And this personal transformation has inspired him to
give back to the school more than ever and add his mission-inspired life as a stronger brick
in the base of the school's sacred ground.
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ECONOMOU, AGISILAOS, «Photovoltaic Systems in School Units of Greece and Their
Consequences», Renewable and Sustainable Energy Reviews, ty. 15/1 (2011), cc. 881-885.

e The increase of greenhouse gases has lead to climate change. This has a serious impact on
the ecological balance of the planet. A decisive step in order to address this problem is to
implement the use of renewable energy sources (RES) such as solar, aeolian, geothermal
and other forms of energy. This study refers to the installations of photovoltaic systems in
school units within the framework of national existing legislation and European Union
(EU) directives. The case study that has been chosen in this report is the school units in
Greece which has had operating photovoltaic systems installed. More specifically the
research focuses on the benefits arising from the use of photovoltaic systems showing to
what degree they can contribute to reducing greenhouse gases. The survey shows that the
installation of photovoltaic systems in schools units contributes greatly to saving energy,
reducing costs for energy consumption, protecting natural sources and thereby has a
favourable effect on climate change mitigation. On the other hand, the research also shows
that potentially windy areas should be preferred to invest in construction of aeolian parks,
where it is possible, rather than installing photovoltaic systems in school units.

EDYVANE, DEREK, «Britishness, Belonging and the Ideology of Conflict: Lessons from
the '"Polis''», Journal of Philosophy of Education, ty. 45/1 (2011), cc. 75-93.

e A central aspiration of the "Britishness" agenda in UK politics is to promote community
through the teaching of British values in schools. The agenda's justification depends in part
on the suppositions that harmony arising from agreement on certain values is a necessary
condition of social health and that conflict arising from pluralism connotes a form of
dysfunction in social life. These perceptions of harmony and conflict are traceable to the
ancient Greeks. Plato used the device of the soul-city analogy to provide a form of
independent justification for his favoured model of community according to which
harmony was essential. However, the soul-city analogy involves an intellectual sleight-of-
hand. The idea that conflict connotes a defect in social life, which continues to haunt
contemporary debates about community and values education, is the vestige of an ancient
aristocratic ideology and we must learn to see it as such. There is no more reason to accept
the Platonist portrayal of the place of conflict in social life than there is to accept a
diametrically opposed Heraclitean account, which interprets harmony as the central threat
to social flourishing. The implications of this ancient dispute for modern education are
considerable: there is nothing natural or inevitable about the association of conflict with
social dysfunction that partly supports the Britishness agenda; it is a political prejudice.
Coming to see it as such will reveal new pathways to belonging and new ways of
understanding the role of education in fostering the good society.

ELLINOUDIS, THEODOROS [et.al.], «Reliability and Validity of Age Band 1 of the
Movement Assessment Battery for Children - Second Edition», Research in Developmental
Disabilities: A Multidisciplinary Journal, tx. 32/3 (2011), oc. 1046-1051.

e The purpose of this study was to examine specific aspects of the reliability and validity of
age band 1 of the Movement Assessment Battery for Children-Second Edition (MABC-2)
(Henderson, Sugden, & Barnett, 2007) in Greek preschool children. One hundred and
eighty-three children participated in the study; the children ranged in age from 36 to 64
months old (M = 50 months, SD = 9 months). Test-retest reliability of the MABC-2 was
evaluated using intraclass correlation coefficient (ICC). Cronbach's alpha for the items of
each motor domain was estimated to determine internal consistency. Confirmatory factor
analysis was used to examine the factorial validity of the MABC-2 test. Correlation
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coefficients among individual item scores and the total score were also calculated to further
examine validity. The ICC for all test items was good, except for the drawing trail task,
which was moderate. (Ilepuomm nepiinymg)

EMMANOUEL GAROUFALLOU; VASSILIKI CHARITOPOULOU, «The Use and
Awareness of Web 2.0 Tools by Greek LIS Students», New Library World, ty. 112/11-12
(2011), oc. 490-498.

e The aim of this paper is to investigate the use of Web 2.0 tools and their use by Greek
library science and information systems (LSIS) students; to study to what extent students
use these tools both in everyday life and in relation to their studies. A web-based
questionnaire was distributed to students of the LSIS Department at the Alexander
Technological Educational Institute of Thessaloniki, Greece; 240 (25.5 per cent) students of
a total population of 958 responded. The paper presents students' knowledge concerning
Web 2.0 tools, their use and understanding of such tools, and to draw conclusions regarding
the penetration of such tools into their everyday life. (Ilepuconn mepiAnymg)

EVANGELINOU-YIANNAKIS A.; ODONOGHUE, T., «A Qualitative Study of the
Teaching of Modern Greek in Western Australia under the 'Seconded Teachers from
Greece Scheme': Implications for Other Similar Schemes», Australian Journal of Teacher
Education, ty. 36/11 (2011), oc. 1-12.

e The aim of the study reported in this paper was to develop an understanding of how the key
stakeholders in Western Australia (WA) 'dealt with' the teaching of Modern Greek (Greek)
as a second language under the 'Seconded Teachers from Greece Scheme' (STGS). It
addressed a deficit in research in the field not only in relation to WA, but Australia-wide.
We report that the stakeholders moved through three stages, namely, the stage of idealism,
the stage of conflict, and the stage of cooperation. The study has implications for the
development of policy, practice, and future research for the STGS and other similar
schemes.

FAAS, DANIEL, «The Nation, Europe, and Migration: A comparison of Geography,
History, and Citizenship Education Curricula in Greece, Germany, and England», Journal
of Curriculum Studies, ty. 43/4 (2011), cc. 471-492.

e National curricula are being challenged and transformed by the impact of migration and
European integration. This paper examines how cultural diversity and Europe are
intertwined in geography, history, and citizenship education curricula in Greece, Germany,
and England. This question is explored using quantitative and qualitative methods through
a case study of curriculum content and discourses of 5 years compulsory schooling in all
three countries. One might expect Germany and Greece, which have historically embraced
a more monocultural vision, as having largely similar approaches. Yet, the cross-national
analysis illustrates that the relationships between European and multicultural values are put
together in rather different ways depending on the school subject. Whilst history is
ethnocentric in all three countries, Greek geography and citizenship curricula veer between
ethnocentrism and Europeanism. In contrast, in England, notions of multicultural
Britishness are reinforced in geography and citizenship education. German curricula
privilege national and European topics, but attempts have been made to address diversity,
particularly in geography. Curriculum analyses have hitherto largely focused on either
national and European dimensions or multicultural and global dimensions. This study
provides new insights into how these dimensions intersect and their combined effect on
migration and citizenship education in European societies.
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FLEMING, DAVID S.; ALLEN, LAWRENCE R.; BARCELONA, ROBERT J., «Back to the
Future: The Potential Relationship Between Leisure and Education», New Directions for
Youth Development, ty. 130 (2011), 6. 43-57.

Leisure and education have been inextricably linked since the beginning of Greek
civilization. However, the current view of and relationship among these notions has
changed dramatically. The personnel, standards, vocational preparation, and contexts for
each are largely separated. Given their central place in community life and the resources
that they possess, schools serve as a natural and logical nexus for community building and
development, beyond the basics of providing instruction in reading, writing, and math. This
community-focused approach has been embedded in a number of initiatives, including 21st
Century Community Learning Centers initiatives and community schools movements. Yet,
while current economic conditions are threatening movements to integrate learning and
development experiences, the authors argue for the need to continue to coordinate the
efforts of both leisure services and education so that each might be more effective in
achieving its mission. In this article, the authors draw a contemporary connection to the
foundational and historical premises regarding leisure and education and suggest that an
"education for leisure" perspective can be a productive orientation toward reaching the
goals for each entity. They describe a developmental series of coordinated stages that can
enhance youth development through the integration of recreation and education activities.
(Contains 1 table and 19 notes.)

FRITSCHE, SUSAN, «My Temple with a Frieze: Learning from the Greeks and Romans»,
Arts & Activities, ty. 148/5 (2011), oc. 22-23.

Both Greeks and Romans placed the building of temples and sanctuaries high on their list
of architectural priorities, as these structures were a source of public pride. The temples
were built as shrines for the all-important gods and goddesses of the ancient world. The
Parthenon is a great example of this. The frieze on the Parthenon shows scenes from the
Great Panathanaea festival, when the people of the city paid tribute to Athena. In this
article, the author describes how students designed their own temples.

GARMPIS, ARISTOGIANNIS, «Design and Development of a Web-Based Interactive
Software Tool for Teaching Operating Systems», Journal of Information Technology
Education, ty. 10/1(2011), 6o. 1-17.

Operating Systems (OS) is an important and mandatory discipline in many Computer
Science, Information Systems and Computer Engineering curricula. Some of its topics
require a careful and detailed explanation from the instructor as they often involve
theoretical concepts and somewhat complex mechanisms, demanding a certain degree of
abstraction from the students if they are to gain a full understanding. In this paper an
overview of an interactive e-learning and web-based software tool is provided, which has
been designed and developed for undergraduate university students of the Department of
Applied Informatics in Management and Economy, Technological Educational Institute of
Messolonghi, in Messolonghi, Greece. The aim of this software development was the self
learning promotion related to memory management operations and especially the page
replacement algorithms operation to be used in everyday OS classrooms. Thus
undergraduate students can easily explore the operations of those algorithms through an
interaction with the software. More specifically, students can explore each algorithm's
mechanism separately and learn from their mistakes as shown automatically by the
software in real time. All students' performances are stored in a database. This paper also
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proposes a study plan to examine the intention of students to use the software in their
learning through a survey of a sample of undergraduates. The software does not intend to
render obsolete or replace existing pedagogical approaches but instead will complement the
existing teaching and learning methods of Operating Systems. (Contains 10 figures.)

GASPARINATOU, ALEXANDRA; GRIGORIADOU, MARIA, «Supporting Students'
Learning in the Domain of Computer Science», Computer Science Education, ty. 21/1
(2011), oc. 1-28.

e Previous studies have shown that students with low knowledge understand and learn better
from more cohesive texts, whereas high-knowledge students have been shown to learn
better from texts of lower cohesion. This study examines whether high-knowledge readers
in computer science benefit from a text of low cohesion. Undergraduate students (n = 65)
read one of four versions of a text concerning Local Network Topologies, orthogonally
varying local and global cohesion. Participants' comprehension was examined through free-
recall measure, text-based, bridging-inference, elaborative-inference, problem-solving
questions and a sorting task. The results indicated that high-knowledge readers benefited
from the low-cohesion text. The interaction of text cohesion and knowledge was reliable
for the sorting activity, for elaborative-inference and for problem-solving questions.
Although high-knowledge readers performed better in text-based and in bridging-inference
questions with the low-cohesion text, the interaction of text cohesion and knowledge was
not reliable. The results suggest a more complex view of when and for whom textual
cohesion affects comprehension and consequently learning in computer science. (Contains
8 tables.)

GEORGIADIS, NIKOS M., «Greek University: The Road to Marketization», Research in
Comparative and International Education, ty. 6/2 (2011), cc. 201-221.

e The purpose of this article is the analysis of higher education policy in Greece during the
last decade, which is tied in with the ascendancy of market orientation and the complete
restructuring of the university. The formation of this policy and its main axes are studied in
the context of the pertinent developments at international and European levels, and its
implementation is, therefore, assessed in relation to and comparison with the effects of
similar policies in other EU member states. The article shows that, for Greek society, the
complete restructuring of the university is a matter of prime importance, while concurrently
representing a terrain of social and ideological clashes; and although significant steps in the
road to the marketization of the university have already taken place, in conditions that are
especially favourable for the forces that promote it, this road seems to be still long and
winding. (Contains 9 notes.)

GEORGIOU, GEORGE K. [et.al.], «The Role of Achievement Strategies on Literacy
Acquisition across Languages», Contemporary Educational Psychology, ty. 36/2 (2011), co.
130-141.

e We examined the importance of children's achievement strategies in different literacy
outcomes in three languages varying in orthographic consistency: Chinese, English, and
Greek. Eighty Chinese-speaking Taiwanese children, 51 English-speaking Canadian
children and 70 Greek children were assessed on measures of phonological awareness,
rapid automatized naming, reading fluency, and spelling. The children's use of a task-
focused versus task-avoidant achievement strategy in the classroom context was rated by
their teachers. The results indicated that the teacher-rated task-focused behavior was a
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significant predictor of spelling and to a lesser extent of reading fluency and that its effects
were comparable across languages.

GEORGOULI, KATERINA; GUERREIRO, PEDRO, «Integrating an Automatic Judge into
an Open Source LMS», International Journal on E-Learning, ty. 10/1 (2011), cc. 27-42.

o This paper presents the successful integration of the evaluation engine of Mooshak into the
open source learning management system Claroline. Mooshak is an open source online
automatic judge that has been used for international and national programming
competitions. although it was originally designed for programming competitions, Mooshak
has also been serving as an on-line system for competitive e-learning in a number of
programming courses. in order to investigate how it could be integrated into more effective
e-learning, thus solving in parallel managerial and communication problems, we
incorporated its automatic evaluation engine into Claroline's assignments tool. the
enhanced assignments tool allows remote evaluation of students' source code submissions
in the same e-learning environment where the remaining educational sources and users'
data exist. this integrated tool saves time spent by tutors evaluating code and enhances
learning in the framework of a well elaborated instructional approach based on automatic
judgment of students' programming assignments. although the integration raised many
interesting technical issues, in this paper we concentrate on the usage of the tool, rather
than on its internals.

GEROLIMOS, MICHALLIS, «Library Education in Greece: History, Current Status and
Future Prospects», Library Review, ty. 60/2 (2011), 6c. 108-124.

e The purpose of this paper is to report the history of the Greek Library Science (LS)
education, to document proposed and current programmes of study and to evaluate the
current under-graduate and post-graduate status of library studies in Greece.
Design/methodology/approach: The research methodology is based on bibliographic
research of papers and articles and the documentation of programmes of study of Greek
schools of LS. Findings: The paper traces the history of library education in Greece with an
emphasis on the suggested or implemented curricula over a period of five decades,
documents the social conditions that affected the establishment of tertiary library education
and proposes some changes to be implemented in schools of LS. Originality/value: The
paper records and evaluates the official library programmes of study over a period of time
that covers all the course of formal library education in Greece. These programmes are not
always documented in official records. Furthermore, statistical data regarding the library
students of all Greek schools of LS are presented.

GIAGAZOGLOU, PARASKEVI [et.al.], «The Movement Assessment Battery in Greek
Preschoolers: The Impact of Age, Gender, Birth Order, and Physical Activity on Motor
Outcome», Research in Developmental Disabilities: A Multidisciplinary Journal, ty. 32/6
(2011), oc. 2577-2582.

e FEarly identification of possible risk factors that could impair the motor development is
crucial, since poor motor performance may have long-term negative consequences for a
child's overall development. The aim of the current study was the examination of disorders
in motor coordination in Greek pre-school aged children and the detection of differences in
motor performance with regards to age, gender, participation in sports and order of birth in
the family. Performance profiles on the movement ABC were used to classify 412 Greek
children aged 4-6 years old. It appears from the results that the occurrence rate of probable
developmental coordination disorders (DCD) was 5.4%. Significant differences were

107



observed in all independent variables except the order of birth in the family. The findings
reinforce the need for the evaluation of motor performance in preschool-aged children, in
order specific individual motor profiles to be established for optimizing and adapting early
intervention programs. (Contains 4 tables.)

GIALOURI, E. [et.al.], «Teaching Real-Life Science in the Lab of Tomorrow», Advanced
Science Letters, ty. 4/11-12 (2011), oc. 3317-3323.

e Numerous studies on science teaching have shown that we should revise the way that
science is taught in our schools, and promote pedagogical practices based on inquiry-based
methods. Inquiry-based science education has proved its efficiency at both primary and
secondary levels in increasing students' interest and attainments while at the same time
stimulating teacher motivation. This paper presents an innovative way to introduce inquiry
based methods in the science classroom using advanced technological applications. The
Lab of Tomorrow system consists of a series of tiny, programmable devices that are
embedded in clothing, footballs and other items. The system monitors the wearer's running
pace, body temperature, heartbeat rate or the acceleration of a ball. This practical
information can be translated into examples of science theory, raising interest and
motivation among students, and improving the learning process. In this way student
everyday activities are becoming a subject of experimentation. They personally experience
the procedures involved in an authentic research project and thereby gain a far better
understanding of science. This paper describes the systematic procedure that was adapted
to monitor students' and teachers' activities while using the Lab of Tomorrow system. Four
hundred students from 18 schools in Greece, Germany, Austria and Italy were involved in
the study for a period of 8 months (one school year) during their science lessons.
Quantitative and qualitative data were collected and analyzed in detail. The analysis of the
findings demonstrates that there is significant improvement of the learning outcomes for
the students in all cases in both physics and mathematics. Additionally, the outcomes of the
extended lesson video study demonstrate that the Lab of Tomorrow system offers a great
opportunity for teachers to adopt inquiry based methods in their lessons, and to implement
teaching strategies for facilitating learning about scientific inquiry, developing the abilities
of inquiry, and understanding scientific concepts and principles.

GIAMBONA, G.; BIRCHALL, D. W., «An Evaluation-Led Virtual Action Learning

Programme - Was the Theory Put into Practice?», Educational Media International, ty.

48/1 (2011), oc. 55-65.

¢ Small- and medium-sized enterprises (SMEs) play an important role in creating a dynamic
and successful European economy. Time-poor managers in these organisations generally
have fewer opportunities for training and development than their counterparts in larger
organisations. As a result, different requirements are placed on training. The aim of this
study was to test the principles of action learning in a virtual environment. The action-
learning programme was based on virtual working but did also involve face-to-face
workshops, thus providing a blended approach. The project was designed to be "evaluation-
led", with evaluation progressing alongside the project from design to finalisation. The
focus of this paper is on how the evaluation-led approach unfolded. To this end, we start by
explaining our research approach, we then move on to an analysis of the project to
conclude with a discussion of the findings and of the lessons learnt. We conclude by
highlighting some further research needs. (Contains 1 table and 5 notes.)
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GIAVRIMIS, PANAGIOTIS; GIOSSI, STELLA; PAPASTAMATIS, ADAMANTIOS,
«Teachers' Attitudes Towards Training in ICT: A Critical Approach», Quality Assurance in
Education: An International Perspective, Ty. 19/3 (2011), cc. 283-296.

e The aim of the present study is to investigate why teachers participate in Information and
Communication Technology (ICT) programmes, what their sociological approaches are,
and where they focus their attention in order to achieve the objectives of their training in
these new technologies. Design/methodology/approach: The sample group of this research
consists of 162 teachers who work in primary schools in Northern Greece. There were 70
(43.2 percent) men and 92 (56.8 percent) women. For the fulfillment of the general
research an improvised questionnaire was designed concerning the training of teachers in
ICT. In total, it comprises 80 questions. Findings: The findings of the research study show
that one of the main reasons for primary school teachers' participation in ICT programmes
is their interest in exploiting ICT, in both their teaching and in their personal lives. They
consider lifelong education as necessary to the practice of teaching and useful in settling
educational inequalities, while at the same time they think that in-service education should
be in accordance with the requirements of the modern social-cultural environment.
Originality/value: This is an interesting research on ICT training of teachers in Greece,
developing a critical thinking approach towards ICT in-service training. The article stresses
that the in-service training interact and are affected by the social and political orientations
that prevail in social and educational policy. (Contains 2 figures, 5 tables, and 1 note.)

GKAINTARTZI, ANASTASIA; TSOKALIDOU, ROULA, «'"She is a Very Good Child but
She Doesn't Speak'': The Invisibility of Children's Bilingualism and Teacher Ideology»,
Journal of Pragmatics, ty. 43/2 (2011), oc. 588-601.

e This paper discusses the micro level ideologies of four teachers in mainstream Greek
schools concerning linguistic diversity bilingualism second language learning and minority
language maintenance The data was collected through semi structured interviews with the
teachers and observations in the school context which focused on their views and attitudes
concerning the presence of Albanian background children in their classrooms and the way
the Greek school responds to the children s bilingualism and to linguistic diversity Thus we
attempt to bring to the surface aspects of the broader language ideologies which underlie
their school practices Teachers responses could be placed on a continuum ranging from
awareness of the importance of bilingualism and minority language maintenance to the
absolute rejection of the minority language and the subtraction of bilingualism.

GKITZIA, VASILIKI; SALTA, KATERINA; TZOUGRAKI, CHRYSSA, «Development and
Application of Suitable Criteria for the Evaluation of Chemical Representations in School
Textbooks», Chemistry Education Research and Practice, ty. 12/1 (2011), oc. 5-14.

e The study of Chemistry deals essentially with three types of chemical representations:
macro, submicro, and symbolic. Research has consistently shown that students experience
difficulties in understanding and interpreting the representations, in making translations
between different types of representations, and in constructing them. In this study, we
conducted a detailed review of existing presuppositions that define what Chemical
Representations are to be included in school textbooks for the purpose of enhancing the
student's understanding of Chemistry. We then conducted a detailed analysis of the
Chemical Representations included in five Chemistry textbooks. The detailed analysis
revealed five criteria for the evaluation of chemical representation used in school
textbooks. These criteria (C1-C5) are: (C1) the type of the representation; (C2) the
interpretation of the surface features; (C3) their relationship to the text; (C4) the existence
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and the properties of a caption; (C5) the degree of correlation between the components
comprising a multiple representation. The utility of the proposed criteria was then checked
against a 10th-grade Greek chemistry textbook. The five criteria cover the basic elements
required for a better utilization of chemical representations in the understanding of
Chemistry. The five criteria can also be used for the analysis of existing school textbooks
and as an authoring tool in designing new Chemistry textbooks.

GOKCE, ASIYE TOKER; CELEP, CEVAT, «A Comparison of Educational Systems of
Turkey, Malta, Ireland, Spain, Sweden, Portugal, Finland, Greece, Belgium, the
Netherlands and Denmark», Online Submission, ty. -(2011), cc. 547-557.

e Managing people requires ongoing living in a harmony and to educate citizens who would
support this status. It is not easy to continue the existence of management which can
perform different cultures. The different management style is different educational systems.
The management style also directly affects the country's educational philosophy. Countries
have differences in respect to economic, social and educational boundaries. In addition,
globalization affects countries' management styles. Thus, governments of different cultures
and educational systems need to recognize their own education system to compete with the
world. In this study, Malta, Ireland, Spain, Sweden, Portugal, Finland, Greece, Belgium,
the Netherlands, Denmark and Turkey, of which the educational systems structuring,
financing, training programs, the school principal to choose the format of formal education
objectives, admission requirements and funding are compared. In this study, education and
training related to different education system managers will be introduced, and it is
intended to gain different perspectives. (Contains 4 footnotes, 6 tables, and 7 figures.) [This
paper was presented at XIV WCCES "Bordering, Re-Bordering and New Possibilities in
Education and Society" Istanbul June 14-18, 2010.]

GOLDIN, A.P. [et.al.], «<From Ancient Greece to Modern Education: Universality and
Lack of Generalization of the Socratic Dialogue», Mind, Brain, and Education, ty. 5/4
(2011), oc. 180-185.

e Two thousand four hundred years ago Socrates gave a remarkable lesson of geometry,
perhaps the first detailed record of a pedagogical method in vivo in history [Plato. (2008).
Apologia de Sécrates. Mendn. Crétilo. Madrid: Alianza Editorial]. Socrates asked Meno's
slave 50 questions requiring simple additions or multiplications. At the end of the lesson
the student discovered by himself how to duplicate a square using the diagonal of the given
one as the side of the new square. We studied empirically the reproducibility of this
dialogue in educated adults and adolescents of the 21st century. Our results show a
remarkable agreement between Socratic and empiric dialogues. Even in questions in which
Meno's slave made a mistake, within an unbounded number of possible erred responses, the
vast majority of participants produced the same error as Meno's slave. Our results show
that the Socratic dialogue is built on a strong intuition of human knowledge and reasoning
which persists more than 24 centuries after its conception, providing one of the most
striking demonstrations of universality across time and cultures. At the same time, they also
emphasize its educational failure. After following every single question including Socrates'
"diagonal argument,” almost 50% of the participants failed to learn the simplest
generalization when asked to double the area of a square of different size.

GOROZIDIS, GEORGIOS; PAPAIOANNOU, ATHANASIOS, «Teachers’ Self-Efficacy,
Achievement Goals, Attitudes and Intentions to Implement the New Greek Physical
Education Curriculum», European Physical Education Review, ty. 17/2 (2011), co. 231-253.
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e The network of relations between Physical Education (PE) teachers’ self-efficacy, goal
orientations, attitudes, intentions and behaviours concerning the implementation of a new PE
curriculum was examined. Participants were 290 Greek junior high school PE teachers. Two
years after the introduction of the new curriculum, participants responded to de-identified
questionnaires with acceptable psychometric properties. Mastery-oriented and high self-
efficacious teachers had positive attitudes towards the new curriculum, implemented the
biggest number of teaching plans and they intended to do the same in the future. Performance
approach goal orientation had low positive relationship with the implementation of teaching
plans and no relationship with intention to do the same in the future, while performance
avoidance goal was not related to any determinant of curriculum implementation and
intention. The effects of mastery goal orientation on intention and behaviour were mediated by
self-efficacy to achieve an educational aim which is an end in itself, that is, the promotion of
students’ self-regulation in exercise settings. The effects of performance approach goal
orientation on behaviour were mediated by self-efficacy to achieve a curricular goal which is a
means to promote other educational aims, that is, the adoption of student-centred teaching
styles. Teaching experience was negatively related to implementation of the new curriculum
and with most of its determinants. Strategies aiming to strengthen teachers’ self-efficacy,
mastery goals, attitudes and intentions to implement a new curriculum are suggested.

GOURGOULIS, M. [et.al.], «Step Counts and Body Mass Index Among 9-14 Years Old
Greek Schoolchildren», Journal of Sports Science and Medicine, ty. 10/1 (2011), cc. 215-
221.

e The main purpose of this study was the identification of the current pedometer determined
physical activity levels of a large sample of 9 -14 years old Greek schoolchildren and the
determination of the association between daily step counts and body mass index through
the comparison of step counts among overweight, obese and normal-weight children. A
total of 532 children (263 boys and 269 girls) were measured for height and weight. Their
activity levels were analyzed using pedometers to measure mean steps for 7 consecutive
days. Overweight and obese status was determined using the international reference
standard (Cole et al., 2000). According to data analysis mean step counts ranged from
15371 to10539 for boys and from 11536 to 7893 for girls. Steps per day were significantly
more for boys compared to girls. Children with normal weight performed significantly
more steps per day compared to their overweight and obese classmates. Daily step counts
reported in this study for 9 -14 year old schoolchildren were relatively low when compared
to step counts from other European countries. Only 33.9% of the participants satisfied the
body mass index referenced standards for recommended steps per day. Finally, the results
of this study provide baseline information on youth pedometer determined physical activity
and on youth body mass index levels. High prevalence of low daily step counts and BMI
determined obesity was revealed prompting for further exploration of the relationship
between objectively measured physical activity and adiposity in particular for children and
adolescents that experience both health risk factors. © Journal of Sports Science and
Medicine.

GOUVIAS, DIONYSIOS, «EU Funding and Issues of ''Marketisation'' of Higher
Education in Greece», European Educational Research Journal, ty. 10/3 (2011), oc. 393-406.
e In the last 10 years, tens of millions of euros from European Union (EU) funding have
started to flow into Greece's state schools and universities. New departments of higher
education have been established all over the country, and a new institutional framework for
lifelong learning has been recently set up. Considering the above context, certain questions
arise, such as what is the "agenda" behind the EU-funding rhetoric, which has been
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officially linked to the "opening up" of higher education and the "widening" of
opportunities. Initially, the author tries to assess the degree of "marketisation" vis-a-vis EU
involvement in the planning of higher education policy making, and to highlight the
balance of power in educational policy making in Greece. To this end, special reference
will be made to the Greek academics' response to the new legislation concerning the
financing of higher education. (Contains 12 notes.)

GOZALVEZ, VICENT, «Education for Democratic Citizenship in a Digital Culture»,
Comunicar, ty. 36 (2011), oc. 131-138.

e Given the importance of new technologies in the classroom, especially in today's
information and communication societies, and following European Union
recommendations to promote media literacy, this article reflects the need to educate not
only in technical and efficient applications of communication technologies but also in their
civic and responsible use, thus promoting participatory and deliberative processes which
are the lifeline of a functioning democracy. The Greek dream of "isegoria", everyone's right
to speak, can become a reality in a digital culture, yet the highly selective use of
communication technology can have the opposite effect: new forms of socialization can
contribute to the expansion of "echo chambers" or "digital niches", shrinking
communication spaces in which the right to speak dissociates itself from the responsibility
to listen critically to what arises from a more open, plural and public sphere. One of the
goals of education in a digital culture is precisely to diminish this trend that authors such as
Sunstein, Wolton and Cortina have detected in recent years. This article proposes
educational guidelines to avoid this bias by using communication technology to promote
digital citizenship and the ethical values sustained by democratic societies.

GRANIC, ANDRINA; CUKUSIC, MAJA, «Usability Testing and Expert Inspections
Complemented by Educational Evaluation: A Case Study of an e-Learning Platform»,
Educational Technology & Society, ty. 14/2 (2011), oc. 107-123.

e This paper presents a comprehensive usability study conducted within the context of a
Europe-wide project. The design of the evaluated e-learning platform is based on an
innovative approach to the education of young Europeans by integrating into the curricula
of a Europe-wide network of 14 schools different state-of-the-art technologies in e-
learning. The evaluation methodology brings together end-user assessments and expert
inspections, thus providing a detailed students', teachers' and experts' feedback. User
testing integrates six empirical methods into a laboratory-based test. Usability inspection
ascertains usability problems by means of recognized heuristics and enables an
"educational evaluation" of the platform by means of three sets of criteria. The paper aims
to present the effectiveness of the engaged evaluation methods as applied to e-learning
platforms. It offers implications from the empirical findings of the user-based methods
together with a quantitative and qualitative analysis of the employed inspection methods.
Special attention is given to the aspect of educational evaluation. The conducted critical
usability examination of a large-scale e-learning system across several countries in Europe
revealed which of the chosen assessment methods should be combined to provide
constructive and valuable improvement suggestions. A more significant contribution of this
research is that the used evaluation approach proved successful, providing some general
findings and know-how from the experience and could be reused by other researches
because of its thorough structure. As there are relatively few existing accounts of usability
assessment in the e-learning context, this paper adds to the body of knowledge. (Contains
15 figures.)
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GRINCEVICIENE, VILIJA; GRINCEVICIUS, JONAS; GRINCEVICIENE, SVITRIGAILE,
«Reception of Ancient Pedagogical Ideas in Contemporary Education», Filosofija-
Sociologija, y. 22/3 (2011), oc. 278-285.

e The article deals with the role of ancient pedagogical (didactic) though in developing the
Lithuanian education system model. The major thesis is as follows: the contemporary
educational ideas are continuations of ancient educational thoughts. The minor thesis
follows from the major one: the ideas of physician and pharmacist education in Lithuania
(after the restoration of independence) follow the antique pedagogical thoughts. According
to scientific sources and publications, the ideas of ancient thinkers (Plato, Socrates,
Pythagoras, Aristotle) and the educational ideas of professional physicians (Hippocrates,
Herophilos, Soranus, Galen) are preserved and integrated in the field of contemporary
education and in the education system legislation. Considering the perspective of these
three sources (ancient thoughts, contemporary education paradigm and education
regulation), the issues of human education in general and in a specific (physician /
pharmacist) case are analysed. Developing the ideas of Maceina, Zilionis, Karaauskiene,
Balbus, it could be summarized that, despite being controversial, the Greek paideia aimed
at harmony in education and harmonious personality. The reception of this idea is observed
in contemporary thinking, i. e. in the construction of the national education model.

GROPAS, RUBY; TRIANDAFYLLIDOU, ANNA, «Greek Education Policy and the
Challenge of Migration: An "Intercultural" View of Assimilation», Race, Ethnicity and
Education, ty. 14/3 (2011), 66. 399-419.

e This article explores the policy responses and conceptual underpinnings of intercultural
education in Greece. In the past two decades, and as a result of migration, Greece has seen
its demography significantly and irreversibly altered in social, cultural, economic, ethnic,
racial, and religious terms. Faced with an increasingly diverse student population, novel
education policies are required. This article addresses the following questions: How has
intercultural education been designed in Greece in response to growing immigration? What
are the main objectives of Greek educational policy as regards contemporary Greek society
overall and the immigrant population in particular? Are these changing, and if so in what
direction? Is intercultural education perceived differently on the part of the various
stakeholders? Based on our empirical research we highlight the connection between
education policy approaches, practices and national identity discourses in order to explore
the conceptual confusion of intercultural vs multicultural education approaches and the
importance of the national context. We also raise a number of issues that we consider merit
further examination both in policy and research terms in order to expand and enrich
intercultural education in Greece. (Contains 2 tables and 17 notes.)

GUINOT, J.-N., «The Border Between Allegory and Typology. The School of Alexandria,
the School of Antioch», Recherches de Science Religieuse, ty. 99/2 (2011), oc. 207-228.

e Was not the opposition between the allegorical exegesis of the School of Alexandria and
the historic-literary analysis of the School of Antioch pushed to the extreme? If we think
back to the 1950s debate about the "spiritual meaning or sense" of the Scriptures, might we
not discern there a temptation to project this debate back onto the ancient authors, forced to
fit into one camp or the other? It is thus quite worthwhile to open up this file again in a
more dispassionate way. In fact, the arguments against Origen's spiritual exegesis, taken up
in modern times, is very old and is connected with the even older debate about the
allegorical nature of the Homeric poems and Greek myths. However, is it possible to deal
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with the Biblical text in the same way as with the Greek fables? The Antioch exegetes
denied this vehemently. Still, although they refused to take allegory as a method of
exegesis, they did not renounce - in some circumstances - looking beyond the letter of the
text and its historical meaning. This superior or spiritual meaning which Origen discovered
through allegory - whatever might be the term he utilized - was sought for by the Antioch
School through the so-called typological explanation.

GUNDARA, JAGDISH S., «Ancient Athenian Democratic Knowledge and Citizenship:
Connectivity and Intercultural Implications», Intercultural Education, ty. 22/4 (2011), co.
231-241.

This paper explores the implications that ancient Athens had for modern representative
democracies and the links that can be made to the philosophical principles that form the
essence of intercultural education. Such an exploration shows that modern democratic
societies have ignored many key aspects of the important legacy left to us by these early
experiments in democracy. It also shows how ancient Greece was a society deeply and
profoundly shaped by the multicultural environment in which it existed.

HABTI, DRISS, «Reason and Revelation for an Averroist Pursuit of ''Convivencia' and
Intercultural Dialogue», Policy Futures in Education, ty. 9/1 (2011), cc. 81-87.

Throughout medieval thought, a major issue raised was that of the relationship between
religion and philosophy. Alternative frameworks see the problem as a conflict between faith
and reason, tradition and speculation, mysticism and rationalism. The medieval Muslim
philosopher Ibn Rushd, or Averroes, (1126-98), who lived in medieval Spain, attempts in
his philosophy to reconcile philosophy with religion. This article probes into an "Averroist
dialogue" through his rationalist philosophy. Meanwhile, al-Ghazali (1058-1111), from
Persia, tends towards an Islamic philosophy based on cause and effect and determined by
God. Ibn Rushd's retaliation to al-Ghazali was his defence of the primacy of philosophy
and reason, and a call for diversity of knowledge. Ibn Rushd explicates the relation
between religion and philosophy as two different ways of reaching the same truth, and
clarifies the connection between Islamic law and Greek science, striving for a
rapprochement between the Islamic "I" and the European "Other" through his
epistemological principles of dialogue in a time of "convivencia" (coexistence) in medieval
Andalusia. (Contains 1 note.)

HADJIKAKOU, KIKA; NIKOLARAIZI, MAGDA, «Deaf Clubs Today: Do They Still Have
a Role to Play? The Cases of Cyprus and Greece», American Annals of the Deaf, ty. 155/5
(2011), oc. 605-617.

The present study investigated the current functions of Deaf clubs in Cyprus and in Greece.
The researchers conducted in-depth semistructured interviews with 24 Cypriot and 22
Greek deaf individuals ages 19-54 years. The researchers found that the Deaf clubs in both
countries provide a gathering place for deaf people, organize social and sport activities, and
promote their demands through legislation. In addition, Deaf clubs maintain and transmit
Deaf culture and history to future generations, offer Deaf role models to young deaf
children and their families, and provide Deaf awareness to hearing people (e.g., through
sign languages classes). The study participants also stressed the role of Deaf clubs in deaf
people's lives, unity, and prospects for future progress. (Contains 1 note.)

HADZIGEORGIOU, YANNIS [et.al.], «<Teaching about the Importance of Trees: A Study
with Young Children», Environmental Education Research, ty. 17/4 (2011), 6. 519-536.
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e This paper reports on a study undertaken with the primary aim of investigating the effect of
the storytelling teaching approach on kindergarten children's retention of ideas about the
importance of trees. The study also assessed the effect of storytelling on children's intention
to participate in a tree planting activity that they had to select from a list of activities. The
story that was created included such elements as binary opposites, mental images, mystery,
and wonder, according to Kieran Egan's theory. The study utilized a two-group design, was
conducted in three phases (pre-test, intervention, and post-test), lasted 11 weeks, and its
results provide evidence of the effectiveness of the storytelling approach when compared
with the traditional method of expository teaching complemented with visual images
(pictures) of trees and their importance to human beings. The pedagogical appropriateness
of the story, which was based upon the binary pair of opposites "security-insecurity", is
also discussed in the paper. (Contains 2 notes and 10 tables.)

HAJISOTERIOU, C., «From Nation-Building to Europeanisation: The Influence of

History on Greek-Cypriot Education», Cyprus Review, ty. 23/1(2011), oc. 65-79.

e The socio-historical context of Cyprus entails various consequences for Greek-Cypriot
education. However, the distinctive character of Greek-Cypriot education does not only
have historical credentials, but it is also bound to the contemporary situation that includes
Cyprus' accession to the EU. This paper explores the ways in which history influences
Greek-Cypriot education. Furthermore, it examines the types of interaction between
European influences and national education policies by reporting on policy-document
analysis and semi-structured interview carried out with Greek-Cypriot policy-makers. As
Greek-Cypriot education has been developed in a case characterised by both inter-
communal and intra-communal conflict, it has been inextricably linked to the nation-
building project. The Europeanisation of Greek-Cypriot education has been merely
symbolic, indicating 'simulated’ development and implementation processes.

HARLAN, D., «British Lancastrian Schools of Nineteenth-Century Kythera», Annual of
the British School at Athens, ty. 106 (2011), oc. 325-374.

e The island of Kythera (Cerigo) has many well-preserved structures dating from the British
protectorate (1815-64): the most striking of these are several stone-built school buildings
constructed in 1825-6. Education in these schools was based on a British system, informed
by evangelical religious principles that had gained popularity in England in the late
eighteenth century, and known as the Lancastrian system after its founder, Joseph
Lancaster. Using unpublished archival sources in both Britain and Kythera, this article
focuses primarily on the colonial educational system on Cerigo, as embodied in the school
buildings. The Cerigo schools are set in the context of socio-political events and ideas in
the early nineteenth century: the phenomenon of the Lancastrian school movement, the
impact of Protestant missions in the Mediterranean and the colonial initiative of public
education in the Ionian Islands. The relationship between the British (officials and
missionaries) and the islanders in the establishment and the initial operation of the schools
is illustrated by a detailed discussion of teachers, schoolbooks, the number of schools and
students, and data regarding the construction of the school buildings. The manifestation of
that relationship is shown in the physical form of the British-built school buildings and
their placement in the landscape. While the creation of the Cerigo schools may be viewed
as a microcosm of British colonial and missionary involvement in the Ionian Islands, it can
be demonstrated that subsequent changes in the function of the schools in the Colonial
period reflected an increasing alignment with the ideologies of the developing nation-state
of Greece.
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HASSANDRA, MARY [et.al.], «Predicting Students' Intention to Smoke by Theory of
Planned Behaviour Variables and Parental Influences across School Grade Levels»,
Psychology & Health, ty. 26/9 (2011), cc. 1241-1258.

e Differences were examined in Theory of Planned Behaviour determinants of students'
intention to smoke including parents' attitudes towards smoking and parents' current
cigarette use among Greek students of different school grade levels. Students (N = 763)
aged 10-18 years reported their attitudes towards smoking, subjective norms, perceived
behavioural control, self-identity and intention to smoke while their parents (N = 525)
reported their attitudes towards smoking and their current cigarette use. All the TPB
variables increased from lower to higher school grade level. Multi-sample path analyses
showed that parent's attitudes towards smoking positively predicted students' intention to
smoke only for elementary school children. Parents' current cigarette use did not contribute
significantly. Students' attitudes, perceived behavioural control and self-identity predicted
systematically intention to smoke in contrast to the subjective norm that did not contribute
at all. Perceived behavioural control contributed to a higher degree in intention to smoke
for senior high school students compared to the junior high school and elementary students.
Self-identity contributed to a higher degree in intention to smoke for elementary compared
to the junior high school students. The results of this study suggests that the determinants
of smoking vary between early and late adolescence.

HASSANVAND, M. S. [et.al.], «<Hazardous Waste Management in Educational and
Research Centers: A Case Study», Toxicological and Environmental Chemistry, ty. 93/8
(2011), oc. 1636-1642.

e The hazardous waste management (HWM) practice at Tehran University of Medical
Sciences Central Campus, Iran, was investigated in this study. Four schools were selected
and the required information such as type and amount of wastes, temporary storage
methods, waste discharge frequency, and final waste disposal methods using sampling,
questionnaires, interviews with laboratory staff, and reference to available documents were
gathered. The quantity of hazardous waste generation per year excluding the uncontrolled
wastewater was found to be 2.072 tons per year. The obtained results show that wastes
having features of being infectious, toxic, ignitable, carcinogenic, corrosive, and reactive
were present at 32%, 28%, 16%, 14%, 8%, and 2%, respectively. In the central campus,
hazardous solid wastes managed with household solid wastes and hazardous liquid waste
were discharged into the sinks without any kind of control; improper HWM practices are
evident from the point of waste production to final disposal.

HATZICHRISTIOU, C. [et.al.], «The Development of a Multi-Level Model for Crisis
Preparedness and Intervention in the Greek Educational System», School Psychology
International, ty. 32/5 (2011), cc. 464-483.

e This article proposes a multi-level model for crisis preparedness and intervention in the
Greek educational system. It presents: a) a brief overview of leading models of school
crisis preparedness and intervention as well as cultural considerations for contextually
relevant crisis response; b) a description of existing crisis intervention practices in Greek
schools; and c¢) a model for crisis preparedness and intervention based on specific needs
and characteristics of the Greek context. The proposed model consists of several domains
including development of a synthetic conceptual framework, education and training,
intervention, publications, and collaboration/partnerships. Finally, basic principles that
need to be taken into account for the development of a multi-level model with cross-
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cultural and cross-national considerations regarding crisis preparedness and intervention
are discussed.

HATZIDAKI, ANNA [et.al.], «Reading and Visual Processing in Greek Dyslexic Children:
An Eye-Movement Study», Dyslexia, ty. 17/1 (2011), cc. 85-104.

e We examined the impact of the effects of dyslexia on various processing and cognitive
components (e.g., reading speed and accuracy) in a language with high phonological and
orthographic consistency. Greek dyslexic children were compared with a chronological
age-matched group on tasks that tested participants' phonological and orthographic
awareness during reading and spelling, as well as their efficiency to detect a specific target-
letter during a sequential visual search task. Dyslexic children showed impaired reading
and spelling that was reflected in slow reading speed and error-prone performance,
especially for non-words. Eye movement measures of text reading also provided supporting
evidence for a reading deficit, with dyslexic participants producing more fixations and
longer fixation duration as opposed to non-dyslexic participants. The results of the visual
search task showed similar performance between the two groups, but when they were
compared with the results of text reading, dyslexic participants were found to be able to
process fewer stimuli (i.e., letters) at each fixation than non-dyslexics. Our findings further
suggest that, although Greek dyslexics have the advantage of a consistent orthographic
system which facilitates acquisition of reading and phonological awareness, they
demonstrate more impaired access to orthographic forms than dyslexics of other
transparent orthographies.

HATZIDAKI, ANNA; BRANIGAN, HOLLY P.; PICKERING MARTIN J., «Co-Activation of
Syntax in Bilingual Language Production», Cognitive Psychology, ty. 62/2 (2011), cc. 123-
150.

e We report four experiments that examined whether bilinguals' production of one language
is affected by the syntactic properties of their other language. Greek-English and English-
Greek highly proficient fluent bilinguals produced sentence completions following subject
nouns whose translation had either the same or different number. We manipulated whether
participants produced completions in the same language as the subject (the "source
language"; "one-language production") or the other language (the "non-source language";
"two-language production"), and whether they used only one language or both languages
within the experimental session. The results demonstrated that the grammar systems of
both languages were activated during both one-language and two-language production. The
effects of the non-source language were particularly enhanced in two-language utterances,
when both languages were used in the experiment, and when it was the bilinguals' native
language. We interpret our results in terms of a model of bilingual sentence production.

HEALY, MARY, «Civic Friendship», Studies in Philosophy and Education, ty. 30/3 (2011),
0G. 229-240.

e This paper seeks to examine the plausibility of the concept of "Civic Friendship" as a
philosophical model for a conceptualisation of "belonging". Such a concept, would hold
enormous interest for educators in enabling the identification of particular virtues, attitudes
and values that would need to be taught and nurtured to enable the civic relationship to be
passed on from generation to generation. I consider both of the standard arguments for
civic friendship: that it can be understood within the Aristotelian typology as either a form
of utility friendship or as a form of virtue friendship. I argue that civic friendship may not
be the most appropriate model and that attempts to resolve the problems through looking
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on it as a political metaphor leave it unable to fulfil the function for which it was originally
designed in Ancient Greece. Finally, I emphasize the need to carefully consider which
particular metaphors we choose for civic relationships and how we subsequently use them.

HEITZMANN-KAMARINOS, SYLVIE; CLEMENT, CELINE, «Cognitive and Behavioral
Approach in the Resolution of Indirect Aggressions of Teachers by Parents: Two Single
Cases in a Greek School», Journal de Therapie Comportementale et Cognitive, ty. 21/2
(2011), 0. 37-42.

o Indirect aggression of teachers by pupils' parents is a frequent problem, with important
psychological consequences and that teachers often do not know how to deal with.
Cognitive and behavioral interventions based on functional analysis of problem-behaviors
are a possible response. This paper shows the results of two interventions of this type in a
primary school in Greece. The efficacy of functional analysis models is demonstrated. The
techniques used are detailed. The limits of these interventions in the Greek school system
are analyzed. Finally, the interest in training teachers to cognitive and behavioral
techniques is discussed.

HUANG, XIAOYIN; DEDEGIKAS, COSTA; WALLS, JAN, «Using Multimedia Technology
to Teach Modern Greek Language Online in China: Development, Implementation, and
Evaluation», European Journal of Open, Distance and E-Learning, ty. 1 (2011).

o This article reviews the process of design, development, and implementation of the Modern
Greek online courses (Chinese version) in Hellenic Studies at Simon Fraser University
(SFU), in collaboration with Chinese university partners. The purpose of this study is (a) to
explore the effectiveness of the course design, and (b) to reveal the challenges to
popularizing these courses in more Chinese universities. The findings from our survey of
students in Beijing Language and Culture University show that the multimedia technology
combined with appropriate instructional design can create a good learning environment that
leads to effective language learning. Meanwhile, challenges have been revealed during the
implementation that calls for future study. Other future research issues on learning the
Greek language in China are also discussed. (Contains 4 tables and 2 figures.)

IFANTI, A. A.; ARGYRIOU, A. A.; KALOFONOS, H. P., «<Health Promotion Education
Politics and Schooling: The Greek Case.», Educational Research and Reviews, ty. 6/10
(2011), oc. 671-678.

o This paper seeks to explore the politics of health promotion as a continual process of public
health globally and locally. Our main objective in this study is to present the health
promotion education initiatives taken by the World Health Organization (WHO) at an
international level and also to examine the politics of health promotion in Greece, putting
emphasis on the school system. In this approach, the possible influences of the WHO's
politics are going to be sought. Available data point out that several efforts have been done
over the last three decades by international organizations and national governments,
including Greece, to establish the appropriate policies for the achievement of better health
conditions. These initiatives have resulted to the significant improvement of the quality of
health promotion provided in Europe. However, systematic health promotion programs and
policies are still required to further improve the current situation of health education
promotion in the European countries. On the other hand, health promotion and health
school education policies in Greek schools are still being implemented in the
extracurricular activities. The fundamental conditions for health promotion are thus
constantly expected to include socioeconomic and environmental factors that can influence
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the level of health and quality of life. Investing on health should increasingly be seen by
the European countries, including Greece, as a target towards the socio-economic
development, the improvement of the environment and, finally, the upgrading of peoples'
quality of life.

INGLEBY, EWAN, «Asclepius or Hippocrates? Differing Interpretations of Post-
Compulsory Initial Teacher Training Mentoring», Journal of Vocational Education and
Training, ty. 63/1 (2011), oc. 15-25.

e This article discusses qualitative research findings on mentoring within PCET ITT (post-
compulsory education and training initial teacher training). The article complements the
findings of Tedder and Lawy (2009) and Ingleby (2010). The article develops Downie and
Randall's consideration of the merits or otherwise of mirroring either "Asclepius" or
"Hippocrates". Asclepius, the Greek god of healing is interpreted as being representative of
"reflective practice". Hippocrates, the Greek physician is regarded as personifying a
rational audit-driven culture within PCET ITT. The article argues that this latter
characteristic has become part of PCET ITT mentoring. This article seeks to raise
awareness of PCET ITT mentoring through relating primary research data to the work of
Pierre Bourdieu and Michel Foucault. The research findings are based on questionnaire
data that has been gathered from 80 PCET ITT students and their mentors alongside focus-
group data from eight mentors.

JANMAAT, JAN GERMEN; MONS, NATHALIE, «Promoting Ethnic Tolerance and
Patriotism: The Role of Education System Characteristics», Comparative Education
Review, ty. 55/1 (2011), oc. 56-81.

e The literature on political socialization has overlooked the influence of system
characteristics of schooling on civic values and youth political identities. This article
addresses that gap by investigating the degree to which system differentiation relates to the
values of ethnic tolerance and patriotism. We distinguish between pedagogical
differentiation and territorial differentiation. While the first concept relates to the contrast
between early tracking and comprehensive education, the second term captures the contrast
between federal versus unitary states. We find that comprehensive schooling and
nonfederal systems are associated with smaller disparities of ethnic tolerance and
patriotism across ethnic and social groups. Patriotism is positively linked to ethnic
tolerance in nonfederal systems. We suggest that nonexclusionary forms of patriotism can
be promoted by public education through some form of national regulation of the
curriculum.

JIMOYIANNIS, ATHANASSIOS; GRAVANI, MARIA, «Exploring Adult Digital Literacy
Using Learners' and Educators' Perceptions and Experiences: The Case of the Second
Chance Schools in Greece», Educational Technology & Society, ty. 14/1 (2011), oc. 217-227.
e The research reported in this paper aspires to shed light into adult digital literacy using
learners' and educators' experiences and perceptions at Second Chance Schools, a project in
Greece aiming at combating social exclusion through education. In exploring the above,
this investigation uses a case-study approach within a qualitative paradigm and draws upon
a heuristic that brings together a set of ideas on adult program development to guide
research techniques and analysis procedures. The latter focuses on five key elements of
program development for adults: needs identification, planning, design, climate, and
evaluation. The findings identify the importance placed by the participants on digital
literacy and indicate some tentative points and practices that, when suitably adapted, could
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pave the way for effective preparation and delivery of digital literacy courses for adults.
(Contains 1 figure.)

JUDGE, LAWRENCE W. [et.al.], «The Promotion of the Youth Olympic Games: A Greek
Perspective», ICHPER-SD Journal of Research, ty. 6/1 (2011), cc. 6-12.

e One of the International Olympic Committee's (IOC) objectives is to reignite interest in
Olympic sports in the midst of a generation of adolescents who have become increasingly
overweight and inactive. In an effort to accomplish this objective, the Youth Olympic
Games (YOG) were created, and the inaugural event was held in the summer of 2010. The
event has evoked a positive response from loyal advocates and equally negative feedback
from committed critics. Public awareness and effective messaging of the YOG will play a
critical role in the future success of subsequent Games. The purpose of this research was to
collect awareness and opinion data from the sports community in Greece regarding the
upcoming YOG. These findings are described and evaluated in comparison to prior research
data in order to provide insight related to the launch of this new international sport festival.
The timing of the findings and the subsequent analysis are critical to the future success of
the YOG as public awareness and effective messaging are key components for drawing
sponsorship and investment dollars needed to fund the event. (Contains 4 figures and 3
tables.)

KALAITZIDIS, IOANNIS [et.al.], «Municipal Education Centers for Sustainable
Agriculture», Journal of Food Agriculture & Environment, ty. 9/2 (2011), cc. 335-340.

e The present paper aims not only to identify the problems that the model of conventional
farming has caused to the environment, and those related to the education of farmers in our
country, but also to view these issues as a challenge, that can lead to the establishment of
so-called municipal education centers for sustainable agriculture in rural municipalities, by
taking advantage of the new local government architecture, according to L.3852/2010.
Programmes at the above-mentioned education centers will be applied on the basis of the
three dimensions, namely, lifelong learning, systemic thinking and sustainable agriculture,
as a learning objective. They constitute essential preconditions for the transition from the
model of conventional farming to that of sustainable agriculture.

KALDI, STAVROULA; FILIPPATOU, DIAMANTO; GOVARIS, CHRISTOS, «Project-
Based Learning in Primary Schools: Effects on Pupils' Learning and Attitudes»,
Education 3-13, tx. 39/1 (2011), 6c. 35-47.

e This study focuses upon the effectiveness of project-based learning on primary school
pupils regarding their content knowledge and attitudes towards self-efficacy, task value,
group work, teaching methods applied and peers from diverse ethnic backgrounds. A cross-
curricular project was implemented within the curriculum area of environmental studies
under the title of "sea animals". The methodology applied in this study was the quasi-
experimental research design. The findings of the present study support the view that pupils
can gain benefits through project-based learning in obtaining content knowledge and group
work skills and that they became less favourable to traditional teaching versus experiential
learning. Motivation (self-efficacy and task value in terms of environmental studies) and
developing positive attitudes towards peers from a different ethnic background were
changed in moderate levels after the project.

KALLERY, MARIA, «Astronomical Concepts and Events Awareness for Young Children»,
International Journal of Science Education, ty. 33/3 (2011), oc. 341-369.
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e In the present study, we test the effectiveness of a teaching intervention aiming at
acquainting children aged four to six years with the concept of the sphericity of the earth
and the causes of the phenomenon of day and night. The treatment comprised three units of
activities that were developed collaboratively by a researcher and early years teachers
employing action research processes. In the present study, student knowledge is considered
context specific. The selected approach to learning can be characterized as socially
constructed. In the activities, children were presented with appropriate information along
with conceptual tools, such as a globe and an instructional video. The activities were
implemented in a sample of 104 children of the above age group. Children's learning
outcomes were assessed two weeks after the activities. Assessment tasks comprised
children's construction and handling of concrete 3-D material models, children's use of
pictures and the globe, and children's verbal explanations. Results revealed awareness of
the concepts and events that the activities dealt with in high percentages of children and
children's storage of new knowledge in the long-term memory and easy retrieval from it.
The outcomes suggest that the approach adopted in the present study is fruitful and
promising for helping very young children develop their understanding of fundamental
astronomical concepts and events considered difficult for their age and for raising their
motivation for astronomy. The approach used in the present study could also find
application in other areas of science.

KALOGIANNIS, P. [etal.], «Reciprocal Effects Between Self-Concept and School
Performance, Preparation for School, and Life Satisfaction: A Longitudinal Study»,
Hellenic Journal of Psychology, ty. 8/1 (2011), 6c. 96-122.

e The aim of the present study was to investigate the long-term reciprocal effects between
self-concept and school performance, frequency of preparation for school, and life
satisfaction. A longitudinal study was conducted involving 1508 Greek students who
completed questionnaires on three continuous academic years measuring their academic
self-concept and general self-esteem, general school grade, frequency of preparation for
school, and life satisfaction. The data were analyzed using structural equation modelling.
Results indicated reciprocal effects between academic self-concept, general school
performance, and preparation for school. Likewise, reciprocal effects were found between
general self-esteem and life satisfaction. The findings confirm the multidimensional nature
of self-concept and provide clear support for the reciprocal effects model.

KAPOUTSIS, ILIAS [et.al.], «Politics Perceptions as Moderator of the Political Skill-Job
Performance Relationship: A Two-Study, Cross-National, Constructive Replication»,
Journal of Vocational Behavior, ty. 78/1 (2011), 6c. 123-135.

e We developed a two-study, cross-national, constructive replication to examine the role of
organizational politics perceptions as a contextual moderator of the political skill-job
performance relationship. Specifically, we hypothesized that high levels of political skill
would demonstrate its strongest positive effects on job performance when politics
perceptions were perceived as low. Conversely, we hypothesized that political skill would
demonstrate no relationship with job performance under conditions of high politics
perceptions. Across studies conducted both in the United States and Greece, the hypothesis
received strong support. In settings characterized by lower perceived politics, high levels of
political skill predicted significant increases in job performance, whereas these effects were
attenuated in environments characterized by high perceived politics. Contributions and
implications of this research, strengths and limitations, and directions for future study are
discussed.
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KARAMOUZIS, POLIKARPOS; ATHANASSIADES, ELIAS, «Religiosity and Education:
The Views of Greek Student Teachers on the Religious Education Course», Religious
Education, ty. 106/3 (2011), cc. 312-331.

e The correlation of student teachers' religiosity with their views on the religious education
course that they are called on to teach in Greek public schools is the subject treated in the
present survey. The five main features of religiosity, that is, (1) religious faith, (2) religious
knowledge, (3) religious experience, (4) participation in a religious group or community,
and (5) daily practice and conduct, were assessed for 1009 student teachers. With the help
of data processing and cluster analysis, a causal relationship was found between their
religiosity and their views on religious education.

KATSIKAS, ELIAS; PANAGIOTIDIS, THEODORE, «Student Status and Academic
Performance: Accounting for the Symptom of Long Duration of Studies in Greece»,
Studies in Educational Evaluation, ty. 37/2-3 (2011), 6c. 152-161.

e This study employs administrative and survey data to assess the relationship between
students' socioeconomic background and educational outcomes, using regression and
quantile regression methods. We take into account the existing institutional framework
which allows differentiation in the duration of studies among students. We examine the
association of students' status--working and non-working--with degree grades and whether
the documented negative influence of long duration of studies on grades is associated to
students' status. The findings reject both hypotheses; working students do not achieve
lower grades than their non-working peers; the negative impact of the length of studies on
grades is not linked to status, and affects both working and non-working students in the
same way. (Contains 1 figure and 6 tables.)

KERAMITSOGLOU, KIRIAKI M.; TSAGARAKIS, KONSTANTINOS P, «Raising
Effective Awareness for Domestic Water Saving: Evidence from an Environmental
Educational Programme in Greece», Water Policy, ty. 13/6 (2011), 6c. 828-844.

e This paper looks into awareness of water saving amongst students and their parents, and
how it interacts with their intentions to use water saving technology or to adopt water
saving practices. To investigate this interaction, surveys were run through educational
programmes aimed at eliciting both the intentions of students and the indirect effects of
their parents; surveys were taken before and after the education programmes. The results
show that parents have a more environmentally friendly approach towards water saving
than their children. Furthermore, the educational programmes affected both students and
their parents, though not for all actions investigated. Students and their parents seem to be
willing to comply with water saving practices that require little effort, such as using an
economy toilet flushing button, or fixing a tap when it leaks, but students were not willing
to give up wasteful habits related to their body hygiene, such as leaving water running
during a shower. The Mann-Whitney U test and Wilcoxon signed rank test were employed
to show statistically significant differences before and after the intervention, comparing the
stated attitudes of students and their parents. An active participation by parents in school
programmes could encourage effective interactions amongst people in the community,
facilitating behaviour change towards sustainable use of local natural resources.

KLONARI, AIKATERINI; DALAKA, ANASTASIA; PETANIDOU, THEODORA, «How
Evident Is the Apparent? Students' and Teachers' Perceptions of the Terraced
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Landscape», International Research in Geographical and Environmental Education, ty. 20/1
(2011), o0. 5-20.

e The aim of this study is to investigate how Greek students and teachers perceive and
interpret a cultural landscape element, namely cultivation terraces, in terms of the various
uses and values (economic, environmental, ecological and cultural) that they may represent
for those involved in the educational system. The study was carried out with a structured
questionnaire, addressed to 362 students and 97 geography teachers, with different types of
exposure to terraced landscapes: (1) inhabitants of the larger metropolitan area of Athens
and (2) inhabitants of the Aegean islands of Lesvos and Nisyros--both featuring highly
terraced agricultural landscapes. Results indicated that terraces per se escape the
respondents' perception, irrespective of respondents' age. Students' knowledge about
terraces seems to be inadequate, although both the concept and the issue appear in
geography curricula and geography textbooks. The respondents' general attitude toward the
terraced landscape was positive, while the majority of survey participants placed the
primary value of terraces on their soil and water management properties. Teachers'
perceptions regarding the terraced landscape are not reflected on the students' respective
knowledge. Finally, findings seem to point out that everyday life experiences play a
positive role in the formation of lay attitudes toward local environments and landscapes.

KOFOU, I., «<Factor Analysis of Correspondence as Regards: Teachers' Views on Project
Approach in Secondary Education in Greece», International Journal of Learning, ty. 18/2
(2011), oo. 85-95.

e The aim of this research is to examine the extent to which project approach contributes to
language, communication and intercultural skills in Foreign Language Teaching and
Innovative Actions in Secondary Education in Greece, as well as the role of the teacher in
it. Due to not only insufficient teachers' training on project approach and research in the
field of Innovative Programmes, but also to lack of evaluation of the existing situation
(Spyropoulou, Anastasaki, Deligianni, Koutra, Louka & Mpouras, 2009: 207), need of
research on students' views on innovation and creative action at school (Papadopoulou,
Goudiras, Noulas, Karatasios, Dagdilelis, Papavasiliou, Kekia, Karagiannis &
Demetriadou, 2008: 982) and the role of the teacher in cooperative learning (Papagianni &
Paraskeva, 2008: 432), the present research is trying to chart secondary teachers' views on
project approach.

KOKKINOS, CONSTANTINOS M.; HATZINIKOLAOU, STAMATIA, «Individual and
Contextual Parameters Associated with Adolescents' Domain Specific Self-Perceptions»,
Journal of Adolescence, ty. 34/2 (2011), 65. 349-360.

e The present study examined the role of adolescents' self-esteem and perceptions of family
and classroom contexts on their domain specific self-perceptions. 345 Greek junior high
school adolescents aged 14-16 completed measures of domain specific self-perceptions,
self-esteem, parenting styles and classroom climate. Hierarchical regression analyses
revealed that both family and classroom contexts predicted students' self-perceptions, after
students' demographics, academic achievement and self-esteem were controlled for.
However, different patterns emerged in the relationship between family, classroom climate
and self-esteem depending on domain specific self-perceptions. Academic self-perceptions
(scholastic, mathematics and language competences) were predicted by classroom climate
dimensions (order and organization, student involvement, rule clarity), whereas self-
perceptions regarding relations with parents, close friends and behaviour conduct, were
predicted by parenting styles. Given the fact that adolescence is a period of fluctuation in
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self-understanding which renders self-perceptions particularly malleable, the results
support the critical role of the social environments where adolescents operate.

KOLETSI-KOUNARI [et.al.], «Penalties for Academic Dishonesty in a Greek Dental
School Environment», Journal of Dental Education, ty. 75/10 (2011), cc. 1383-1389.

e The aim of this study was to investigate the opinions of the faculty and students of the
University of Athens Dental School in Greece regarding the appropriate penalty for specific
academic offenses. In addition, faculty and student opinions were compared. A
questionnaire was distributed to officially registered seniors and full-time faculty members,
and 177 individuals responded anonymously and voluntarily. The respondents were asked
to select one from a set of nine penalties for each of fifteen hypothetical academic offenses
and three cases with extenuating circumstances. Non-parametric Mann-Whitney U tests
and a Wilcoxon signed-rank test, depending on the nature of variables, were used to detect
significant differences in penalty scores between faculty and students. A p-value of <0.05
was considered statistically significant. The penalty scores for the fifteen offenses ranged
from a mean of 2.23+1.55 to 7.25+2.64. Faculty respondents gave more severe penalties
than students did for all offenses, and the finding was statistically significant (p<0.05) for
eleven of the fifteen offenses. Where extenuating circumstances were added, the penalty
selection altered in two of the three cases. A significantly more lenient penalty was selected
by both faculty and students in these two cases. The results of this study suggest that
faculty members are harsher than students for the same offenses and that extenuating
circumstances can sometimes signifcantly change recommended penalties.

KOLLIAS, A. [et.al.], «Obesity and Associated Cardiovascular Risk Factors among
Schoolchildren in Greece: A Cross-Sectional Study and Review of the Literature», Journal
of Pediatric Endocrinology and Metabolism, ty. 24/11-12 (2011), cc. 929-938.

e To examine the prevalence and determinants of obesity and associated cardiovascular risk
factors in a sample of Greek children. Methods: This is a cross-sectional, school-based
study of 780 students (9.2+1.8 years old, 415 boys) conducted in Eastern Attica, the greater
area of the city of Athens. The study protocol included anthropometric, blood pressure
(BP), and biochemical measurements, as well as dietary and lifestyle habits assessment. A
review of Greek studies on childhood obesity was also performed. Results: Approximately
22% of the participants were overweight and 8% were obese, which is in accordance with
the results of 24 previous Greek studies showing the childhood overweight/obesity
prevalence in the range of 30%. Overweight/obese children compared with normal-weight
children had higher BP, lower high-density lipoprotein cholesterol (HDL-C), and higher
triglycerides (p<0.05 for all). Parental weight, consumption of sweets and fast-food, and
decreased physical activity were independent determinants of being overweight/obese.
Furthermore, overweight/obesity predicted the presence of high BP, low HDL-C, and high
triglycerides. Conclusion: A close association was revealed between obesity and metabolic
abnormalities, underlining the need for early screening and intervention in overweight
children in order to address the emerging childhood obesity epidemic in Greece.

KOLLIAS, C.; PALEOLOGOU, S. - M., «Budgetary Trade-offs Between Defence, Educa-

tion and Social Spending in Greece», Applied Economics Letters, ty. 18/11 (2011), 6c. 1071-

1075.

e We examine the presence of budgetary trade-offs between defence spending and welfare
expenditure in the case of Greece, the country with the highest defence burden in the
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European Union. The findings reported herein point to a positive trade-off between
education, social expenditure and defence.

KOLOVELONIS, ATHANASIOS; GOUDAS, MARIOS; GERODIMOS, VASSILIOS«The
Effects of the Reciprocal and the Self-Check Styles on Pupils' Performance in Primary
Physical Education», European Physical Education Review, ty. 17/1 (2011), oc. 35-50.

e The aim of this study was to examine the effects of the reciprocal and the self-check
teaching styles on pupils' basketball chest pass performance and on related psychosocial
variables in a single physical education session. Participants were 64 fifth and sixth grade
pupils between 11 and 12 years of age who were randomly assigned to three experimental
(reciprocal style, self-check style, sequential use of reciprocal and self-check style) and one
control group. The results showed that the three experimental groups outperformed the
control group in chest pass accuracy and form, but no differences among the experimental
groups were found. Moreover, no differences among the four groups in self-efficacy,
satisfaction, effort, and enjoyment were found. These results showed that the reciprocal and
the self-check styles are effective in enhancing pupils' performance and are discussed with
reference to self-regulated learning development in primary school physical education.

KONSTANTINIDIS, ANDREAS [et.al.], «Selecting and Evaluating a Learning
Management System: A Moodle Evaluation Based on Instructors and Students»,
International Journal of Distance Education Technologies, ty. 9/3 (2011), 6c. 13-30.

o This paper presents the rationale behind the utilization of a Moodle Learning Management
System for the facilitation of a blended learning approach in the Informatics department.
The authors present and analyze the steps followed in order to replace the prior
decentralized organizational structure of the courses, which consisted of a multitude of
different and incompatible systems. The main goal was to implement a single system,
which would be easy to operate, maintain, and update, and would cater to the variety of
instructor and student needs. Furthermore, evaluation data of the new system is presented
in detail. The analysis of the results serves to confirm the success of this department-wide
migration. (Contains 2 tables and 5 figures.)

KOROBILI, STELLA [et.al.], «A Paradigm of Information Literacy for Greek High School
Teachers», Journal of Librarianship and Information Science, ty. 43/2 (2011), 6c. 78-87.

e This research examines the level of information literacy skills in high school teachers and
the extent of information literacy instruction in the western province of Thessaloniki. A
census survey was conducted, which resulted in 500 structured questionnaires that were
processed and analysed statistically using multivariate methods. The findings indicated that
most of the teachers did not use any electronic sources, especially e-sources, and they were
probably poor at helping children attain a level of information literacy. It was also found
that men, teachers with a Masters or a PhD and teachers with less working experience were
more likely to be frequent users of sources and especially e-sources. Therefore, it is
suggested that teachers should attend information literacy training seminars.

KOROBILI, STELLA; MALLIARI, APHRODITE; ZAPOUNIDOU, SOFIA, «Factors That
Influence Information-Seeking Behavior: The Case of Greek Graduate Students», Journal
of Academic Librarianship, ty. 37/2 (2011), 6c. 155-165.
e The purpose of this survey is to determine the information-seeking behavior of graduate
students of the Faculties of Philosophy (8 Schools) and Engineering (8 Schools) at the
Aristotle University of Thessaloniki. Discipline did not seem to affect information-seeking
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behavior critically. The majority of the sample demonstrated a low to medium level of
information-seeking behavior. This survey revealed the need for improving the level of
graduate students' information literacy skills.

KOSTAGIOLAS, PETROS; ARAKA, ILIANA; THEODOROU, ROXANA, «Disaster
Management Approaches for Academic Libraries: An Issue not to be Neglected in
Greece», Library Management, ty. 32/8-9 (2011), 66. 516-530.

Although issues on disaster prevention have extensively been studied in the literature and
have been embedded in everyday library practices all over the world, the vast majority of
Greek libraries have not developed any specific measures. This paper seeks to review
several disaster management approaches for academic libraries and to make suggestions for
Greek academic libraries by analyzing the results of a nationwide survey.
Design/methodology/approach — The literature regarding disaster management approaches
for academic libraries is reviewed and accompanied by a survey conducted in July 2010 in
order to study the level of risk and disaster preparedness in Greek academic libraries.
Findings — In Greece, disaster management within academic libraries seems to be dealt
with inefficiently, if not completely neglected. The fearsome economic crisis is further
degrading the level of disaster preparedness due to a number of side effects, including the
lack of personnel and equipment maintenance activities, inadequate buildings and
insufficient funding. Originality/value — While the literature is flooded with risk and
disaster preparedness approaches based on the work undertaken in most Western countries,
this is the only study presenting evidence on the level of preparedness for Greek academic
libraries.

KOSTARAS, N.; XENOS, M.; SKODRAS, A. N., «<Evaluating Usability in a Distance Digi-
tal Systems Laboratory Class», IEEE Transactions on Education, ty. 54/2 (2011), co. 308-
313.

This paper presents the usability evaluation of a digital systems laboratory class offered to
distance-learning students. It details the way in which students can participate remotely in
such a laboratory, the methodology employed in the usability assessment of the laboratory
infrastructure (hardware and software), and also outlines the main findings and lessons
learned. It has been shown that the setting up of such a laboratory requires careful design,
pilot runs, and formal evaluation prior to scaling up for a large number of students in order
to both foresee usability flaws in the infrastructure and ensure educational quality.

KOUKOUNARAS - LIAGIS, MARIOS, «Can an Educational Intervention, Specifically
Theatre in Education, Influence Students' Perceptions of and Attitudes to Cultural and
Religious Diversity? A Socio-Educational Research», British Journal of Religious
Education, ty. 33/1/(2011), cc. 75-89.

Contemporary thinking seems to be particularly interested in the investigation of the role of
culture in socio-political life. This article presents aspects of a research project, undertaken
in Greece, looking into whether a cultural product can foster intercultural communication
and influence young people's perceptions of and attitudes to cultural and religious diversity.
Such cultural products are the Theatre in Education (TiE) programmes, which focus on the
use of the art of theatre as a means of educational intervention. For the purposes of our
research a specially designed TiE programme was used as a means of intervention and as a
research tool. Our research examines secondary education students' perceptions of and
attitudes to cultural and religious diversity prior to and following the intervention in
Thessaloniki and in Thrace, Greece. This cultural intervention, which incorporates art and
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religion, offers new insights into the possibility of the use of TiE for the religious education
of young people.

KOUMOUNDOUROU, GEORGIA; TSAOUSIS, IOANNIS; KOUNENOU, KALLIOPE,
«Parental Influences on Greek Adolescents' Career Decision-Making Difficulties: The
Mediating Role of Core Self-Evaluations», Journal of Career Assessment, ty. 19/2 (2011),
oc. 165-182.

e The purpose of the study was to explore the influence of family characteristics (family
function and parental authority styles) and core self-evaluations (CSE), in adolescents'
career formation. Drawing on the relational framework of Cutrona and Russell, the study
examined the mediating role of CSE on the relationship between family and parental
variables and adolescents' career decision-making (CDM) difficulties. Using a sample of
289 Greek students, it was found that for male students the permissive and authoritarian
parenting styles and the family cohesion contributed significantly to the prediction of CDM
difficulties. Males' decision-making difficulties were not influenced by CSE. Females'
decision-making difficulties were influenced negatively only by the parents' authoritarian
style. Contrary to males, CSE fully mediated the relationship between the authoritarian
style and females' decision-making difficulties. The specific findings are discussed in
reference to gender differences in adolescents' personality development. Implications for
research and adolescents' career counseling are also discussed.

KOUNENOU, KALLIOPE [et.al.], «<Epidemiological Study of Greek University Students'
Mental Health», Journal of College Student Development, ty. 52/4 (2011), cc. 475-486.
¢ In the present study, 805 Greek students participated by filling in self-report questionnaires
studying depression (Center for Epidemiological Studies Depression Scale), general health
status (General Health Questionnaire), general psychopathology (Symptom Checklist-90-
R), and personal demographic features. Some of the more prevalent findings indicate high
depression rates and poor mental health. Significant differences in students' mental health
were found according to gender, age, parents' educational level, personal work, permanent
residence, preference of the school attended, and hospitalization owing to severe health
problems. (Contains 3 tables.)

KOUSTOURAKIS, GERASIMOS; ZACHAROS, KONSTANTINOS, «Changes in School
Mathematics Knowledge in Greece: A Bernsteinian Analysis», British Journal of Sociology
of Education, ty. 32/3 (2011), 6c. 369-387.

e The purpose of this paper is to critically examine the changes that took place in school
mathematics knowledge for pupils aged six and seven (first grade of Greek elementary
school) and its pedagogical approach, which took shape following the reforms of the
mathematics curricula in 1982 and 2003. Our analysis is based on Bernstein's theoretical
framework on pedagogic discourse and Dowling's theoretical framework on textual
domains. The results showed that there are differences between the 1982 and 2003 reforms,
in terms both of the content of mathematics knowledge, as well as of the forms of
pedagogic interaction between the teacher and the pupil. (Contains 2 notes, 3 tables, and 3
figures.)

KOUTROUBA, KONSTANTINA [et.al.], «<Adult Student Assessment in Second Chance

Schools in Greece: Teachers' Views», International Journal of Lifelong Education, ty. 30/2
(2011), oc. 249-270.
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The present study aims at presenting the views of second chance school (SCS) teachers,
seconded from formal education schools. Firstly, on the positive outcomes resulting from
project and portfolio assessment and student self evaluation in SCSs, secondly, the
difficulties experienced during the assessment process and, thirdly, the combined use of
descriptive and numerical assessment in SCSs. Two hundred and seventeen teachers,
working in SCSs in Greece, filled in questionnaires with 21 close-ended questions, and
provided relevant information. Data elaboration and statistical analysis were performed.
Factor analysis was used to pinpoint the main factors that influence the attitude of teachers
towards assessment in SCSs. The results of the survey showed, among others, that teachers,
in principle, express a positive attitude towards the above-mentioned forms of assessment,
but they find it difficult to cope firstly, with the students' poor understanding of assessment
purposes, criteria and description terminology; secondly, with the lack of an officially
organized plan/list of proposed projects and forms of different assessment techniques; and
thirdly, with student stigmatization caused by numerical grades. In the discussion section
suggestions have been put forward to enhance adult students' understanding, to boost
teachers' official support during assessment procedures and, finally, to reform assessment
methods implemented in formal education, so that assessment becomes more stimulating,
credible, integrated and fair for all students, adult and non-adult ones.

KOUTSOKLENIS, ATHANASIOS; PAPADOPOULOS, KONSTANTINOS, «Olfactory Cues
Used for Wayfinding in Urban Environments by Individuals with Visual Impairments»,
Journal of Visual Impairment & Blindness, ty. 105/10 (2011), cc. 692-702.

This study examined which olfactory cues individuals with visual impairments use most
often and determined which of these cues these individuals deemed to be the most
important for wayfinding in urban environments. It also investigated the ways in which the
individuals use these olfactory cues. (Contains 3 tables.)

KOUTSOKLENIS, ATHANASIOS; PAPADOPOULOS, KONSTANTINOS, «Auditory Cues
Used for Wayfinding in Urban Environments by Individuals with Visual Impairments»,
Journal of Visual Impairment & Blindness, ty. 105/10 (2011), cc. 703-714.

The study presented here examined which auditory cues individuals with visual
impairments use more frequently and consider to be the most important for wayfinding in
urban environments. It also investigated the ways in which these individuals use the most
significant auditory cues. (Contains 1 table and 3 figures.)

KYRIAKIDES, L.; CREEMERS, B.P.M., «Can Schools Achieve Both Quality and Equity?
Investigating the Two Dimensions of Educational Effectiveness», Journal of Education for
Students Placed at Risk, ty. 16/4 (2011), oc. 237-254.

This article investigates the extent to which schools can achieve both equity and quality.
Data emerged from two effectiveness studies in teaching mathematics and Greek language,
which were conducted to test the validity of the dynamic model of educational
effectiveness. Separate multilevel analyses for each subject were conducted and it was
found that the effectiveness status of schools does not change significantly when the two
dimensions (equity and quality) are used to measure their effectiveness status in each
subject. Changes in their effectiveness status in terms of each dimension of measuring
effectiveness were also examined. In each subject, schools that were found to improve their
effectiveness status in terms of the equity dimension were also found to improve their
effectiveness status in terms of the quality dimension. Moreover, no school that was found
to improve its effectiveness status in terms of one dimension had declining effectiveness in
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terms of the other dimension of effectiveness. Implications of these findings for the
development of educational effectiveness research are drawn.

KYRIDIS, A. [et.al], «Filling in the Implementation Gap? Problems in the Greek
Educational System - an Evidence-Based Explanatory Framework and Critical
Reflections», Current Issues in Education, ty. 14/3 (2011),.

e The Greek educational system during last 50 years recounts among numerous reformations
and counterreformations. All the continuous changes seem not to be characterized by a
clearly defined operational aim and rational continuity. Currently, educators, pupils,
university students, parents, politicians and citizens criticize various structural and
functional aspects of the Greek educational system. The main scope of this piece of
research is recording and analyzing the problems of the Greek educational system
according to the opinions of Greek undergraduate students. We asked about 400
undergraduate students for written answers to the following question: According to your
opinion which are the main problems of the Greek educational system? The written
answers have been analyzed according to the methodological standards of the classical
thematic content analysis. 1468 statements have been summarized and taxonomized in ten
main thematic categories. The Cohen test has showed a high degree of taxonomic
accordance among the reviewer of the written texts (k=0,97). The content analysis has
showed that statements can be categorized in 7 main thematic categories. Themes like
institutional, political and social aspects are in the epicenter of students' perception
revealing that the educational issue is a dialectically complicated process with many facets
and parameters. Additionally, the sample of the research focuses on specific issues which
provoke dysfunctions to the effective operation of the educational system revealing the
domination of symptoms like mediocrity, bureaucracy or lack of rationalization.

LANIER, CHRISTINA; FARLEY, ERIN J., «What Matters Most? Assessing the Influence
of Demographic Characteristics, College-Specific Risk Factors, and Poly-Drug Use on
Nonmedical Prescription Drug Use», Journal of American College Health, ty. 59/8 (2011),
oc. 721-727.

e Although prior recent research has revealed a significant relationship between the
nonmedical use of prescription drugs, demographic characteristics, college-specific risk
factors, and other substance use among college students, there remains a need to conduct a
comparative analysis on the differential impact these factors may have on predicting
nonmedical prescription drug use. Participants and Methods: In 2008 a convenience sample
of 599 undergraduate students attending a southeastern university completed a self-report
survey measuring substance use behaviors. Results: Males, Greeks, and freshman were
more likely than females, non-Greeks, and upperclassman to use nonmedical prescription
drugs in the past year. Multivariate analyses, however, indicate that the excessive use of
alcohol and other illicit drugs are more influential than demographic and college-specific
risk factors. Conclusion: Poly-drug use was found to be the most significant predictor of
the use of nonmedical prescription drugs as compared to demographic and college-specific
risk factors. (Contains 3 tables.)

LAZARIDOU, ANGELIKI; TSOLAKIDIS, IOANNIS G, «An Exploration of
Organizational Climate in Greek High Schools», Academic Leadership, ty. 9/1 (2011), c0.
e The research reported here surveyed teachers' perceptions of organizational climate in the
public secondary schools of a region in central Greece. A translation of the Organizational
Climate Description Questionnaire for Secondary Schools (OCDQ-RS) was used.
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Reportedly, principals engaged most in supportive behaviours while teachers had friendly
relationships with students and were knowledgeable. The respondents noted relatively light
use of rigid and domineering supervision by their principals and few frustrations
occasioned by multiple obligations and bureaucratization of the school system. Some
differences in perceptions of climate were related to differences in certain demographics.
The authors speculate that the contemporary viability of the OCDQ may be compromised
by the limited insights it provides as to the use of distributed or collective leadership as
opposed to heroic leadership.

LECKY, D.M. [et.al.], «What Are School Children in Europe Being Taught About Hygiene
and Antibiotic Use?», Journal of Antimicrobial Chemotherapy, ty. 66/5 (2011), oc. 13-21.

e c¢-Bug is a pan-European antibiotic and hygiene teaching resource that aims to reinforce
awareness in school children of microbes, prudent antibiotic use, hygiene and the
transmission of infection. Prior to the production of the resource, it was essential to
examine the educational structure across each partner country and assess what school
children were being taught on these topics. A questionnaire was devised for distribution to
each European partner (Belgium, Czech Republic, Denmark, England, France, Greece,
Italy, Poland, Portugal and Spain), exploring their educational structure and examining
educational resources or campaigns currently available. From the data collected it was
evident that the majority of European schools have structured hand hygiene practices in
place from a young age. The curricula in all countries cover the topic of human health and
hygiene, but limited information is provided on antibiotics and their prudent use. School
educational resources that link to the national curriculum and implement National Advice
to the Public campaigns in the classroom are limited. The Microbes en question mobile
health education campaign in France is an example of a successful children's education
campaign and an innovative programme. Evaluation of the impact of school education on
attitude and change of behaviour is also limited throughout many European countries. Not
enough is currently being done across Europe to educate school children on the importance
of appropriate antibiotic use and antibiotic resistance. The data from this research were
used to develop e-Bug, a European Union-funded antibiotic and hygiene teaching resource.

LEFKOS, IOANNIS; PSILLOS, DIMITRIS; HATZIKRANIOTIS, EURIPIDES, «Designing
Experiments on Thermal Interactions by Secondary-School Students in a Simulated
Laboratory Environment», Research in Science & Technological Education, ty. 29/2 (2011),
oc. 189-204.

e The aim of this study was to explore the effect of investigative activities with
manipulations in a virtual laboratory on students' ability to design experiments. Sample:
Fourteen students in a lower secondary school in Greece attended a teaching sequence on
thermal phenomena based on the use of information and communication technology, and
specifically of the simulated virtual laboratory "ThermoLab". Design and methods: A pre-
post comparison was applied. Students' design of experiments was rated in eight
dimensions; namely, hypothesis forming and verification, selection of variables, initial
conditions, device settings, materials and devices used, process and phenomena
description. A three-level ranking scheme was employed for the evaluation of students'
answers in each dimension. Results: A Wilcoxon signed-rank test revealed a statistically
significant difference between the students' pre- and post-test scores. Additional analysis by
comparing the pre- and post-test scores using the Hake gain showed high gains in all but
one dimension, which suggests that this improvement was almost inclusive. Conclusions:
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We consider that our findings support the statement that there was an improvement in
students' ability to design experiments. (Contains 2 notes, 1 table and 4 figures.)

LEMONI, R.; STAMOU, A. G;; STAMOU, G. P, «"Romantic'", '"Classic'" and '""Baroque"
Views of Nature: An Analysis of Pictures about the Environment in Greek Primary School
Textbooks-Diachronic Considerations», Research in Science Education, ty. 41/5 (2011), cc.
811-832.

o Taking the view that pictures are not a transparent but rather a deforming mirror of reality,
shaping representations of the world bound up with the interests of the social institutions
within which pictures are circulated and read, our aim is to explore what view of nature and
of the human-nature relationship is built in Greek natural science school textbooks. The
particular textbooks analysed have been recently introduced (in 2006 and 2007) into Greek
education. The pictorial analysis suggests that a "baroque" view of nature and of the
human-nature relationship predominantly emerges, according to which nature is constantly
in motion, and therefore random and unpredictable natural change could be "normal".
Natural environments are viewed in materialistic terms, being transformed by humans and
serving as a resource. A comparison with our analysis of the older textbooks written in the
early 1980s (Korfiatis et al. 2004) seems to indicate important conceptual differences
between the two series of textbooks. The "romantic" and "classic" views of nature in the
old textbooks could express the vigour, the optimism and the innocence characterising
industrial societies (or in the process of industrialisation) about human interventions in the
environment. Conversely, the "baroque" view found in the new textbooks probably marks
the scepticism of post-industrial societies about natural phenomena.

LEWKOWICZ, DAVID J.,, «The Biological Implausibility of the Nature-Nurture
Dichotomy and What It Means for the Study of Infancy», Infancy, ty. 16/4 (2011), oc. 331-
367.

o Since the time of the Greeks, philosophers and scientists have wondered about the origins
of structure and function. Plato proposed that the origins of structure and function lie in the
organism's nature whereas Aristotle proposed that they lie in its nurture. This nature-nurture
dichotomy and the emphasis on the origins question has had a powerful effect on our
thinking about development right into modern times. Despite this, empirical findings from
various branches of developmental science have made a compelling case that the nature-
nurture dichotomy is biologically implausible and, thus, that a search for developmental
origins must be replaced by research into developmental processes. This change in focus
recognizes that development is an immensely complex, dynamic, embedded,
interdependent, and probabilistic process and, therefore, renders simplistic questions such
as whether a particular behavioral capacity is innate or acquired scientifically uninteresting.
(Contains 1 figure.)

LIARAKOU, GEORGIA; ATHANASIADIS, ILIAS; GAVRILAKIS, COSTAS«What Greek
Secondary School Students Believe about Climate Change?», International Journal of
Environmental and Science Education, ty. 6/1 (2011), 6c. 79-98.

e The purpose of this study was to investigate what Greek secondary school students (grades
8 and 11) believe about the greenhouse effect and climate change. A total of 626 students
completed a closed-form questionnaire consisting of statements regarding the causes,
impacts and solutions for this global environmental issue. The possible influence of three
factors--i.e. educational level, gender and previous participation in Environmental
Education extracurricular programs--on students' ideas was examined. The results suggest
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that eleventh graders were much better informed than eighth graders although some of the
misconceptions reported in the literature (such as the cause-effect relationship between the
greenhouse effect and ozone layer depletion) persist, irrespective of educational level.
Students have fairly clear ideas of impacts while they seem to be somewhat confused about
solutions and especially causes. Among the possible explanations of these trends, the
logical sequence of physical consequences and students' difficulty in recognizing causes
that presume specific scientific knowledge are emphasized. In addition, the role of
information sources, especially television which emerged as the dominant source, is
discussed. Finally participation in Environmental Education programs appears to be a
critical factor since it has clearly influenced students' ideas in a positive way.

LIARAKOU, GEORGIA; KOSTELOU, ELENI; GAVRILAKIS, COSTAS, «Environmental
Volunteers: Factors Influencing Their Involvement in Environmental Action»,
Environmental Education Research, ty. 17/5 (2011), 66. 651-673.

e The aim of the present study was to investigate the factors that influence volunteers to
become involved in environmental action. The research focused on volunteers undertaking
action in summer camps organised by an environmental non-governmental organisation
(NGO) in Greece. The results suggest that the environmental issues addressed in volunteer
programmes and the standards of volunteer organisations constitute critical predictors of a
volunteer's personal commitment to participation in an organisation. Learning and contact
with nature clearly emerged as the most important factors in volunteer motivation.
Furthermore, although the participants considered their environmental knowledge was
sufficient to stimulate their action, they also recognised the importance of continuing to
deepen that knowledge. Most of the volunteers had participated previously in
environmental education (EE), but only a few considered this experience to have
influenced their intention to undertake action. Finally, volunteers seemed to believe in the
power of citizenship and expressed a high internal locus of control. The findings of this
study could enhance NGOs' understanding of what motivates volunteers and help them
improve the quality and effectiveness of their volunteer programmes. EE practitioners
could also use these findings to provide people with the proper capabilities to become
consciously involved in voluntary environmental action. (Contains 1 note, 11 tables, and 1
figure.)

LIVANOS, I.; POULIAKAS, K., «<Wage Returns to University Disciplines in Greece: Are

Greek Higher Education Degrees Trojan Horses?», Education Economics, ty. 19/4 (2011),

00. 411-445.

e This paper examines the wage returns to qualifications and academic disciplines in the
Greek labour market. Exploring wage responsiveness across various degree subjects in
Greece is interesting, as it is characterised by high levels of graduate unemployment, which
vary considerably with the field of study, and relatively low levels of wage flexibility.
Using micro-data from recently available waves (2002- 2003) of the Greek Labour Force
Survey, the returns to academic disciplines are estimated by gender and public/private
sector. Quantile regressions and cohort interactions are also used to capture the
heterogeneity in wage returns across the various disciplines. The results show considerable
variation in wage premiums across the fields of study, with lower returns for those that
have a marginal role to play in an economy with a rising services/shrinking public sector.
Educational reforms that pay closer attention to the future prospects of university
disciplines are advocated.
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MACLEISH, MARLENE Y.; THOMSON, WILLIAM A.; MORENO, NANCY P., «The
National Space Biomedical Research Institute's Education and Public Outreach
Program», Acta Astronautica, ty. 68/9-10 (2011), 6. 1614-1619.

e Space Exploration educators worldwide are confronting challenges and embracing
opportunities to prepare students for the global 21st century workforce. The National Space
Biomedical Research Institute (NSBRI), established in 1997 through a NASA competition,
is a 12-university consortium dedicated to space life science research and education.
NSBRI's Education and Public Outreach Program (EPOP) is advancing the Institute's
mission by responding to global educational challenges through activities that: provide
teacher professional development; develop curricula that teach students to communicate
with their peers across the globe; provide women and minority US populations with greater
access to, and awareness of science careers; and promote international science education
partnerships. A recent National Research Council (NRC) Space Studies Board Report,
America's Future in Space: Aligning the Civil Program with National Needs, acknowledges
that "a capable workforce for the 21st century is a key strategic objective for the US space
program... (and that) US problems requiring best efforts to understand and resolve... are
global in nature and must be addressed through mutual worldwide action". (Ilepucomn

nepiAnyme)

MAHERIDOU, MARIA [et.al.], «Blogs in Distance Education: An Analysis of Physical
Educators' Perceptions of Learning», Turkish Online Journal of Distance Education, ty. 12/1
(2011), oc. 95-107.

e The flexibility of open and on line learning in meeting different kinds of needs in a variety
of ways and the need for planners to make appropriate choices, taking a number of factors
into account indicates the need to find out more about the evaluation of teacher training
through on line distance education. In recent years web 2.0 technologies such as blogs
enable sharing and collaboration between geographically remote users and offer the
opportunity for new forms of student-centered pedagogic practices. The purpose of this
study was to examine the physical educators' perception of learning toward three blog
courses, carrying on during an eight week period, in order to enhance their professional
development and their skills in effective teaching. In each blog a different cooperative
teaching method was applied (STAND, COOP and ICL). Participants were fifty four
(n=54) physical educators who teach in elementary and secondary schools of different
Greek regions, with an experience of 1.67 to 21.75 years. Data was collected using an
online questionnaire after the education programme was completed. Overall, participants'
responses in the perceived learning questions supported the benefits of use asynchronous
web 2 tools in distance education programmes. Their perception of learning using blogs
appears to be positively increased regarding the regulation of the applied cooperative
procedure.

MAKKONEN, PEKKA; SIAKAS, KERSTIN; VAIDYA, SHAKESPEARE, «Teaching
Knowledge Management by Combining Wikis and Screen Capture Videos», Campus-Wide
Information Systems, ty. 28/5 (2011), 6c. 360-366.

e This paper aims to report on the design and creation of a knowledge management course
aimed at facilitating student creation and use of social interactive learning tools for
enhanced learning. Design/methodology/approach: The era of social media and web 2.0 has
enabled a bottom-up collaborative approach and new ways to publish work on the web,
promoted by tools such as YouTube video service. In this spirit a knowledge management
course was designed aiming to facilitate university students to compose videos on different
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difficult concepts in the theory part of the course by searching for explanations on the web
and by creating a Windows Media Player video focusing on the self-defined problems. The
videos created by the students were published on a wiki (Wetpaint) and the students were
encouraged to actively share knowledge and learn from one another by familiarising
themselves with the videos of the other students. In order to utilise cognitive and social
constructivism, as well as problem-based learning, the principles of the Jigsaw method
were used to enable different students to create videos on different themes. Findings: Based
on the authors' experiences it is suggested that curriculum and syllabus planning should be
transformed toward a more student-centred approach. (Ilepikonr mepiAnync)

MAKOPOULOU, KYRIAKI; ARMOUR, KATHLEEN M., «Teachers' Professional
Learning in a European Learning Society: The Case of Physical Education», Physical
Education and Sport Pedagogy, ty. 16/4 (2011), 6c. 417-433.

e In the contemporary 'knowledge-driven' European society, the quality and relevance of
Continuing Professional Development (CPD) for teachers and Physical Education teachers
(PE-CPD) has come under scrutiny. National contexts within Europe vary considerably,
however, so there is a need to gain analytical insights into PE-CPD structures and practices
in these contexts. The Greek PE-CPD context has been under-researched in contrast to
other countries. Purpose: To report data from a study on PE-CPD undertaken in Greece.
The study analysed national PE-CPD policy within a wider European framework, and
sought the insights of teachers and CPD providers on the nature and quality of existing
provision and suggested improvements that could better support teachers' learning.
Participants and setting: A qualitative and descriptive research design was selected and the
study was conducted in three overlapping phases. In phase one, nine PE teachers were
identified as in-depth case studies in order to gain a detailed understanding of their career-
long CPD experiences; in phase two, these data were used to design in-depth CPD profile
questionnaires that were distributed to 70 PE teachers working in both primary and
secondary schools (returned by 58); and in phase three, six CPD stakeholders (e.g. school
advisor, university tutors) were interviewed in order to understand how the study
participants' experiences were shaped by key stakeholders and the broader Greek policy
context. (Ilepuconn mepiinyng)

MAKOPOULOU, KYRIAKI; ARMOUR, KATHLEEN M., «Physical Education Teachers'
Career-Long Professional Learning: Getting Personal», Sport, Education and Society, ty.
16/5 (2011), oo. 571-591.

e The aim of this study was to build upon previous PE-CPD (Physical Education Continuing
Professional Development) research by exploring Greek case study physical education (PE)
teachers' engagement in professional learning. It is argued that in the contemporary
European context, where the teaching profession is viewed as central to achieving wider
learning goals, an understanding of teachers' engagement in professional learning is worthy
of scrutiny; in particular an understanding of learning and contexts. The research was
undertaken from a qualitative, social constructivist, situated perspective within a case study
framework. In total, nine case study PE teachers (five females and four males) participated
in the study. Data were collected using semi-structured interviews with the teachers over a
period of one year. The data were analysed using a constructivist approach to grounded
theory. Evidence suggested that, for these teachers, professional learning can take place in
multiple contexts and situations. However, for some teachers, their unique blend of
personal, contextual and professional factors inhibited self-initiated (and self-funded) PE-
CPD participation. In the absence of enabling CPD structures, some teachers had
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abandoned attempts to engage in sustained and meaningful professional learning. In
addition, poor PE facilities and lack of opportunity for teacher collaboration had a negative
impact on teachers' professional learning. Hence, drawing on evidence from this qualitative
study, it is suggested that future PE-CPD for these teachers should focus on building their
capacity for learning. Moreover, provision should draw upon the available evidence from
wider research on teachers' professional learning but ensure it is contextualised. Evidence
from this study also suggested that it would be useful to base future CPD design on an in-
depth understanding of the diverse ways in which Greek teachers work, live and learn in
order to meet the specific needs of Greek teachers and schools at this stage of their
development.

MALANDRAKIS, GEORGE N., «Aspects of Children's Conceptual Understanding
Reflected in the Use of Language and Terminology», School Science Review, ty. 92/340
(2011), oc. 125-131.

e This research is a high-resolution analysis of grade 6 (ages 11-12) children's interview
transcripts about the operation of power stations, before and after teaching. The focus of
the study was on how children's conceptual development is built at a discursive level,
namely how language is used to express changes in their thoughts. The theoretical
perspectives of learning pathways and the socio-cultural theory of learning guided the
study. Data analysis revealed that children's conceptual understanding can be reflected in
changes in their use of words and the meanings associated with them. This was the case
even for children who only partially or selectively followed the steps of the introduced
learning path. Furthermore, findings indicate that the acquisition of a concept usually
precedes the use of the name describing it.

MANIOS, YANNIS [et.al.], «Prevalence of Obesity and Body Mass Index Correlates in a

Representative Sample of Cretan School Children», International Journal of Pediatric

Obesity, ty. 6/2 (2011), oc. 135-141.

e This study aimed to estimate the prevalence of overweight and obesity and investigate
associated factors in a representative sample of Cretan school children. Methods. As part of
a cross-sectional study in children aged 10-12 years (n = 481, 48% boys) in 27 (urban and
rural) schools in Crete, Greece, the rates of overweight and obesity were estimated and
multiple logistic regression was used to explore the relationship between several factors
and body mass index (BMI). Results. It was shown that 28% and 13% of children were
overweight and obese, respectively. Factors affecting children's BMI classification
included: gender (95% CI: 0.21 to 0.56); birth weight (95% CI: 1.33 to 3.46); parental
overweight or obesity (95% CI: 1.11 to 6.5 and 95% CI: 4.37 to 30.7 for one and both
overweight or obese parents, respectively), paternal educational level (95% CI: 0.89 to 3.48
and 95% CI: 149 to 6.13 for low and high educational level, respectively); and
cardiovascular fitness levels (95% CI: 0.87 to 0.92). Conclusion. The combined prevalence
of overweight and obesity was alarmingly high in the current population (41%); several
physiological, behavioural and social factors were shown to affect children's BMI status.
These findings highlight the extent of the child obesity problem in Crete and support the
need for actions to be taken at a national level to tackle the obesity epidemic.

MANOLITSI, MARIA; BOTTING, NICOLA, «Language Abilities in Children with Autism

and Language Impairment: Using Narrative as a Additional», Child Language Teaching
and Therapy, ty. 27/1 (2011), oc. 39-55.
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e Autistic Spectrum Disorder (ASD) and Specific Language Impairment (SLI) are disorders
of communication that are sometimes thought to show similar structural language
difficulties. Recent research has even suggested that they might be aetiologically related.
However, it may be that standardized language tasks are not sensitive enough to detect
similarities and differences accurately. This study involved 26 Greek children with either
ASD or SLI and compared them on standardized measures of structural and pragmatic
language as well as using a structured narrative task. Children with ASD were more
impaired on receptive but not expressive scores from standardized language tests. In
contrast, narrative measures showed significantly poorer ASD performance in expressive
skills involving wider story-telling skill and in some sentence-level skills, in particular
referencing, compared to peers with SLI. ASD and SLI groups also showed different
relationships between structural language and other measures. The data suggests that
narrative is a useful tool for revealing qualitative differences in language between
overlapping communication disorders both at the clinical and theoretical level, since it
provides information that is lost in more formalized testing. This may be particularly true
where norms are not available or testing is difficult.

MANOLITSIS, GEORGE; TAFA, EUFIMIA, «Letter-Name Letter-Sound and Phonological
Awareness: Evidence from Greek-Speaking Kindergarten Children», Reading and Writing:
An Interdisciplinary Journal, ty. 24/1 (2011), 6c. 27-53.

e The purpose of this study was to examine longitudinally the development of letter-sound
and letter-name knowledge and their relation to each other and to various aspects of
phonological awareness in a sample of Greek kindergarten children who did not know how
to read. One hundred twenty children aged 58-69 months were assessed on letter-sound and
letter-name knowledge, as well as on phonological awareness skills at the beginning, the
middle and the end of kindergarten. The findings indicated that: (a) kindergarten children
knew more letter-sounds than letter-names in almost every case across the assessment
points; (b) letter-sound knowledge predicted letter-name knowledge slightly better than
vice versa; (c) phonological awareness was associated directly with later letter-sound and
letter-name knowledge, and (d) the bidirectional hypothesis between phonological
awareness and letters knowledge was not confirmed.

MARIDAKI-KASSOTAKI, KATERINA; ANTONOPOULOU, KATERINA, «Examination of
the Relationship Between False-Belief Understanding and Referential Communication
Skills», European Journal of Psychology of Education, ty. 26/1 (2011), cc. 75-84.

e The present study is an attempt to examine the relation between false-belief understanding
and referential communication skills. The ability of 76 children aged 5 years to attribute
false beliefs to themselves and others was examined with three false-belief tasks. The
referential communication skills of the same children were assessed with two tests: (a) the
Listening Skills Test (Lloyd et al. 2001) and (b) the Test of Referential Communication
(Lloyd et al. 1995), which were adjusted to Greek reality for this purpose. The results
showed that there is a link between false-belief understanding and components of
referential communication, namely, ability to identify a pictorial referent based on oral
messages, ability to comprehend directions on a map, and ability to detect and resolve
ambiguity in oral messages. They also revealed that comprehension of directions and
ability to detect ambiguity in messages as listener may be good predictors of false-belief
competence. The present findings support and expand previous evidence attesting to a link
between false-belief understanding and other aspects of language such as syntax,
semantics, and pragmatics.
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MAVRIKAKI, E.; ATHANASIOU, K., «<Development and Application of an Instrument to
Measure Greek Primary Education Teachers' Biology Teaching Self-Efficacy Beliefs»,
Eurasia Journal of Mathematics, Science and Technology Education, ty. 7/3 (2011), 6o. 203-
213.

o The self-efficacy beliefs of in-service elementary school teachers in Greece were examined
in an attempt to evaluate their biology teaching skills. For this purpose, we constructed a
valid and reliable instrument consisting of a Likert-type questionnaire that was distributed
to the target population and to which 202 teachers responded. Results revealed Greek
primary education teachers have, in general, moderate to high biology teaching selfefficacy
beliefs (BioTSEB), whereas those that had not attended any biology courses during their
academic studies had lower self-estimates. Teachers' BioT'SEB are also affected by factors
such as years of teaching experience, the number of science courses attended and the
quality of their previous studies, together with the grade levels they were assigned to teach
during their in-service years.

MAVROUDI, ELIZABETH; JONS, HEIKE, «Video Documentaries in the Assessment of
Human Geography Field Courses», Journal of Geography in Higher Education, ty. 35/4
(2011), o6. 579-598.

e This paper critically reviews the use of video documentaries in the assessment of human
geography field courses. It aims to contribute to recent debates about the role of visual
methods for developing active and deep learning in student-centred teaching. Based on four
days of group work in Crete, 30 third-year students produced individual 10-minute video
documentaries on "Mediterranean Rural Spaces". Analysing students' experiences of video
production highlights the need for innovative teaching and assessment methods and the
importance of creating independent and creative students equipped with a broad set of
skills for an increasingly flexible job market. (Contains 4 tables.)

MCcENTEE-ATALIANIS, LISA, «The Value of Adopting Multiple Approaches and
Methodologies in the Investigation of Ethnolinguistic Vitality», Journal of Multilingual and
Multicultural Development, ty. 32/2 (2011), co. 151-167.

e The concept of "Ethnolinguistic Vitality" (EV) has received variable acceptance and
support since its introduction by Giles, Bourhis, and Taylor. It has especially proven to be a
valuable heuristic in studies of language maintenance and shift. However, the reliability
and validity of the instruments used to investigate EV, especially questionnaires used to test
subjective vitality, have proven to be more problematic. This position paper introduces
some of the issues that have been considered as difficult in the conceptualisation,
investigation and application of EV and will suggest possible areas for further
development. Drawing on a study of language attitudes, shift and the EV of the Greek-
Orthodox community in Istanbul, this paper argues that there is much to recommend the
tripartite conceptualisation of the EV framework in assessing both subjective and objective
vitality via quantitative and qualitative methods. It further argues that studies of EV can be
enriched by the use of ethnographic/observational approaches and discourse analytic
frameworks, particularly when investigating hybridity. The adoption of both etic and emic
approaches facilitates a more detailed engagement with key constructs. The latter will
benefit the study of EV and potentially facilitate a rapprochement between researchers
from different disciplines. (Contains 3 tables and 1 figure.)
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MERTAN, BIRAN, «Children's Perception of National Identity and in-Group/out-Group
Attitudes: Turkish-Cypriot School Children», FEuropean Journal of Developmental
Psychology, tx. 8/1 (2011), cc. 74-86.

e The aim of the current study was to explore the conceptual development of national
identity in Turkish-Cypriot school children ranging from age 6 to 12. Cyprus presents a
unique opportunity for the investigation of national identity and related issues due to its
vibrant and unresolved political and historical milieu. Currently, there is no comprehensive
developmental model that incorporates the conceptual development of national identity in
children raised in stable political and national versus unstable political and national scenes.
One would expect the sociopolitical environment in Cyprus to shape national identities that
include large distances and enmities between the "self" and the "other". In total, 71
Turkish-Cypriot school children responded to the items of the National Identification Scale
and were requested to indicate their liking for in-group and out-group targets as well as the
appropriateness of traits to describe the in-group and out-groups. In order to provide bases
for comparisons between the in-group (Turkish Cypriots) and the enemy out-group (Greek
Cypriots), two neutral out-groups (Ireland and the Netherlands) were also used as target
groups. The present data suggest that while age has no impact, gender does have an impact
on the development of national identity. In the current sample girls demonstrated higher
national identity than boys. Data also indicated strong in-group favouritism and negativity
towards the enemy out-group.

MICHALOPOULOU, MARIA [et.al.], «Step Counts and Body Mass Index Among 9-14
Years Old Greek Schoolchildren», Journal of Sports Science and Medicine, ty. 10/1 (2011),
0c. 215-221.

e The main purpose of this study was the identification of the current pedometer determined
physical activity levels of a large sample of 9 - 14 years old Greek schoolchildren and the
determination of the association between daily step counts and body mass index through
the comparison of step counts among overweight, obese and normal-weight children. A
total of 532 children (263 boys and 269 girls) were measured for height and weight. Their
activity levels were analyzed using pedometers to measure mean steps for 7 consecutive
days. Overweight and obese status was determined using the international reference
standard (Cole et al., 2000). According to data analysis mean step counts ranged from
15371 to 10539 for boys and from 11536 to 7893 for girls. Steps per day were significantly
more for boys compared to girls. Children with normal weight performed significantly
more steps per day compared to their overweight and obese classmates. Daily step counts
reported in this study for 9 - 14 year old schoolchildren were relatively low when compared
to step counts from other European countries. Only 33.9% of the participants satisfied the
body mass index referenced standards for recommended steps per day. Finally, the results
of this study provide baseline information on youth pedometer determined physical activity
and on youth body mass index levels. High prevalence of low daily step counts and BMI
determined obesity was revealed prompting for further exploration of the relationship
between objectively measured physical activity and adiposity in particular for children and
adolescents that experience both health risk factors.

MORLET, S., «The Formation of an Intellectual Identity and its School Setting: Eusebius
in the Pamphilus of Caesarea's ''School'' », Adamantius, ty. 17 (2011), oc. 208-219.
e This paper tries to collect what we know about Pamphilus of Caesarea's 'school’, and to
evaluate its impact on the development of Eusebius' work and thought. Pamphilus' school
was a circle of friends, not an institution. The few members of the school, known thanks to

138



the Martyrs of Palestine, were very different in terms of age and condition. Pamphilus'
teaching is not precisely known. Eusebius suggests that he taught theology and Scripture.
He also taught morals, but probably not in a theoretic form. Even if Eusebius often
introduces Pamphilus and his pupils as «philosophers», there is no reason to think that
Greek philosophy was taught by Eusebius' master, though this remains possible. The
general impression is that, though Pamphilus probably intended to imitate Origen who
founded a school in Caesarea around 233, the nature of his own teaching was, at least in
part, very different from that of Origen. It is sure, however, that the circle venerated Origen
and devoted a good deal of its time to search, defend and copy his whole work. It remains
to be seen if the circle learnt Origen's thought alone, or also the thought of subsequent
Alexandrian masters, such as Theognostus and Pierius, the teacher of Pamphilus.

MOURATIDIS, ATHANASIOS A. [et.al.], «Vitality and Interest-Enjoyment as a Function
of Class-to-Class Variation in Need-Supportive Teaching and Pupils' Autonomous
Motivation», Journal of Educational Psychology, tx. 103/2 (2011), 6c. 353-366.

e In 2 quasi-experimental field studies in a real-life physical education (PE) setting, the
authors investigated whether the interest-enjoyment and vitality of Greek pupils (age range,
10-12 years) varied from class to class as a function of the class-to-class variation in the
manipulated motivational environment (Studies 1 and 2) and pupils' relative autonomous
motivation (Study 2). In Study 1, multilevel analyses showed at the within-student level
that students (N = 138, 48.6% boys and 51.4% girls) reported, on average, more interest-
enjoyment and vitality after a need-supportive, relative to a typical (i.e., control group), PE
class. This main effect was replicated in Study 2 (N = 155, 53.6% boys and 46.4% girls),
and Study 2 findings further showed at the between-student level that interest-enjoyment
was somewhat higher among pupils scoring higher in relative autonomous motivation.
Moreover, Study 2 provided evidence for an interaction effect such that pupils with high, as
compared with those with low, relative autonomous motivation benefited significantly
more from a need-supportive class. Perceived need support was found to fully explain the
effects of manipulated need support on interest-enjoyment and vitality. Results are
discussed within the self-determination theory (Deci & Ryan, 2000).

NESTORIDOU, K. [et.al.], «Investigation of the Bullying Phenomenon in School
Population», Epitheorese Klinikes Farmakologias kai Farmakokinetikes, ty. 29/1 (2011), oo.
73-80.

e The purpose of this study was to investigate the frequency of the bullying phenomenon in
school population in Greece and to detect the degree of parents' knowledge about it. The
investigated sample included 156 parents of pupils of a private elementary school in the
region of Attica (n=156), 121 of which were mothers (77.56%) and 35 were fathers
(22.44%). Ninety five out of 156 participants (60.90%) had 3rd degree education and 52
(33.33%) had higher education. Participants completed anonymously a specially structured
closed-type questionnaire which covered demographic and social characteristics of parents
and family and contained questions concerning knowledge and beliefs of parents about the
bullying phenomenon. This study shows that 41.03% of participants did not know the
meaning of the term bullying. As for aggression, a percentage of 44.23% could define it as
verbal, physical and psychological violence, 21.79% as physical violence only, 1.92% as
psychological violence only, 1.28% as verbal violence only, 0,64% as none of the above
forms of violence and 30,13% chose not to answer the question. A percentage of 44.88%
believed that the main factors influencing aggression are environmental, 5.77% hereditary
and 39.10% implicated both factors. As main reasons underlying aggression in children,
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were acknowledged physical violence (33.98%), the problematic family environment
(20.51%), rejection (13.46%), psychological violence (9.61%), TV influence (8.98%), lack
of communication (8.33%) and indifference (5.13%). Boys are considered to exhibit
aggressive behaviour at a very high percentage (72.44%) compared to girls (0.64%) while a
percentage of 20.51% incriminated both sexes. Love (39.10%) and discussion (28.20%) are
believed to be the most appropriate ways to prevent aggression, while family peace and
stability contributes decisively against it. (ITepuconny mepiAnymng)

OZTURGUT, OSMAN, «Standardized Testing in the Case of China and the Lessons to Be
Learned for the U.S.», Journal of International Education Research, ty. 7/2 (2011), cc. 1-6.

e The Chinese have been using standardized testing for centuries. Ancient Greeks have tried
it for centuries since Sth and 4th BC. There is no evidence that they have become
successful in educating their children through an imperial or elitist system. The impact of
standardizing the education on a nation is significant. This is not only true for not being
able to cultivate creative and innovative youth and thus a society, but also has significant
impact on the economy as well. China example may help justify and clarify the direction
we are heading in educating our nation. This paper reflects on the impact of standardized
testing on China and explains the need to redirect our efforts within our educational system

PALAIGEORGIOU, G; TRIANTAFYLLAKOS, G; TSINAKOS, A., «What if Under-
graduate Students Designed Their Own Web Learning Environment? Exploring Students'
Web 2.0 Mentality through Participatory Design», Journal of Computer Assisted Learning,
Ty 27/2 (2011), 66. 146-159.

e Following the increasing calls for a more skeptical analysis of web 2.0 and the
empowerment of learners' voices in formulating upcoming technologies, this paper
elaborates on the participatory design of a web learning environment. A total of 117
undergraduate students from two Greek Informatics Departments participated in 25
participatory design sessions, employing two needs' elicitation techniques, with the aim of
envisioning a learning platform that meets their learning particularities and needs,
incorporates and exploits their new technological habits, and can be harmoniously situated
in their daily routine. Overall, 773 needs were elicited, proving that students had refined
views about the elements that can render the next wave of e-learning applications
successful. They convincingly demonstrated their web 2.0 mentality but sought for a
smooth transition to the new environment, promoting an evolution rather than a revolution.
The resulting set of needs demarcates a zone of expectancies where the enhancement of the
learning content and the contextualization of knowledge remain top priorities with
revamped opportunities, while networking, participation and collaboration complement and
improve their characteristics. Our study is an example of exploiting participatory design for
exposing students' thoughts and requirements from a critical design perspective.

PALAIOLOGOU, NEKTARIA, «The Modern Intercultural Persona and '"Civitas':
Tracing the Path Back to the Ancient Greek Demoi», Intercultural Education, ty. 22/4
(2011), oc. 263-275.

e This conceptual paper represents an attempt to reflect on the notion of the "ancient Greek
polis"--a subject of study and sometimes heated debate for many philosophers and
historians worldwide--as a paradigm of a city that can offer some insight into modern
states, in an era of globalisation and tense multiculturalism. By providing a synthesis of
information, based on a selection of well-known philosophers' and historians' writings, who
have studied extensively the structure and development of ancient Greece and its impact on
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modern times, this paper aims to draw some conclusions, as useful lessons for modern
societies, learned from the ancient Greek "polis." (Contains 1 note.)

PAMPUSH, JAMES D.; PETTO, ANDREW J., «Familiarity with Latin and Greek
Anatomical Terms and Course Performance in Undergraduates», Anatomical Sciences
Education, ty. 4/1 (2011), cc. 9-15.

e Commonly used technical anatomy and physiology (A&P) terms are predominantly rooted
in Latin and Greek vocabulary, so it is commonly inferred that a solid grounding in Latin
and Greek roots of medical terminology will improve student learning in anatomy and
related disciplines. This study examines the association of etymological knowledge of A&P
terms and A&P course performance among 446 undergraduates in their first semester of the
study of human gross anatomy and physiology, with a more detailed analysis of the
characteristics of 52 students who filled out surveys about their prior knowledge and
experiences related to medicine or anatomy. In both data sets, there was only a weak
positive correlation between the performance on a quiz of Latin and Greek medical terms
and the students' performance on regular assignments. The presumption that familiarity
with Latin and Greek word roots has a strong influence on successful learning of anatomy
is not supported by these data. Future research should address whether or not there are
particular skills associated with using etymological knowledge in improving A&P course
performance. (Contains 4 tables.)

PANAGIOTAKOPOULOS, ANTONIOS, «Workplace Learning and Its Organizational
Benefits for Small Enterprises: Evidence from Greek Industrial Firms», Learning
Organization, ty. 18/5 (2011), cc. 364-374.

e The purpose of this study is to explore small firm owners' perceptions of the impact of
employee training on small firm competitiveness in the context of Greece.
Design/methodology/approach: The research adopts a qualitative orientation. Empirical
data were collected from 43 owners of small and micro-firms operating in various sectors
of the Greek manufacturing industry through personal semi-structured interviews.
Findings: The empirical evidence reveals that informal staff training can help Greek small
firms face the challenges of the future. More specifically, the interview findings indicated
that workplace training can: reduce employee errors in the production process; help small
firms to meet skill shortage needs; facilitate the introduction of new technology; and
enhance worker employability. Practical implications: The paper argues that a key
challenge for policy makers and employers in this area is to facilitate informal learning
within small firms in order to improve firm performance. In the same manner, work-
integrated learning (WIL) seems to have a vital role to play in the performance of Greek
small enterprises since WIL programs have the potential to address skills mismatch issues.
Originality/value: The study brings new insights around the benefits of informal staff
training and work-integrated learning for small and micro-firm performance in the context
of a small European country like Greece, where there has been scant research and very
limited understanding. (Contains 2 tables.)

PAPADATOS, S.; DIMOLIATIS, ILD.K, «Medical Education in the Archives of Hellenic
Medicine», Archives of Hellenic Medicine, ty. 28/4 (2011), 6c. 523-528.

e Medical education (ME), as a specific field of knowledge related to the processes of
medical teaching and learning, is gradually gaining ground in Greece. It does not need to
start from scratch, as relevant papers have been already published in the Greek medical
literature. The aim of this paper was to list all the articles that refer to ME, published in the
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journals of the Athens Medical Society: Archives of Hellenic Medicine (AHM) and
Archives of Medical Societies (AMS). METHOD Every single published issue was
indexed. After the 4th issue of the 16th volume of AHM (July-August 1999) all articles are
available on the web (http://www.mednet.gr/archives/). The earlier issues were found either
in the Library of Health Sciences of the National and Kapodistrian University of Athens or
in the Library of the Athens Medical Society. In both cases, the table of contents was first
checked, either electronically since July-August 1999 or manually for all previous issues.
The abstracts of all articles that initially considered relevant were read and the irrelevant
ones were excluded. RESULTS The first issue of AMS was published in the first trimester
of the year 1975. The first issue of AHM, the sequel to AMS, was published in February
1984. Having indexed 36 volumes, 47 articles on ME were found (1.28 per year). The first
such article was in the 2nd issue of the 5th volume of AMS (1979) and the last in the 3rd
issue of the 27th volume of AHM (2010). During its 9-year period of publication, AMS
hosted 16 ME articles (1.8 per year), while AHM journal has hosted 31 ME articles in its
26 years of publication (1.2 per year). (Ilepikoni) Tepiinymg)

PAPADIMITRIOU, A., «<Reforms, Leadership and Quality Management in Greek Higher
Education», Tertiary Education and Management, ty. 17/4 (2011), oc. 355-372.

e This article reports on research to form an understanding of how to account whether and
how quality management (QM) has been adopted in Greek higher education. Greece only
recently introduced quality assurance policies. In this study, I will describe governmental
reforms related to QM policies until 2010. An issue that is frequently addressed concerns
the role of leadership for the implementation and facilitation of QM. Therefore, the study
will also discuss how leaders (rectors and vice-rectors) in Greek universities perceived
external environmental pressures and to what extent they adopted (or not) QM. Neo-
institutional theory has become a dominant approach for explaining how organizations
adapt to institutionalized pressures for change of their business theory from their
environments and has been applied to different organizational phenomena; therefore, in
order to explain why Greek higher education institutions adopt QM I used the neo-
institutional theory.

PAPADIMITRIOU, ANTIGONI, «Academic Freedom and Student Grading in Greek

Higher Education», Quality in Higher Education, ty. 17/1 (2011), 6c. 105-109.

e The issue of who has the final say on academic standards (grading), academics or
managers, has hitherto not arisen in Greece. Professors entitled to research, to teach and to
inquire is a freedom expressed by the Greek Constitution. This article presents a
contemporary view and raises concerns about the future and the longevity of academic
freedom and students' grades in Greek higher education.

PAPADIMITRIOU, ANTIGONI; WESTERHEIJDEN, DON F., «<What Kind of Universities

in Greece Invited External Evaluation (EUA-IEP)? Isomorphic Pressures and

Leadership: The Greek Case», Quality in Higher Education, ty. 17/2 (2011), 6c. 195-212.

¢ In the absence of any national quality performance monitoring system (until 2006) 8 of 21
Greek public universities voluntarily participated in the European University Association
Institutional Evaluation Programme (EUA-IEP). Empirical data were collected through
documents (eight evaluators' reports). This article uses qualitative content analysis to
understand the relationships between neo-institutional pressures (coercive, normative and
mimetic) and university characteristics that influenced the choice for the EUA-IEP.
Normative and mimetic pressures were detected through these reports. Coercive pressure
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did not play a role in the decision to invite the EUA-IEP. Different types of universities
engaged in the EUA-IEP but not monothematic and "Athenian" universities. (Contains 4
tables.)

PAPADOPOULOU, DESPINA [ et.al.], «Case Morphology and Word Order in Second
Language Turkish: Evidence from Greek Learners», Second Language Research, ty. 27/2
(2011), oc. 173-205.

e The optional use of morphology attested in second language learners has been attributed
either to a representational deficit or to a "surface" problem with respect to the realization
of inflectional affixes. In this article we contribute to this issue by providing empirical data
from the early interlanguage of Greek learners of Turkish. Three experiments have been
conducted, a cloze task, a sentence picture matching task and an on-line grammaticality
judgement task, in order to investigate case morphology and its interaction with word order
constraints. The findings of all three experiments point towards a variable use of case
morphology, which is also observed in previous studies of Turkish as a second language
(L2). Moreover, they show clearly that the learners face difficulties with non-canonical
word orders as well as with the interaction of word order constraints and Case. On the other
hand, the learners performed well on verbal inflections. On the basis of these findings, we
argue that the developmental patterns in the early stages of L2 acquisition cannot be
attributed to a global lack of functional categories but rather to more localized difficulties,
which seem to be related to (a) whether the features in the L2 are grammaticalized in the
first language and (b) the way these features are encoded in the morphosyntax of the first
language. Moreover, we claim that processing factors and the specific properties of the
morphological paradigms affect L2 development.

PAPANIKOLAOU, KYPARISIA; BOUBOUKA, MARIA, «Promoting Collaboration in a
Project-Based E-Learning Context», Journal of Research on Technology in Education, ty.
43/2 (2011), 66.135-155.

e In this paper we investigate the value of collaboration scripts for promoting metacognitive
knowledge in a project-based e-learning context. In an empirical study, 82 students worked
individually and in groups on a project using the e-learning environment MyProject, in
which the life cycle of a project is inherent. Students followed a particular collaboration
script that combines individual and collaborative activities, aiming to promote individual
and socially shared reflective thinking during the planning and evaluation phases of the
project. We analysed group discussions and evaluation questionnaires, and the results
provide evidence about the importance of the design variables considered in the
collaboration script for cultivating metacognitive knowledge, such as project phase, roles
undertaken by students, degree and type of interaction, type of activities and products, and
activity sequencing. (Contains 3 tables and 4 figures.)

PAPASTERGIOU, MARINA; ANTONIOU, PANAGIOTIS; APOSTOLOU, MARIANNA,
«Effects of Student Participation in an Online Learning Community on Environmental
Education: A Greek Case Study», Technology, Pedagogy and Education, ty. 20/2 (2011), cc.

127-142.

e The aim of the present study was: (a) the creation of an Online Learning Community
(OLC) for the implementation of an environmental education (EE) project in secondary
education, and (b) the investigation of the potential impact of student participation in the
OLC on students' knowledge and attitudes regarding the natural environment, on students'
social skills as well as their attitudes towards Information and Communication
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Technologies (ICT) and their ICT skills. The sample were 27 lower secondary school
students (aged 12-13 years old) who collaborated within an OLC set up by their teacher by
means of the free Yahoo Groups service in order to complete an EE project. The
experimental intervention lasted for 10 weeks. Before and after the intervention, the
students filled in a questionnaire addressing: a) their knowledge and attitudes regarding the
natural environment, b) their social skills and c) their attitudes and skills regarding ICT.
The study revealed that the OLC was a viable solution for supporting student collaboration
in the implementation of the EE project, and that student participation in the OLC had
positive effects on students' knowledge and attitudes towards the natural environment, on
their social skills as well as their attitudes and skills regarding ICT. (Contains 1 table and 2
figures.)

PAPPA, ELENI T.; TSAPARLIS, GEORGIOS, «Evaluation of Questions in General
Chemistry Textbooks According to the Form of the Questions and the Question-Answer
Relationship (QAR): The Case of Intra-and Intermolecular Chemical Bonding»,
Chemistry Education Research and Practice, ty. 12/2 (2011), 66. 262-270.
¢ One way of checking to what extent instructional textbooks achieve their aim is to evaluate
the questions they contain. In this work, we analyze the questions that are included in the
chapters on chemical bonding of ten general chemistry textbooks. We study separately the
questions on intra- and on intermolecular bonding, with the former outnumbering the latter
by far. Two aspects of the questions are examined: their form (closed or open type,
including their various forms), and the kind of knowledge they test (declarative or
procedural knowledge). Questions were further partitioned into four categories, following
Pearson and Johnson's and Raphael's schemes of Question-Answer Relationship (QAR) in
which: (1) text-centered questions are divided into (a) "precisely there", and (b) "think and
search"; and (2) cognition-centered questions that are divided into "you and the author" and
"on your own". The following conclusions were drawn: closed-type questions outnumber
by far the open-type ones, and are mainly of the "short answer" category; the majority test
for declarative knowledge, with fewer questions testing for procedural knowledge; there
was complete lack of metacognitive questions; no questions were found that deal with
relevant experimental processes. Implications for textbook authors and teachers are
discussed. (Contains 2 notes and 7 tables.)

PARTASI, EVGENIA, «Experiencing Multiculturalism in Greek-Cypriot Primary
Schools», Compare: A Journal of Comparative and International Education, ty. 41/3 (2011),
oc. 371-386.

e Within the context of a monocultural and monolingual education system, this paper seeks
to explore and compare the experiences of Cypriot and non-Cypriot pupils in Greek-
Cypriot primary schools with culturally diverse pupil populations. The concept of
multiculturalism has been introduced only very recently in Cyprus and there has been little
research on pupils' experience and understanding of multiculturalism. Using a narrative
approach, this inquiry seeks to provide an understanding of the experience of studying in
multicultural primary school classrooms. The pupils of two classrooms, aged between 10
and 12, describe their experience through terms such as new knowledge, religion, language,
racism and stereotypes. (Contains 3 notes.)

PATSAKI, A. [et.al.], «<P158 Poster Evaluating Knowledge of Greek High School Teachers
Regarding BLS/AED and Foreign Body Airway Obstruction. Are School Nurses the Key
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to Improve Survival after Out of Hospital Cardiac Arrest?», FEuropean Journal of
Cardiovascular Nursing, ty. 10/1 (2011), oc. 23.

PECHTELIDIS, YANNIS, «December Uprising 2008: Universality and Particularity in
Young People's Discourse», Journal of Youth Studies, ty. 14/4 (2011), co. 449-462.

e In this text I explore youth's discourse during the protests and riots that took place in
Greece in December 2008. These riots occurred after the assassination of a 15-year-old
student by a police officer in the centre of Athens. The uproar caused by the event had a
major impact not only everywhere in Greece but also all over the world. Young students
played a leading and central role in the protests so that the majority of journalists as well as
many politicians and theorists claimed that it was a "revolution of the youth", the
"democracy of children" and so forth. In this framework, a new discourse cropped up.
Young people claimed the democratisation of the state and society; they demanded it
happened "here and now" instead of being a future utopia. Young people engaged
dynamically in the conflict, and they did so on their own terms, stemming from their
unique social experience as children, as students and as young people. Drawing from
discourse theory, sociology of childhood and youth, I intend to examine how their own
experience has affected and reconceptualised universals such as "democracy",
"citizenship", "youth", "childhood" and so on.

PENELLA, R.J., «The Progymnasmata in Imperial Greek Education», Classical World, ty.

105/1 (2011), oc. 77-90.

e The progymnasmata were graded prose compositional exercises, often begun under the
grammarian and continued under the sophist or rhetor. They were preliminary to exercises
in declamation. This paper examines their content and role in education in the Roman
Empire. Considerable attention is paid to their discussion in theoretical treatises, almost
entirely in Greek. Appreciation of these modes of discourse is important to the student of
antiquity, not only because of their role in education, but also because they continued to
surface in the writings of adults into whose heads they had been ingrained during their
school days.

PERROS, G. [et.al.], «<Are Educators at High Risk of Sub-Fertility? A Multicenter Study»,
American Journal of Reproductive Immunology, ty. 65/4 (2011), cc. 415-420.

e Problem A high percentage of women schoolteachers having fertility problems were
observed by three independent teams. Method Expected percentage of educators was
calculated in 4650 sub-fertile women and 2,062,891 women at reproductive age. To explore
the possibility that schoolteachers' contact with childhood viral infections results in
alterations of peripheral blood natural killer (NK) cells, a multiple linear regression
analysis for profession, age, difficulty to conceive, number of abortions/implantation
failures (predictor variables) was performed in childless educators (210) and housewives
(184). Results The difference between observed and expected percentage of sub-fertile
schoolteachers was statistically significant (17.6% vs 6.86%, P<0.0001). The mean
percentage of PB NK cells was slightly higher in educators compared to housewives
(12.48% vs 11.56%, P=0.10), and the multiple linear regression analysis revealed that the
profession (schoolteacher or not) was the only predictive variable for higher NK% values
(P=0.044). Conclusion Teachers' sub-fertility appears as an 'occupational disease’. The
possibility that results from their exposure to childhood viral infections has to be further
explored.
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PETROGIANNIS, K., «Conceptions of the Transition to Adulthood in a Sample of Greek
Higher Education Students», International Journal of Psychology and Psychological
Therapy, ty. 11/1 (2011), oc. 121-137.

e In a series of papers Jeffrey Arnett defines the age range between 18-25 as emerging
adulthood. For a number of ethnic groups it has been found to be a particular culturally-
constructed period of life course bridging adolescence and young adulthood. The primary
purpose of this first exploratory study was to examine conceptions of the transition to
adulthood and what criteria are endorsed when defining what an adult is among 183 Greek
higher education students. Similarly to other developed countries with different cultural
traditions such as the US, undergraduate students in Greece view themselves as no longer
adolescents but not yet fully adults, i.e. they are best described as emerging adults. The
respondents viewed internal, psychological attributes as most important as markers of
adulthood, reflecting individualistic aspects. No gender differences were found with the
exception of the stronger endorsement of female students in the Independence Scale.

PNEUMATICOS, S.G. [et.al.], «Continuous Medical Education in Metabolic Bone Deseases
Hellenic Osteoporosis Foundation (HELIOS) Vitamin D Deficiency Resulting to a
Subsequent Vertebral Fracture After Kyphoplasty», Journal of Musculoskeletal Neuronal
Interactions, ty. 11/1 (2011), oc. 81-83.

PRATIKAKI, ANASTASIA; GERMANAKIS, IOANNIS; KOKKINAKI, THEANO, «Basic
Aspects of Infant-Grandparent ''Interaction'': An Eight-Month Longitudinal and
Naturalistic Study», Early Child Development and Care, ty. 181/9 (2011), oc. 1231-1245.

e This longitudinal and naturalistic study aims to describe basic aspects of early imitative
exchanges in dyadic infant-grandfather and infant-grandmother free interactions, from the
second to the 10th month of age. Sixteen infants were video-recorded at home in the course
of spontaneous dyadic interactions with maternal grandfathers and grandmothers; imitative
interaction was characterised during off-line analysis of video-recordings. During
interaction of infants with grandfathers and grandmothers, there was similarity in: (1) the
frequency and the rate of imitation; (2) the structure of imitation, the number of turn-
takings and the kind of co-actions; (3) the kind of imitated acts, totally and separately, the
kind of imitated body movements, non-speech sounds, facial expressions and
combinations; and (4) the temporal patterns of the components of turn-taking imitation.
Differences were found for: (1) the direction of imitation, and (2) the linguistic nature of
vocal imitations. Both grandfathers and grandmothers offer infants a sense of partner
"stability" with similar and predictable actions and interactions--as evidenced by the
similarities, as well as a "variety" of challenging communications--evidenced by the
differences. It is assumed that grandfathers are as capable and sensitive as imitators and
communicative partners as are grandmothers and parents. (Contains 4 tables.)

PROIOS, MILTIADIS; ATHANAILIDIS, JOANNIS; ARVANITIDOU, VASILIKI, «A Study
of the Greek School Teachers' Moral Judgment Structures», Teachers and Teaching:
Theory and Practice, ty. 17/2 (2011), oc. 187-200.

e The purpose of the present paper is to examine the teachers' cognitive structures through
moral judgment schemas, as well as whether the above-mentioned structures diversify
among teachers, depending on education level, specialty, age, teaching experience, and
gender. Moreover, another aim is to examine whether these cognitive structures can predict
students' behaviors. Two hundred and fifty eight in-service teachers (men, n = 83; women,
n = 175; M[subscript age] = 41.24, SD = 8.06; M[subscript experiences] = 14.91, SD =
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9.46), in elementary (n = 96), and intermediate education level (n = 158), participated in
the study. The results revealed that the primary education teachers' moral judgment is based
on the moral concepts of the maintaining norms schema, while the one of those of
secondary education is rather based on the postconventional schema. Furthermore, the
results of the present study revealed that age, experience, and gender do not constitute
causes of diversification of moral concepts and that the personal interest schema can
forecast any irresponsible behaviors on the part of the students.

PROTOPAPAS, ATHANASSIOS [et.al.], «Matthew Effects in Reading Comprehension:
Myth or Reality?», Journal of Learning Disabilities, ty. 44/5 (2011), co. 402-420.

e The presence of Matthew effects was tested in students of varying reading, spelling, and
vocabulary skills. A cross-sequential design was implemented, following 587 Grade 2
through 4 students across five measurement points (waves) over 2 years. Students were
administered standardized assessments of reading, spelling, and vocabulary. Results
indicated that the hypothesized fan-spread pattern for Matthew effects was not evident.
Low and high ability groups were formed based on 25th and 75th percentile cutoffs on
initial measures of spelling, reading accuracy and fluency, vocabulary, and reading
comprehension. Multilevel modeling suggested that low and high ability groups had
significantly different starting points (intercepts) and their pattern of growth on passage
comprehension did not indicate that the gap would increase over time. Instead, some
analyses, especially of the youngest cohorts, showed significant convergence. However,
there was no evidence of eventually closing the gap. Thus, although the poor students may
not be getting poorer, they do not get sufficiently richer either. (Contains 3 tables and 5
figures.)

PRUS, R., «<Defending Education and Scholarship in the Classical Greek Era: Pragmatist
Motifs in the Works of Plato (c420-348BCE) and Isocrates (c436-338BCE)», Qualitative
Sociology Review, ty. 7/1 (2011), 6. 1-35.

e As a broader realm of human endeavor and communication, education seems as
fundamental as human group life itself. However, liberal education and scholarly ventures
are much more problematic and fragile features of community life. Still, a liberal education
is not the same as scholarship and some important distinctions are made between these two
realms of activity prior to considering the ways in which they are envisioned and defended
by two classical Greek authors Plato and Isocrates. Although both Plato (c420-348BCE)
and Isocrates (c436-338BCE) were students of Socrates (c469-399BCE) and share an
emphasis on the importance of knowing, their approaches to human knowing and acting are
notably different. Clearly, Plato's depictions of the education and scholarship are
considerably more extensive and are philosophically as well as theologically more
engaging. Likewise, Plato has had vastly more impact on Western social thought than has
Isocrates. Still, Isocrates addresses education and scholarship in distinctively more pluralist
and humanly engaged terms. Following an examination of Plato's analysis of education and
his defense of scholarship as these are addressed in Republic, Laws, and Charmides,
attention is given to Isocrates' defense of educational ventures. Notably, Isocrates defends
education and scholarship from the positions that Plato and (his principal spokesperson)
Socrates promote, and - as well, - from the ignorance and disregard of the community at
large.
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PSALTOU-JOYCEY, ANGELIKI; KANTARIDOU, ZOE, «Major, Minor, and Negative
Learning Style Preferences of University Students», An International Journal of Educational
Technology and Applied Linguistics, ty. 39/1 (2011), 6. 103-112.

e This paper reports research on the learning style preferences of 1616 university students
learning foreign languages for academic purposes across eight fields of study in a given
educational and cultural context, namely, tertiary education in Greece. Data was collected
by using the Style Analysis Survey the outcomes of which were further analysed into
major, minor, and negative student style preferences. Results showed that the "visual,"
"intuitive-random"” and "global" styles constitute major preferences in all eight fields, the
"closure-oriented," "extroverted," and "concrete-sequential” styles vary between major or
minor preferences, the "hands-on," "open," and "analytic" styles show a variation between
minor and negative preferences, and the "auditory" and "introverted" styles are negative in
all fields. Conclusions suggest that foreign language instructors who are sensitive to
learner-centred issues and have questioned generalised teaching approaches should be
made aware of more informed teaching suggestions that employ specific language learning
strategies and teaching activities.

QUINN, JOSEPHINE CRAWLEY; BROOKE, CHRISTOPHER, «Affection in Education:
Edward Carpenter, John Addington Symonds and the Politics of Greek Love», Oxford
Review of Education, ty. 37/5 (2011), 66. 683-698.

e The paper examines Edward Carpenter's 1899 essay on education that defended the value
of powerful same-sex attachments, either between older and younger boys or between
teachers and pupils, in the context of Victorian ideologies of same-sex affection. Linda
Dowling has described how 'a homosexual counterdiscourse able to justify male love in
ideal or transcendental terms' was fashioned out of the discourse of Greek studies in 19th-
century Oxford by Walter Pater, Oscar Wilde and the Uranian poets. We argue that
Carpenter's position in both 'Affection in Education' and his pamphlet on Homogenic love
is best interpreted not in terms of this particular counterdiscourse so much as in light of
John Addington Symonds' sharp political reaction against it, a reaction that was grounded
in recent historical scholarship on the ancient Greeks and which rejected the idealisation of
intellectualised, aristocratic boy-love in favour of a vision of egalitarian sexual
relationships between men, and which was, in Carpenter's own case, very closely
associated with his own ideals of social and political progress.

RALLIL A. M. [et.al.], «Typically Developing Children's Understanding of and Attitudes
towards Diversity and Peers with Learning Difficulties in the Greek Setting», European
Journal of Special Needs Education, ty. 26/2 ( 2011), oc. 233-249.

e During the last few years, across Europe, special education has been orientated towards an
inclusive model. Accordingly, in Greece, special education functions as an integral part of
general education. However, few studies have investigated how children in the mainstream
school understand diversity issues and specifically learning difficulties. The present study
investigated typically developing children's understanding of and attitudes towards
diversity, and peers with learning difficulties. For this purpose, children aged 9-12 years,
completed a questionnaire with mainly open-ended questions and some close-type
questions. Regarding children's understanding of diversity, the majority of responses
focused more on individual/personality differences, on biological differences and less on
disabilities or difficulties. Research into children's understanding about the causes of
learning difficulties demonstrated misunderstanding, while a large number of children had
a total lack of knowledge. On the other hand, they seem to understand that learning
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difficulties may affect all the aspects of life. Children's attitudes towards school inclusion
were positive on a more superficial level. Results are discussed in terms of educational
implications and school practice for the development and implementation of appropriate
intervention programs. (Contains 5 tables and 1 note.)

RAMMOS, A. [et.al.], «Translation into Greek of the Postgraduate Hospital Educational
Environment Measure (PHEEM)», Archives of Hellenic Medicine, ty. 28/1 (2011), cc. 48-
56.

e To translate into Greek the international instrument for the assessment of the educational
environment of junior doctors in hospitals, PHEEM(postgraduate hospital educational
environment measure), which has been shown to have high reliability and validity.
METHOD The PHEEM questionnaire consists of 40 items, 36 positive and 4 negative,
scored from O to 4 on a five-point Likert scale, grouped into 3 subscales for perceptions of
role autonomy, teaching and social support. Four independent translators (the authors),
whose native language is Greek, independently translated the PHEEM questionnaire into
Greek, then agreed on a common version (forward translation). This version was
distributed to four reviewers and with their comments a second Greek version was formed.
Three independent translators, professional but not native English speakers, back-translated
the Greek version into English. The comparison between these back translations and the
original questionnaire led to a third version, which was further independently validated by
seven specialty training experts whose comments led to the fourth Greek version.

(Iepwcomn mepiinyme)

REKALIDOU, GALINI; PETROGIANNIS, KONSTANTINOS, «Criteria for Selection and
Rejection of Social Relationships Among Children in Urban and Rural Kindergartens in
Greece», Education 3-13, ty. 40/2 (2011), co. 173-188.

o This paper reports on preschool children's social relationships developed in urban and rural
kindergarten classes in Greece. We investigated the selection and rejection criteria children
use and examined potential criteria differences as a function of a number of socio-
demographic variables (children's age group, gender, parental job status, region of
kindergartens’ base). The sample consisted of 70 children (30 boys and 40 girls), 4-6 years
old, from one urban- and one rural-based kindergarten. The findings of the study indicated
that: (1) the children used two criteria on average; (2) as they grow up, children’s choices
and explanations present a quantitative increase; (3) rejections are attributed to the level of
their classmates’ negative behaviour, mainly their aggressiveness; and (4) children's
explanations for their positive selections seem to focus on their ‘common interests/play’,
‘closeness/kinship’ and ‘personality characteristics’. These findings are discussed in
relation to the study's hypotheses, which they support in part.

RENTZOU, KONSTANTINA, «Greek Parents' Perceptions of Male Early Childhood
Educators», Early Years: An International Journal of Research and Development, ty. 31/2
(2011), oc. 135-147.

e The study reported here examined Greek parents' perceptions of barriers to men entering
the early childhood education and care profession and their recommendations for recruiting
more males into the field. Parents were asked to respond on a Likert scale to statements
regarding males' decision to enter the profession, possible benefits for male early childhood
educators, and perceived societal attitudes towards male early childhood educators. The
findings indicate that the participating parents were in favour of recruiting more males into
the early childhood education and care profession but at the same time they recognize the

149



difficulties men encounter when choosing to become early childhood educators.
Recommendations for future research designs are formulated. (Contains 1 note and 4
tables.)

RENTZOU, KONSTANTINA, «Parent-Caregiver Relationship Dyad in Greek Day Care
Centres», International Journal of Early Years Education, ty. 19/2 (2011), 66. 163-177.

e High quality early childhood education and care programmes encourage frequent, positive
communication with and positive, effective relationships between parents and early
childhood educators. The present study aimed to examine the adult relationship aspects of
childcare and, more precisely, the parent/caregiver relationship dyad. The way in which
parents are involved in early childhood education and care programmes provides one
possible indication of the nature of the parent/caregiver relationships, yet previous research
in Greece, on the topic of parental involvement, has indicated that Greek parents do not
participate in their children's preschool centres and that little attention is paid to parents'
role in their children's care and education. Research data suggest that Greek parents and
caregivers of the present sample cooperate and communicate superficially and that
parent/teacher relationships have a long way to go toward becoming partnerships.
(Contains 4 tables and 1 note.)

RENTZOU, KONSTANTINA; SAKELLARIOU, MARIA, «The Quality of Early Childhood
Educators: Children's Interaction in Greek Child Care Centers», Early Childhood
Education Journal, ty. 38/5 (2011), 66. 367-376.

e Though quality in early childhood education and care has attracted last decades enormous
research interest there is still not a unanimous agreement about its definition. Yet, almost
all definitions attempted include interaction, group size, adult:child ratio and early
childhood educators' level of education, as important indices of quality. Relationships are
key resources for young children. There is agreement among researchers that the quality of
caregiving by professional caregivers in child care centres has been established as an
important influence on various aspects of child development. Thus, structural
characteristics have been proven to affect programs' quality of services provided. The
purpose of this research study was twofold: (1) to explore the quality of interaction
between Greek early childhood educators and children; and (2) to record the structural
characteristics of Greek child care centres. Correlations among structural characteristics
and type of interaction were also examined. Research data indicate that Greek early
childhood educators are positive but at the same time detached and permissive during their
interaction with children, a finding that disputes their positive interaction. Thus, Greek
child care centres have been found to adopt, based on Greek legislation, high ratios and
group sizes, a finding which raises questions about the effects on children's well being and
development. Limited correlations have been found between the type of interaction and the
structural characteristics. Research data highlight the need for further research to
undergone and for changes in Greek legislation, concerning the operation of Greek child
care centres.

RENTZOU, KONSTANTINA; SAKELLARIOU, MARIA, «Greek Pre-Service

Kindergarten Teachers' Beliefs about and Practices of Developmentally Appropriate

Practices in Early Childhood Education», Early Child Development and Care, ty. 181/8

(2011), oc. 1047-1061.

e The continuum of beliefs reported by Greek pre-service kindergarten teachers and how
those beliefs relate to classroom practices are explored in this article. Considering the
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potentially important influence of teachers' beliefs on their practices, the level of early
childhood teachers' beliefs about developmentally appropriate practices (DAPs) and the
relationship between their beliefs and practices are regarded as important topics of study in
early childhood education. This study was designed in order to investigate Greek pre-
service kindergarten teachers' self-reported beliefs and practices related to the National
Association for the Education of Young Children's policy statement for DAP. Research
results indicated that participants favour DAP both as far as their beliefs and the
instructional activities they implement are concerned. Even though the analysis indicated
correlations among DAP and developmentally inappropriate practice (DIP) beliefs and
practices, beliefs have not been found to predict practices. (Contains 3 tables.)

RIZOS, DEMETRIOS [et.al.], «The Organization of an Educational Program for

Specialists in Clinical Chemistry by the Greek Society of Clinical Chemistry-Clinical

Biochemistry», Biochemia Medica, ty. 21/1 (2011), oc. 30-37.

¢ In Greece, there is no officially organized training in clinical chemistry for scientists. The
Greek Society of Clinical Chemistry-Clinical Biochemistry decided to organize an
intensive educational program of 18 seminars on clinical chemistry content as it is
described in the EC4 Syllabus. The duration of each seminar was about 6 hours and
consisted of 6 to 9 lectures. At the end of each seminar there was a voluntary written
examination, comprised of 24 multiple choice questions. Successful completion of the
Educational program was leading to a Certificate of Competence. Two cycles of the 18
seminars were performed: Ist cycle from October 2003 to December 2005 and 2nd cycle
from March 2005 to October 2007. One hundred eighty nine colleagues was the mean
attendance per seminar for the seminars of the 1st cycle and 38 colleagues for the seminars
of the 2nd cycle. The mean participation to the examination for each seminar was almost
80% for the 1Ist cycle and 68% for the 2nd cycle. More than 80% of the participants
performed Good or Very good in the examination in both cycles. It is estimated that more
than 40% of the scientists who practice Clinical Chemistry in Greece, participated to this
educational activity. This program is now provided as an e-learning application, and it is
open for all scientists who want to follow the discipline of clinical chemistry.

ROBERTS, LEAH; FELSER, CLAUDIA, «Plausibility and Recovery from Garden Paths in
Second Language Sentence Processing», Applied Psycholinguistics, ty. 32/2 (2011), 6c. 299-
331.

o In this study, the influence of plausibility information on the real-time processing of locally
ambiguous ("garden path") sentences in a nonnative language is investigated. Using self-
paced reading, we examined how advanced Greek-speaking learners of English and native
speaker controls read sentences containing temporary subject-object ambiguities, with the
ambiguous noun phrase being either semantically plausible or implausible as the direct
object of the immediately preceding verb. Besides providing evidence for incremental
interpretation in second language processing, our results indicate that the learners were
more strongly influenced by plausibility information than the native speaker controls in
their on-line processing of the experimental items. (Ilepuconn mepiinyng)

RODAFINOS, A.; BARKOUKIS, V.; TSORBATZOUDIS, H., «Factorial and Construct

Validity of the Greek Version of the Students' Evaluations of Educational Quality Scale»,

Hellenic Journal of Psychology, ty. 8/1 (2011), cc. 22-43.

e The validity and the applicability of a Greek translation of the Students' Evaluations of
Educational Quality (SEEQ) scale were examined in two studies. Study 1 assessed the
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factorial and construct validity of the Greek SEEQ version with 377 students of the
Aristotle University of Thessaloniki. The patterns of relationships between the subscales
and background items were similar to those reported in related past studies. Confirmatory
factor analyses of responses to the SEEQ scale supported a correlated 9 first-order factors
model. In Study 2,317 students selected and rated a 'good' and a 'poor’ teacher. The scores
on the SEEQ subscales (except for the Workload/Difficulty subscale) differed between
good and poor teachers. Multigroup confirmatory factor analyses supported the invariance
of the factor structure across ratings of good and poor teachers. Results provided initial
support for the validity and the applicability of the SEEQ scale in the Greek university
context.

SARRI, KATERINA K., «Mentoring Female Entrepreneurs: A Mentors' Training
Intervention Evaluation», Journal of European Industrial Training, ty. 35/7 (2011), 6c. 721-
741.

e The purpose of this paper is to evaluate the effectiveness of a mentor training intervention
for experienced entrepreneurs in order to support and advise new and early stage female
entrepreneurs in an attempt to enrich the limited literature of empirical data in the area of
mentor training intervention assessment. Design/methodology/approach: For the evaluation
of the mentor training programme, a three-level process has been used (reactions to
training, knowledge and skills, behavior). Empirical research consists of quantitative
research and different questionnaires were used to obtain information from respondents on
a post basis. The sample consists of 52 mentors (experienced entrepreneurs) and 52 female
mentees (early stage entrepreneurs). Descriptive statistics were generated by the analysis of
quantitative and qualitative data. Findings: Mentors responded positively to the training,
they acquired knowledge and improved their skills, and they were able to transfer their
improved knowledge and skills to their mentoring relationship and to their personal and
professional lives. Research limitations/implications: Findings are based on preliminary
research and a more comprehensive evaluation could be devised using pre- and post-
programme evaluation and resultant relationships could be further evaluated through a
qualitative study. Practical implications: A mentor training intervention evaluation is
needed to enhance delivery of mentoring functions tailored to the needs of female
entrepreneurs. This study serves as a starting-point for further research in the field of
female entrepreneurial learning and particularly mentor training to policy makers,
academics and professionals. Originality/value: Although the literature on female
entrepreneurship, mentoring and training is growing, very little has been done to assess
mentor training interventions. The present paper is one of the first to address and explore
this issue. (Contains 7 tables.)

SAVICKI, VICTOR; COOLEY, ERIC, «American Identity in Study Abroad Students:
Contrasts, Changes, Correlates», Journal of College Student Development, ty. 52/3 (2011),
60. 339-349.

e People who encounter a foreign culture face many challenges in the process of adjusting
and adapting to it. For those who remain in contact with that culture over time, such as
study abroad students, the adjustment demands may occur on many different levels. This
article focuses on the cognitive level, particularly the students' social identification as
American. An important aspect of study abroad students' social identification is rooted in
how they define themselves with regard to their sense of belonging to and preference for
the country from which they embark on their study abroad. National identity (in the case of
this study, American identity) has implications both for student well-being and their
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potential ability to adjust to a foreign culture. In this study, the authors contrast the level,
configuration, and change of American identity in study abroad students compared to those
students who remained at home to clarify how this specific form of social identification fits
within the broader nomological net of concepts that impact both college student
development and study abroad. The authors conclude that American identity is a useful
construct that taps the social identification level of intercultural adjustment. Their findings
indicate that social identification may be some combination of affect and cognition rather
than cognition alone. Of immediate relevance to international educators and student
advisors is the finding that study abroad students do not necessarily cognitively reflect on
their American identity while abroad; or at least they do not recognize that reflection. For
most university-aged study abroad students, American identity can be seen as an important
component in the process of identity resolution. Because of its disruptive effects, study
abroad can act as a catalyst for reexamination and refinement of psychological identity.
National and cultural identity play an important role in the overall social identification
process.

SIANOU-KYRGIOU, ELENI; TSIPLAKIDES, IAKOVOS, «Similar Performance, but
Different Choices: Social Class and Higher Education Choice in Greece», Studies in Higher
Education, ty. 36/1 (2011), oc. 89-102.

e Higher education choice has been a central theme in sociological research in recent
decades, especially following the policies for the widening of participation adopted in
many countries. Research has shown a relationship between social class and higher
education choice, and this is a reason why the expansion of higher education does not
reduce social inequalities. This article is based on quantitative and qualitative research on
first-year university students, and examines the higher education choice of students from
different socio-economic backgrounds, but with similar levels of performance. The findings
provide evidence that, even when high performance provides students with a wide range of
choices, higher education choice is a different experience for middle-class and working-
class students. The authors argue that choice is a multifaceted process, the analysis of
which needs to consider the general financial and societal context, and the specific labour
market characteristics in each country.

SIDERIDIS, GEORGIOS D.; KAPLAN, AVI, «Achievement Goals and Persistence across
Tasks: The Roles of Failure and Success», Journal of Experimental Education, ty. 79/4
(2011), oc. 429-451.

e The focus of this study is on the role of achievement goals in students' persistence. The
authors administered 5 puzzles to 96 college students: 4 unsolvable and 1 relatively easy
(acting as a hope probe). They examined whether and how persistence may deteriorate as a
function of failing the puzzles, as well as whether and how persistence may rebound after
an event of success. Time spent engaging in the task comprised the dependent variable
persistence (representing a behavioral aspect of engagement). Results suggested that
mastery-oriented students persisted significantly longer compared with performance
approach-oriented, performance avoidance-oriented, and amotivated students across failure
trials. However, performance approach-oriented students were more likely to rebound after
experiencing success. Qualitative data provided insights into the affective processes that
accompanied engagement with the task. (Contains 3 tables, 1 footnote, and 2 figures.)

SIDEROGLOU, T. [et.al.], «Gastroenteritis Outbreak During a School Excursion in
Northern Greece, March 2010», Archives of Hellenic Medicine, ty. 28/5 (2011), 6. 638-643.
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e On 4 March 2010, the Department of Epidemiological Surveillance and Intervention of the
Hellenic Centre for Disease Control and Prevention was notified about an outbreak of
gastroenteritis among high school pupils who had stayed at a hotel of the Prefecture of
Central Macedonia from 11 to 15 February 2010, in the context of a school excursion. The
aim of this study was to detect the possible source of the outbreak and to define the mode
and the vehicle of disease transmission. Method A retrospective cohort study was
conducted. Individuals who had participated in the school excursion were interviewed via a
structured questionnaire, which covered demographic data and information about the
disease and possible exposures. Epidata v3.1 was used for data entry and STATA v11.0 for
data analysis. Relative risks (RR) and 95% corresponding confidence intervals (CI) were
computed for all the risk factors tested. An association was considered statistically
significant when the p value was <0.05. The presence of statistically significant
independent associations was examined via multiple logistic regression using backward
elimination techniques. Risk factors for which the univariate analysis showed a p value
<0.05 and RR >3 were included in the multivariate analysis model. A culture was ordered
for one stool sample taken from a student. The Health Directorate conducted an
environmental inspection of the hotel's kitchen premises and the procedures followed
during food preparation. Results Of the 61 persons who participated in the excursion, 54
were included in the study (88.5%). The attack rate was 27.8%. (Ilepwonn mepiinymg)

SIMOS, PANAGIOTIS G.;; KASSELIMIS, DIMITRIOS; MOUZAKI, ANGELIKI, «Age,

Gender, and Education Effects on Vocabulary Measures in Greek», Aphasiology, ty. 25/4

(2011), oc. 475-491.

e Background: Assessment of lexical/semantic knowledgethe ability to retrieve phonological,
lexical, and general (semantic) information from long term memorycan be performed with
a variety of tests varying in response requirements. Aims: The present study explores the
impact of demographic variables on three such tests. Methods Procedures: The Peabody
Picture Vocabulary Test-Revised (PPVT-R), the Vocabulary subtest from the Wechsler
Abbreviated Scale of Intelligence (WASI), and the Boston Naming Test (BNT) were used
in a representative sample of 500 Greek community-dwelling adults aged 50-84 years.
Outcomes Results: Education effects were generally stronger than age effects, and were
strongest on the WASI. Age effects (independent of educational level) were highest for the
BNT and lowest for the WASI Vocabulary. Relationships among tests and also between
each vocabulary test and an index of non-verbal intelligence are also discussed.

SKAPINAKIS, PETROS; BELLOS, STEFANOS; GKATSA, TATIANA, «The association
Between Bullying and Early Stages of Suicidal Ideation in Late Adolescents in Greece»,
BMC Psychiatry, ty. 11-12(2011), 6c. 1-9.

e Bullying in schools has been associated with suicidal ideation but the confounding effect of
psychiatric morbidity has not always been taken into account. Our main aim was to test the
association between bullying behavior and early stages of suicidal ideation in a sample of
Greek adolescents and to examine whether this is independent of the presence of
psychiatric morbidity, including sub-threshold symptoms. 5614 pupils 16-18 years old and
attending 25 senior high schools were screened in the first phase and a stratified random
sample of 2431 were selected for a detailed interview at the second phase. Psychiatric
morbidity and suicidal ideation were assessed with the revised Clinical Interview Schedule
(CIS-R) while bullying was assessed with the revised Olweus bully/victim questionnaire.
Victims of bullying behavior were more likely to express suicidal ideation. This association
was particularly strong for those who were bullied on a weekly basis and it was
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independent of the presence of psychiatric morbidity (Odds Ratio: 7.78; 95% Confidence
Interval: 3.05 - 19.90). In contrast, being a perpetrator ("bullying others") was not
associated with this type of ideation after adjustment. These findings were similar in both
boys and girls, although the population impact of victimization in the prevalence of suicidal
ideation was potentially higher for boys.The strong cross-sectional association between
frequent victimization and suicidal ideation in late adolescence offers an opportunity for
identifying pupils in the school setting that are in a higher risk for exhibiting suicidal
ideation.

SOPHOCLEOUS, ANDRY, «Two Languages in the Classroom: The Inconsistency Between
National and Local Objectives of Formal Education in Cyprus», Journal of Language
Identity and Education, ty. 10/4 (2011), cc. 266-281.

e This study investigates the complex interplay between national and local objectives of
formal education in the bidialectal context of Cyprus. Even though the state and the
Ministry of Education and Culture urge teachers to employ the standard language variety in
education, the dialect is often used as a medium of interaction and even instruction during
class time. Specifically, this study examines in which communicative interactions in the
classroom language becomes a salient feature of the interaction and whether patterns arise
as regards the factors that influence teachers' and learners' selection of one or the other
language variety. Data collected from kindergarten, primary, and secondary education via
class observations suggest that teachers' differing language practices are largely influenced
by the subject area they teach and more often than not inconsistencies arise in connection
with the state's national objectives of formal education and the school's or teacher's local
objectives in the classroom.

SOULTATOU, PELAGIA [et.al.], «Health Needs: Policy Plan and School Practice in
Greece», Health Education, ty. 111/4 (2011), cc. 266-282.

e The purpose of this paper is to explore the concept of health-related needs on a policy
design and curriculum enactment basis in terms of the national school health education
curriculum in Greek secondary education. Design/methodology/approach: A single case
study, using an ethnographic approach, was conducted in Greece, seeking to understand the
continuum from policy design to curriculum enactment in respect of health-related needs.
Three sources of data were used to meet this goal: policy texts, observation, and interviews.
Multilevel sampling was employed to select one secondary school as a site for "good
practice". Grounded theory coding, thematic analysis and critical discourse analysis
identified themes associated with the idea of health-related through the corpus of data.
Findings: On a policy plan level the concept of health-related needs was coupled with and
reduced to a predetermined list of health-related subjects; and the list of health-related
topics had not been updated for long and was characterised by a rather biomedical
orientation. On a school practice level the stage of needs assessment was not applied, the
list of health-related subjects advocated in the policy plan was used on a proactive,
normative and top down basis, and the students' felt needs tended to be disregarded.
Originality/value: This study followed up the continuum from policy design to school
practice regarding the concept and practice of health needs, highlighting the possibilities
and the problems from both perspectives. (Contains 3 notes.)

STAVRAKAKI, STAVROULA; CHRYSOMALLIS, MARIE-ANNICK; PETRAKI,
EVANGELIA, «Subject-Verb Agreement, Object Clitics and Wh-Questions in Bilingual
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French-Greek SLI: The Case Study of a French-Greek-Speaking Child with SLI», Clinical
Linguistics & Phonetics, ty. 25/5 (2011), oc. 339-367.

e In this study we investigate the linguistic performance of a school age French-Greek
simultaneous bilingual boy with specific language impairment (SLI) on the production of
subject-verb agreement, object clitic pronouns and wh-questions. In addition, we compare
his performance on these linguistic structures with that of two French-Greek bilingual
children with typical development matched on language age. Furthermore, we discuss the
performance of the child with SLI in the light of published data from monolingual French
and Greek school-age children with SLI, as reported in the relevant literature. The results
indicated that the performance of the bilingual French-Greek-speaking child with SLI was
highly comparable to that of bilingual French-Greek typically developing children and
monolingual children with SLI speaking French or Greek. In addition, the results revealed
a language effect on the performance of the bilingual child with SLI on subject-verb
agreement, object clitics and wh-questions. We adopt a comparative linguistic approach to
interpret the results and argue that the specific linguistic properties of Greek and French
were significant determinants for the manifestation of SLI in each language. We suggest
that bilingualism per se did not aggravate the language deficits in this child with SLIL
Finally, we discuss the clinical implications of our study for language intervention in
bilingual individuals with SLI.

STEPHANOU, GEORGIA, «Students' Classroom Emotions: Socio-Cognitive Antecedents
and School Performance», Electronic Journal of Research in Educational Psychology, ty. 9/1
(2011), oo. 5-48.

e This study examined (a) students' experienced emotions in classes of Mathematics and
Language, (b) the role of students' emotions in perceiving their school performance in the
same school subjects as successful or unsuccessful, and (c) the effects of students' self-
beliefs (performance expectations, value beliefs, ability self-perceptions and perceived
task-difficulty) on their emotions, on the impact of their perceptions of their teachers (value
beliefs, achievement pressure, competence support and flow experience in classes)- and
classmates (value beliefs, competence support, task-difficulty and flow experience in
classes)- related factors on the same emotions, and in turn on school performance. Method:
A total of 344 students, of both genders, of Grade 10 participated in the study. A
questionnaire with separate versions for Mathematics and Language was used. It consisted
of self- scales, and scales of students' perceptions of classmates- and teacher- related
factors. Data were collected at the beginning of the second (final) school term. Results. The
results showed that the students experienced a rich variety, and a variation of intensity, of
emotions in the classes which positively influenced their perception as successful or not
(mainly, in Mathematics). Self-beliefs, perceived teachers-related factors, and perceived
classmates-related factors had positive effects on the generation of the emotions, but their
predictive strength varied across the school subjects and within each school subject. Self-
factors (particularly, ability self-perceptions in Mathematics and perceived task-difficulty
in Language) affected the impact of the perceived teachers- and students-related factors in
most of the emotions. Finally, the three sets of predictors had positive and complementary
consequences for performance in both school subjects. Discussion and Conclusion: This
research suggests the significant role of students' experienced emotions in the classes on
their life and academic achievement. The present findings also reveal the interaction of the
self-factors and the perceived significant others (teachers and classmates)- related factors
on emotions, which in turn affect achievement. These effects are also subject-specific
rather than global, and largely develop in classroom context. (Contains 4 tables.)
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STROGILOS, VASILIS [et.al.], «Collaboration and Integration of Services in Greek
Special Schools: Two Different Models of Delivering School Services», International
Journal of Inclusive Education, ty. 15/8 (2011), cc. 797-818.

e Multidisciplinary collaboration is considered to be very important for the education of
pupils with special educational needs and particularly those pupils with the most severe
disabilities. This research adopts a multiple case-study design in order to understand
collaboration and the integration of services and the effectiveness of these among pupils
with profound and multiple learning difficulties (PMLD) in Greece. The teams, choosing
case studies in five special schools, considered 10 pupils and their parents. Reviews and
analyses of the legislation; the use of diaries; participant observations and semi-structured
interviews were used for the collection of data. Two different models of service integration
which provide different opportunities to the inclusion of pupils with PMLD were revealed
since schools have different methods of integrating health and social professionals. In the
first model, the school works with outside services, whereas in the second, services are
within the school. In addition, roles and responsibilities differ within the different models.
Service integration and collaboration were found to be more effective in schools where
teachers and health and social professionals work under the same management. The study
suggests the expansion of the second model of multidisciplinary collaboration with the
integration in schools of health therapists, educational psychologists and social workers.
(Contains 1 note, 2 tables, and 2 figures.)

STURDIVANT, RODNEY X.; SOUHAN, BRIAN E., «Peer-to-Peer Teaching Using Multi-
Disciplinary Applications as Topics», Primus, ty. 21/3 (2011), oc. 283-293.

e Most educators know that the best way to truly understand new material is to teach it. The
use of students as peer educators provides numerous benefits to the student teacher and his
or her classmates. Student-led instruction or peer-to-peer teaching is not a new concept or
teaching technique. Peer teaching traces its roots back to the ancient Greeks and Aristotle.
Aristotle is known to have used "archons" or student leaders to help fellow students
understand the tenets being taught. This use of fellow students or classmates to augment
learning has continued to today. This article examines a project designed to facilitate peer-
to-peer teaching in order to augment learning. (Contains 3 figures and 1 table.)

TAMBALIS, KONSTANTINOS D.; PANAGIOTAKOS, DEMOSTHENES.; SIDOSSIS,
LABROS S., «Greek Children Living in Rural Areas Are Heavier but Fitter Compared to
Their Urban Counterparts: A Comparative, Time-Series (1997-2008) Analysis», Journal of
Rural Health, tx. 27/3 (2011), oc. 270-277.

e To compare 12-year (1997-2008) trends in the distribution of Body Mass Index (BMI)
status and physical fitness test performances among 8- to 9-year-old Greek children living
in rural and urban areas. Methods: Population data derived from 11 national school-based
health surveys conducted from 1997 to 2008. Anthropometric measurements and physical
fitness test performances (ie, multistage shuttle run, vertical jump, small ball throw, and 30-
meter sprint) from 725,163 children were analyzed. Distribution between rural and urban
areas was based on the Hellenic National Statistics Service (HNSS) criteria. Findings:
Trend analysis showed an increase in the prevalence of obesity in children living in urban
areas from 7.2% in 1997 to 11.3% in 2008 for girls (P less than 0.001) and from 8.1% to
12.4% (P less than 0.001) for boys. In rural areas, obesity increased from 7% in 1997 to
13% in 2008 for girls (P less than 0.001), and from 8.2% to 14.1% (P less than 0.001) for
boys. The annual rate of obesity increase was 40%-50% higher in children from rural areas.

157



Nevertheless, rural children presented better performances in all of the physical fitness tests
examined. Specifically, mean values of aerobic performance decreased from 3.58 [plus or
minus] 1.9 stages in 1997 to 3.02 plus or minus 2.1 stages in 2007 for boys (P less than
0.001), and from 2.97 plus or minus 1.5 stages to 2.53 plus or minus 1.7 stages (P less than
0.001) for girls in urban areas, whereas in rural areas, the correspondent values were not
significantly different between 1997 and 2007. Conclusions: Childhood obesity rates are
higher in rural compared with urban areas in Greece, despite an apparent higher fitness
level of children living in rural areas.

THEODOROU, ELENI, «I'll Race You to the Top: Othering from Within-Attitudes Among
Pontian Children in Cyprus Towards Other Immigrant Classmates», Childhood: A Global
Journal of Child Research, ty. 18/2 (2011), 6c. 242-260.

e Drawing on data from a larger ethnographic study, this article explores processes of
othering among immigrant children of different ethnic and racial backgrounds at a public
elementary school in Cyprus. Immigrant children of Pontian background internalized and
reproduced racial and Eurocentric stereotypes against their non-European immigrant
classmates, despite the shared experience of marginalization by the Greek-Cypriot
majority. Such examinations of children's negotiations of selfing and othering widen our
understandings of how children make meaning of, are influenced by but also shape their
worlds, and carry implications for the anthropology of childhood and intercultural
education.

— , «""Children at Our School Are Integrated. No One Sticks out'': Greek-Cypriot
Teachers' Perceptions of Integration of Immigrant Children in Cyprus», International
Journal of Qualitative Studies in Education (QSE), tx. 24/4 (2011), oc. 501-520.

o Increasingly social scientists, including education theorists, find themselves having to fight
an almost invisible racism that is masked by the racist undertones of the dominant
discourse and practice of colorblindness. A continuous emphasis on colorblindness gives
precedence to the role of race, diverting attention away from other forms of discrimination
which can become the basis for exclusion. I would argue that for such acts of
marginalization, difference-blindness may have more explanatory power. This paper
discusses Greek-Cypriot teachers' perceptions of the integration of immigrant children in a
Greek-Cypriot public primary school through the framework of difference-blindness. The
discussion shows that despite their good intentions, teachers utilized a difference-blind
ideology to rationalize practices of social exclusion of non-Cypriot students in what was
considered an "integrated" school environment.

THEODOSIOU-ZIPITI, G.; WEST, M.; LAMPRIANOU, 1., «Attainment of Ethnic Minority
Secondary School Students in Cyprus», Cyprus Review, ty. 23/1(2011), cc. 123-144.

e There is evidence that the attainment of ethnic minority children differs from that of native
children. Examining this and the reasons behind it is important in ensuring equal
opportunities and a sound education for all children. This paper identifies differences in
attainment between minority and native students in Cyprus by examining the grades of
students from two secondary schools in Modern Greek and Mathematics. Using the Rasch
analysis, results showed that ethnic minority groups perform significantly lower than native
students and regression analysis indicated that ethnic background, gender, family socio-
economic status, generation status, absenteeism, and age have a significant effect on
attainment. The study in Cyprus, homes in on the educational reality in Cyprus, highlights
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the need for immediate policy implementation on the part of the government and identifies
areas of further study.

THEOFANIDIS, DIMITRIOS; FOUNTOUKI, ANTIGONI, «Bladder Catheterization in
Greek Nursing Education: An Audit of the Skills Taught», Nurse Education Today, ty. 31/2
(2011), oc. 157-162.

e The auditing of nurse teaching is in its infancy in Greece. One area urgently in need of
audit is the teaching of male catheterization. Aims: To assess the current educational model
regarding male bladder catheterization at a sole tertiary education nursing establishment in
a major Greek city and to improve nurse undergraduate training by implementing
appropriate recommendations for change to the current educational module and support
these changes in the long term. Methods: A systematic search of international databases for
guidelines or best practice regarding bladder catheterization was conducted. Audit
measures included direct observation of the teaching process and compilation of a
checklist. Results: The shortcomings are discussed under the following headings: patient
pre-preparation, choice and quality of materials used, appropriate aseptic techniques,
catheter withdrawal, connecting and handling the drainage bag, diminishing risk of
Catheter Associated Urinary Track Infections (CAUTIs), no problem solving trouble-
shooting training, textbook and educational resources, lack of national guidelines, setting of
the educational experience. Conclusions: The main problem with the teaching process
exposed by the audit is entrenched use of an outmoded textbook with little effort to enrich
teaching with current evidence base practices.

THIBEAULT, MATTHEW D., «Recording Students to Bring Poetry Alive», General Music
Today, tx. 24/2 (2011), cc. 42-47.

e Poems are filled with musicality. Poetry and music are often described using similar terms:
meter, cadence, phrase, form, and more. Poetry also has physical qualities recognized ever
since the Greeks classified poetic meter in feet. In this article, the author presents a project
that works well across the age spectrum: recording expressive poetry readings by students.
This type of assignment overflows with opportunities to perform and interpret, record and
edit, share, critique, and celebrate. The author also provides some tips for recording poetry
and suggests some projects for K-5 classrooms. (Contains 3 figures, 1 note and 5 online
resources.)

TRIKALIOTIS, A. [et.al.], «Dmfs and BMI in pre-School Greek Children. An
Epidemiological Study», European Archives of Paediatric Dentistry, ty. 12/3 (2011), 6c. 176-
178.

o This was to investigate the relationship between dental caries (dmfs) and body mass index
(BMI) categories in 3-5.5 year old children in Thessaloniki, Greece. Methods: The study
was conducted in 18 municipal day care centres and involved 361 children. The dmfs was
determined on site by one calibrated examiner using disposable dental mirrors and a
penlight. The height and weight of the children were measured on site by a nutritionist,
who grouped them into four BMI categories. Statistics: The estimation of the relationship
between the BMI and dmfs values was based on a generalised linear model (Poisson log-
linear regression) while the sequential Bonferroni method was used for pair-wise
comparisons between BMI categories. Results: Mean dmfs values for each BMI category
were: 1.02 (SD+2.41) for the underweight (n=44), 0.74 (SD+2.24) for the normal weight
(n=281), 1.88 (SD+4.28) for the overweight (n=26) and 0.80 (SD%2.53) for the obese
(n=10). Overweight children were found to show statistically significant differences in
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dmfs values compared with both children of normal weight (p<0.001) and those
underweight (p=0.015). Conclusion: Overweight Greek pre-school children are at higher
risk of dental caries.

TSAKALIS, P.; SOURLOU, E., «School Resilience-Building Key-Experiences: Greek in-
Service and Student Teacher Assessments», International Journal of Learning, ty. 17/11
(2011), oc. 95-110.

e This study aims at examining inservice and student teachers' assessments of the efforts
made by the Greek elementary schools to promote resilience and to develop a sense of
connection and wellbeing to the school environment. There are four main categories
(Henderson & Milstein, 1996) of resilience building key experiences, each nurturing
respectively a sense of belonging, competence, empowerment, and usefulness for both
children and school personnel. Approximately 250 inservice primary school teachers and
250 student teachers from Greece participated in this research, responding to the 35 items
of the Greek adjustment of the School Resiliency Building Assessment Inventory (SRBAI)
(Henderson & Milstein, 1996:114-116), based on a four-point Likert type scale ranging
from 1 to 4 (1=done, 2=enough done, 3=much to be done, 4=nothing done). The reliability
of the total score is very good (a=.934), while the reliability of the SRBAI subscales is
adequately high, ranging from a=.730 to a=.855. The total resilience building assessment
score is not sufficiently positive (M=2.41, SD=.50), though inservice teacher assessments
are significantly (p<0.001) more positive/school defending (M=2.19, SD=.53) than student
teacher assessments (M=2.55, SD=.43), that are more negative/school demanding. There
are also findings suggesting statistically significant mean differences (p<0.001) for most
SRBAI scores in relation to teachers' sociodemographic characteristics, such as
employment status, age, gender, meaning awareness of 'resilience', and years of
employment. Additionally, there are statistically significant (p<0.001) intercorrelations
among all SRBAI subscale scores. These findings are extremely important to the struggle
of maintaining a resilience building school atmosphere in which all teachers and children
feel fairly treated, connected to others, and respected member of the school. Implications
for practice and further research are under consideration.

TSALIKI, LIZA, «Playing with Porn: Greek Children's Explorations in Pornography»,
Sex Education: Sexuality, Society and Learning, ty. 11/3 (2011), oc. 293-302.

e This article draws on the research findings of the Greek Kids Go Online project and the EU
Kids Online I network research on children and online technologies in Europe, funded by
the European Commission Safer Internet Programme, 2006-2009. It explores the
experiences of young people aged between 9 and 17 with pornographic texts online, and
parental perceptions of these, examines the broader sexual cultures of young children and
teenagers, and argues that public concern about the harmful effects of pornography on
young people needs to be put into context.

TSAMI, E., «Innovation in Teaching Microeconomics and Macroeconomics in
University», International Journal of Innovation and Learning, ty. 9/3 (2011), cc. 273-285.

e The present paper is the second part of a research and presents the use of new technologies
in teaching Economics in Greek universities. The study is an innovation in Greek education
and it was conducted at the University of Piraeus, Department of Statistics and Insurance
Science during winter and spring semester, 2006-2007. The basic hypothesis to be
investigated is that student learning and retention is not influenced by the use of computers
in the teaching of economic modules. The students were taught Microeconomics during
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winter semester, and Macroeconomics during spring semester. A part of the students
participated in the computer-based lesson and the other part attended lessons at a lecture
hall without the implementation of technology. The objective of the study is to assess if the
use of new technologies has a positive impact on teaching Economics. Students enjoyed
being taught according to their personal style. Students prefer computer-based lessons over
traditional lessons to a very high percentage, but they don't learn more. Teaching with the
use of computers was not more effective than traditional teaching.

TSELIOS, NIKOLAOS; DASKALAKIS, STELIOS; PAPADOPOULOU, MARIA, «Assessing
the Acceptance of a Blended Learning University Course», Educational Technology &
Society, Ty. 14/2 (2011), co. 224-235.

o Usefulness and ease of use proved to be key determinants of the acceptance and usage of e-
learning. On the contrary, little is known about students' perceptions in a blended learning
setting. In this paper, the Technology Acceptance Model (TAM) was utilised, in order to
investigate Greek university students' attitudes toward blended learning. The goal of the
study was twofold. First, to investigate whether the students' perceptions in a blended
learning setting were comparable with other studies reporting perceptions in the context of
distant learning. Second, to investigate variation in students' perceptions before and after
actual system use. A sample of 130 students before actual system use and 102 students after
the end of the semester was used. As derived from the model analysis using partial least
squares, the e-learning system was well accepted and the majority of our hypotheses were
confirmed. The most notable difference between pre- and post- use scenario was that
perceived usefulness did not prove to have a significant effect on behavioral intention
before system use, whereas, in the end, it appeared to be significant. The results are
compared with similar studies focused on e-learning acceptance. The implications, both for
the designer of a blended learning course as well as for the educational community, are also
discussed.

TSERETOPOULOU, X. [et.al.], «If you Could Change One Thing in Your School, What
Would This Be? 469 Suggestions of 429 Medical Graduates», Archives of Hellenic
Medicine, ty. 28/3 (2011), oc. 369-379.

e The I CAN! questionnaire is an instrument for measuring the outcomes of medical
curricula, based mainly on the Tuning project. The questionnaire is under construction and
validation. It consists of 105 closed questions and the open question "if you could change
one thing in your school, what would this be?". This paper presents the responses of
medical graduates to this open question. METHOD The questionnaire was distributed to
the graduates of six medical schools in Greece during the summer and autumn 2009
graduation periods, and to residents and specialist doctors during a primary health care
conference in Greece (5.2.2010). The responses to the open question were grouped into
categories and subcategories according to their conceptual content, and their frequency was
calculated. RESULTS Questionnaires were collected from 408 new graduates of six
medical schools (357 and 51 during the summer and autumn graduations, respectively):
45% male, 55% female; from Athens 148 (48% of its graduates), Thrace 38 (81%),
Ioannina 12 (17%), Crete 32 (47%), and Thessaly 31 (100%). In addition, 21
questionnaires were collected from residents and specialist doctors. A total of 469 changes
were proposed, related mainly to the curriculum (212) and teachers (215), and fewer to
other elements of the educational environment (42). (Ilepiconn mepilnymg)
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TSERETOPOULOU, X. [et.al.], «Students do not Consider All Subjects to Be Equally
Relevant: A Method for Quantifying Relevance; Implications for Curriculum
Timetabling, Teaching and Learning, and Student Assessment of Teachers», Archives of
Hellenic Medicine, ty. 28/2 (2011), oc. 227-233.

e Learning depends on the learners' perceptions about the relevance to them of what is to be
learned. The aim of this study was to discover the perceptions of medical students of
subject relevance, and to describe a method quantifying perceived relevance. METHOD An
anonymous questionnaire was distributed to 413 medical students at the University of
Ioannina, asking them to rank the importance of all core subjects. Median rank and first
and third quartiles were calculated. RESULTS Of the students approached, 188 students
(response 46%) ranked subjects from the most to the least important: Anatomy median 1
(first quartile 1, third 4), Physiology 2 (2, 5), Pathophysiology 4 (3, 5), Internal Medicine 4
(3, 6), Pathology 5 (4, 11), Surgery 7 (4, 9), Pharmacology 7 (6, 12), Nosology 8 (5, 13),
Orthopedics 12 (9, 15), Pediatrics 12 (9, 16), Microbiology 12 (9, 18), Neurology 13 (10,
16), Biochemistry 13 (6, 22), Ophthalmology 15 (12, 18), Radiology 15 (10, 19), Obstetrics
and Gynecology 6 (11, 20), Urology 16 (12, 18), Dermatology 17 (13, 20), Biology 19 (8,
22), Psychiatry 19 (13, 22), ENT 19 (16, 22), Forensic Medicine 21 (16, 24), Hygiene-
Epidemiology 21 (16, 24), Medical Psychology 22 (17, 26), Chemistry 25 (21, 26),
Medical Physics 26 (23, 27), Foreign Language 27 (22, 29), Biostatistics 27 (25, 29),
History of Medicine 28 (26, 29), and Sociology 29 (27, 30). CONCLUSIONS The medical
students perceived some subjects to be less relevant. Perceived relevance does not coincide
with the curriculum or curriculum timetabling. Discordance may reduce student enthusiasm
and confound students' assessments of their teachers. Students' perceptions should not be
ignored.

TSEVRENI, L., «Towards an Environmental Education Without Scientific Knowledge: An
Attempt to Create an Action Model Based on Children's Experiences, Emotions and
Perceptions about Their Environment», Environmental Education Research, ty. 17/1 (2011),
0G. 53-67.

e The paper presents an alternative approach to environmental education which focuses on
children's ideas and action rather than scientific knowledge. The approach is based on
children's willingness and ability to act and participate in their community and
environment. The paper contributes to the development of an alternative pedagogical
proposition for environmental education that is inspired by critical education. The proposed
action model has emerged from a one-year qualitative, participatory research in a pilot
primary school in Athens, with the active engagement of 60 children, aged 9-12. The action
model describes a path from denial of action to willingness for action. It can be used to
encourage children to become involved in their environment and community and to feel
strong and confident to act.

TSIMARAS, VASILIOS [et.al.], «Gross Motor Ability of Native Greek, Roma, and Roma
Immigrant School-Age Children in Greece», Perceptual and Motor Skills, ty. 112/1 (2011),
0G. 279-288.

e The purpose of this study was to estimate and compare gross motor ability of children aged
7 to 10 years, all from Roma minority families (Romas, Roma immigrants) and families of
indigenous Greeks. The sample consisted of 180 children (60 natives, 60 Romas, 60 Roma
immigrants) studying in Greek public primary schools. The Test of Gross Motor
Development scores showed that the group of indigenous Greek children had significantly
higher performance in terms of locomotion skills, handling skills, and general motor ability
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compared to the groups of Roma and Roma immigrant children. No statistically significant
differences were observed between the two other groups. These findings might be
attributed to less participation of minority children in organized physical activities in and
outside school, as well as to the reduced parental encouragement for attending related
activities.

TSOMPANAKI, ELENI; BENN, TANSIN, «Dance Students' Perceptions of Tertiary
Education in England and in Greece», Research in Dance Education, ty. 12/3 (2011), oo.
203-219.

e The comparative study examined dance students' views of their dance education and
training in tertiary education (further and higher) and their perceptions about the
opportunities offered in the their courses available in England (higher education) and in
Greece (further education). The aim was to explore similarities and differences between
English and Greek dance education systems in order to improve understanding. An
interpretive, predominantly qualitative study was undertaken shaped by a modified
theoretical model. Presage, process and product variables embraced the design and analysis
of the study. Multiple case studies were used to gain insight across dance institutions.
These totalled six--three in Greece and three in England--enabling comparative analysis
across national borders. Methods involved interviews with dance students (18), lecture
observation (average 20) in each, open-ended questionnaires (to 97 students). The results
indicated that students from the Greek case study institutions were concerned about the low
status and lack of breadth in dance study opportunities, whereas students from the English
institutions expressed their satisfaction with the level and breadth of opportunities
available. In Greece, a predominantly didactic approach to teacher/learner interaction is
applied in contrast to English institutions that apply a more holistic approach. (Contains 2
notes and 1 figure.)

TSOUCALAS, G. [et.al.], «The First Official Schools for Nursing Education in Greece:
Over a Century of Tradition», Vesalius: Acta Internationales Historiae Medicinae, ty. 17/2
(2011), oc. 102-107.

e The pressing need for educated nursing staff in Greece was first recognized by Queen Olga
and Crown Princess Sofia, at the end of the nineteenth century with significant
international aid.As a result, the School of Nursing Sisters of the Sanatorium
"Evangelismos" was founded in 1875 and the first Greek "School of Certified Nurses" of
the "Saint Sophia" Children's Hospital was established in 1897. This Children's Hospital
has provided Greece with excellent trained nurses in Pediatric as well as Neonatal and
Infant Nursing ever since. Distinguished nurses from abroad as well as a plethora of
professors and physicians have taught at the school which has effectively made a mark in
forming a tradition until today. The international concept of the school, including
enhancing the young nurses' practice with experience from abroad is one of its most
interesting features. The first Greek nursing schools rank among the first in the world.

TURGUT, M., «Ancient Medical Schools in Knidos and Kos», Child's Nervous System, ty.
27/2 (2011), oc. 197-200.

ULLMAN, ELLEN, «Connecting with Commuters», Currents, ty. 37/5 (2011), cc. 14-19.
e For the last few years, Georgia State University has taken steps toward becoming a more
traditional college instead of a commuter school. It bought two Atlanta hotels to be used as
residence halls, started a football team, and is building townhouses for Greek fraternities
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and sororities. "When alumni come back to campus, they are shocked at all the changes,"
says Christina Million, assistant vice president for alumni relations. These changes might
produce a more cohesive alumni group in the future, but Million's challenge since her 2010
arrival has been figuring out how to engage the 165,000 alumni who experienced Georgia
State as a commuter school. So far, she has been able to double alumni association
membership. Georgia State is one of the many two- and four-year commuter schools that
have stepped up their focus on alumni relations in the past few years. With decreased
government funding for higher education the world over, many public institutions are
paying more attention to fundraising, which means reconnecting with alumni and building
relationships. Since commuter schools are not likely to have much success with traditional
alumni programming such as homecomings, class reunions, and tailgate parties, these
institutions are finding other ways to engage former students and foster a sense of
community.

VACHLIOTIS, THEODOROS [et.al.], «<Exploring Novel Tools for Assessing High School
Students' Meaningful Understanding of Organic Reactions», Journal of Chemical
Education, ty. 88/3 (2011), 6c. 337-345.

e Systemic assessment questions (SAQs) are novel assessment tools used in the context of
the Systemic Approach to Teaching and Learning (SATL) model. The purpose of this
model is to enhance students' meaningful understanding of scientific concepts by use of
constructivist concept mapping procedures, which emphasize the development of systems
thinking. In this study, we preliminarily investigated whether specific SAQs forms are
potentially valid and reliable tools for assessing 11th grade Greek high school students'
meaningful understanding of organic reactions. Thus, we designed and comparatively
tested two "fill-in-the blank" SAQs with specific characteristics, differing in their degree of
directedness, their cognitive demands, and their systemic diagrams' complexity. The results
indicated that SAQs under study have acceptable validity and reliability as evaluation tools
for 11th grade high school students. Additionally, the SAQ form that incorporates a more
complex systemic diagram and is "less-directed" and more demanding for the examinees
was found to be more appropriate for capturing students' meaningful understanding of
organic reactions.

VAGKA, E. [et.al.], «Investigating Technological Educational Institute of Athens (A.T.E.L.)
Students' Anxiety Levels During Exams», Epitheorese Klinikes Farmakologias kai
Farmakokinetikes, ty. 29/3 (2011), oc. 223-227.

e The success or failure of an individual to cope with stressful situations, undermine his
cognitive performance. Aim: The objective of this study was to examine college students'
anxiety symptoms during the exam. The aim was to familiarize the academic community
regarding the existence of students' anxiety so as to redraw new strategies of knowledge
acquisition. Material - Method: Study sample consisted of 300 students, randomly selected
from the School of Health and Welfare of the Technological Educational Institute of Athens
(A.TE.L) of all years. The interviews were based on the scale of Nist and Diehl (1990).
The SPSS version 15 software was used for the statistical analysis, whereas descriptive
statistics were applied to analysing the data. The results were evaluated on preprinted
scores. Results: Symptoms, such as sweaty palms, shaky hands, abdominal pains, nausea
and panic before exams appeared, mainly, in the answers of rarely and sometimes whereas
in the answer of always the percentage was lower. The same picture appeared in the
answers concerning their psychological condition during the exam process. The results,
based on preprinted scores, indicated that 28% of the respondents had no anxiety, 61.5%
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had a basal anxiety, while 10.5% had a higher mean anxiety score. Conclusions: This study
indicates a moderate level of exam anxiety, however the 10.5% with high level of anxiety
should not be underestimated. Therefore it is recommended that modifications and
improvements in students' performance are needed, so as to develop critical thinking, to
increase attentiveness and concentration, to enhance emotional intelligence and to optimize
learning skills.

VALIANOU, LEMONIA [et.al.], «Identification of Organic Materials in Icons of the
Cretan School of Iconography», Journal of Archaeological Science, ty. 38/2 (2011), 66. 246-
254.

e The Cretan School of iconography is the last great flowering of the traditional Byzantine
painting manner, which is however influenced by different schools and western art. Despite
their historical significance, icons of the Cretan School have been rarely studied through
modern chemical techniques and therefore very few information is available on the
materials used by the Cretan painters. In the present investigation, the organic materials
contained in several icons of the Cretan School of Iconography from the collection of the
Benaki Museum, Athens, Greece, are analyzed and identified by High Performance Liquid
Chromatography coupled to a Diode Array Detector (HPLC-DAD) and Gas
Chromatography with Mass Spectrometry (GC-MS).The HPLC-DAD results provide
support to a recently published report which showed that kermes used in " Cretan" icons of
15th century and early 16th century was replaced by cochineal which was used in icons
dated after early 16th century. This trend is known for western art and it is now proved for
Cretan icons, showing thus the influence of the Cretan painters by other European painting
schools. Other dyes detected in the historical samples, extracted from Cretan icons are
madder (possibly Rubia tinctorum L., according to HPLC profiles) and indigoid dyes. Oils,
such as linseed and walnut oil, are identified in samples extracted from the seven icons
tested by GC-MS. Egg yolk is identified in the extract of only one icon and animal glue,
originated most likely from the gesso ground, is found in six samples. Other organic
materials detected by GC-MS were wax, as well as synthetic resins, applied during
conservation treatments

VAN DAMME, J.; BRANS, M.; FOBE, E.«Balancing Expertise, Societal Input and
Political Control in the Production of Policy Advice. A Comparative Study of Education
Councils in Europe», Halduskultuur, ty. 12/2 (2011), 6c. 126-145.

e In this paper, we analyse (semi-)permanent advisory bodies in the field of education
(education councils) in Europe. Such advisory bodies are often set up by the government to
increase policy legitimacy. To the extent that their members are strongly concerned and
knowledgeable stakeholders, advisory bodies are expected to contribute to policy decisions
that are more efficient and effective (output legitimacy). At the same time, these advisory
processes are supposed to contribute to democracy, as they strengthen the input and process
legitimacy of policy-making. Stakeholders are provided with a point of access to the
policy-making arena (input legitimacy), and the process of advice production is supposed
to follow certain norms such as transparency, fairness and deliberation (process
legitimacy). However, such advisory bodies operate in a competitive policy environment
where advice comes from multiple sources and with different claims to legitimacy.
Therefore, they have to be able to gain and sustain access to the policy-making process.
Not only the advice itself needs to be of high quality and of high relevance, the advisory
body itself also needs to establish and maintain a high status in order for their advice to be
taken into account. Advisory bodies are hence challenged to function as "boundary
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organisations", bridging the worlds of science, state and society, tailoring to the needs of
different actors. In this paper, we analyse the role and functioning of education councils as
boundary organisations, on the basis of recent comparative research in which six European
education councils were studied (the Greek, Spanish, Flemish, Portuguese, Dutch and
Estonian councils).

VASSILIKOPOULOU, M. [et.al.], «Pilot Use of Digital Educational Comics in Language
Teaching», Educational Media International, ty. 48/2 (2011), oc. 115-126.

o This paper presents a case study about the use of digital comics in teaching modern Greek
in high schools (aged 12-13). The ultimate goal of the educational use of digital comics is
to promote students' acquisition of language skills and to help them apply their
imaginations and reuse their cultural experiences in creating multimodal comic-like digital
stories. The core idea of this case study, which was conducted at a high school in Greece,
was to provide the opportunity to students become authors of their own digital comic
stories using an innovative authoring tool called ComicLab. (Contains 2 figures and 2
tables.)

VELENTZAS, A.; HALKIA, K., «The 'Heisenberg's Microscope' as an Example of Using
Thought Experiments in Teaching Physics Theories to Students of the Upper Secondary
School», Research in Science Education, ty. 41/4 (2011), oc. 525-539.
¢ In this work an attempt is made to explore the possible value of using Thought Experiments
(TEs) in teaching physics to upper secondary education students. Specifically, a qualitative
research project is designed to investigate the extent to which the Thought Experiment (TE)
called 'Heisenberg's Microscope', as it has been transformed by Gamow for the public in
his book Mr. Tompkins in Paperback, can function as a tool in the teaching of the
'uncertainty principle'. The sample in the research consisted of 40 Greek students, in 11
groups of 3-4 students each. The findings of this study reveal that the use of this TE has
positive results in teaching the uncertainty principle. Students, based on the TE, were able
(i) to derive a formula of the uncertainty principle, (ii) to explain that the uncertainty
principle is a general principle in nature and it is not a result of incompleteness of the
experimental devices and (iii) to argue that it is impossible to determine the trajectory of a
particle as a mathematical line.

VERGINIS, L [et.al.], «<Enhancing Learning in Introductory Computer Science Courses
through SCALE: An Empirical Study», IEEE Transactions on Education, ty. 54/1 (2011),
oc. 1-13.

e The work presented in this paper aims to support and promote the learning process in
introductory computer science courses through the Web-based, adaptive, activity-oriented
learning environment known as Supporting Collaboration and Adaptation in a Learning
Environment (SCALE). The environment engages students actively in the learning process
and supports them with multiple informative and tutoring feedback components. The
exploitation of appropriately developed educational material, which was provided through
SCALE, showed that SCALE can be a valuable tool for supporting the learning process in
introductory computer science courses.

VRACHIMI-SOUROULLA, ANDRY [et.al.], «Achievement Testing with the Wechsler

Quicktest: An Examination of Its Psychometric Properties and Applied Utility with a
Greek-Cypriot Sample», Educational Psychology, tx. 31/1 (2011), oc. 105-121.
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The study aimed to field-test a Greek version of the Wechsler Quicktest and to examine its
psychometric properties. The Quicktest was individually administered to 208 students,
aged 5-14 years, along with a reading test. Based on the Rasch analysis, data for the
Quicktest subtests showed acceptable fit to the model. Also, correlations were found
between the Quicktest subtests. Moreover, the Quicktest was significantly correlated to
school grades, teachers' predictions, scores on the Learning Disability Evaluation Scale
(LDES) and Trigka's Reading Test. A Spearman analysis indicated significant correlations
between scores on the Quicktest subtests and the grade level of students. Also, a regression
analysis indicated that scores on the Quicktest can predict the scores on the other measures.
Results supported the Quicktest's criterion-related validity and construct validity and, also,
its utility as part of a systematic diagnostic procedure for learning disabilities.

WHITNEY, G. [et.al.], «Twenty Five Years of Training and Education in ICT Design for All
and Assistive Technology», Technology and Disability, ty. 23/3 (2011), cc. 163-170.

Over the last twenty to twenty-five years 'Design for All' principles and practices including
Assistive Technologies have been collected into formal and informal courses which have
been used to train designers of Information and Communication products and systems. The
aim of this paper is to describe the relevant changes occurring in training and education in
the design and use of technology. The development of courses and materials has been
supported by a number of EU funded initiatives including HEART, DAN, IDCnet and
Design for All@elnclusion. In addition there have been individual responses to the
demands for training courses in higher education and we include five case studies from
around Europe: Greece, Austria, Czech Republic, Norway and UK. These show what can
be achieved and act as beacons for continuing progress. EU and national initiatives to
support digital inclusion are trying to address the needs of all those who are subject to
social disadvantage as a consequence of age and disability as well as other factors such as
low educational achievement, poverty and living in remote rural areas. Applying Design for
All principles offers the opportunity of designing systems that are better matched to the
existing needs of those who are technologically disadvantaged. However progress towards
developing more specialist courses or more fully integrated Design for All principles in
mainstream technology courses remains slow. The latest initiatives include the
development of a curriculum for professional training and this offers an important
alternative educational route, adding knowledge of Design for All to those with established
technical skills.

WICHMANN, SONIA SECHER, «Self-Determination Theory: The Importance of
Autonomy to Well-Being across Cultures», Journal of Humanistic Counseling, ty. 50/1
(2011), 0. 16-26.

According to proponents of self-determination theory, autonomous regulation is a universal
psychological human need. Researchers have found autonomy (defined as acting in
accordance with one's values) related to well-being across cultures. Encouraging client
autonomy is therefore fundamental to the practice of humanistic counseling.

WILAMOWSKY, YONAH; EPSTEIN, SHELDON; DICKMAN, BERNARD«A Historical
Note on the Proof of the Area of a Circle», Journal of College Teaching & Learning, ty. 8/3
(2011), oc. 1-5.

Proofs that the area of a circle is nr[superscript 2] can be found in mathematical literature
dating as far back as the time of the Greeks. The early proofs, e.g. Archimedes, involved
dividing the circle into wedges and then fitting the wedges together in a way to
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approximate a rectangle. Later more sophisticated proofs relied on arguments involving
infinite sequences and calculus. Generally speaking, both of these approaches are difficult
to explain to unsophisticated non-mathematics majors. This paper presents a less known
but interesting and intuitive proof that was introduced in the twelfth century. It discusses
challenges that were made to the proof and offers simple rebuttals to those challenges.

YIAKOUMETTI, ANDROULA; MINA, MARINA, «The Influence of First-Language
Bidialectism in Foreign-Language Classrooms: Observations from Cyprus», Language,
Culture and Curriculum, ty. 24/3 (2011), oc. 287-297.

e The sociolinguistic phenomenon of bidialectism can significantly influence foreign-
language learning. This study provides empirical evidence (drawn from the Greek Cypriot
bidialectal community) for this influence and it supports the recommendation that foreign-
language educators be trained in language-variation issues. The study's methodological
basis consisted of observations of lessons in which English is taught as a foreign language
and of students' written tests in the Passive Voice (PV). The findings revealed that, despite
the policy that the standard variety (Standard Modern Greek) should be the only first-
language variety used, the nonstandard variety (the Greek Cypriot dialect) is also
commonly used alongside English by teachers. This usage was adopted by students who
then tended to form the PV erroneously because they systematically avoided grammatical
aspects (such as the Perfect aspect) which do not occur in the grammar of their nonstandard
variety. The study contributes to the emerging realisation that first-language bidialectal
issues need to be addressed in foreign-language classes

YILDIRIM, MINE [et.al.], «Study Protocol of Physical Activity and Sedentary Behaviour
Measurement Among Schoolchildren by Accelerometry - Cross-Sectional Survey as Part
of the ENERGY-Project», BMC Public Health, ty. 11/1 (2011), oc. 182.

e Background: Physical activity and sedentary behaviour among children should be
measured accurately in order to investigate their relationship with health. Accelerometry
provides objective and accurate measurement of body movement, which can be converted
to meaningful behavioural outcomes. The aim of this study was to evaluate the best
evidence for the decisions on data collection and data processing with accelerometers
among children resulting in a standardized protocol for use in the participating countries.
Methods/Design: This cross-sectional accelerometer study was conducted as part of the
European ENERGY-project that aimed to produce an obesity prevention intervention
among schoolchildren. Five countries, namely Belgium, Greece, Hungary, Switzerland and
the Netherlands participated in the accelerometer study. We used three different Actigraph
models-Actitrainers (triaxial), GT3Xs and GT1Ms. Children wore the device for six
consecutive days including two weekend days. We selected an epoch length of 15 seconds.
Accelerometers were placed at children's waist at the right side of the body in an elastic
belt. In total, 1082 children participated in the study (mean age = 11.7 £ 0.75 y, 51% girls).

(Iepwomn mepitnyme)

ZACHAROS, KONSTANTINOS; ANTONOPOULOS, KONSTANTINOS; RAVANIS,
KONSTANTINOS, «Activities in Mathematics Education and Teaching Interactions. The
Construction of the Measurement of Capacity in Pre-Schoolers», European Early
Childhood Education Research Journal, ty. 19/4 (2011), oc. 451-468.
o In this study we attempted to highlight the pedagogical role of activities to familiarize pre-
schoolers with the measurement processes of container capacity. The sample of the study
consisted of 20 subjects aged five-six, all coming from two Greek state kindergartens of the
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same area, bearing the same middle socioeconomic background. The research was
conducted in three phases (pre-test, teaching intervention and post-test). During the pre-test
and post-test, the subjects' reasoning was recorded through personal interviews, each of
which lasted 15-20 minutes. In the pre-test we attempted to check whether the children
could carry out direct (using just the containers) and indirect (using a common measure)
comparisons between container capacity. In the teaching intervention we proposed
activities to small groups of children which aimed at creating the kinds of frameworks that
would allow them to compare the capacity of containers and to elaborate on the concept of
capacity. Finally, in the post-test, we evaluated the influence of the teaching intervention on
the improvement of the children's ability to handle issues related to the comparison of the
capacity of containers, as well as to the measurement of capacity. Our findings highlight
the important role of the communication framework in teaching, as it reinforces the pupils'
autonomy and contributes to the acquisition of new knowledge. (Contains 2 tables.)

ZAKOPOULOU, VICTORIA [et.al.], «<An Interpretative Model of Early Indicators of
Specific Developmental Dyslexia in Preschool Age: A Comparative Presentation of Three
Studies in Greece», Research in Developmental Disabilities: A Multidisciplinary Journal, ty.
32/6 (2011), oc. 3003-3016.

e The detection of specific factors of the developmental dyslexia at an early stage, and the
identification of the role of those factors responsible for its manifestation, is a fundamental
area of study on dyslexia in the recent literature. The objective of the present study is to
clarify that dysfunctions in the following specific domains contribute in a causal model to
the occurrence of dyslexia at an early stage: phonological awareness, psychomotor ability
(body shape, spatio-temporal orientation, grapho-motor ability and laterality), perception,
memory, attention, prereading and prewriting skills. The results of three studies,--carried
out in Greece--which revealed the above factors as main predictors of the early onset of
Specific Developmental Dyslexia (SDD) and confirmed the importance of intervention
methods to it, led us to the construction of the proposed, causal model. The findings of
these three studies converge on the perspective that the understanding, diagnosis and
treatment of dysfunctions in the above domains, from preschool age, enable the early and
reliable prevention of future difficulties in the learning process of children. (Contains 8
figures and 9 tables.)

ZEMBYLAS, MICHALINOS, «Investigating the Emotional Geographies of Exclusion at a
Multicultural School», Emotion, Space and Society, ty. 4/3 (2011), 66. 151-159.

o This article highlights the idea that educators need to look more carefully at how school
practices and discourses are entangled with emotion in relation to perceptions of race and
ethnicity. More specifically, the focus is on how emotional geographies are manifest in the
formation and maintenance of particular racialisation and ethnicisation processes within a
multicultural primary school in the Republic of Cyprus. The uniqueness of this school is
that both Greek-Cypriot students and teachers (the majority) and Turkish-speaking students
(the minority) are enrolled; this interaction takes place in the background of the long-
standing political and ethnic conflict between Greek Cypriots and Turkish Cypriots. The
central argument is that the emotional geographies of exclusion can be understood as
manifestations of the racialisation and ethnicisation processes in schools-a finding that has
important implications for how to understand the insidious power and tenacity in certain
manifestations of these processes.
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ZEMBYLAS, MICHALINOS, «Personal Narratives of Loss and the Exhumation of
Missing Persons in the Aftermath of War: In Search of Public and School Pedagogies of
Mourning», International Journal of Qualitative Studies in Education (QSE), ty. 24/7 (2011),
0G. 767-784.

e This paper is grounded in a phenomenological-interpretive exploration of how mourning is
experienced and understood by the victim's nuclear family--the victims are Greek-Cypriot
missing persons whose remains have been recovered, identified and properly buried, after
exhumations of mass graves in the aftermath of war. Particularly, the focus is on the
pedagogical openings that are created for educators and students who seek to engage in
learning about mourning and/or how to mourn in schools. Two in-depth mourning
narratives are analyzed and the pedagogical implications of the nationalization of mourning
are discussed. A careful critique of the nationalization of mourning formulates a critical
discourse from which it becomes possible to launch a renewal of an affective community,
that is, a restructuring of affective spaces in schools and the public arena so that new
affective connections with the Other are created. The analysis shows the complexities
involved in attempts to formulate public and school pedagogies of mourning. (Contains 7
notes.)

ZEMBYLAS, MICHALINOS [et.al.], «<Promoting Peaceful Coexistence in Conflict-Ridden
Cyprus: Teachers' Difficulties and Emotions Towards a New Policy Initiative», Teaching
and Teacher Education: An International Journal of Research and Studies, ty. 27/2 (2011), cc.
332-341.

o The present paper looks at teachers' perceptions of difficulties and emotions about a recent
policy initiative in the Greek-Cypriot educational system to promote peaceful coexistence.
This policy initiative by the government sparked strong emotional reactions. This paper
provides an in-depth understanding of the intersection between tensions at the larger socio-
political landscape and teachers' emotional readiness to deal with this policy initiative. To
do so, the paper draws on the findings of a quantitative and a qualitative study conducted
during the end of the 2008-2009 school year. Possible implications are discussed for
educational policy and teacher education.

ZEMBYLAS, MICHALINOS; CHARALAMBOUS, PANAYIOTA; CHARALAMBOUS,
CONSTADINA, «Teachers' Emerging Stances and Repertoires Towards Reconciliation:
Potential and Challenges in Greek-Cypriot Education», Journal of Peace Education, ty. 8/1
(2011), oc. 19-36.

e In this paper we examine Greek-Cypriot teachers' positions towards the--largely
unfamiliar--concept of reconciliation within the Greek-Cypriot community. Looking at a
set of 40 interviews conducted in spring 2009, this study is set against the broader historical
context of the continuing Cyprus Problem and the development of ethnic rivalry between
the two main ethnic groups (Greek-Cypriots and Turkish-Cypriots). The data analysis is
informed by theories from the fields of reconciliation and peace studies, and the
assumption that teachers are influential in dealing with the legacy of ethnic strife and
encouraging reconciliatory attitudes. The results of our analysis pointed to a polyphonic
landscape, encompassing a range of diverse positions and arguments towards
reconciliation, each with its own distinct "logic" and underlying assumptions. These
findings construct the teacher community as a largely politicised and ethnicised
professional group--a group which aligns with various and often contradicting positions
around the unresolved ethnic conflict, employs the different culturally available ethnic
ideologies and, thus, actively partakes in the political affairs of Greek-Cypriot society. The
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implications for teacher education and educational policy are discussed. (Contains 1 table
and 2 notes.)

ZEMBYLAS, M.; KENDEOU, P.; MICHAELIDOU, A., «The Emotional Readiness of
Greek Cypriot Teachers for Peaceful co-Existence», European Journal of Education, Ty.
46/4 (2011), oc. 524-539.

o In this article, we: (1) offer a conceptualisation of what it means for Greek Cypriot teachers
to be 'reconciled' with the 'other side' (i.e. Turkish Cypriots) in Cyprus; (2) examine Greek
Cypriot teachers' emotional responses to the new educational objective of cultivating
peaceful coexistence in schools; and (3) investigate how Greek Cypriot teachers'
perceptions of reconciliation and emotional responses to the new educational objective of
cultivating peaceful coexistence are entangled, and what implications these entanglements
may have for educational reform efforts. This investigation is based on data collected in a
national survey of Greek Cypriot primary and secondary teachers. The study is important
not only for the Greek Cypriot educational system, but also for educational reform efforts
in other conflict-ridden areas in Europe because it addresses a fundamental issue in relation
to reconciliation: Can teachers, who may still carry traumatic experiences from a conflict
and thus be (potentially) emotionally unready to engage in reconciliation, be convinced to
put the past behind and promote peaceful coexistence in schools? The findings highlight
the teachers' multiple ambivalences, yet they also identify openings for promoting
reconciliation and peaceful coexistence in schools. The implications are discussed in terms
of educational policymaking, curriculum development, and teacher training.

ZEMBYLAS, MICHALINOS; LESTA, STALO, «Greek-Cypriot Students’ Stances and
Repertoires Towards Migrants and Migrant Students in the Republic of Cyprus», Journal
of International Migration and Integration, ty. 12/4 (2011), oc. 475-494.

e The present paper focuses on the stances and repertoires of 30 Greek-Cypriot students with
whom semi-structured, in-depth interviews were carried out about their feelings and
perceptions of migrants and migrant children in Cyprus. As it is shown, stances are not the
only key factor in the creation and reproduction of racial and ethnic categories; repertoires
are also entangled with stances and can be broadly differentiated, highlighting the complex
ways in which children and adolescents portray migrants and contribute to formulating the
context of migrants’ reception in society. In addition, the diverse experiences of direct or no
contact with migrants are entangled with perceptions of migrants as a whole and contribute
to the reproduction of certain behavioural stances. Based on the analysis of students’
stances and repertoires, we discuss educational policies and practices that facilitate a better
integration of migrant children in schools.

ZEMBYLAS, M.; MICHAELIDOU, A., «Teachers' Understandings of Forgiveness in a
Troubled Society: An Empirical Exploration and Implications for Forgiveness
Pedagogies», Pedagogies, ty. 6/3 (2011), oc. 250-264.

e The purpose of this article is to explore how teachers define forgiveness in a society
troubled with political conflict and historical trauma, what reservations they have and what
pedagogical opportunities (if any) are created to teach about/for forgiveness in schools.
More specifically, this is a phenomenological study of how a group of Greek-Cypriot
teachers who teach in a troubled society (Cyprus) understand forgiveness; the authors
examine how forgiveness pedagogies might or might not become part of Greek-Cypriot
curricula and teaching practices. This article shows that some forgiveness pedagogies will
not take place in schools unless there is political settlement in Cyprus. This finding does
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not preclude the possibility of engaging in some forms of forgiveness pedagogies before
reconciliation is reached; however, these pedagogies will vary widely in value, depending
on their context and motivation. An important contribution of forgiveness pedagogies is the
creation of learning spaces which restore the humanness that is often lost in troubled
societies.

IV. ATATPIBEX

AAEZEANAPATOY ANNA, Ta upobOnuotikd oty eKTAIOEVCY, HETEKTAIOLVGH Kal
EMUOPPWOCY TOV EKTOUUOEVTIKOV TPOWTOfdbuias exmaidsvons, (2010), EBvikd o
Koamodiotpiokd Ilavemomipuio Adnvav (EKIIA). Zyody Emomuov Ayoyhdg Tpiqpa
Howayoywkd Anpotikng Exmaidevong. Topéoag Mabnpoatikov kot [TAnpoeopikng, Bdon
Awtppov E.K.T.

*Exmodevtikol - Empodpemon *AdoKoAOL *Mabnuotikd - Xmovd Kot odacKoAio
Zroyewwdng) *Metexnaidevon kabnymrov

AAEEANAPOIIOYAOY MAPIANGH, A&ioidynon omotelecuaTIiKOTHTAS TPOYPAUHATOS

aywyis vyeias TpOTWY fonbeldv 6& TPOcOTIKO GYoAeiwY g1dikis aywyns, (2010), EOvuco

kot Koamodiotplaxd INavemommmo ABnvov (EKIIA). Xyxor Emomuov Yysiog. Tpnpa

Noonigvtikng, Baon Awtpifov E.K.T.

*Ayoyn vyelog  *Exmoadevticot - Empopomon  *Eyoreia - EMAGSa  *Edikd oyoleio

e H ¢pevva otn oYoMKN voonAevtikn eivatl meplopiopévn wwitepo o 0,1t apopd otV
aE0AOYNOT TG OMOTEAECUATIKOTNTOG TOV £PYOV TMV GYOAMK®OV VOONAELT®V, EVA Ol
HEAETEG TOL MON VIAPYXOLY OEV TEKUNPLOVOLY CNUOVIIKE TO £pY0 TV TEAELTOIWV.
INUovTKOd KOPUATL TOV £pYOVL TOVG OmOTEAEL 1| deEaywyn TPOYPOUUATOV ay®YNG VYELOGS.
Yxomdg: XKOmOG NG HeAETNG MTav M afloAdynon NG OMOTEAEGUATIKOTNTOG EVOC
exmondevTikoy mpoypappatog o Ilpoteg Bonbeleg oe mpoowmikd oyorelwv €0KNG
ayoyms. YAko-MéBodoc: O tomog g perémne mov smidéyfnie eival olovel TEPARATIKN
HEAETN HE YPNON TOL TEPOUOTIKOD OYedIACUOD TOTOL Solomon (Téooepls Opddeg
Tuyalomompéves, 2 opddeg mapéuPaocng Kot 2 opddeg eréyyov). To detypo ¢ peréng
anmotélecav 24 EXM.E.A. mg Attwic emieypéveg pe tuxoio detypotoinyio Kotd
oLGTAdES, Ol omoieg TvyoomomOnkav ot Téooeplg opdodes. Ov opddeg 1 kot 2
nmapakorlovOncav to mpdypappa. H Opdda 1 andvince 610 ep@TUOTOAGYLO TPV KOt LETA,
evd M Opdoa 2 poévo petd. Or opddeg 3 ko 4 dev mapakorovOncav to mpdypoppe. H
Opdda 3 amdvinoce oto £pOTNUATOAOYIO0 GE O0VO0 Ypovikés otiypués, evd 1 Oupdoo 4
amdvinoe poévo ot devtepn ypovikn otyun. H avdivon woydog (1oyd P=0,80, eminedo
onpoavrikotnrog a=0,05, pétpro péyebog amoteréopotog es=0,5) anédwoe 260 dropo
amottovpevo péyebog delypatoc. Me Baon to Bempodpevo aptBpd mpocwmikod avé oYoreio
emAEyONKav 26 oyohreia. AéyOnkav va coppetdoyovv to 24. (Ilepikomn mepiAnymg)

BHXOY MAPINA, La dimension interculturelle de ’enseignement du FLE au gymnase.
L’identite europeenne, (2007), EBviké xor Kamodiotplakd IMavemotipo Adnvov (EKITA).
2yoAn @1vocopikny. Tuqpa F'odlikng I'Awocag kot Drhoroyiag, Bdon Awtpifov E.K.T.
*ToaAMKn YAdooo - Xmovdn Kot dwdackario *Eéveg YAbooeg  *AOMOMTIGUIKY TPOGEYYIoT
*TIpmTog KOKAOG devtepoPfadiuag ekmaidevong
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e Le present travail avait pour objectif de reconsiderer 1’apprentissage du FLE au secondaire
grec, en tant qu’enjeu educatif et ethique a la fois, sous I’optique du developpement des
interactions identitaires, de plus en plus imprevisibles dans 1’espace europeen. Il avait
surtout pour but de reperer les representations des acteurs de I’enseignement /
apprentissage de langues a I’ecole ; comment elles influencent et definissent I’'implication
des apprenants dans la longue procedure de I’apprentissage d’une langue; comment cet
apprentissage pourrait se transformer en savoir de vie et influencer la vie civile des
apprenants et, enfin, par le biais de quelles pratiques didactiques, le developpement de la
notion de I’identite europeenne pourrait s’introduire dans la classe de langues, en favorisant
une perception et une intelligence transculturelle. En outre, I’interet de notre etude etait
aussi centre sur la possibilite - peu evidente, d’ailleurs - d’associer une notion sociologique
et anthropologique - I’identite - a un domaine plus traditionnel et limite dans sa conception,
celui de I’apprentissage d’une langue etrangere. (Ilepiconn mepiinymng)

BAAZEH MAPIA, Xykpiocn ovo o1daxtikav usdodwv oidackaiias: tHs Kaboonyovuevys

OLEPEVVNTIKNG-OAVOKAAVDTITIKIGS KOl THS TAPAOOGIOKIS (G TPOG TH GVGTAGH THS VANS Kal TO

INUIKO Oscuo oty Osvtepofabuia  exmaideven, (2008), EOvukd xor Kamodiotprakd

Havemompo Abnvav (EKIIA). Zyod) Octikov Emompov. Tunpo Xnuetoc, Topéag 111,

Epyaotiplo Avopyavng Xnpuetag, Baon Awtpifov E.K.T.

*MéBodog ddaokaring *Xnueio - Zmovdn kot dwdackaria *YAn - Tootacn *@swpia g

KOTOOKELNG TNG YVOONG

e Literature review includes a number of papers on how secondary and higher education

students comprehend scientific matters. These papers reported many misconceptions about
the structure of matter and the chemical bonding. In order to confirm these findings and to
investigate further misconceptions about chemical bonding, we proceed to a research in
which 142 Greek graduated students of secondary school were asked to complete a
diagnostic test. The results showed that students have difficulty in connecting the
microcosm with the macrocosm as well as in realizing the relation between the properties
of a chemical compound or a material and the kinds of chemical bonding. Also these results
demonstrated the necessity of the application of a more appropriate teaching method that it
is based in the constructivism and the guided discovery learning that uses student-centered
activities. These activities involve the student in the learning process rather than allow the
student to passively gather information from a delivered lecture in the more traditional
,»stage on the stage? method of instruction. Ausubel based on the golden rule of educational
practice, which states that teaching should be done according to what students already
know. Also, the constructivist theory of learning suggests that knowledge is constructed
through a process of interaction between an outside stimulus and conceptions that already
exist in the learner?s head. (Ilepikonr| mepiAnymc)

BOTI'TATZOTI'AOY TTANATIQTA, H evepyetiip uovaéid otnyv maidixy nlikia. Katoockeon

KAIUAKAS Kal TPOTAGEIS Yo TaAlOAYWYIKES epapuoyés, (2008), EOviko kot Kamodiotplokd

Havemompo Adnvav (EKITA). Xyory Emompov Ayoymg. Tuiue Howayoyikd Anpotikng

Exnaidevong. Topéag Ewdwng Hawwaymywng kot Poyoroyioc, Baon Awtpifov E.K.T.

*Movoé&d  *Emppony *Lyoiwn nikio *Tlaudid - Pouyoroyio

e YKOmMOG TNG TOPOLGOS SLOTPLPNG NTAV 1 €PELVA TNG EVEPYETIKNG Hovadldg ot péom Kot
votepn madkr nikio. Méypt onjuepa, Onmg deiyvel 1 avaoKOTN G TG GYETIKNG d1eBvoic
Biproypapioc, €xer epevvnbel wvplog M em®ddvvr povalld, evd 1M eumepia TG
EMOWKOOOUNTIKNG, OMNUIOLVPYIKAG Hovalldg ota modd €xer epevvnBel ehdyota. o Tic
avaykeg TG a&loAdyNoNG TG EVEPYETIKNG LOVOELAC, ATOPaiTTO NTAV VO KOTOGKELAGOEL 1)
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Kiipoxa Evepyetikng Movagiag tov Hawidv. I'a 1o okond avtdv, apywd deEnydnoav
TPELG MAOTIKEG EPEVVEG: Ol dV0 TMPATEG, OTIG OMOleg £Yvav GLVEVTEVEELS, TPOSTOPLoAY
VAKO Yoo TN SWTUTOCN TOV EPOTNUATOV TG KALOKAG. ATO o apytky €kdoyn g
KAlpakog pe 66 epotipata, katoinfope o o exkdoyn pe 60 epotipata, n omoio 060nKe
oV tpitn mAotikn £pguva o€ 441 pobntég A’ kKou Xt dnpotkov. H avaivorn mopayoviwv
KOTEOEIEE TECOEPLG TAVTOMOWGLOVG TTOPAYOVTES, TOL VITOoTN Piloviay amd To BempnTikd
vroPabpo ¢ Epevvag. Xty Kupimg Epguva cvppeteiyav 833 padntéc (426 ayodpua, 407
kopitowa, 419 A" dnpotwkov, 414 Et” dnpotikov), mwov @ortovcav oe 13 oyoiela G
evpvTEPNS TEPLOYNS TV ABnvav. (Tlepuconn) mepiinymc)

BOYKANOY MAPIA, Evpwraikiy didctoacy kar mpoypaupca crovdéwv. H digpevvyon tyg
EIGAYOYHS TOV gvpOTaAiK®Y allov oty mpwTofdbuia cxraiocvoy, (2009), Iovemotuo
Avyaiov. Zyol AvBpomotikdv Emomuov. Tuqpe Emompov g [posyoiikng Aywyng ko
tov Exmadevticot Zyedaopov, Baon Awtpifov E.K.T.

*Buponaikn didotacn *Emppor *[podypappa Zmovddv  *Tlpwtofdba Exmaidosvon

BOYATAPIAOY MAPIA, Avroavtiinyn, covaicOnuatiky) KATdoTACH KOl ERMAYYELUOTIKES
TPOGIOKicS TV AoV TV Ipakivov mPpocelymv Kol UETAVAGTOV TOL QOITOLY 6TO
eMnvike onuotiko cyoieio, (2008), EOvikd xor Koamodiotpuoxd Ilavemoriuio Abnvov
(EKITA). Tunpa Exnaidevong kot Ayoyng omv Ipooyolikn Hikia, Baon Awtpifov E.K.T.
*AromoMticpukn eknoidevon  Flawdud peravactov - Exknaidevon  *Avtoavtidnymn ota modid
*KotdOiym
e H yopo pog TG terevtoieg dekaetieg, €xet oeytel peydAo aplOpud mpoo@Oywv Kot
petavaotdv. H élinvikn kowvovio tpoomadel va evtaéetl ota 0pid TG, eTEPOKANTES OLLAOES
mAnBvopov, Taredovtag avapecsa oty Eevopofio Kol TIC GLAAOYIKES LUVILES TPOGPUYLAS
KOl LETOVAGTELGNG IOV 1] 101 £YEl oV 1oTopia TNC. [l vau To emtiyel avtd Ba Tpémet kot
apynNV vo. «yvepice» molot gival avtol ot «dAAow, TG LoVV AVAUESH HaC, TL TPOGOOKOVY,
g Prémovv ) {on tovg pall pog. Xxondg g épevvag etvatl 1 HEAET TNG WUXOAOYIKNG
EWKOVOS TOV TUdOV TV [pakivdy TOMTIKOV TPOsEUY®MV Kol HETAVOCTAOV, TOV (OLTOVV
010 EAMVIKO OMUOTIKO GYOAEl0. ZUVIOTMGES QVLTNG TNG WUYOAOYIKNG E€KOVOG eivarl m
oUTOOVTIANYN, 1 OLVAICONUOTIK TOVG KOTAOTOOoN KoOMDG Kol Ol EmOyYEALOATIKEG
TPoodokieg mov €xovv Yo To pEAAOV Tovg oty EAAGSa. XV sicaywyn mapovotdleton M
EWKOVOL TNG HETOVAOTEVTIKNG KIVNTIKOTNTOG Kol YIVETOL 1] GUVOEST] TNG LE Tr] GLOTI KN
Bedpnon. Xto devTEPO PEPOG, apykd avaidetor 1 évvola TG avtoavtinyng. O 6pog
TMEPLEYEL TIG EVEPYNTIKES VONTIKEG KOl GUVALOONUOTIKEG Agttovpyieg, aAAG Kot TO BOLANTIKO
LEPOC TOVG, OMMG eKPPALETAL GTNV GLUTEPLPOPE TOV LIOKEEVOL OV «dpa» TNV KaOe
OLYKEKPEVN OTLYY, G€ €va cuvovacud mepidilovtog - ypovov. (Hattie, 1992). Onwg
TPOKVOTTEL amd TN oYtk PiProypagio, n avtooviiAnyn cuvvdéetal cuviBmg pe To
ocvvaioOnua kot Kopiog pe v katabntiky cvuntopatoroyia. (Kovacs, 1980-1981,
1985, 1990, 1992 Kazdin, 1989 Story, 2004). @cifcape AouwdV vo. SIEPEVVIGOVE TO
evdgyopnevo Yapéng KOTOOMITIKIG CLUTTOUATOAOYIOG OTO CULYKEKPEVO TANOLGUO,
KoBdg M eUEAVION KATAOMTTIOV GUUTTOUATOV EUPAVICETOL OC TEPIGGOTEPO GLYVN] GTA
ool €Bvikdv petovotikmv opddmv. (Ilepikomn mepidnymg)

BACHAR ABBAS, H ci6aymyni Ty Teyvoloyiav TS TANpopopias Kal THS EXKOIVOVINS 6TH
ovplaky exraiocven. Illpotacn cTpatnyikod cyeoiov exmardevtinnys uetoppvbuiong, (2005),
Hoavemommuo Awyaiov. Xyxodn AvBpomotikov Emomudv. Tuquo Emomupov g
[Ipooyoikng Aymyng kat tov Exmaidevticod Zyedacpov, Baon Awtpifov E.K.T.
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*Exmodevtiky] Texyvoloyia  *Tvpia  *Exmoadevtikéc petappubuicel  *Exmoidevtikol -
Empdpowon

TAITANH NIKH, Xoufoitj otnv elotkovounon evépysias & otnv mepifaiiovrikij feiticon
TV cyolik@v ktipiowv oty Eildda, (2010), Iavemompio loavvivov. Zyodn Awoyeipiong
Dduowav TTopov kour Emyeiprioewnv. Tuqpa Aayeipong Iepipdirovrog kot Gvoikav [opwv,
Bdaon Awrpipov EK.T.

*Tyohka ktpe  *Evepyelokn motik  *Ileptfarioviikny moltiky *Exmaidevon - EAAada

TAAANHY TIETPOZ, Ekrmaidcveny maioldv uHe OQUTIGUO GTHY GOTOOLOYEIPIGH: HIA

COUTTEPLPOPLOAVILVTIKY] Topéufacny yio Ty évtaly Tovs oto cyoigio, (2009), E6vikd ko

Koamodiotpokd ITlavemompio Abnvov (EKITA). Zyodn @uocoewh. Tuqpo diiocoopiog,

Hodaywyumg kot Poyoroyiag. Topéag [Howaywyikne, Baon Awtpifov E.K.T.

*Toudd pe edcég avaykeg - Exmaidevon *Avtiopdg *Avtodwyeipion *Evraén

e H Biroypaeikn avackdnnon KaTadeVOEL TOG TO TAdld Le oVTIoUO, OTOTE £YyplpovTal
KOl POLTOVV OTO YEVIKO oyoAgio, avtipetonilovv cofapés dLOKOALES KOTA TNV KOWV®VIKY
TOVG OAANAETIOPAOT] [LE TOVG TLTKNG AVATTUENG cuppantég Tovg. Emiong, ta epevvntikd
0€00UEVA VTTOINAMVOLY TG 1) ATOKTN O™ OEI0THTOV AVTOSAYEIPIONG QO TO TOdLY AVTA
mpodiyel TN YeviKELoN, TN OlOTAPNON KOl TNV CLTOVOUN EQAPUOYN KOl GGKNOY TOV
KEKTNUEVOV TOVG 0£EL0THTOV. KOTOG TG TOPoVoaG EPELVAC NTOV Vo 1dayBovv de&10TnTES
avtodwyeiplong oe moudld pe avTIcUd, HE TEAMKO OTOXO TNV OQLTOVOUN EKONA®ON
OeClOTNTOV KOWMVIKNG OAANAETIdpaoNG LE TOVG CLUHAONTEC TOVG, GTO TANIGLO TOL
vevikolh oyoAeiov. Algpguviinke mn enidpaon ™G GUUTEPIPOPLOAVOAVTIKNG TOPERPAONS
HEG® €VOG TEPAUATIKOD OYedACHOD pHe ToAAamAES ypapués Paong. Tpla ayopla
TPOCYOMKNG NAMKIOG HE ovTIoUd ekmatdednray £Tol MGTE Vo AAUPBAVOLY aveEAPTNTES
TPOTOPOVMES Y10 AAMAETIOPAOT| LE TOVG GUUUAONTEG TOVG, ALY KOl VO AVTOTOKPIvVOVTOL
OTIG TPOCTADELES TOV GUVOUNMK®V TOLG Yo aAANAETidpaoT, x®pic va kabodnyodvrol omd
™ oVvodo-Bepamevtpra. (Ilepucony| wepiAnyng)

TAAANOYAAKH-PAIITH AGANAZXIA, Ot swayyeipuatikés @1iodo0lies twv véwv vmo to

mPIGUA TOV TAPAYOVTOV TOV TIG EXHPEALOVY. ALOUOPYWOY AEITOVPYIKOD TPOYPIUHUATOS

2EIl yie v mpotofabuia kor dsvtepofabuio  exmaidcvoly, KoOMS Kal TEVIKOV

avtoyvociag, (2001), EOviké xor Koamodiotplokd Iloavemomiuo Abnvov (EKIIA). Zyoin

Emomuaov Ayoync. Tuwjuo Towdoyoywd Anpotknc Exmaidevong, Topéag Eudwng

Howdaywyumg kot Pouyoroyiag, Bdon dwutpipov E.K.T.

*Emayyehpoaticog Ipocavatodopdg  *Zmovdaotés - Epsova  *Avtoektipnon  *Kowwoviki

KOTOY Y|

e H mopovca épeuva 6TOXEVEL GTI SIEMGTNUOVIKT LEAETN (KOWVWOVIOAOYIKT KOl WYUYOAOYIKT)
TOV EKTOUOEVTIKOV KOl ETAYYEALOTIKOV QLA0O0EIOV TV VEWOV, GE OYECN HE: ) TOVG
TEPPAALOVTIKOVG KOl EVOO-TPOCOMIKOVS TAPAYOVTIES TTOL TIG €M Pedlovy AUECH 1 EUUETH
B) tov tpoémo pe tov omoio ta veapd dtopa Pudvovv T dadikacio emdiwEng TV
PLA000EIDV TOVG, KABMG KOl TIG EVOEXOUEVES EMMTAOGELS TOL Ol SILPOPETIKES AVTIOPAGELS
TOUG £YOUV OTNV WULYOAOYLKN] TOVG KOTAGTOOT Y) TNV €QOPUOYN €vOG KATOAANAQ
oXEOOGLLEVOD TTPOYPALLOTOS GUUPOVAEVTIKNG LE YPNON AVOLYTMV TEXVIKOV LTOYVOGIOGS,
ot omoieg oyetifovtal pe ™ SepevuvoN Kot AVATTUEN TV EXAYYEALATIKOV PIAOS0EIDV TOV
VEALPDOV ATOL®V Kol 0V €IvoL SuvaTov Vo EPAPLOGTOVY GTOVS HabnTég OA®V TV Pabuidwv
m¢ ekmoidevone. H épevva yopiletor 6 TOGOTIKN KOl TOOTIKY Kol 0KOAovBel v
mpocéyylon ¢ BempnTikng Kot peBodoroykng tprywvomoinong (triangulation). Me v
MOGOTIKY] OloTaon TG €pevvac &EeTdlovtal Ol EKMOIOEVTIKEG KOl EMAYYEALOTIKES
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Po00&ieg (emimedo, a&loloywds mPOGAVATOMGUOS, 16YX0C (IA0O0ELDV) TOV VEAPDV
atopov, nAkiag 18-20 etdv, mov omovddlovv Ge SAPOPa EKTOOEVTIKG WOPVULOTO TNG
YDPOUG GE CLGYETIOUO HE O) TNV KOWVOVIKT TOVG TPOEAELGT B) OPIOUEVE «OMLLOYPOPLKA»
atopukd dedopéva (A0, ETIBO0T) Y) TO YOXOKOWMVIKO KA TNG YOVEIKNG ay®YNS, KABMDC
Kol 8) 0pIopEVOVG TOPAEYOVTEG TOV EVOOTPOCSMOTIKOD GUGTHHATOS TOV E0VTOV TOV ATOU®YV,
OV APOPOVV - KLPIOG - OTN AEITOVPYIKOTNTO TOV YUYXOAOYIKOD TOVG OPYOVIGLOV
(Avtoektipnon, Avtendpkela, «Avvaroli Eavtol») kabdg kot oTic emayyeAHOTIKEG TOVG
atiec). (Ilepwcomn mepiinymg)

I'EPAXHY T'EQPIIOY, Avamtovén opBoypopnuévns ypoeis. H oyéen gwvoloyikng koi

HOPPOGVOVTAKTIKIGS evijuepotntas, (2010), Apiototédero Tlavemotimo Oescarovikng (AIIO).

Yo Howdaywyw. Tuqpa Howbaywywkd Anpotikig Exnaidevong, Bdon Awatpipaov E.K.T.

*OpBoypaopia *Anpotikd oyoreio *Exmaidevon - 'Epevva *Exmoaidcvon - EAAGS

e H mapovca épevva eEetdlet dtayxpovikd v avantuén g opBoypanuévng Ypoeng 6Toug

pontéc dAwv tov tédemv Tov dMUOTIKOD GYoAeiov, KAODC Kol T oYéon TG He TNV
(POVOAOYIKY KOl LOPOOCVVTUKTIKY EVIUEPOTNTA. AlepeuviOnke akdun, 1 GLGYETION TOV
TOLPATAVE LETARANTOV [LE SLEPOPOVG TOPAYOVTES, OTMG 1] VONLOGUVY, AAAY KOl TO GYOAELD
@olTNoNG TOL A0V KOl TO HOPPMTIKO KOl OLKOVOLLKO EMIMESO TV YOVE®V. ZTNV £pELVaL
EaPov pépog 240 pabntéc mov eottovcav otig €51 Tagelg Tov dnpotikod oyoieiov. To
55,8% (134) tov delypartog amotéhecav pontég mov porrtovoav 6to 1o Anpotikd Xyoleio
Zymuotapiov, evd 1o 44,2% (106) eivor pabntéc tov Anpotikod Zyoieiov Owoeivtmv. Ot
pontég cuppeTeiyav otV TPAOTN, TNV OEVTEPN Kol TNV TPt HETPNGN. LUUUETEYOVTES
otV épevva MTov Kot ot yoveic tov tadiov. To 32,9 (73) tov matépmv kot 1o 24,5 (54)
tov untépov Exel anopottnost and AEI-TEL Amoivtipro Avkeiov eiye to 34,2% (76) tov
matépwV Kat to 43,2 (95) tov untépav. (Ilepikonn mepiinync)

I'EQPI'TAAOY KEPATXQ, O polos tns exmaidesvons orovs H/Y yia thqv evovvauwaen twv

YOVAIK@DY THS HOVGOVIUAVIKIS HELOVOTHTAS 6TH OpdKy: 00EVGEIS TPOS TNV KOIVOVIKY TODS

ovuuetoyn, (2010), Anpokpiteio [avemomumo Opdxng (AII®). yod Emomuodv Ayoync.

Tunpo Howoaymyuwd Anpotiknig Exknaidevonc, Baon Awatpipov E.K.T.

*Tuvaikeg, MovoovApdveg *Tuvaikeg - Exmaidevon *Exnaidevon - Hiextpovucol

vroroylotés - [poypapupota  *Kowwvikn coppetoyn

e O ympog, 6TOV 0MOoi0 TpaypaTomo Onke N Tapovca Epguva glvarl  wepLoyn TG Opdxng,

Omov VPPV pe T ovvinkn g Aoldvng avayvopiletal  Omapén TS LOVGOVALAVIKNG
peovétrag, n onoio apBuel mepimov 100.000 péin. H épegvva emikevipdbnke xuping
6T0VG VopoUg Podomn g kot EGvOng Adyw g HeyaAdTepng CUYKEVTPMOONG LOVGOVALOVIKDY
mnbovoudv mov mopovcidlovv avtol ot dVo vopol. XNV GUYKEKPEVN €pguva
¥PNoYLomofnkay Tocotkég Kat ToloTikég pébodol Epgvvac. 1o To mToooTiKd TUNpA TG
épevvac  ovppeteixov 137 youvaikeg mov  ovumAnpwoov  ovtictoyo  aplBpd
EPOTNUATOAOYIOV KOl GTO TOLOTIKO WéPog 28 yuvaikes mov mopeiyov dedopéva HECH
ouvevtevEemv. [...] Katd mv dbpkelo avtdv Tov cuveviebEewmv £yve GLALOYN oToYEIWV
Y10l TOL SNULOYPAPIKE OESOUEVO TOV GUUUETEXOVIMV GTIG GUVEVTEVEELS, YOl TIG EUTELPIES TOVG
ot N.T xaBdg Kot yio TG amdWeLg TOVG GYETIKA e TO BERA TG KOWMVIKNG EVOLVAU®GNG
TOV YOVOIKOV NG peovottag pécw tov N.T. Me v avdivon tov Oedouévav Tmv
OTOVINCE®V amd TO EPMTNUATOAOYIO Kol omd TG oLveVIEVEElS dumoTmbnke OtL ot
YOVOAKEG TNG LELOVOTNTOG EMOEKVOOLY dLTIKOTPOT TTPOOECT) GLUTEPLPOPAS YLoL TN YPToN
tov voAoyloth. (Ilepikomn mepiinymg)
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TF'EQPI'OIIOYAOYX IQANNHEZ, Oixovouixkoi mopor - damdves koai ovdrtoly THS

oesvtepofabuias exmaidsveons oty mepipipeia Hreipoo, (2009), Iovemomwo Ioavvivov.

Zyodn @1vocopikn|. Tunpa @1iocsopiog, Mawaywykng kot Pouyoroyiag. Topéag [adaywykng,

Bdaon Awrpipov EK.T.

*Owovopukd g Exmaidevong  *AgvtepoPfdba Exnaidevon  *Hmepog  *Exmaidevon -

Owovopikés anoyelg

e H vroot)pi&n g ekmandeutikng dadikaciog amottel ) didbeon mOPWV o1 HAVTIKOD VYOLG
L€ OTOTEAEGUATIKO TPOTO. XKOMOG TNG £pevvag M Olepedvnomn ™G oxéong Hetald g
opy&vmong, dolknong Kot Myng omoedcemv ot Agvtepofaduio exmaidevon Kot TG
Aertovpylog TG YPNUATOSOTNONG TV GYOMKOV povadwv oty Ilepipépeta g Hrelpov.
Avtikeipevo g mapovoac Epeuvag givatl 1 depedivion oplopévev Poctkdv mopauéTpmy
Tov Bépatog Tov suvoyilovtar o 600 dfoves: O mpdTog GEOVAG GLUVOEETAL LIE TO EAV KOL OE
mowo PBabud yivetar emapkng xpnpotoddTnon ot dnuocia AgvtepoPdda ekmaidevon,
®ote vo dSroPaiilovtol amd TAEVPAG TOGOTNTOG KOl TOLOTNTOG 1] VAIKOTEYVIKT] DITOSOUN,
TO0 aVOPOTIVO SUVAUIKO OAAGL KO 1 YPNHOTOSOTNGY Yo AEITOVPYIKES damives, oTotyein
OmOPoiTNTO. Y10 TNV VWOSTAPIEN TNG eKmadevTikng dwdkacioc. O dedtepog GEovag
eotdleTon 6TOV TPOMO EMAOYNG TOV AVAYKAOV TOL Ba KaAVEOOLV, GTA KPLTHPLOL KOTOVOUNG
TOV TOPWOV, GTOV TPOTO, OTIG dOdIKAGIES Kol OTIS GLVONKES KAT® oo TIG OMmoieg YiveTon M
Mym TV amo@dosmv KaBdG Kol GToV TPOMO TMOPOKOAOLONGONG TV €00d®V Kol TOV
damovav. (Ilepcomn mepiinymng)

I'TANNIKAY AGANAZXIOY, H rmaidayoyxl Kai 1§ OlOOKTIKY OldGTAGH  TIS
OlATOATIGUIKOTHTAS otV TpwTofdbuia ekmaiosven tns Elldodas, (2011), EBvikd ko
Koamodiotpiokd Ilavemomiuio Adnvav (EKIIA). Zyody Emomuov Ayoyhdg Tpqpa
Hodaywywd Anpotiknc Exnaidevong, Bdon Awtpipov E.K.T.

*AomoMticpukn exmaidevon  *llpwtofdOa Exmaidsvon *Eyohkd Pipria - EArGda
*AvéAvon TePLEYOUEVOL

I'TANNOYAAX AITEAOZL, Or vées teyvoloyies TnG minpopopios »s Héco d1dackaliog Kot

ualbnong s meprfailoviikis aywyns oty osvrepofabuia exmaidsvon, (2007), EBvikd ko

Koamodiotpiaxd ITlavemompio Abnvov (EKITA). Zyodn @uocoewkh. Tuqpo dirocoopiog,

Hodaywyumg kar Poyoroyiag. Topéag [awaywyikne, Baon Awtpifov E.K.T.

*Exnaidevon - ITAnpoeopwny  *Exmaidevticd Aoyouikod — *IlepiParlovrikny ekmaidgvon

*AgvtepofdOuia Exnaidevon

e H épesuva emkevipdveralr otV ovATTLEN dpacTnplottev He ™ ypnon tov NEov
Teyvoroyiov ITAnpogopiog xar Emkowwviag (NTIIE), kot ewdwdtepa pe ) ypnon v
EKTOLOEVTIKOY AOYICUIK®Y, OV 0dnyobv 1o poabnt) g Agvtepofdaduiog Exmaidevong
OTNV €PAPUOYN Kol 6T Onpovpyio. T@V VONTIKOV gpyaieimv mov Ba Tov KOTOGT GOV
wKavo va Katavoet, va dtayepiletar kot vo emloel ta meptfarloviikd ntpata. Emiong
OTIS TOLOOYMYIKEG OPACTNPOTNTES, Ol OmMOoieg aPOPOVV OOOKTIKEG TPOCEYYIGES KOt
pedddovg dwackaiog, mov Ba aroPépovy oPEAN GTOVG HLaBNTEG, apyKd 6TO TAAIGLO TNG
ThENg kol pokpompdbecua OTO  YEVIKOTEPO TMAOIGIO TOV (QULOIKOL KOl KOW®OVIKOD
TePPAALOVTOG. ATO TNV TOPOVGO £PELVA OMOOEWKVVETOL OTL, OTOV TO. TTATPOPOPLUKE
cvotTipote Tifeviol otV  vanpecios. TOV  pOONTOV Kol TOL  EKTOOELTIKOD  TNg
nepParloviikng opddag, Bo otkodounBovv, Ba katavonBodv kor Bo dwwdobBovv To
unvopata, ot apyés kot ot aieg g Iepipariovrikig Exmaidevong (ILE.) xat tng
Agwpoploc. Apykd emkevipovetonr otnv Exmodevtikn Texvoloylo kdvovtog po KTk
mpocéyylon g aflomoinong tov H/Y oty 14&n kot xatnyopromolel to. Exmodevtikd
Aoyopud. (Iepikomn mepiinyng)
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I'KANIATZA AHMHTPA, Adiazpopixés covijfsies tmv moldidv THS TPOGYOIIKHS NAIKIAG,

(2010), MHavemomuo lwoavivov. Xyxod) Emomudv Ayoync Tunpoe IHodayoyuod

Nnmayoydv, Bdon Awatpiov E.K.T.

*Awatpopr] *adud mposyoikn nhkiog *Ioyvoapkio *TIpoAnym

e YKomdg NTav 1 JlEPEVVNOT TOV JUTPOPIKOV GUVNOEIDOV TOV TOOUDV TNG TPOGYOAKNG
nAkiog tov vopol loavvivov kot o evtomopog mboavav onpeiov mtopéppacng mov Oa
pumopovoav va mpodyovv T Swrpopr] touvg. YAIKO - MEG®OAOL: H épevva
mpoypotoromdnke katd 1o oy. £t. 2004-05. O vopds lmavwiveov yopiotnke ce 1€00epIC
MEPLOYEG: ALOTIKY], AEKOVOTEDLO, MIMACTIKY Kot aypotikn weptoyn. To delypa g €pgvvog
amoTéAecaV 01 YOvelg TV ymiov Kot ot vnmaywyol Tov avtictoywv oyoieimv. Ta péoa
GLAAOYNG TOL €PELVNTIKOD VAIKOD NTav dV0 EPMTNUATOAGYIL GLYVOTNTOS KATAVAAWGNG
TPOPIL®V TOV TV (Vo Yo TOVG YOVEIG Kol €va Yo TIG/TOUG VITOy®myovs) Kot éva
EVTUTTO L€ TIG COUOTOUETPIKEG LETPNOEIS TV Vniov. MetpnOnke to Pépog kot To Hyog
TOV VTV KOl TOV YOVE®V LE GKOTO TOV LTOAOYIGHO Tov AMYE tovg. XuyKeviphOnkov
1109 epOTNUOTOAOYLO T®V YOVEDY TOV 0LPOPOVGOV TIG SOUTNTIKEG GLVNOEIES TOV TALIIDV
toug. O deiktng aflomotiag Tov epwt/yiov twv yovéwv Cronbach's alpha Bpébnie 0,839.
Yuykevipdbnkav emiong 150 gpomuatordylo tov vnmayoyodv. AIIOTEAEZMATA:
Bpébnie o011 gptd ota déka mepimov moudld NTOV KOvOviKG o610 Papoc tovg? €va ota
Té60epa TEPImov Todld MoV LILEPPapa Kol mayvoapka, pe e&aipeon ta Kopitolo nikiog
4-5 g1dv, ota onoia mopatnpiOnke avénon tov eAlemoPoapdv mtadidv (14%). (Ilepuconn
TEpiAnyNg)

I'KOATZIOY KONITANTINA, Meiéty mototnroas {wijs mov oyetiletar ue T vygia o€

ROVELVIO AVTITPOCWTEVTIKO Ociyua pualdntov A'/fabuiag onuocias exmaiocvons, (2009),

EBviko kot Kamodiotpraxod [avemotmmo Adnvov (EKITIA). Zyon Emomudv Yysiog. Tpqpa

latpwnrg. Topéag Yyelog Mntépag ot [Hadov. Khvikr B' Todwtpkn, Baon Awrpifov

EK.T.

*Tlowdmra (ong *Emppony *Anupoocuwo vyeio *Mabntéc

e X1 oVyyxpovr enoyn|, Tapatnpeitor 0A0Eva avEavOreEVo evOlaPEPOV Yo TNV OVATTTLEN Ko
ota0on epotmpatoroyiov Iowwmrag Zong Zyetildpevng pe v Yyeia (IIZZyY) mov
ameufbvovtal oe oL, PE OTOXO TNV EVOLVALMGN NG TPOOY®MYNG LYEiog Kot TNV
kaBodnynon 66wV acyoAobVIol pe TNV TOMTIKY Tng vyeiog. Xxomoi: o) 1 HeAéT TOV
YOYOLETPIKAOV O10THTOV TNG EAMNVIKNIG £€K000MG TOL epmTnpatoroyiov Pediatric Quality of
life inventory (PedsQLTM MzéBodor: Katomv €yxvpng mpocsappoyng tov PedsQL omnv
EXMnvicr YAdGoa, éytve S100TPOUATIKY £PEVLVE GE TOVEAMVIO OVTITPOCMOTEVTIKO delypa
645 pobntdv Nuoclov INUOTIKOV cyoAeinv (8-12 ypodvmv) Kol GTOVG KNOEUOVES TOVG.
Extog and to epotpatordyo TIZEYY cvAléytnkoav OMUoypoeiKd Kol 1TPOKOLVOVIKA
otoyeia, OMWG: TO PVAO KOl 1| GYOAMKY| TAEN TOL Tad1ov, 1 VAP ¥POVIOL VOGTLOTOG,
ToYLoOPKIO, 1 TOWOTNTA TNG OXECNG TOOOV-YOVE®V, 1| KOW®VIKY otpiln, 0 TOmOC
OLLLLOVIC, TO KOWVMVIKOOUKOVOULKO EMITEDO TNG OKOYEVELNG KAl 1] YEVIKT KATAGTAGCN Lyeiog
tov yovéa. (Ileptkomn mepiinymg)

I'QTH EYOYMIA, O1 plwooikés oeéiotntes Tv vymicov vmo 10 TPIGHA TOL aVAODOUEVOD
ypouuaticuov. H coufoin towv xeyuévoy, (2010), Havemotipio Avtikng Maxedoviag. Zyoin
Hoawayoyum PAopwvag. Tupo Nnmayoyov, Baon Awtppov E.K.T.
*pappatiopds  *odid mposyoiknc nAkiog *Nnmaywyol *Adackaiio
o This study presents the language skills of the preschoolers under the view of the emergent
literacy. The motive of our research interest was the fact, based to bibliographical review,
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that the language skills are relevant with the reading success and they are also the motive of
children’s written language production. Furthermore, the need of researching two
significant settings of the language skills came up, those of the family and the preschool.
Specifically, in the research that took place during the school year 2007-2008, the scouting
of the preschoolers’ language skills was attempted with a mass of essays as well as that of
the family literacy based on a questioner filled by the parents. After that, there was an effort
to associate the facts of the language skills with the components of the family literacy in
order to ascertain or to deactivate its effect as significant or insignificant element regarding
their development. The element analysis brought out the lack of the emergent literacy
skills. Furthermore the relation of language skills and family literacy did not present high
correlations. (Ilepuconr| mepiAnync)

AEAOY ZHKOZ, H ctepotnta oty Téyvy Kol 1§ TPOGEYYIGH THS GTO XWDPO THS
OlATOAITIGUIKI]S AYWYHS HECH TNHG OIOAKTIKNG TOV TAAGTIK®Y TEXvAY, (2005), [Tavemotipio
loavvivov. Zyoh| Emompov Ayome. Tunpa Howboyoywd Nnmoayoyov, Bdon Awtpifov
EK.T.

*Etgpomta  *Téyvn oty ekmoaidevon  *AwomoMtiopikn ekmaidevon *[lodid - Arebnrtikn
Aywmyn - Zrovdn| kot SidacKaiio

AHMHTPIAAOY AIKATEPINH, Haidaywyiky altoroiney tov 16Topikot y@pov amxé waidld
mpocyolikys niikias. Mia mpotacy mauldoywyikis mopéufocns cto ywpo tns Apyoiog
Ayopds s Ocooaioviknyg, (2001), Apiototéeto [Havemompuo Oecsarovikng (AII®). Zyoin
Howayoyum. Tuqpe Emomudv Tpooyoikng Aymyng kot Exmaidevong, Baon Awrpifov
EK.T.

*[Modd  mpooyohkng mnhkiag - Exmaidevon *Xmpog Kot xpOVOG *Mvnpeia
*TleptParlovtikn exkmaidogvon

AIONATOYX XAPAAAMIIOZ, Greek pupils' awareness of their national and european
identity, (2004), University of Wales. Cardiff. School of Social Sciences, Bdorn Awtpifov
E.K.T.

*EOvikdmta *Madntéc *¥*EAAnveg - Exmaidevon

AIITAAPH XPIETINA, Exraiocvtikés uetappoluicels ety opyavmei], Ty oloikyey kar tyv
emonteia NS mpwtTofdlbuias Kar OsvTEPOPabulas EKTAIOEVONS OTO TOAPAOEIYHA TNHG
Elladag, e Iomaviag kat tqs I'alliag (dekactia 1980 éwg 2010): pia 16topiko-coykpiticy
apocéyyion, (2011), Iovemotmiuio [Hotpdv. Zyohy AvBpomotikov kot Kowwovikdv
Emomuadv. Tuqpa Howbayoywd Anpotikig Exnaidevonc, Baon Awrpifov E.K.T.
*Exmodevtikég petappubuicec - 1964-2000  *Exmoidevtiky] moMTIKY| *Aloiknon g
Exnaidevong *Zvuykpitikn ekmaidevon
e YKomdg TG Tapovcag daTpPng eivat va LeAeToel TIG ekTondevTIKEG petappuduicels mov
oyetiovtol pe 1o TOPAdEYHO TNG Opydveoong, tng Oloiknong Kot ¢ emonteiog g
mpotoPfdboag kot devtepofdbuiag ekmaidevong oty EAAGSe kot va 10 cuykpiver pe
exelveg Ovo GAAOV gvpOTATKOV Yopodv, g lomaviag kot ™g FoAAdiag. H ocvykprn
HEAETN TOV EKTOOEVTIKOV GUGTNUATOV TOV TPOUVUPEPOUEVOV YOPDV, ATOCKOTEL GTNV
avadelEn TOV OUOLOTATOV, TOV SPOPOV Kol TOV TPOTOL OAANAOEMIOPACNC TOLG 1)
eMOPACTG TOVG OO TOV KOWOTIKO AdY0 Katd TN dtdpkela Tov 2000 adva Kot TIG apyEg TOL
21lov awwva. H épeguva Ba ddoel éppacn oto emionpo VOUKA Keipeva, 610 AOYo TV
Popéwv aocknong g e€ovoiag péca amd Toug SLAAOVS TOL AVTOL EKPPACTNKAY, OTMG Kot
010 AOyo TV Qopémv dpdong mov katelyov kol ackovsav v efovoia. Eotialetat,
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ONAadN, OTN OCLYKEVIPMOON Kol TN GULOTNHOTIK TOPOLGINCT, OVOALGTY, £pUNVEin Kot
obykpton Tov vopoBetikoh mAouciov g opydvwong, dloiknong kot emomteiog TNg
eknaidevong. (Ilepikomn mepiinymc)

ZOQAKOY ANNA-MAPIA, H mapovcia Aifaveyv uantov oty ocvotepofidbuia exkmaiocvotj.
Zytijuata tavrotyrag ko gtepotntas, (2009), EOvikd ko Kamodiotplord INavemotipio
Afnvov (EKITA). Tuipa Exraidevong kot Ayoyng oty Ilpooyoi) Hhkia, Bdon Awtpifov
EK.T.

*Toadd petavoaotdv - Exmaidevon *Agvtepofadue  Exmaidevon *TIpokatdAnym
*Efvikdnta

OEOAQPATOY-MIIEKOY MAPIA, Poyoloyixyy wpiudtnto kol GTPATHYIKES OlA)EIpIGHG,
(2003), EBviko xar Kamodiotpraxd Iavemommo Adnvov (EKITA). Tuipe Exraidevong kot
Ayoyng omyv IIpocyoiu Hikia, Baon Awtppov E.K.T.

*Poyoroyia g Zoumeprpopds *Qpiudmra  *Xtpeg (Poyxoroyia) *Avtipermmion

KAMITYAHE ITIANATIQTHZ, Ilpoayovras 7ty OJonuiovpyiky okéyn. O polog Tov

EKTTAIOEVTIKAY THS TpwTofabuias exraidcvong, (2010), University of Jyvaskyla. Faculty of

Information Technology. Department of Computer Science and Information Systems, Bdon

Awtppov E.K.T.

*Anpovpykn okéymn  *¥Pohog tov kabnynt) *Adokoiot *Exmaidevtikol - Empdpowon

e To televtaio ypoévia mopatnpeitar po avfavopevn omaitnon yo dNpovpykoTTe OF
O6A0VG TOVG TopElG TG avBpamvng dpactnpidntag. H mpotofdduia ekmaidevon macyilet
vo ovpPadicel pe TIC VEEC KOWMOVIKOOIKOVOUIKEG OVAYKEG KOl VO TPOETOYAGEL TOVG
ONUIOVPYIKOVG TOAITEG TOL HEAAOVTOG. AV KOl Ol EKTAOELTIKOL TNG TpwToPddpiog
exnaidevong mailovv kabopiotikd poro, GAAoTe BeTikd kol GAAOTE OApPVNTIKO, OTNV
KaAMEPYELD TNG ONovpYKOTNTAG TOV HabnTdV, Alyes Epevveg &youvv dtefayBel oyetikd pe
TN GLUPOAT TOVG OTNV KOAMEPYELD TNG ONUIOVPYIKIG GKEWNG TOV LOONTAOV KoL TIG ATOWELS
toug Yo 1o Oépa avtd. H Bespehopévn yvoon (situated knowledge) tov EAvev
EKTOOEVTIKOV TTPpOTOPAOLIag ekmaidevong kot 1 gumepio Tovg amd v Tpoddnon g
ONUIOVPYIKNG OKEYNG OTIG OYOMKEG TAEES, WmOPOOV Vo TPOGPEPOLY  YPNOLLES
TANPOPOPIEG KOl ONMTIKEG GTOVG GUVOOEAPOVS TOVG, GE EMIGTNOVEG EPELVITEG GAAGL KOl
OTIS EKTOOEVTIKES apyé€G OMMG KOl OTOVG OYEOLOOTEC TNG EKMOLOELTIKNG TOMTIKNG.
(ITepucomn mepitnymg)

KANTAZ XITYPIAQN, Iotopia s devtepofabuiac exmaiocvons tns Notiag Képrvpag arno
70 1892 uéypr wau to 1948, (2005), Io6vio Iovemotmpio. Tuquo Iotopiag, Baon Awrpifov
EK.T.

*Képxvpa - Iotopia, Neotepn  *AevtepofdOa Exnaidevon  *lotopia g Exmaidevong
*Exmondevtikég petappudpioetg

KAPAKIZA TEAMIIIKA, H petatporn THS TOLOOYWVIKNGS GYECNS OTH OIKTOWUEVY GYOAKH
taén. lloiotiky Oiepebvyon ™S oyéons pualdntov kair kabnyntov tov eviaiov Avkeiov,
(2005), EBviko ko Kamodiotprokd [avemotipo Anvav (EKITIA). Tuqpa Emkowoviag kot
Méowv Madikng Evnpépwong, Baon Awrpifov E.K.T.

*Yyoheila - AiBovoeg ddackariog *Xvvepyacio omovdactdv kot Kabnymtov *Exmaidevon -
[ pogopwkn  *Teyvoroyia Tng mAnpopopiog

180



KAPAKQYTAY ANAXTAZIOZ, Ilpocapuoctixés uéBooor vmoctiipiéns & teyvoloyikd

mepifalrovra yia Ty covepyatiky puabnon, (2010), Apiototédeto [ovemotmo Oeccolovikng

(AII®). Zyol) Octikadrv Emompav. Tpqua [IAnpogopikig, Bdon Awatpipaov E.K.T.

*Tovepyatikh pabnon *Exmoadevtikn teyvoroyio *Mabntég *Exmaidevon - ITAnpoeopiki

e FEvupitepo avtikeipevo g mapovong dtpiPng amotelel 1 diepedvnon ¢ omodoTiKOTNTAG
CUYKEKPEVOV  TPOCOPLOCTIKOY — TEYVIKOV  vRooTpiEng pabntov oce  ouvOnkeg
oLVEPYOTIKNG paBnong vmootpildpevne amd vmoloywot. H Xvvepyotwky Mdbnon
Yroompilopevn and Yrnoroyiot) (EMYY) (deBvwg: Computer-Supported Collaborative
Learning - CSCL) éyet amodeyfel 011 w@ekel toug pantéc 1060 ot Peitioon tov
pofnolokdv omoteAecdTov 660 Kol otV avATTLEN KOWOVIOYVOOTIK®V OeEl0THTOV.
Qo1660, M cvvepyaTikn padnon ypedletor vroompiEn. Agv givor avtovonto Ot po
opddo pontdv o pmopécel va cuvepyaoTtel OVGLOOTIKG HOVO KOt UOVO €mEWON TNG
avatédnke pio ovvepyatiky dpactnpotra. ‘Exovv mpotabel moriamhiol TpdmOL
vrooTNPENG TG cuvepyatikng pabnong. 'Evag amd tovg mo dadedopévoug gival n ypion
ocevapiov cvvepyaociog (collaboration scripts). Ta cevipla cvvepyasiog mopéyovv v
amopoitnT) Kabodnynon kot dOuUNon TG cvvepyaciag, 1 omoia odnyel oe PeATimpéveg
aAAnAemidpdoelg tv cuvepyotdv. H cevaploypagnuévn cvvepyacio Opmc, €xet dexdet
évtovn Kputikn Yo EAdelym egveMélag kol yoo vrepPoitkry Kabodmon mov ackel oTig
opddeg pabntov. H mpdtaon g dwatpiPrig ivor dtt 11 cvvepyatikn pabnon pmopet vo
vrootnpyBel AmOTEAEGUATIKOTEPO LEG® TPOCUPUOCTIKAOV TEYVIKOV LTOGTHPENG. [evikd,
éval TPOCOPUOOTIKO EKTOLOELTIKO cVoTNH Ttpoomabel va mpocappdoel Kamowo amd To
Bacikd Aettovpykd YOPOKTNPIOTIKA TOL GE GLYKEKPLUEVES WO1OTNTEG KOl OVAYKES TOV
podntevopevav. (Iepuonn mepiAnyng)

KAPNEZOY MAPIA, Meiéty tHs 0pyavwens Kai THS RPAYUATOTOINGHS HOONTIKOV
EMOKEYEWY 6 EMGTHUOVIKA Kal TEYvoloyika mpovceia, (2010), Iavemompo Avtikng
Maxkedoviag. Zyxoa [Tawdaymyua| OAdpwvag. Tunpa Nnmayoyov, Bdon Awtpipov E.K.T.
*Adaokario og povoeia *Moabntég *Duowcég emotiueg *AOKTIKY TPOUKTIKN

KAYKOYAA EYAITEAIA, To yAiwooixo uaOnua oty npwrofdbuia exmaidcveny kotd tHv
mepiooo 1830-1976. Exraidevtiky molitikij ko1 moidaywyikés oracrdoels (2010), EOvucd ko
Koamodiotpiokd Ilavemomipuio Adnvav (EKIIA). Zyody Emomuov Ayoyhdg Tpqpa
Hodaywykd Anpotiknc Exnaidevong. Topéag Emomumv mg Aymyng, Baon Awtpifov E.K.T.
*EAMviKY YAoooa, Néa - Zmovdn kat dwdaokario *Iotopla tng ekmaidevong *TAdcca kot
ekmaidevon  *Exmaidevtikn moMTikn|
o Avtikeipevo g mapovcag datpPng etvar ov eEglifelg mov onpetdONKAY 610 YAOWGOIKO
patnua, amd T oOOTOCN TOL VEOEAANVIKOU KpAtovg WéYpt tnv emionun Adomn Ttov
YA®ooKoO (nTpatoc, mov £ytve petd tn petamoAitevon, pe 1o vopo 309/30-4-1976, pe
Tov omoio kafiepdveTol g enionun YAOcooo 6Amv Tov Paduidmv mg exnaidevong n Kown
Neoghdnvikn. Mehetdror ) évvola Kol 1o TEPLEYOUEVO TOV HABNUATOS, 1| PLGLOYVOLLIC TOV,
N omovdadTNTé TOv, Ol EMIMEELS TOL KOl Ol TPOTEPUOTNTEG TOV, GE KABE ypoviKn|
mepiodo, HEGH AmO TA OVOAVTIKG TPOYPAUIATA, TO O0aKTIKA PAio Kot T oYeTKn) pe 10
0éua apbpoypapio kol Prioypaeio. Emdidketon eniong n depedivnon Kot GUGYETION TNG
Kuplapymg eoroylag ¢ «éBe emoyng m omole HEG® TNG EKTOUOEVLTIKNG TOMTIKNG,
OWHOPPAOVEL TO OVOALTIKG Tpoypdupate kot 1o oxolkd Piiia. H pébodog mov
akolovdnOnke etvar n 1otopwk péBodog. Xta cvumepdopoTo SlomotdveTol 6Tl 6N
SWHOPP®ON TOL YAMOGOIKOD pabpatog Kabopilotikol mapdyovteg vanpéav: 1 avapedn
TOV pe T0 YA®WOoKO (TNHa, 1 EAAEWYT GCLUCTNUOTIKNG YAMOGIKNG StO0GKAAING, To EAAT
kol acoen Avoivtikd Ilpoypappota, n péBodog SdacKaAing, To OKATOAANAC CYOAMKA
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eyYePidn KoL 1) EMAYYEAUOTIKY OVETAPKELD TOV OLOAKTIKOD TPOSMOTIKOV. XTIC TPOTAGELS,
KevIpikn] Béon Kotéyel To aitnpa Yoo TOMTIK] cLVOIVEST] GTO EKTAOEVTIKA BEpata, evd
amopoitnT) Bewpeitat Kot 1| GLOTNUATIKY YA®GOIKY ddackaAia, 1 omoio Bo Pfondnoet to
pont va avamtHEEL TAPT GLVELDN oY TV YPCEMY KOl TOV AEITOVPYLOV TG YADGGOG.

KIMIONHZX T'EQPI'IOX, H mepifialiovTiky eKmaidcven WG TPOIPETIKI] OPACTHPIOTHTO GTO
oyolgia. llpocavatoiicuoi kot wpoortikés, (2007), [avemotipo Kpng. Zyod Emompov
Ayoyng. Tunpa Howdayoywd Anpotikig Exnaidevong, Baon Awtppaov E.K.T.

*TlepBarrov - Zmovdn kot dwdackorio *Exkmaidevon - EAAGda  *TIpoypappo Xrovddv

KAIAIIHY TIETPOX, H OJnuiovpyioa  TeYvOAOYIKA  EUTAOVTIGUEVOD  HAOnolaKoD

TEPIPaILOVTOS PE DTEEPPAGH TOV GYOAKOD Y(DPOV KAl EPAPUOYY GE VED OLOAKTIKI] TPOCEYYIGH

tov pabnuotikov, (2011), Apwototéielo Ilavemomipuio Oescorovikng (AII®). Zyoin

Howayoyum. Tuqpe Emomudv Tpooyoikng Aymyng kot Exmaidevong, Baon Awtpifov

EK.T.

*AvTiAnyn tov Ydpov *Toadd mpooyohkng nixiog - Exmaidevon *EKTondeuTiKn

teyvoroyia *Exmaidevon, [Ipooyoiikn

e H dwdaktopikr] StoatpiPn) a@opd T HEAETN TOV GTPATNYIKOV SOUNONG EVVOLDV YDPOL Ao
modd ynmayoyelov Kot TG duvatoTnTEG EVIOYLONG TOV GIPATNYIKOV OLTOV GTO
exkmondevTikd mepdiiov. Ta dVo PBocikd GLGTATIKA TG SOUNONG EVVOLDY YDPOL, N YWPIKN
KOl 1| OTTIKOTOMUEVT] OKEWYT], ATOTEAOVV OVTIKEIIEVO £PELVOG OO dEGUN EMIOTNHOVIKDV
KAGOWV, EMEN TO LAKO TEPPAALOV, TOGO MG JOUNUEVOS YDPOG OGO Kol ¢ TEPPAALOV
™G eUoNG, £l LeYOAN onpacio Yo T ddkacio avantuéng Tov madtol Kot ™ pabnon.
O xepopdg KOl 1 OVIYETOMION TOV OQOPETIKOV Kol TOAVHOPO®V  YWOPIKOV
KOTOOTACE®Y OTOLTOVV TN YPNOTN KATAAAMNA®V YOPIKOV GTPOTNYIKOV amd T0 Todl, ot
omoieg mapoLGLAlovY OUTEPO EVOOPEPOV YO TNV OPYAVOGCN KOl TN AELTOLPYIO TOL
exkmandevTikov meptdiiovioc. To epevvnTikd LEPOC TG TOPOVGAS OLATPIPG OPYAVAVETAL
oe 1pelg Qhdoelg. H mpon, €xel ¢ 0T0X0 VO KOTOYPAWEL TIC OTPATNYIKEG XDPOL OV
YPNCYLOTOLOVV TO. TTALOG KATA TNV AVTIHETMOMIOY £pYmV XOPOL, 1 debTEPN VO SlEPELVIGEL
TPOTOLG LE TOLG OMOIOLG UTOPOLV Vo LrooTNPLyBolv To modd o OAN ™ JSadkacio
dounong evwoldv yopov Kot TtéAog, 1 TPt vo €EETAGEL TO YOPUKTNPIOTIKA €VOG
TPOTELVOEVOL TIEPIPAAAOVTOC pabnong, tov «Teyvoloywkd Epmiovtiopévou Mabnciakov
[eppdirovroc» (TEMII), ta omoia B pmopovsav va cuppdiiovy ot dwdikacio avtiy,
Wwitepa oe 0Tt agopd T Peitioon TV oTPATNYIKOV pE TIG omoieg Ta TOdd
dwxepifovrat ) yopik Kot v ontikomoum pévn oxéyn. (Ilepikomn mepiAnymg)

KOATZIAA AOHNA, H ekraiocven oty Bopeia Hreipo kata v voetepy mepiodo tHS
o0wuavikijs avroxparopios. H idpven, n opyavwen kai 1§ A&iTovpyio TV EANVIKOV
oyxolgiov, (2007), Apiototéreio Iavemompo Osocorovikng (AII®). Xyohr OgoAroyik.
Tunpa Oeoroyiog, Baon Awrpifov E.K.T.

*Hrepog - Iotopia - Tovpkokpatio *Iotopio g exnaidevong *Bopsionmelpdteg

KOATZIAAY ANTONIOZL, H ekraiocvon twv Apouotvov oty Avtiky Maxedovia katd to
voTEPO XPOVIA THS TOVPKOKPATIOG. 'EVva TpoTomo avToo101K0VUEVIS KOWVOTIKNG EKTTALOEVOHG,
(2000), Apworotérelo Ilavemotiuo Osocaiovikng (AII®). Xxod Oeoloywr. Tuquo
®¢oloyiag, Bdon Awatpipaov E.K.T.

*KovtooPrayot - Iotopia  *Exmaidevon *Adoxoior *Mabntég
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KONTOI'TANNH ITANATTIQTA-IIOAINA, 2tddta ailayis THS GOUTEPIPOPAS WS TPOS TH
QUGIKY OPAGTHPIOTHTA KAl N GYEGH TOVS HE TNV Tapakivyen Tty uabntov, (2008), EOvico
kot Koamodiotproko IMavemompuo Abnvov (EKIIA). Zyoh Emomuov Ayoyng. Tuqpo
Hodaywykd Anpotiknc Exnaidevong, Bdon Awtpipov E.K.T.

*Tvpvaotikr] *Emppon *Zoumepipopd tov padnt *lopdOnon

KOPOMIIOKHXZ AHMHTPIOZX, Teyvoxpartikij 10c0loyio kai eKmoudsvTIKY TOMTIKIY] GTHV

Ellada otov 200 oumvae: opia kor avrpdeerg, (2008), Iavemotipo Atyoiov. XyxoAn

Kowovikov Emomudv. Tunpo Kowvovioroyiog, Baon Awtpifov E.K.T.

*Exmondevtiky]  woATikn *Exnaidevon - EAAGda *[deoloyia *Exma1denTikés

petappudpioetg

e H epyacia avt) e€etdlel v eKTadeLTIK TOMTIKY 0TS dStaplopedveTal Kot e€glicoetan
ot yopa pog katd tov 200 awmva KAT® amd v enidpaor TV Kuplapywv 10£0A0YIKOV
oynpatov mov v katnvbuvav. Baoikn vndBeon g ivor 61t Kabdg 0 KomTaAGTIKOG
TPOTOG TAPAYWOYNG YIVETAL KUPLOPYOG, N EKTALOEVTIKY TOAITIKY otV EALGSa oyedaleran,
mpoteivetal Kot amotehel avikeipevo aviurapdfeong vd v nyepovia g Texvokpatikng
Ideoroyiag. 'Etot, mpoPdiieton m otevy oxéon petalld ekmoidevong Kol OUKOVOMIKNG
avamtuéng xat avripetomiletor pe Opovg texvikov mmuotoc. IlpowBovvrar Aowmdv
OAAOYEC LLE OKOTO VO TPOGUPLOGTOVV Ol EKTOOEVTIKEG AEITOVPYIEC OTIS OMOLTNGEL, TNG
ayopdg epyociog, evd Tapovuslaloval Ol OMUITHGEL, AVTEG MG TPOTOVTH «OVTIKEYLEVIKMV»
OOKACIOV TEYVIKNG Kol emoTnUovikng e&éMénc. Méco amd avti v OomTiKh, Ot
TEXVOKPATIKES OVTIANYELG JEKOIKOVV TNV TPOVOULOKY TOVG GUVOEGT HE T EVVOLEG TNG
TPOOSOL KOl TOL gkGLYYPovicov. loyvplldpacte mapdiinio 6Tt 1 Nyepoviky B€or tov
TEXVOKPATICHOV OeVv glval ovte amdiutn ovte eAeBepn avtipdcoewv. Avaykaletotl €161 va
CUVUTIOPYEL OLYKPOLGIOKA HE TACES Omd TO YOPO TNG TOPASOoNG KOl  TOL
(véo)prherevBepiopon, dote va apPfAdvoviol ot eviacels mov mpokaAiel 1 emdiwén Tov
obvyypovov. T ™ pebBodoroyikr| mpoomélaon tov BEpatog akoiovBeitar 1 1GTOPIKN-
ovykptikn avdivon. (Iepuconn mepiinymc)

KOYNEAH EYAITEAIA, H vroloyiotiky Teyvoloyia 6Ty 1GTOPIKY EPEVVA KOl EKTTAIOEVGT].
AvarToly O0aKTIK®Y cevapiowv o 10 uddnua T 16Topios ue T™V vmOGTPIEN TOV
TeYvoloyiav winpopopias ko emikorveviag, (2007), E6vikd kot Kamodiotprakd [Mavemotipio
Afnvov (EKITA). Zyod Emommuov Ayoyhg. Tunpo HHowbayoyikd Anpotikng Exnaidevong.
Topéag AvBpomotikdv Xrovddv, Baon Awtpifov E.K.T.

*[otopia - 'Epevva  *lotopia - Xmovdn kot dwdackorio  *Awadiktvo (Internet) *Teyvoroyia

™G TANpoopiag

KONXTANTINIAOY EYOAAIA, H rkatackevn g £Ovikig TovtdTtnTaS 6T0 EAANVIKA
oyolikd fifijia 16topia. Mio kpiTiKi] KOIvVIKOW Y001kl TTpocéyyial, (2000), ApioTotérelo
Hoavemommuo Ogoocarovikng (AI®). Xyxodn duocoewn. Tunpo ‘Puyxoroyiag. Topéog
Kowovikig kar Khvikrig Puyoroyiag, Baon Awtpov E.K.T.

*EOvikdmta  *Eyolwkd Pipiio - EAAGSa  *Iotopio - Zmwovdn kot dwdackaiio *Kowvovikn
yuyoroyia

KQXTAKHY ITANAT'IQTHY, H yprion twv gkxovikomv mepiffolloviwy 6Ty O10aKTIKY) THS
1GTOPIOG: UIO TIPOGEYYICH UE TPIOOIAGTUTES OVOATOPIGTIGELS 1GTOPIKOYV Kocuwy, (2004),
Hoavemomuo loavwiveov, Xyodn Emomuov Ayoyng, Tuquo Howoayoyikd Anpotiknig
Exnaidevong, Baon Awtpifov E.K.T.

*Eiwkovikn paypatikotnto  *lotopia - Zmovon kot Swdackario *Exmoidevtikn texvoroyio
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KQTXHY KOQNETANTINOZLZ, Adwoixnon cmomrteio kou Aeitovpyio s mpwTofabuiag
exraiocvons. To icyvov Ocsouixo miaiclo kor o1 avriigyels, Oécelg Kol amowels TV
mpoicTouEvmVY O1E0dbveswy Kal ypapeimv apwtofabuias skraidevons Kot Ty dtevfovroy
ONUOTIKDV GYOLEIWV YIA TO OLOIKNTIKO EPY0 GE TEPIPEPEIAKD Kal GY0AIKO emimedo, (2005),
Havemompo Ioavvivov. Zxol) Emetpov Ayoync. Tunqua Howbayoyuwd Nnmayoyodv, Bdon
Awtpov E.K.T.

*Alotknon g Exnaidevone *Ipmdtog xdxkhog AgvtepoPfadiag Exmaidevong  *Atgvbuviig
*ANpotikd GyoAeio

AAATAY ANAXTAZIOY, Xyediacn interfaces yia eKmaidevTIKES EPAPUOYES VITEPUECOVY Kal
roivuéowv, (2006), Ilavemotiuio loavvivov. Zyodr Emompov Ayoyns. Tuqua Howaywyikd
Anpotikng Exrmaidevong, Baon Awtpipov E.K.T.

*Exmodevtikd Aoyiopukd  *IMoivpéoa *Exmaidevon - ITAnpoeopuc

AEKKOY [TANTEAEHMOQN, To Afepageio I'vuvacio Aleéavopeios amo e 10pveEms To
éwg 1o 1960, (2001), Apwototéreto Tavemotipo Oeoccarovikng (AIIO). Zyod Ogoroyik].
Tunpa Howpavtikhg ko Kotvovikng @coroyiog, Baon Awrpifov E.K.T.

*EAMveg - Atyvrtog  *Tlatpuopyeio - EMnvikd  *Evepyéteg ¥EAAnveg - Zéveg ympeg

MATKOYTAX ANAXTAZIOZ, O1 emxtdoels TS EKTAIOEVOHS GTIS OIKOVOUIKES EMIOOGELS

TOV ERYEIPRGEQY Kal oTHY &OVIKY aviayovieTiKOTHTA: OcwpnTIKl) Kol EUTEPIKH

owgpevvyon o ™y eiigviky oixovouia, (2011), EAAnviké Avowktd Tlavemotiuio (EAIT).

2yoa Kowvovikdv Emompav, Baon Awtpov E.K.T.

*Owovopukn| - Xrovdn kot Sdackario (Avotatn) *Emppor] *OtkovoulKn TV ENLEPNOEDY

*Avtoyoviopog

e Xmv moapovca OwtpP] peleTovpe TN onpocic tov avBpomivov Keeaiaiov yio TIg
oUYYpPOVEG KOW®VIEC KOl OlKOVOUieG TOGO G€ HOKPOOIKOVOUKO OGO Kol  Gf
LLKPOOIKOVOLIKO €MIMES0. LTO LOKPOOIKOVOULKO EMUTEDO, YPTCLLOTOIDVTOS EVOALUKTIKOVG
0pIGHOVG TOGO Yot TO0 avOpOTIVO KePdAato 600 Kol Yo TO emimedo Kot Tovg puoipovg
avamtuéng, oepevvicape T oyéon HeTasd tovg Aappdavovtag vodyn Kol TV emidpacn
GAAOV Tapayoviov mov Exovv avaeepBel otn oxetikny Piploypaeia. Avtd Eywve pe v
dwpopewon (specification) evog KOVOTOLOL OLKOVOUETPLKOD VOdElYLATOG TO OTOio OTN)
GULVEXELDL EKTIUGALLE LLE TN (P1OT] XPOVOAOYIKADV GEPAOV Yo o opdda xopov (panel data).
To Pacikd cvumépacua givar 0Tt 10 avlp®OTIVO KEPAANLO, [l OO LETAPANTH KOl OV TO
TPOCEYYIGOUVLLE, ATOOEIKVOETAL £VOG TOAD GTUAVTIKOG TPOGOLOPIGTIKOS TOPAYOVTOS Yo TV
epunveia 1660 TV dteop®dv Tov KaTd kKe@oANV AEIT peta&d yopodv 660 Kot Tmv pubudv
peyébuvong tovg. Zuvenmdg pio TOMTIKY €vOApPPLVONG TNG CLGGMPEVONG AVOPOTIVOV
Kepaiaiov Bo 0dnyovse oe AOENGN TOV EMITESOV EIGOONLATOG OAAG KO GE EMLTAYLVOT| TOV
puBumv peyébovvong. (llepikomn mepiAnymg)

MAAAKTAPH MATAAAHNH, O [esopyios Apocivys mépav tng Aoyoteyvias, (2003),
Havemompo Ioavvivov. Zxol) Emetpov Ayoync. Tunqua Howbayoywd Nnmayoyodv, Bdon
Awtppov E.K.T.

*Apocivng, I'edpylog (1859-1951) *Buoypapia *Evoweépov *Exmaidevon - EAAGOQ

MAAIT'KOYAH XPIXTINA, H ylwooikn ekraidcvon twv Alfavov uabntov etyv Ellddoa.
Kofepvyrinés molitikég kai otkoyeverlakés orpatnyixés, (2010), Havemormipio Kpitg. XyoAn
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Emomuaov Ayoyng. Tunue [Howayoywod Anpotiking Exmaidevong. Topéoag Oswplog ot
Kowwmviohoyiag g [owdeiag, Bdon Awatpipaov E.K.T.

*AOMOMTIGIUKY  eKToidgvon *AAPavol *EKTOOEVTIKY]  TOMTIKN *OKoyevelnKo
nepaiiov

MANTA EAEYO®EPIA, Oweag 1tnc 1talikng emidpacns oty OlauoppOcy Ty
eAnvoalfovik@v cxécewv katd TNV mEpiodo Tov uecomoliuov, (2005), Apiototédelo
Havemompo Osscarovikng (AII®). Zyoln Ohocoeikn. Tuqpa Iotopiog kot Apyotoroyiog.
Topéag Nedtepng kot Zoyypovng lotopiog kot Aaoypaeiog, Baon Awrpifov E.K.T.

*Melovomreg - Exmaidevon *Exmaidevon, EAnviy  *Italio - Zxéoeig *AAPavia - Zyéoeig

MAYPANTQNH AXIIAZIA, Egapuoyiy kot alioloynen mpoinmtikys mopsufocys yio
xpHon 6apTicloyovmy ovelav 6E ualntés tis osvtepofabuias exmaidsvons, (2006), EGviko
kot Kamodiotplaxd INavemommo ABnvov (EKIIA). Xyod Emomuov Yyeiog. Tpipa
latpicic, Bdon Awtpipov E.K.T.

*Napkotikd kot veoraio *Tapépufacn *Aevtepofdda Exnaidevon *Mabntég

MAYPOMMATHE TEQPI'IOX, E6vikicuos ko ictopio ekmoidevtikys molitikys. H
EKTTAIOEVG TV OpakiwT®v poveoviudveyv uciovotikwv 1945-1975, (2008), Ilavteio
Havemommpo Kowovikdv kot Ilomtwwov Emomudv. Tpqpo IloMtwnig Emotiung xou
Iotopiac, Baon Awrpifov E.K.T.

*Exmodevtikn] moatiky)  *Efvikiopdg  *Mewovomreg - Exknaidevon  *Movcoovipdvol o pun
LLOVUG OLALLOVIKES YDPES

MOYZAKHE XAPAAAMIIOZ, Adidackaiio wor pdOnon o& &exovikd mepifdliovra
oOYYPOVHG THAEOIAGKEYNG. EPevvnTIKI] - EUTEIPIKI]) UEIETH TV TAIOAYOYIKOV OlACTAGEDY
Kal THG OlOOKTIKIG OTOTEAECUATIKOTNTOAS 6TV avaTaty ekraidcvon, (2003), EGvikd ko
Koamodiotpiokd Ilavemomipuio Adnvav (EKIIA). Zyody Emomuov Ayoyhdg Tpiqpa
Howayoywkd Anpotikng Exmaidevong, Topéag Mabnpoatikov kot [TAnpoeopikrg, Bdon
Awtppov E.K.T.

*Exmaidevon and andotaon *Teyvohoyia g [IAnpoeopiog *Tniedidokeyn *Adaokaiio

MOYZOYPA EAENH, IIyyés kat avTiuetdmion sxayyeluotikos - covaicOnuatikot poptov
EKTLALOEVTIK@Y. LUOVOEGH ATOUIKADY Kal KOIvavik®v covOnkav évracns, (2005), Aptototédelo
Havemomuo Oegoocalovikng (AIlB). Xxod) diocoewn. Tunpoe Yuyoroylag, Bdon
Awtppov E.K.T.

*Exmodevtikol  *Ltpeg (Poyoroyia) *Avtipetomon *Emdyyeipo tov kobnymm

MOYKA TEQPITIA, H ocbyypovy &eKmaUdevTIKY TEYVOLOYIO. OGTHYV VRNPEGIA THS
OlATOAITIGUIKIS TTOLOAYWYIKHS GTO ONUOTIKO GY0lgio Yia. TV VEEPPOAGH TV KOIVOVIKOV
oTEPEOTORWY Kal THS 7mpoxatdinyng, (2008), EBvikd xar Kamodiotpioxd IMavemotipio
Abnvov (EKITA). Zyod Emommuov Ayoyhg. Tunpo Howbayoyikd Anpotikng Exnaidevong.
Topéag Mabnpatikdv kot [TAnpoeopiknc, Baon Awtpov E.K.T.

*AlomoMTIGIUKY  eKmaidevon *TloAvpéca *@ewploe NG KATOOKELNG TNG YVAOONG
*YrepedTLTO

MITAPMITIAKH MAPIA, Ot mpirtor poveixoi cvlioyor s ABnvag ko tov Ileipaia xor i
ovufoiyy tovg oty poveiky moudsia (1871-1909), (2009), Ebvikd kot Kamodiotproxod
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Havemommuo Abdnvaov (EKITA). Xyxod ®uocoeikn. Tuquo Movowev Xmovdmv, Bdon

Awtpov E.K.T.

*LOMoyog *Emppony *Movown oty eknaidevon  *lotopio g Exnaidevong

e H Owaktopikn Stotpir] €vidooeTal oTO TAMIGLO NG €pEvvag NG 1oTopiog TMV
EKTOLOEVTIKMVY LOVGIK®OV opyovicp®mv oty EAAGSa tov 190v aidva. Avtikeipevo g etvat
ot cOALOYOL TTov 13pvnKav otV ABMva kat otov Ilepard y ™ S1Ad0om TG LOVGIKNG
peta&d tov etdv 1871 kot 1909. Z1ox0g g epyaciog €ivol vo. GUVEIGPEPEL GTNV £PELVA
Yo TV ovadelEn G EAANVIKAG  HOVLOIKNG  mpaypotikéttag oto 190  aidva
YPNOYOTOIDVTOG MG TapAdelya Ta 0ooTkd kévipa ¢ ABMvag xor tov Ilepaid.
Empépovg otoyor g Swrpifng eivar va aviyvevoet TG cuvBnkeg ompuovpyiag tov
HOVGIKOV GLAAGYOV, KaBdg kot to Pabud mov avtég amotelovoov Koppdtt TOv
TOMTICUIKOD TEPIPAALOVTOG TG TPMOTELOLGOS KOl TOL Apaviov Tov [epotd, aArd Kot v
EMOPACT TOV AGKNGAV, APEVOS GTO TOMTIGHUKSO AVTO TEPPAALOV, APETEPOV GTN HETEMELTOL
povowkn Con kot ekmoidevon g EAAGSag. Emiong, voa mpoPdier 1o épyo TV
EMAYYEALOTIOOV, TOL G KOOMYNTEG Kot O1evBLVTEG HOLGIKNG £3pacav HECOH GTOVG
LOLGIKOVG  0VTOVG GUAAOYOUG, OAAGL KupldG Vo TOPOLCIACEL TN GULVEIGQPOPE TV
EPUCILTEXVAOV LLOVGIKAOV TOL KUPLOPYXOLV GTO LOVGIKO TPOGKN VIO Tov 190V atdva ¢ amAd
pEAN N HEM] TV AUKNTIKOV ZvpBovMoV TOV HOVGIKOV GLAAOY®V Tovilovtag Tig
OOTAGELS TOV (POIVOREVOL TOVL EPOCLTEXVIGHOD KaTd TNV Vo perétn emoyn. (Ilepucomn

mepiAnyme)

MITAPTZAKAH MAPIANNA, Exraiocotikij moMTIKI Y1a THY TOIOTHTA THS EKTAIOEVGHS: O

6Y0J1K0S cvuflovios mpwtofdbuias sxmaiocvons, (2010), IMavemotiuo Ilatpodv. Zyoin

AvBpomotikdv kot Kowovikdv Emomuav. Tuqpa Howayoyikd Anpotikig Exnaidevong.

Topéag Kowavioroyiog g Exmaidevong kor Exmadevtikig IloMtwkng, Bdon Awrpifov

EK.T.

*Tlowdmrta ekmaidevong *Eyxolkoc oopfovrioc *Tlpwtofdda Exnaidevon *Exmoidevtikn

TOMTIKN

e H mopovca datp acyoreitor pe v évvown ¢ Ilowdmrag g Exmaidevong won
ovykekpéva eotidletal ato poro Kat T dpdom Tov LxoAtkov Zvpfoviov Ipwtofddpiog
Exnaidevong oto 0épo avtd g vmedBuvov Yo TV EMOTNUOVIKY] KOl TOOOY®YIKY|
kaBodnynom kot a&loAdynon TV ekTodeuTiK®Y. O1 TOMTIKES Yo TV ToLdTNTA PaiveTol
OTL dgv TPOEPYOVTOL OO TNV EAANVIKY MOPAd0ocT M KOl TIG EAMVIKEC EKTOUOELTIKEG
nmpotepatdtTeC. Efval meptocdtepo enidpacn g CUUIETOYXNS TS XDPOS GE VITEP-EOVIKOVS
Kot debveig Beopovg kot popeodpata. Kotd cuvéneia, 1 HEAETN avT eKKvel amd T STty
SMIoTOON TS 1 dlEPELYNGON TG GVYYXPOVNG EAANVIKNG TOMTIKYG Y10l TNV €KTOidELGN dgv
pmopel mapd va eoTidlel tavtdypova, 16co oto debvég mepifdirov (EE ot peydiot
debveig opyaviopol) 660 Kat oTIC WttepdTNTES TOL €BVIKOD pEGH amd TG OPAGELS POPEDV
OV UTOPOLV VO SLAUOPOAOCOVY, Vo ETNPEAGOLY 1| Vo kaBopicovy TNV TEMKY| ETTUYI0 HOG
OTOLOGONTOTE OECUNG TOMTIK®V ATOQAGE®MV KATE TNV EQAPHOYN TOVG. £TO TAOIGLO AT
yivetar amdnepa va avaivbel 1 Evvola g Ilowottog ¢ Exnaidevong, va diepeuynBet to
nHG TpoceyyileTol amd Tovg LeyaAovg oebveic opyaviopods Kot tmg oyedtdleTon Kol gv
téAet vAomoteitan g ekmandevtikn moltiky|. (Ilepikon| mepiAnymg)

MIIETTH KAEIQ, H Aettovpyioa T0ov TAPOIUIOKOD AOYOD GE HIA GUYXPOVY] AYPOTIKH
xowotnta, (2000), EBviké kor Kamodiotpiokd INavemommuo A6nvov (EKITIA). Tunqpo
Hodaywykd Anpotiknc Exnaidevong. Topéag Aaoypapiog, Baon Awpifov E.K.T.
*Tapoieg, EAAnvikég *[diopotikég  SdAekToL *EANGS0 - Aypotikég ouvvOnkeg
*Kowmvikég 1a&eig Kot yYAmooo
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MITIMIIITEOYX XPHETOZ, Awabsuatiky, mepiffalloviiky-yAmcoIKY EKTAIOEVCY GTEAEYWDOV

ONUOGLAS 10K GG 6TO VED KOIVWVIKO Kal 01Kkovouiko wepifidiiov. Ilpotacny usbodoloyios

CYEOIOGUOD, VAIOTOINGHS Kol  aSl0AOYNGHS TPoOypouudtov emuoppocys, (2011),

Apiorotédeto [avemot) o Oeocalovikng (AII®), Bdon Awtpipov E.K.T.

*EroyyeAlotiky — emudpewon *Anpoowo  droiknon *Exnaidevon — evnAikov

*TleptParlovtikn ekmaidogvon

e H ovykekpiévn ddaktopkn datpiPn] mopovstdlel o oAoKANpOUEV TTPOTACT) Ylo TO
oxedlaopd, v vAomoinon kot Vv a&oAdynon  Swbepatik®v, TEPPAALOVIIKMV-
YAOOGIK®OV TPOYPAUUATOV EMUOPP®ng oteheydv Opyavioudv Tomkng Avtodioiknong,
070 VEO KOWMOVIKO Kol oikovopuko mepipdiiov mg Néag Owovopiag. H texunpioon g
nmpotaong Paciletar og extevi PiAloypaeikn épevva, Lo GEPE EUTEPIKAOV EPELVAOV KO,
KON, L0 TEPOUATIKY EQAPULOYTN OOOEUATIKNG EMUOPPOONG LE TI GULULETOYN CTEAEYDV
m¢ Nopopylog ot tov Aquov tov vopov I[IéAhag. Méow g mopomdve
TOALULEDOOOAOYIKNG  EPEVVITIKIG TPOGEYYIONG  OVALOELKVDOVTIOL 1 EPIKTOTNTO, TO
TAEOVEKTNUATO, KOl Ol KPIGIHOl TOPAYOVTES Yo TNV OTOTEAEGUOTIK VIOBETNGN ™G
owfelaTiKnG TPocEyylong otV empuopemon  oteleydv Opyoviopodv g Tomkng
Avtodioiknong.

MIIIZAIKIAN I'KAPAMIIET, Meléty THGS £papuoyis molvuécmwy 6ty o10acKalia ypogiKkoy
mopactacewy kai @ueikoyv evvolwv, (2000), Apiototéreio [avemommmmo Oeocorovikng
(AII®). ZyoA Howayowykn. Tppo Howdaywywd Anpotikng Exnaidevong, Baon Awrpipaov
EK.T.

*Tpbonua  *Ovowég Emotipeg - Xmovdn kot dwackora  *Exmaidevon - IIAnpoeopikn
*MdaOnon

NIKA BAXIAIKH, Ayowyy kai exmaiocven ota MME. Xyeoiaocuds, viomoinen kai
aé10A0ynen evos TPOYPAuUATOS TApEufacns e ualntéc mpowtofabuias exmaiocvois,
(2007), Hévteo HHavemompuo Kowovikdv kot [MoMtikov Emompuodv. Tuqpe Poyoroyiog,
Bdaon Awrpipov E.K.T.

*Méoa palikng evnuépmong otV  eKTOidELoN *pdypappa Zmovddv *MabnTéc
*TIpwtofadua Exraidosvon

NIKOAAIAOY ZO®IA, H ypijon twv tegvoiopdyv t)¢ Tinpopopias kal TS emKoIvoviag
Y10 T O10aCKAAl0 THGS A0YOTEYVIAS GTOV TPATO KVKAO THS OevTEPOPABuIaS eKTAidcVLGNG: 1
ayyrocaoviky koi  enviky gumeipia, (2008), [avemotiuo Avtikinc Mokedoviag. Zyoin
Hoawayoyum Propwvag. Tupo Nnmayoyov, Baon Awtppov E.K.T.

*Aoyotgyvia - Zmovdn kot dwdackario (Méon) *Tvykpurkn ekmaidevon  *Teyvoroyia g
mnpoeopiag *[Ipdtog kKhkhog AcvtepoPdduiag Exnaidevong

NIKOAAKAKH MAPIA, Excvyypovicuos kor palnuatiky moidcio oty Eilldda. Mia
IGTOPIKOGUYKPITIKY TPOGEYYIGY TOV UaOnuatik®v tov onfuotikov cyoleiov, (2000), EOviko
kot Koamodiotprokd IMavemotmpuo Abnvov (EKIIA). Zyoh Emomuov Ayoyng. Tuqpo
Howdaywywkd Anpotiknc Exnaidevong, Bdon Awtpipov E.K.T.

*Neotepudtmra  *Mabnpatikd - Xwovdr kot ddackaiio (Xtoryeumong) *Anpotikd oyoieio
*lotopia g Exmaidevong

NIKOAOYAAKHY EMMANOYHA, Aidaxtikd upovréla kai ot tpomor oliniemiopacns
KaOnyntov ko uabntov oty drdackalio Twv pualnuoatik@v: covovdlovras TIS PACELS THG
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Ocwpiag van Hiele ue tic pelodovs tns yvwetixis pualnreias. Eva 0100KTIKO HOVTELO
odackaiios TS evKigidelas yewuetpios oe uabntés tns A' lvkeiov, (2009), EBvikd kot
Koamodiotpiokd Ilavemomipuio Adnvav (EKIIA). Zyody Emomuov Ayoyhdg Tpqpa
Howayoywkd Anpotikng Exmaidevong. Topéoag Mabnpoatikov kot [TAnpoeopikig, Bdon
Awtppov E.K.T.

*[Ipétono Owaockariog  *Tewperpia - Xmovdn kot dwackoro (Méom)  *Xuvvepyoosio
OTOLOUGTAOV KOl EKTOOEVTIKOV  FAAANAEVEPYELL

OIKONOMOY ANAPEAXY, Avarmapactdoels xwpov o6& TAIOld TPOGYOIIKNG NAKIOG:

eCeliktikny mopéeia, Apiototéleto Ilavemiotijuio Ocgocaiovikns (AINO), (2010), Xyxolq

Howayoyum. Tuqpe Emomudv Tpooyoikng Aymyng kot Exmaidevong, Baon Awtpifov

EK.T.

*AvtiAnyn tov ydpov ota o *Iodid mpooyorkng nikiog  *Exmaidevon - ‘Epevva

*Amotédleopa Epevvag

o Avtikeipevo g d10aKTOPIKNG StaTtpiPng tvat 1 depehivon TOV oVOTOPACTAGEDY XD POV
TOV TOWWDV TPOoYOMKNG nAkioag 4-6 etdv kot 1 avantuél Tovg PEGH  JLOOKTIKNG
napépufaonc.  Ilaopovoidletar 1M onuocic TOV  YOPKAOV  IKAVOTATOV KOl TOV
OVOTOPOOTAGEDV YOPOL OTN YVOOTIKY avATTLEN KABMG Kot TO PLOVTELD avATTUENG TOVG
oto wodd, Paciopévo oe OedoUEVO EUTEIPIKNG £PEVVAG. TNV £PELVO. GLUUETEYOVY 45
Tl Kol OleEdyetol e TMEWPAUATIKO VAKO amoteAovpevo amd 20 mpotdTtume £pya
KOTOOKELAGHEVA e oToLElD TOV TOdKoL owkodoptkoh viikov LEGO. Zvunepaivetat ot
o wodd moapovotdlovv g cvveyn Peitioon orTic emMOOCES TOVG OTAL £PYO. TOV
MEWPAUATOS, OC OTOTEAECUO TNG GLVEYDS PEATIOVUEVIG KATOVONGNG TOV EUTAEKOUEV®V
EWOLDV YDOPOL, AAAL KOl TOV GTPATIYIKOV TOL PN GLULOTOLOVV Y10 TNV EMIAVCT) TV EPYW®V.
To teTpdypovo moudd Eektvodv e o TOTOAOYIKT] TPOGEYYION LE OTOTEAEGHLO TN LEPIKY|
povo enelepyocio TV YOPIKOV TANPOPOPIOV, AAAE oTa S xpdvio EAEYXOLV Le emTuyio TG
mAnpoeopieg ®g mpog £va dEova avaeopds kot ota 6 katopbBmvovy vo cuvtovilouv Ta
otoyeio g mpog dvo dEoves. Emiong, ta modwd eivarl wkavd, ond teco0pmv €TOV, VO
eme€epyactoiv ototyeia OTmg 0 aptBpdg TOV AVIIKEILEVOV, 1] GUYYPOLUKOTNTA, TO Oe&Ld -
apLoTEPA KO, 0pyOTEPA, GTOLYEID OMWG 1) OYETIKY BE0T TV avTIKEWEVOVY Kol 1 BEom ToVg
®¢ mPog &va cuatnpa ovaeopds. (Ilepucony| mepiAnymng)

[TAIZH EAIZIABET, Kotvawviopiweooloyikti ueiéty tov ioyov tov puadntikdy epyaciov
oto eviaio Avkero, (2010), EOvikd ko Kamodiotpraxd Hoavemompio Adnvov (EKITA). Zyoin
drocoeua). TuMpo Pvoroyiog, Topéag I'Amocoroyiag, Bdon Awatpipav E.K.T.
*Exnaidevon, Méon *Mantéc *I'pant epyacia *Kowvovioyhowocoroyio
e ApoOpunon g mopodoag £pELVOS VINPEE 1 ava{TNon TOV YAWGGIKOV SOU®dV Tov BéTovy
EUITOO10. GTOVG KOLVAOVIKA SLLPOPOTOMUEVOVS HoNTEG 6TO TAOIGI0 TOL GYOAKOL AGYOV.
Aopetpia g v pée N yevikdTeEPN TPOPANUATIKY CYETIKE LE TOV TPOTO OV EMOPOVV GTN|
YAOOGIKN TOVG EMIO0CT KO T GYOMKY TOLG GTASI0OPOLIO Ol YAMOGIKEG «UTOCKEVESH LLE
TIG Omoieg €PYOVIOL GTO GYOAEIO T TAdE (AVIOTG KOWVOVIKNG TpoéAevonc. Me Bdon
Bedpnon ™mg YADGGHC MG KOWVMVIOGT LELMTIKOD GUGTHUATOS, OTMG YIVETOL GTO TAOIGLO TNG
GLGTN KNG AELITOVPYIKNAG GYOANG, Tov Bepedimoe o M.A.K Halliday, kot oto mopicpoto
NG EVPVTEPNG KOWVMVIOYAMGGOAOYIKNG EPEVLVOGC, OTL 1] KOWVOVIKY TPOEAEVLGT] OITOTVIIMVETOL
OTN YAWGGIKY Topay®yn, LEAETNONKE 0 YpamTog pLabntiKods Adyog 6To ADKELD. Xg Vo GMU
YPOTTOV KEWEVOV Ol oyoMkég ekbéoelg pobntdv Kot padntpiodv mg A" ko g I tédéng
Tov YeviKov Avkeiov, avalnmOnkav To YopaKTNPIOTIKE TG YAWGGIKNG Opydveoong Tov
oQpayilovv TOV OVOMOTIKO KOl OTpOCMITO  YOPOKTAPH TOV EKTOLOEVLTIKOD AGYOV.
Oeopnoape Ott oty ekmodevtiky  Pabuida  tov  Avkeiov o ATMHO NG
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KOWVOVIOYAOGGIKNG SlL(pOopOmoinong CLVOEETOL GTEVOTEPO LE TO YPOMTO TOPd LE TOV
TPOoPopkd Adyo. Avtd cvpfaivel Oyt wovo yati o ypantdg Adyog ocepayiletl £Tot Kt aAMdg
GUVOMKGA TS SLAQOPEG EKPAVOELS TOV GYOMKOV AGYOV, AEITOVPYDOVING ®G KABOPLloTiKd
LEGO Yo TNV TPOGPAGT GTN GYOAKY| YVOOT], AAAd Kol AOYm NG wWdaitepng Papdtnrag mov
&xel Yo tn ook agloloynon. (Ilepikomn wepiAnymng)

[MTAAIOKAY IQANNHY, Avamtoln ogpevvytikov mepiffalloviov udbnons, (2008),
Anpoxpiteto Havemommpo Opdkng (AIO). Xyor Emompov Ayoyng. Tuqpo IHowdayoyuod
Anpotikng Exnaidevoncg, Baon Awtpipov E.K.T.
*Mabnon *Exnadentikd  AOYIo KO *Moudd - Awcnukr ayoym *Ewcovikn
TPOYUATIKOTN TOL
o ZueEPO VIAPYOLY TOALG gpyaAeio. Aoylopkod Stabécipa Yoo Toug HabnTég Kot Yy Toug
EKTOLOEVTIKOVG TTOV UITOPOVV Vo, VIOGTNPIEOVY SLAPOpeG OpacTNPOTNTES TOV AdUPAvVOLY
YDOPO 0TO GYOMKO €PYOCTHPLO Yol To. HotBnpata TEYVNG Kol 16Topiog TG TéXvNnG. Av Kot To
nmePlocoTEP TEPPAALOVTO GYEOAGTNKAY Yio EVIAMKEG, LaNTEG AvKeiov Kol GTOVOAGTES,
VILAPYOLV OPIGUEVA TOPAOEIYLATO TOL TPOCPEPOVTAL YOl YoM OTIG UIKpEG nAkieg (K12).
H yprion evydpiotov denapdv kot Toyvioimy avayvopiletar ot givoar éva 1oyupd péco
expadnong. 'Eva onpoviikd HeloveKTO Y100 TOVG EKTOOELTIKOVS glvat 1 dnpiovpyia Twv
oeVOPlOV TOV ToL VOOV KoL 1 P01 TOV EPYOAEI®V AVATTUENG EPUPLOYDV, OTMG ETIONG
KOl TO TTEPLEYOLEVO TOV TOAVUECOV Y10l TO, OTTOl0L TPEMEL VOL ALPLeP®BEL TOAD PeYAAO Y POVIKO
SACTNHO KOl EWIKES YVMDGES TANPOPOPIKNG KOt TPOYPappotiopov. (Iepuony| wepiinyng)

[TANITZIAOY EYTENIA, Evporaixés molitikés 6to medio g dia fiov skmaidcvons. Mia
0a&10A0VIKI) TPOGEYYIGH TWV EVPVTEPMYV ATOTELEGUATOV THS EKTOIOEVTIKHG TAPEUPAGHS: 1
rmepintwon tov Kévipwv Exnaidcvens Evylikwv (KEE), (2011), avemompio Maxedoviog
Owovopikov kut Kowvovikov Emomudv. Tuqpa Extoadevtikng kot Kowvovikng TToMtikng,
Bdaon Awrpipov EK.T.

*Yoveylopevn exmaidevon  *Evpomaik ‘Evoon  *Exmodevtikn moMtik)  *Exmaidgvon
evmAikov

[TATTAAHMHTPIOY AAEZEANAPOZ, Aiwadiktvokd mpocapuocTiKd  EKTOIOEVTIKA
GUGTIUATO DTEPUEC Y GTH OLOOKTIKI] TV PUGIKQOV EXIGTHUOY Kal THS TEYVoloyias, (2010),
Efvikd xar Kamodiotproxd Ilovemoriuo Abnvov (EKITA). Xyodr Ostikdv Emommpov.
Tunpa IAnpopopikng kot Tniemikowvovidv, Bdon Awtpiov E.K.T.
*Duowég emotpes - Zmovdn Kot dwdackarion  *Teyvoroyia - Zmwovdn kot dwdackorio (Méon)
*Emowcodopopog  *Mdabnon
e H mnapodoa oSwotp] aocyoreitar pe Cnmpota  oyedioong kot viomoinong evog
TPOCAPLOGTIKOD EKTALOELTIKOD GLGTHLOTOS LrepUécmv (meov). Ta mecv pmopovv va
BewopnBoiv ¢ mn amdvinon oto TPoPANUAT TOL TAPOLSLALOLY TO TOPAOOGLUKA
GLGTILLOTA VIEPUECMV. LVYKEKPUEVA, acyoreital pe: (1) T oyediaon evog eKmatdevTKon
mioisiov, Tov Paciletor otn Bewpio TOL EMOUKOSOUIGHOD Kol KATEVOVVEL TIG EKTOOEVTIKES
OTOQAGELG TOL TTEGL KOl TN G)Yediaor Tov mediov yvdong, kabopilel Tovg 6ToOYOLS Kot T
AELTOLPYIKOTNTO. TNG TPOCHPUOYNG TOL, TNV OVATPOQOdOTNOTN, TNV afloAdynomn, v
ELTAOKT] TOV EKTTOIOEVOHEVOD GE GLUVEPYUTIKESG OpaCTNPLOTNTES EMIAVONG TPOPANLLATOG KO
TPoodlopilel TO GLVOVAGUO TEYVOAOYIOV TPOGOPLOYNG TOV TO VAOTOWOLV, AapPdvovtog
VIOYT] TO TEPLEXOUEVO KOl AEIOTOIDVTAG TO WOWITEPA YOLPOKTI PLOTIKA TOV EKTALOEVOLUEVOL,
(1) v emAoyn €vog KOTAAANAOL povtéAoy pabnolakov otid, (iil) ntipate St polpacpod
ToU €AEYXOL HETAED EKMOIOEVOUEVOL KOl GLOTHUATOS, (V) TNV emloyn KotdAAnimv
TPOCAPLOGTIKDV TEXVIKAOV TAONYNONG, (V) o HéBodo HETA-TPOCAPIOGTIKNG TAOTYNONS,

189



(vi) o péBodo aANAemdOpACTIKNG EMiAVONG TPOPANUATOS HEG® OPAGTNPLOTHTOV, (Vil)
o péBodo TPOCUPUOGTIKOD GYNUATICHOD Oopddmv cuvepyaciog kot (viii) {ntiporto
TPOCAPLOGTIKNG TOLPOVGIGT|S TOV EKTOOEVTIKOV VALKOV. (Ilepikomn mepidnymq)

MMATIAXPHETOYX KONXETANTINOZ, Zvvepdouevy Olamoliticuikyy exkmaidocvon: n

ROUULOAYWYIKIY KOl OLOGKTIKI] ETOWUOTHTA TOV OO0GKALOD GTO GUYYPOVO EIANVIKG GY0A&io,

(2010), EBviko ka1 Kamodiotprarod Ioavemotipuo ABnvov (EKITIA). Zyohy Emotpuov Ayoync.

Tuqpo Howboayoywd Anpotikig Exmoaidevone. Topéag Emomuav g Ayomg, Bdon

Awtppov E.K.T.

*AtomoMTicuky eknaidevon  *Adokaiot FAnpotikd oxoieio *Podlog tov kKabnynm

e Boaowkdg okomdg TG Epevvag gival Vo S1EPEVVIGEL TNV ETOLOTNTO TOV EKTAOEVTIKMV, TNV
EMOTNHOVIKY & Todaywytkn Toug dMA. endpkela o€ BEHOTO SITOMTIGUIKNG EKTOIOELONG
Kol ™V wKavotnto (O0aKTIKEG OeE10TTeG) Vo KAVOLV TIPAEn T Pacikés apyés, To
«OEDPOTO» KOl TO TOPAdEiyHaTe TG SLOMOMTIGUIKNG AY®YNG OTN OXOMKN TA&n. XToug
EMUEPOVG GTOXOVG TNG Epevvac mepthapPdvovtat: * H diepedivnon tov mepleyopévou g
exkmaidevong kot G EMUOPP®ONG TMOV EKTOLOEVTIKOV Kol 1 CLUPOAN TOLG OTN
dwmoMTicuky] etoydtnta. © H digpedivnon tov yvOGEOV TOV EKTAIOEVTIKOV Y10 TO
vopoBetikd mAaiclo TG SamoMTicpiknG ekmaidevong (EAAdda, E.E. & Awebveig
Opyaviopol) kat 1 diepebivnon Tov TOG AvTILOUPAVOVTOL Ol EKTAOEVTIKOL TO TEPLEXOLEVO,
TOVG 6TOYOVG Kot Tig Tpoceyyicelg TS A.E. » H e&étaon tov S100KTIK®V TPOGEYYIcEDY TOV
vobeTovV Ol eKTMOOEVTIKOl, OAAG Kot 1 SuvatdTNTO YPNOCILOTOINONG EVOAAUKTIKMOV
HOVTEA®V O100.0KOAOG TTOV EVIOYDOLY TNV EVEPYNTIKY OCULUUETOYN TOV HoONTOV o1
pobnotoxn dwdikacio. * H pedétn tov andyemv Kol ToV YVOCE®Y TOV EKTOLOEVTIKAOV Y10,
to Olonjpepo oyoieio, touvg Beopovg avtiotabuotiknig ekm/ong (T.Y. & D.T.) wor
oLUPBOA] TOUG oTNV OpaAN £€vialn TV oAl0daTMOV KOl TOAVVOSTOOVI®V HadnT®V.

(Hepwcomn mepitnyme)

[ATIITA IQANNA, Emilven mpofiqudtmv kotvovikis (oG uedntov pe vontiky

voetépnon, (2008), EOvud kot Kamodiotpiokd Ilavemomiuio Abnvov (EKIIA). ZyoAn

Emomuav Ayoync. Tunupo Howaywykd Anpotikng Exnaidosvong, Bdon Awatpipaov E.K.T.

*Toudd pe edkég avaykeg - Exmaidevon  *Kowoviki ovveidnon oto modd  *AtavonTiki

kaBvotépnon *Exmaidevon - ‘Epgvva

e H cvuykekpyévn épevva amookomel va diepevvioetl 1o Pabud avdmrtuéng tov deglot)tov
emiAvong Kowvovikav mpofAnpdtov coe pantég pe shaepd vontikn votépnon. [a to
oKomo avtd peretOnkav 146 mepurtdoelg pabntodv: efdounvra Tpelg padnTéc pe eAappd
vontwkn votépnon (N.Y.) kot eBdopnvta tpelg pabntég tov yevikov mAnBuspod ympic
avamnpieg. O1 ovppetéyovieg eElom@bniay ®g TPog To VA0, TNV nAkio Kot v dmapén M
un epyoctokng epmepiag. Ot ocvppetéyovieg Nrav patntés tov Epyaotpiov Ewdikng
Enayyeipatikng Exnaidevong kot Katdptiong (E.E.E.E.K.) pe ehappd N.Y. kot pobntéc
g OgvtepoPdBog ekmaidevone yw v opdda Tov yevikov mAnBvopov. ‘Hrtav OAot
pontég MNUOcL®V GYOMKOV Hovadwv Tov Aekavomediov Attikne. o va edeyyBodv ot
degLom e eMihvon g KOWMVIKGV TPOoRANLAT®OV d00MNKAV GUVOMK(A TEVTE EPMTNUATOAOYLOL:
Tplo epOTNHATOAOYIR dlepebvnoay TN OKEYN TOV PECHV KOl GKOTMV KOl TNV TOPUY®YN
EVOALOKTIKOV AVGE®V. AmO TIg mopayOUEVES EVOAAOKTIKEG AVGES TOV  HadnTOV
dlepevvnke 1 TocdHTNTA KO 1] TOLOTNTA TV AVcE®V. To TETAPTO EPOTNUATOAOYIO €lxe
oTOYO VO, OlEPEVVIGEL TO KEVTPO EAEYYOL TOV LAONTOV KOl TO TEUTTO EPOTNHATOALOYLO TOV
TpOTo mov eméAelav o1 LOONTEG TPOKEIUEVOL VO EMAVGOVV £va TPOSPATO TPORANUA TNG
LwNg tovg, To omoio apykd Tovg edvnke dvokoro. (Ilepikomn TepiAnyng)
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[TATPINOIIOYAOX MATO®AIOY, Olokinpmpévo Teyvoloyikd, eKTOIOEVTIKO EPYACTIPIO:
oyxediooy Kar avarxtody. Eeopuoyés otisc @uvoikés emotiuss, (2005), EfOvikd ko
Koamodiotpiokd Ilavemomipuio Adnvav (EKIIA). Zyody Emomuov Ayoyhdg Tpqpa
Howayoywkd Anpotikiig Exmaidevong. Topéag @uowkdv Emomudv, Teyvoloylag ko
[epBdrrovtog, Bdon Awtpipov E.K.T.

*Exmodevtiky] Teyvohoyla  *@uowéc emotiueg - Epyaotmipio  *Exmoidevtikd Aoyiopikd
*Duowm

[NEPAKH-POYITA MAPIA, Adigpebvipon tov emopacemy THS ROLOAYOVIKNS GKEWNS TOV
Jean Jacques Rousseau otnv yeviky exmaidevoy, (2010), EOvikd kot Koamodiotprokd
Havemompo Adnvav (EKITA). Xyory Emompov Ayoymg. Tuiue IHowayoyikd Anpotikng
Exnaidevong. Topéag Ewdwng Hawaymywng kot Poyoroyioc, Baon Awtpifov E.K.T.
*Rousseau, Jean-Jacques (1712-1778) *Emppon *T'evikn [owdeion *TIpoypappo Znovdmv

[IPINOY AOYKIA, H arkova tig &léliéns oto &dinviko cyoleio, (2008), EOvucd ko
Koamodiotpiokd Ilavemomipuio Adnvav (EKIIA). Zyody Emomuov Ayoyhdg Tpiqpa
Hodaywyd Anpotiknc Exnaidevong, Bdon Awtpipov E.K.T.

*Biloloyla - Zmovdr| kot owdackario  *EEEMEN  *Exmaidevon - EAAGSa  *TIpdypappo
Xmovdmv

PENTZEAA AIKATEPINH, ZXyolcio xar kowvowvia: to véo Kovwvioloyiko miaicio Tov

EMNVIKOD Gyoisiov Kol N EMIOPAGH) TOV 6T O1dackalia Tov Eévwv yYAweecov Ty A/Buia

ka1 B/6uia exmaidevon, (2010), Ildvteio Ilovemotrjuo Kowovikov kot IMoltikodv

Emompuav. Tuqpa Kowvoviodoyiog. Topéag NeoeAinvikng Kowvoviag, Bdon Awtpipaov E.K.T.

*Eéveg YAwooes *Ayyhxr| yhoooa *Exmaidevon kat kowvovia  *TloAvmoltiopikotnta

e Y10 ONUEPWVO TOAVTOMTIGUIKO Kot MeTOPaAiOpevo mepdilov, 1 yvdon Tov EEvov
YAOOOo®V TpocAappdver dapkdc avfavopevn onpaciocs ywoo TV owovopio. Kot Tnv
kowvaovia. O poAog ™G Yvdong kot T ekpuanong eivar kaiplog, 10Tt EUTAEKETOL AUECH
ot Odwkacieg OAwv TOV HOPEOV ovamTuéng kot oLUPAAAEl GV OKOJOUN oM
dtavonTik®dv Bepedinv, YvOoemv, SeEIOTTOV Kol TNYDV Yo T Soyeiplon HEAAOVTIKMV
npokAncemv. IlapdAinia, m exnaidevon empoptileror pe mpdoBetovg pPOAOLES, TOL
neptlopPdvouv gvupeila KAipako KabBnkOVI@V, amd TV amoTPony ToL THUVoD ovadLOLEVOL
patolcpob kot g EevopoPiag péxpt v evBGppLVGN TG EVEPYOD dPAGNS TOV TOAITN. XTIg
apyés tov 2lov adva To eAANVIKO oyoAgio egivar moAD Swpopetikd am 6,11 TIg
mponyovueveg Oekaeties. Q¢ kaBpéptng ™G Kowwviag, oviavakAd T cOyxpovn
TPOYLOTIKOTNTA TOV YopoKTNpileTal amd T cuVOTAPEN TOAADY Kol OLUPOPETIKAOV £6VDV,
TOMTICUAV Kol YAOOOIK®V opddwv. H molvmolticpkdtnto yopoktnpilet miéov
VEOEAANVIKT] Kotvovia Kot 1o cOyypovov axoieio. Tavtdypova cuviotd pio amd Tic peydieg
MPOKANGELS TNG EMOYNG MG, AP0V 1 ovoyvdplon TNG YAMOGIKNG KOl TOAMTICUIKNG
€TEPOTNTAG OO TNV TAELPE TOL GUYYXPOVOL GYOAEloL onpaivel TV €yKATOAEWN TNG
avtiinymg 6T 1 Kuplapyn YAOOGIKN KOl TOMTICUIKY] €KOOYN €1VOIL 1] HOVAOIKY] KOl VO
LOPON EMKOWVMOVIOG. TN ONUEPIVI] TOADTOMTIGHIKT KOWV®VIO DITAPYEL TOKIMO YAOCOHV
KOl OI0AEKTMV OV (PTCULOTOLOVVTOL GE TOAAG KOl SIOPOPETIKA KOWVWOVIKE KOl TOAITIC KA
mhaiow. (Ilepuconn mepiinyng)

PIZBAY AGANAXIOZ, Oi roudaywyikés arxoweis twv Avopéa Kaprafitoa - Novra Elatov

onwg mpofailovrar ota avayvootikd tovs, (2008), IMavemotiuo lowovvivov. Xyoin
Emomuav Ayoync. Tuqpa Howayoyikdé Nnmayoyov, Baon Awtpipov E.K.T.
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*Kapkapitoac, Avopéag (1865-1922)  *Ehatoc, Novrag (1871-1951)  *Avayveotkd kot
ypnotopddeieg *Aymyn

YAAMONT EAEY®EPIA, Xvufovicvtirij otkopévelag atoumy ue 101kés avaykes - Ilpaowun

ropéufocny. H mepintwon s kogwons, (2004), EBvikd ka1 Kanodiotprokd [Navemotipio

Abnvov (EKITA), Zyoly Emommuov Ayoyng, Tunpe Hoawdayoykd Anpotikng Exnaidevong,

Bdaon Awrpipov E.K.T.

*Tlowdwd pe  €dwéc  ovlykeg - Exmaidevon *Exnaidevon - Xvppetoyn yovéwv

*YopPovrevtiky] *Kooeoi - Exrtaidevon

e To amotedécpata mov TPOEKLYOY OO QLT TNV EPELVNTIKY TpooTdbsia spueavilovton
ocOpeova pe ta Bewpntikd dedopuéva g debvoug Bifioypapiag. H avaykn yio doknon
GUUPOVAELTIKNG Kol TPMIUNG TOPERPOoNG TNV oKoYEVELD BaprKoov/ Kmeov Tadlol ivat
emroktikn. To mpoPAnpata evO00IKoyeVELNKA, EEMOIKOYEVELNKE, KOVOVIKA KOl OUKOVOLLK(
™G OWKoYEVELNG ToL amoppéovy omd v vmapén Tov Poprkoov/ K®EODL Todon
epoavifovral and tn oTypn g ddyvoong tov TpoPAnpotog Kot cvveyiovrat. o v
OVTLETOMION TOLG 1 owoyéveln Ntd v ompiEn kot ™ Ponbewa g evpdrepng
OIKOYEVEWNG, TOV EWIKOV EMGTNUOVOV, TOV EKTOUOEVTIKOD Kol KOW®VIKOD TEPPAALOVTOG
kot ¢ [ToMtelag. Ov avdykeg g owoyévelag Papnkoov/ Koeod madod oty EALGda
onpepa etvor moArég kot M ovpPorn g Ilohteiog pe 1t BecpobBétnon katdAAnAiwv
mpoypoppdtev Ba Beitidoet mv katdotoor. O apBuog v latpomadaywykav Kévipov
epoavifetar uKpodg o oy€on HeE TG OTNCEG Tov Oéyovtal yio e&éraorn Sapopwv
MEPIOTOTIKAOV, HE OEMOTNHOVIKY] TPOGEYYIOT], YO TNV OVIUETOTION OVOTTUEIK®DY
mpofAnudtev tov madidv. Q¢ mpog ™ otedéywon tov latpomadaymywav Kévipov
OTOLTOOVTOL OAAOYEC OE EKTOUOEVTIKO EMIMESO WE TN CULVEYN EMUOPP®ON TOV EKOV
EMOTNUOVOV, SUCKAA®Y, WMTOYOYDOV, YOYOAOY®V, YIOTp®V Kot Kafe dAANG elducdtnrag
EMOTNUOVOV OV EUTAEKOVTOL OTY] Oyvmor KOl OVIYETIOMON TOV TPOPnUAT@V.
(ITepucomn mepitnymg)

YIAEPH MAPIA, O: 6bli0y01 ¢ popeis TG EAAnviKiS eBvikioTIKN G 100A0YiaS 6TA TEAN TOV
190v kot 715 apyés tov 2000 awmva. To mapddetypa tov cviloyov Mixpaciatwv. H Avatolsy
Kal 1) GOYKPOTHGY THS eAAVIKIS EBviKNGS TavToTHTAS O6TIS KOvoTnTeS TG Mikpds Aciag,
(2003), Iloavemotmquio Avyaiov. Xyod Kowovikov Emomupdv. Tuquo Kowwowvikng
AvBpomoroyiog kot Iotopiag, Baon Awtpifov E.K.T.

*Efvikdmta *LOAhoyog *Mikpactatikog eAAnvicpds - lotopio *Mehétn mepintwong

YKOYIIPAY XPHXTOZ, H Jpactiki) mapovcio Tov &llNviKov guPLIIOD TOLEHOVL 670
rmeloypapiko Epyo tov Oavden Baitivov. Ocuatind potiffla tov gupviiov crov Oavdon
Baitvo, ouoiotntes kou oiapopés ue Ty upetamolepixyy meGoypogiky mopaywyy, (P
Amocrolions, A. Kotlias, A. ®Ppayxigg, X. Havatlijs, I Iavov, X. Anunzpiov, N.
Aappérag), (2010), [Tovemotiuo Avtiking Makedoviag. XyoAn [Howdaywyiky Oropvac. Tuiua
Nnmayoydv, Bdon Awatpipov E.K.T.
*BoaAtvog, Oavdong (yevv. 1932)  *Ileloypagpio  *EAAGda - Iotopia - Epediog morepog,
1944-1949
e H Aoyotegyvia avadelkvieToL G€ TPOVOULNKO TTESLO Yo TNV 0PN YNHOTOTOINGON TNG EUMELPlag
Kot Tov Blopdtov mg kpiowng dekaetiog 1940-1950. Aappavopévov vmoyn Tov e0IKOV
LETEUPLAOKOV GUVONK®OV KOl TG 00VVOLUIG VOULLOTOINGNG TOL AOYOL KOl TV BEGLUKOV
MPOKTIKAOV TOV VIKNTOV, 1 Aoyoteyvio mpocépepe v gukarpia yo v enelepyocio tov
tpavpdatov e Katoyng, g Avtictaong kot tov Epguiiov oe cuvovacud pe Tig emAoyEg
™G UVAUNG Kot TG ANONG tov ouyypaeiémv Kol ToV aenyntav. Avapeiofhimra, 1
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Aoyoteyvio mOL MIAGEL YO TOV EAAMVIKO EUOVUAMO TOAEHO EXEL AELTOVPYNOEL OC EVOG
EVOLALECOG YMDPOG GTOV OTOI0 SOKIUAGTNKOV TPADTO Ol UVILES KOl Ol EPUNVEIES, Ol OToleg
apyoteEP TEPACAV GTNV 1GTOPLOYPaPia Kot otn dnpocia avtimapdOeon. H mapadoyn avt
dev onpaivel € avaykng nmg N Aoyoteyvia «avamToploTa» N «OVIUVOKAG» TV e£mTEPIK
TpOyLoTIKOTN T, OAAG Voo paivel GaE®g TOc 1 Teloypapio OpyavAOVEL HECH TNG LOPPNG
1OE0AOYIKA YOPOKTNPICUEVD EKPEPOUEVA, OTOTEAMVTOG 1 1010 KOWMOVIKN] TPOKTIKY Kot
EVOMUOTMOVOVTAG TNV KPLTIKT TS GTNV IGTOPIKY| KOl KOWVMVIKT TPOYLLOTIKOTYTO GTNV 0Toiol
eyypdoetat. Me avtiv v évvown mn meloypagic yio Tov EAMNVIKO gUOUALO TOAENLO
ocvopmapatifetar M avimapatifetar v yEveL e TNV MYEUOVIKY a@nynorn g onpoclog
Iotopiog yio tov EpgOAo moOAepo katd tn ObpKew NG HETOMOAEMKNG TEPLOSOV.
(ITepucomn mepitnymg)

SIIAAATEQPIIA, Ot aralics twv pabntov oty devtepofabuia sxraiocvon (1836 - 1950).

Kowvovioioyikés kar raidaywyixés dractdoers, (2010), Ilavieo Iovemommuo Kowvovikov

kot [Tomtikdv Emompov, Tuqua Kowvoviohoyiag, Baon Awtpipav E.K.T.

*Kowwmviohoyla g Exmaidevong *Tyohkn meapyio *Aevtepofaduia  ekmaidevon

*lotopia g Exmaidevong

e XV €pevva UEAETOVIOL Ol OMOPAGELS TMOV GLAAMY®V ToV KadnyMmTtdv g Héong
exkmaidevong mov agopodv ce Tmpleg pobntaov, amd T Oepedioon Tov veoeAA VKol
ekTondeVTIKoL cvotipatog (1836) émg to Téhog Tov eppuiiov (1949), e facikd okomd va
gpevvnBodv or unyoviopol ™pnong g mebapyioc, pLOHIONG NG GLUTEPLPOPAC,
evotdAaing a&idv 6tovg véoug oto devtepoPdBio oyxoielo kaBmG Kot 1 cOVOESN TOV
aTaEldV [LE TO 10TOPIKO KOl TO KOLVOVIKOTOAMTIKO Tovg mAaicto. e ™ pedém tov
CLYKEKPLEVOV KEWEVOV epaprootnke M néBodog tng avdivong mepieyopévov. To delypa
neptroppaver 23.700 tepurtdoelg TH@pnpévev potntov arnd 110 yopvacwo mg xopas. Ta
ELVPNHAT TNG EPELVOG OTOSELKVOOVY OTL TO GYoAelo damadaywyovce Kupiwg PECH TOV
ATOYOPEVCEMY KOl TOV TOWVMV. XtV TPa&n, M «Un TPOCNKOVGO» GULUTEPIPOPE TOV
pontov ypnoponomdnke og péco Helmong Tov EKTAOELTIKOD YPOVOV KOl GUVETMG MG
péco amoxkielopo amd tn péon ekmaidevorn. H €psvuva emiong amodeikviel Ot TO
meapykd cVHOTNHO TOL EAMVIKOD oyoAeiov Kotd TV eEetalopevn mepiodo evicyvel TV
KOWVOVIKT] 0vicOTnTo, LeTa & aoTK®V - NIACTIKOV meptoy®v. Emiong, 6t n doknon Plog
amd pepdic Tov oyoAreiov emteivel N dnpovpyel amokAivovseg HaONTIKEG GUUTEPLPOPES,
EVD TOVTOYPOVO OAN OGO GLUPOIVOLY GTO EVPVTEPO KOWVMVIKOTOMTIKO TEPLPAALOV KABNDC
KOl Ol 1O0I0HOPPIES TV SUPOPOV YEOYPAPIKADV TEPLOYDY OVIAVOKADVIOL GTO EGOTEPIKO
TOV GYOAELOL.

YIIONTA EAIZZABET, H emidpacn tHS ASKTIKNG Kal Ul AEKTIKHG GCOUTEPLPOPIS TOV/THGS
VY TIAY Y0V GTH GOVAIGCONUATIKY EKPPAGH TOV TA10100 TTPocyolikns nlikiag, (2004), E6vikd
kol Kamodiotplowd Ilavemotiuo Abnvov (EKIIA). Tuquo Exmaidevong kot Ayoyng omv
[Ipooyoikr| Huxkia, Bdon Awtpipov E.K.T.

*Nnmoyoyol *Aektikr aAinAenidpaon *loadid tpooyolkng nikiog *ZvvoicOnpoto

YTAGAKOIIOYAOY PEITINA, Movtéio uabnyty wor owgyvwon pe ocopl lopiky Kot
vevpwvikd diktva, (2005), EBviko ko Karodiotplaxd [avemotipio Adnvav (EKITA). Xyxodq
Oetikdv Emomuav. Tpqpo IIAnpogopikng kot Tniemikowvoviav, Bdon Awtpipov E.K.T.
*MaOntéc *IIpdtumo  *YTWOAOYIGTIKY VONHOGUVY  *XVOTNUO EKTAIOEVOTG
e H ¢pevva eotidaletal ot poviglonoinon tov pont) péco og v VONUOV EKTOUOEVLTIKO
cUGTNHO KOl GTNV EPAPLOYN aplBunTik®v HeBddmv texyNnTig vonpoohviig otn ddyvmon
TOV WOLTEP®V YOPAKTNPIOTIKOV ToV. H épevva atoyedel ot oyedioon Kot vAomoinor evog
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SYVOOTIKOD LOVTEAOD LE 00OPT AOYIKN KOl VELPWVIKA diKTva, TO omoio va gival yeviko,
£t ®ote va pumopel vo ypnoponomBel yio tnv viomoinon ¢ dtadikaciog didyvoong o
0mo10dNTTOTE VOOV ekmtandeutikd cvuotnua. [apovoidlel og epappoyn kol TpodTAcT TO
vevikd Sayvaootikd poviého ALM.AN (Alayvootikdé Moviého pe Acoagn Aoy kot
Nevpovikd diktva), Kol TV TPOCAPHOY ToL og éva mepBdiiov kabBodnyoduevng
avaKGALYMG Yoo ™ Odyvemon HabNGloK®V YOPOKTNPLOTIK®Y 1oL oyetilovtal pe To
pofnotokd GTUA Kot TN dpacTNPLOToinGn ToL HabnT)

STEQANAKOX TEQPIIOX, Aéomoineny tns tomikis 1otopias oty mpwtofdbuia
exraiocvey. H mepintwon s Mavyg, (2007), E6vikd kot Kamodiotpiakd [Novemotipo
Abnvov (EKITA). Zyod Emommuov Ayoyhg. Tunpo Howbayoyikd Anpotikng Exnaidevong.
Topéag AvBpomotikdv Xrovddv, Baon Awtpifov E.K.T.

*Tomkéc Xmovdés *lotopia - Zmovdn kot dSwdackario *[Ipwtofdduio Exmaidevon *Meiétn
mepinTong

YXTPATKA ZO®DIA, Hpotvormo ekmardevtikd mwiaiolo / vAiko Kal LOYIGUIKO Yo TIS OAGIKES
roprayiés. Mia emotiuoviky kor uebodoloyikiy mpocéyyion (Tpo-)cyediowv Tepifailoviikoy
opactyprotitwy. Epapuoyés, (2001), EOvikdé kar Koamodiotpiokd Ilavemotipio Abnvov
(EKITIA). Zyomy Emomudv Ayoyng. Tuqpa THowdayoyuwd Anpotikng Exmaidevong. Topéag
Dduowav Emompmv, Teyvoroyiog kat [lepiBdirovtog, Bdon Awtppov E.K.T.
*TleptParrovrikn ekmaidevon *Exmoidevtikd Aoyiopikd *Adon kot dacomovia - TTupkaiég
*AvdAvon cueTUATOV

YTYAIANOY KYPIAKOZ, To mpofinua twv vaprkwtikov otnv Kompo ue éupaocn otovg
palntés, (2010), Ildvrero Iavemomipo Kowovikdv xar [MoMtwkdv Emommpov. Tpqpo
Kowwowviohoyiag. Topéag Eykinuatoroyiag, Bdon Awrpipov E.K.T.

*Kompog *Napkwotikd kot veoraio *Mabntéc

YYPPHY IQANNHE, Framework for designing educational games for higher education. An
application for seafarers, (2009), ITavemotiuio Aryaiov. Xyod Emomuov g Awiknong.
Tunpa Novtihiog kot Emyeipnpoatikeov Yanpeoiov, Bdon Awatpipov E.K.T.
*Taryvidwo, Exmodevtikd  *Novtikn exmaidevon *Exmaidevon, Avatat

YXYTZIOYKH MAPIA, Ta kpiciuo mpocovra crovdmv Kol AmocYolGIUHOTHTOS GTH OSVTEPN
pabuido s yeviknyg ocvrepofabuias ekmaidsvens oty Elldda wor oty  Badon-
Bopreufépyn: éuueon cvykptikn ueiéry, (2009), Apiototéieto [avemot) o Oecsarlovikng
(AII®). Xxoly ®ocopikn. Tuua diocoeiog kot IMadaywyumc. Topéog Iadaywmyumg,
Bdaon Awrpipov EK.T.
*Exmaidevon, Zvykprtiky  *Agvtepofabia Exnaidsvon *Exmaidevon - EAMGSa  *[eppovia
e H &1daktopkn dtatpiP] €pevva ™V OVATTUEN KoL TNV TGTOTOINGT KPICIH®V TPOGHVTHOV
ot Ogvtepn Pabuido ™ yevikng devtepoPdbioc ekmaidevong o€ OVO TEPIMTMOGELG
perémg, omv EAMGda kot oty Badn-BuptepPépyn ompilopevn otic pebodoroyikéc
TPOVITOOEGELG TNG GLYKPLTIKNG TUSAYMYIKNG KOl TNG YVOGTIKNG WLXOAOYiOG GLYKpPOTEl éva
TA0IG10 TPODTOBEGE®V Y1 TNV AVATTUEN KOl TV TGTONOIN G TOV KPIGIL®OV TPOGOVI®V
KOTO TNV EKTOOELTIKY] Stodikacio. ZKIypae®VTOG TIG GUYXPOVES TAGELS o8 ebvéc Kan
EVPOTAIKS eminedo, 1 Epevva €0TIALEL GTNV AVATTLEN KOl TNV TGTOMOINGT TV KPIGLU®V
LOPOOV EMAPKELNG OTN UNTPIKY] YADGGO, GTO OYYAIKE Kot 0T GULUBOLAELTIKN Yo TIG
OomoLOEC Kal TO enAyyeApa. EmmAéov, epeuvd T0 TIGTOTOMTIKA MG TPOG T SLOTIGTELCT) TNG
YEVIKNG /KO €101KNG EXAPKELRG Yol 6TovdES. Katainyovtag 1 cuyypaeéag aviurapafdiet
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v ovantuén Kol TNV ToTomoinon TV KpIGY®mV TPOGOVI®MV GTIG VO TEPIMTMGELS
peAéms, afloloy®dviog TIC OAAAYEG OTO TAOUIGLO TOV UETOVEMTEPIKOV OpPYOV TOV
petappuipicenv Kot ‘emotpépel’ oty mepintmon pekég e EALGdag, damotdvoviag
TPOPAN LT KOl TPOTEIVOVTOG £VOL TAAIGLO AVTILETOTIGNG TOVG,.

TAMITAKHY KONXTANTINOX, H skmaidcvon twv 006KIAWY Kol 010ACKAMGGOV GTIS

pvoixés emotiues (1831-1950), (2009), EBvikd ko Kamodiotploxd [Navemotipuo Abnvov

(EKITIA). Zyomi Emomudv Ayoyng. Tpquo Howayoywkd Anpotikig Exmaidevong, Bdon

Awtpov E.K.T.

*lotopia ¢ ekmaidevong *Exmadevtikol - Exnaidevon *Adokolor *Duoikég emiotieg

e H epyacia avt) tav pio tpoondBela va texkunpiwbel, vo peietnBel Kot ovclootikd vo
e&nynbel n mopeia tov Ovoikdv Emiompodv otov eAAadikd Y®po Kol eKOTEPO OTNV
exmaidevon, amd v enoyn ¢ dpvong Tov véov A ViKoD Kpdtovg, To 1824, néypt Kot
évav mepinov adva apyodtepa, to 1932. To Bewpntikd mAaiclo Tov ypnoLoromnke ¢
epyadeio £peuvag eméPare Tov BePaTIKO KATOUEPIGUO TNG TAPOVCOG HEAETNG OE QVTAPKELG
aAAG Gyt Ko avtovopeg povades avaivong. Etvatl dpwg avaykaio vo cuvBécovpie tig péypt
TOPO PEPIKES aVAADGELS 08 eviaio TAEYI, MGTE Vo GAvodV Kot Vo Loypapicioiv to
KUPLOTEPO ATOTEAEGHATA TG LEAETNG KOl VO avayveoptsBovv ot Tapdyovies Tov odnynoay
N eMETPEYOAV TNV OMUOLPYID TOV QPAVOUEVOV TOL TOPUTYPNCALE. ZTO KEPAAONLO TOV
akorovbel, Ba avatpéEovpe ypovikd TV mePiodo TG PEALTN HOG, GLUVOELOVTAC TO. SLAPOPa.
HePIKA cuumepdopata TOV Kepaiainv og va eviaio 6Ao. H perétn pog Eekvael and v
dpvon 1oV Zxoreiwv g Afywvog and tov 1. Kamodiotpla, aAid vrdpyovv ototyeia to
omoio. KAnpovopodvtotl omd TV TPOETAVAGTOTIKY] ETOYN KOl TA OToio £Man&av GMULOVTIKO
polo otnv vmodoyn, amodoyn kot eykoAmwon tov duoikdv Emomumv. (Iepucomn

TEpiAnyng)

TOYTIAIKIQTH XO®IA, The teaching of the polysemous verbs 'make' and 'do' to Greek
learners of English: a cognitive linguistic approach, (2007), Apictotéieio Tlavemotpio
Beccorovikng (AI®). Zyoky Orhocopikn. Tunpa Ayyhkhg ['Adocac kar Diloroyiac, Baon
Awtppov E.K.T.

*Ayydu yhoooa  ¥EAAnveg - Exnaidevon *Eéveg yhwooeg *Tvootikn Poyoroyia

TEITZAX TEQPTIOX, H emidpacn evos mpoypoupatos EKTAIOEVGHS 6Tl OIEKOIKNTIKOTHTA,
OTH OIEKOIKNTIKY GOUTEPLPOPU, TOV TOTO EAEYYOV, TNV Evevvaiclnon Kai Ty avToeKTiuNGH
oe Eligves poitntés kar potitpieg, (2009), EOvikd xar Kamodiotplioxd Ilavemotipio
Abnvov (EKITA). Tuipa Exnaidevong kot Ayoyng oty Ilpooyoi) Hhkia, Bdon Awtpifov
EK.T.

*Exmodevtikd mpoypappo  *Avtoektipnon *AvOpodmivi copmepipopd  FEmoudaoTté

OAPTKANHE MIXAHA, H Erapyio Kitpovs ota téiny tov 1900 kai otis apyés tov 200v
atova. H ovoufoin tms oe Oduata exKinoclacTIKd, KOIVOTIKD, EKTAIOEVTIKG Kol
avtiuetonicns Eévov mporayavéwv, (2001), Apiototéiero Tlavemotmipuio Ogooalovikng
(AII®). ZyoAr Ocoroywkn). Tunpa Howavtikhg kot Kowvoviknig Ogoroyiag, Baon Awatpipaov
EK.T.

*Thepla (Nopdg) *EMnvikég kowvotnteg *Exxdnocio *Exmaidevon

OPATKAKH MAPIA, Adnuiovpyio niektpovikijs koivotntos udbnens yia Ty maidoywyiKy

aS10TTOING TV TEYVOLOPIOV TANPOPOPIOS KOl ETIKOIVOVIAS GTHY EKTOLOSVTIKY TPALCH:
HELETH EVOS TOLDHOPPIKOD UOVTELOD EQPOPUOYHS MUE YEIPAPETIKO YVOIGIOKO EVOLAPEPOY,
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(2008), EBviko ka1 Kamodiotpraxod Ioavemotipuo ABnvov (EKITIA). Zyohy Emotpuov Ayoync.

Tunpo Hodayoyikd Anpotikng Exnaidevong. Topéag Mabnuatuomv kot ITAnpogopikng, Bdon

Awtppov E.K.T.

*Exmaidevon - [IAanpopopikny  *Exmaidevorn and amdotacn  *Teyvoroyia g mAnpogopiog

*A100KTIKN TPOKTIKN

e H mopodoo yepaeetikn épevva opdong Eexkivnoe tov Defpovdpro tov 2006 o
oAoKANpmONKe tov lodvio tov 2007. Emdidkerar péoo oamd TNV EQOUPUOYT] €VOG
[HoAvpopeuod Movtéhov Epappoyng mag kpitikng Hiextpovikig Kowvoémroag Mébnong,
N €QAPUOYN LLOG ETUOPOOTIKNG KAl EPEVVNTIKNC-OOUKTIKNAG OPAOTG Yo TNV OO0y MYIKY
a&onoinon tov Teyvoroyidv g IIAnpopopiag xor g Emkowwviag (TIIE) omv
eKTOOEVTIKN TPAEN HE YEWPAPETIKO Yvwolokd evolapépov. To YPpudwd Moviéro
Epoppoymg evoooyoMkng empopemons g ooTpiPrig GLVIEEL TNV TEYVOAOYIKN Kot
KPITIKO-GTOXOOTIKY]  MOOAYOYIK KOTAPTIoN HE TNV vroompiEn ¢ texvoroyiog
acvyypovng ekmaidevong kot ) dd {dong dwackario. Evidooetal emotnpuoloyikd 6to
Kpitikd-Aworextikd [opddetypa, 10 omoio v1oBetel 10 YEPUPETIKO EVIAOEPOV YO TN
YVOGON KOl TNV KPLTIKN cLveldnomn kot divel fapdTnTa 0TV TOMTIKY, NO1KT, KOW®VIKY Kot
KpTikn dtdotacr g owackarioc. H dpdon avt evtdocetatl oto mpdypappa «E.P.LC.T-
Esperides», to omoio viomoieital and to Epyactipro «IIAnpogopikrig omv Exnaidevon»
tov ILT.AE tov [avemomuiov Abnvov pe 1 ovvepyacio SWOKPATIKOV QOPEMV.

(Hepwcomn mepitnyme)

XAPAAAMIIOYX MAPIOZ, Ot ikavorytes - Kieldld Kol 1 KAAAEPYEId TOVG HEGH THGS

odackaiios Tov pueikov emietnuov, (2010), Apiototéieio Tlavemotpio Oeccarovikng

(AIIO). Zxor Hawoaywywn Oropvag. Tuqpa Howayoyikd Anpotikig Exnaidevong, Bdon

Awtppov E.K.T.

*Duowég emoTneg - Xmovdn Kot dwaockaiio *Emppor *Anmovpywdmra  *lkavomto

e H gpyacio avt) katabéter pio BipAoypapikd texunpiopévn, pebodoroyiky] tpdtacn yuo
v KOAMEPYEID TOV IKOVOTNTOV-KAEWOWWV péca amd T Swackoriia tov Dusikov
Emomudv. Avtq n mpdtaon mepthopfdvel évo OOAKTIKO LOVTEAO, MOV KOTOANYEL
e€eMKTIKG Kol TPaKTIKA o€ pion otpatnyik) SwackaAiog tov Ovoikdv Emotuov kot
ocvvenakdrlovbeg KatevBuvtipleg ypappés v okomovs aftoloynons. H mpom evomnta
TPOYLOTEVETOL TO TOOOYOYIKO OUTNUO TG KOAMEPYEWS TOV IKAVOTHTOV-KAEWOUDV, ©C
KOUPIKAOV TPocsdHVTOV TOV TOAITH, Yo V' OVIUETOTICEL UE EMTUYIO TIG OMOUTHOELS TOV
MPOCHOTIKMY,  OIKOYEVEWLK®MY,  OIKOVOMUK®MV, TOMTIIKOV KOl  TOMTIIGTIKOV — TOV
dpaoTnploTHT®V 6TV Kowvovio tov 21ov awdve. H Bifloypapikn emokomnorn £deiée
OWPOPEG  TPOGEYYIGES OTNV  EMAOYN TOV IKOAVOTHTOV-KAEWIDV. Mio mpoondbeln
GUYKEPAGLOV TOV OMAPBUNCEOV TTov TPotddnkov omd Sieopovg opyaviGHoLS Kot
EKTOLOEVTIKA GUOTNUOTO KATEANEE GE MEVTE YEVIKES KOVOTNTEG- KAEWWL: emKowvmvia,
ocvAloyn kol enefepyacio TANPOPOPLOY, cvvepyoasic Kol GLAAOYwOTNTA, €miAvom
mpofAnudtev, dnpovpyotnta. H erypappatiky mopovsicon tov PociKav yvopiopdtov
TOV KOVOTHTOV-KAEWSIDOV emPefaimoe v 10€a 6Tt dev gival avedpTnTES 1] ATOLOVOUEVES
peta&d tovg. Xtnv mpoypotkdtra, 1 pio emikaAvntel oe kdmoo Padud mv GAAN kol o
KG0e katdotoon g kKabnuepwng (ong 1o ATopo eKINAMVEL Vol GUVOLAGUO TOVG, OV
OWLLOPPAOVETOL COLPOVO LE TNV WO0UTEPT] EREACT] OTNV KOOEUA Y10 TNV OVTILETOTION
ovykekpévov onautoswv. H dedtepn evotmra ¢ epyociog e€etdlel Tic ouyypoveg
Thoelg ¢° 0,TL 0POopA TOVG GKOMOVG Kot 1o mepeyduevo tov duowkadv Emomudv ota
dtpopa mpoypappata omovddv. (Iepikonn mepiAnyng)
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XAPITOZ BAXIAEIOX, H O010moiTIGUIKI] TTPOGEYYIGH GTHY EKTAIOEVG TOV POITHTOV TWV
IITAE, (2011), Hoavemompo Maxedoviag Owovopikomv kot Kowovikev Emompov. Tpnqua
Exnoudevtikng xat Kowvoviknig [oatikng, Bdon Awatpifov E.K.T.

*Exmodevtikol - Exknaidevon  *Adokaior  *AlamoMticpikn mpocséyyion  *TlodvmoMTic ik
Kow@vio

XATZH MAPIA, I'papuoticuos kor Queikés emicTiues oty mpwtofdbula exmaidsvon,
(2010), EBviko ka1 Kamodiotpraxd Ioavemotmipuo ABnvov (EKITIA). Zyohy Emotpuov Ayoync.
Tunpo Howaywywkd Anpotikng Exnaidevong. Topéag @uowkdv Emompav, Teyvoroylag kot
[eppdrrovtog, Bdon Awtpipov E.K.T.

*[Ipwtofada Exraidevon *[poppatiopods *Ouotkéc emoTipeg

XATZHAIAKOY AEZXIIOINA, Ivvaikes oc Oéceig Owoiknons oty ekmaidsvon: pia
CUYKPITIKI) UEAETH THG Olayeipions ovykpovoswy oty Elldda war tov Kavada, (2011),
Havemommuo Awyaiov. XZyxod AvBpomotikov Emotmudv. Tuquo Emomupov g
[Ipooyoikng Aymyng kat tov Exmaidevtikod Zyedacpov, Baon Awtpifov E.K.T.

*Toykpovoelg (Kowvoviodoyia) *00Ao  *Atwoiknon g Exnaidevone *Exmaidevon - 'Epgovva

XATZHMIXAHA EYAITEAIA, Avayvwortikés ovekolics kor oveieéia. Karaockevn
WOYOUETPIKOD EPYUAEIOD AVIYVEVGNS OVGAEEIKOY YOPAKTHPICTIKOV 68 HAONTES ONUOTIKOD,
(2010), EBviko ka1 Kamodiotpraxod Ioavemotmipuo ABnvov (EKITIA). Zyohy Emotpuov Ayoync.
Tunpo Howoaymyuwd Anpotiknig Exnaidevone, Baon Awatpipov E.K.T.

*Avorelio *Poyoloyia - Teor *Mabntég *Anpotkd oyxolreio

XPHXETOY OEOAQPA, To meprodiko «Ilarwv» (1878-1891) kor n ooufoiy tov oty

OLAUOPPOCY TOV OVTIAWEWY Yla. TV oYyl TV vamiov otyy Elldoa cto téiy tov 1900

atova, (2010), Havemomqpo loavvivov. Zxody Emomuov Ayoyne. Tuquoa [Howoywyikd

Nnmaywydv, Bdon Awatpipaov E.K.T.

*EMnvikd meproowcd - 1847-1900  *Exmaidevon, IIpooyoikn - Adyor, dokipua, StodéEeig

*Toudid mpooyokn g nAikiag - Exnaidevon *Nnmaywyeio

e Yxomdc ¢ SwrpPng efvar M avadeldn tov meplodikod «IIidtov» o¢ plo amd TIc
OMUOVTIKOTEPEG LOTOPIKEG TNYEG YO TN YVAOOT TGO TOV KOTELOOVGEWV TNG EAANVIKNG
dtavonong ota téAn tov 190v cwdva, KoBdg Kol TOV AyOVOV TOV TOTE EKTOLOELTLKOD
Koopov ywo T PeAtioon ™G mopeyOpevng Toudelog. XTo TMOOUY®YIKE KEIHEVO TOV
[MAdtova amotundvovtal ag’ evag ey o1 Bewpntikés amdyelg yia Bépata aywyns EAMvov
Kol EEvav Taday@ymdv o’ eTEPOV OE O YEVIKOTEPOG TPOPANUATIGUOS Yo TNV TOVTEAN
EMeyn KpaTkoh evolapEéPOVTOG Yo TN 1dpvon OMudciov Nnmioymysiov ot xOpo HoG.
Yvumepacpatikd to teplodkd «ITAdtmv» amotélece 10 PEGO TPOPOANG TV TVELHOTIKMY
ava(NToE®Y TOV EKTOOELTIKOD KOGLOV GTa ¥pOVie TNG KLKAOPOpiog TOv, Ol Omoleg
odNynoav otV avayvapiorn g agiag me ayoyng tov vnriov kot faduaio viobet)Onkav
amd TV moAMTIKY €Eovsia TG YDOPOS.
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3891800, fax : 210-3836658

B. lleprobixd (Xe nAektpovikn popen))
Avoryto XLyoieio, 6 pBpa,

Evayy. Towivn 9, Howavia 19002, TnA./@a&: 210-6640433

WWW.anoixto-sxoleio.gr

Amoyerg,
Mapréirov kot Xaba, 741 00 P€Bopvo, mA./ ea&: 28310-23425
Ko 6974333659

www.lyk-aei.reth.sch.gr

Apyoaroloyio kau Téyves, 2 apbpoa.,
"EBpov 106, Apmedoxknmot, tnA.: 210-7485445,

www.archaiologia.er/blog/category/ap0pa/

Brjua tov Kowvovikov Emietyuov (To, )
Havemompo Osooairiog, Apyovavtdv kot DileAlivaov, Boiog 38221,
A 24210-74883,74882
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www.uth. er/tovima/

Embswpnon Kowvovikov Epgovay, ty. 132-133 /2010
Meooyeiov 14-18, ABiva 11527,mA.210-7491707, 210-7491705, fax 210-
7488435
WWW. gI'ST.

Epevvawvrag tov Koouo tov Illaiorod , ty. 9/2009
Hayxéowa Opydvoon Ipooyorkig Aymyne ( O.M.E.P.Organisation
Mondiale pour I' Education Prescolaire ) , I'pappoteio Emiompovikic
[eprodikng Exdoong , T.0®.1352 , Kevrpwd Tayvdpopeio, [latpa 26110
mh. & fax 210-9602971
WWW.omep. gr

Historein = Iotopeiv, ty. 10 /2010
Cultural and Intellectual History Society,
Aocidnmob 6, Abnva 10680, 210 - 36 39 962

www.historeinonline.org

Oéuara Emotnuov ka Teyvoloyias etnyv Exraidcvon, ty. 2/1-2, 2/3 /2009
Havemomo loovvivav, Zyon Emomuodv Ayoync Tlawayoyikd Tudpo
Anpotikng Exnaidevonc, Havemotpovmodn , lodvviva, 45110,
™A.;26510 -07402, 07455

www.earthlab.uoi.gr/
Oécers, Ty 111,112/2010, 113, 114, 115 /2011

Sappn 14, Abnva 10553, mA.-fax 3250058

www.theseis.com

2xréyo (Xoyypovy Kowwvia, Exnaidcvon kor Yoyixn Yyeia),
Axadnpio tov [Totodv, Zameods 3, Mutianvn, 81100 (1og 6popog),
TnA: 22510-54739 , ®a&:211-8000-593

https://sites.google.com/a/aigaion.org/skepsy/home/teuche-periodikou

Doty Ayowyn, AGAnticuds, Yyeia, ty. 25 /2010

"Evaon [royovyev ®vowng Ayoyng N. HpokAieiov(EILO.A.N.H), ITAatdakn 3, Hpdiieo

71409, ™A.2810325621, 6936599972
www.epfanh. gr/page2.php
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Xnuiwa Xpovika,, ty. 1,2,3,4,5/2011
Kaviyyog 27, ABnva 10682, A.:210-3821524, fax : 210-3833597
WWW.eex.gr

Y. Emotnuovikés Emetnpides (Xe évtumn popen)

1. Emotnuovikiy Ernetnpidoa s Ocoloyikng Lyoins lavemotyuiov AOpvav

2. Emortnuoviky Exetypioa s Yoyoioyikijs Eraupeios Bopeiov EAddos

3. Awoawvy, Emetyuovikn Eretypioa tov Tujuaros Iotopios xar Apyaioioyios tng
Driocopixng Xyois tov Havemotyuiov Ioavvivoy

4. Emotnuoviky Exetnpioa s Priocopkis Zyoijs tov Apieroteieiov llavemicTyuiov
Ocooalovikng

5. Awowvy, Piloloyia, Emotyuoviky Exetypioa rov Tujuaztos Prioioyiog tis
Driocopixng Xyoiis tov Havemotyuiov Ioavvivoy

6. Emotyuoviky Eretypioa s Priocopikijs Xyoins tov lavericTyuiov AOyvaov

7. Emotyuoviky Exetypioa Tunuatos Yoyoloyias Apietoteiciov Ilavemornuiov

Ocooalovikng

6. Emiotnuovikég EmetnpiSes (Xe nAektpovikn) nopen))
1. Emietnuovikiy Eretnpioa tov Ilaidaywyikov Tunuatos Aquotikiis Exmaiocvens tov
Havemornuiov loavvivoy, ty. 22 /2010

http://ptde.uoi.er

2. Emotnyuoviky Eretypioo tov IHlaidaywyixov Tunuatos Nymiaywyov tns Zyolns
Emotnuav Aywyijs tov Ilavemaotyuiov Imavvivoy

http://www.uoi.gr/schools/earlychildhood/epetirida paidagwgikou tmimatos nipiagwgwn vol4
pdf
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Y. Baoeig AsSouévwv

ABI/INFORM

ARTICLE FIRST

ARTS & HUMANITIES CITATION INDEX
BRITISH EDUCATION INDEX
DISSERTATIONS AND THESES

ECO

EDUCATION ABSTRACTS

ERIC

FRANCIS

GALE GROUP BUSINESS A.R.TS.
PASCAL

PSYCINFO

SCIENCE CITATION INDEX EXPANDED
SCOPUS

SOCIAL SCIENCES CITATION INDEX
SOLIS

EONIKO APXEIO AIAAKTOPIKQN AIATPIBQN

SWETSWISE

ELSEVIER

BLACKWELL

LIPPINCOTT WILLIAMS & WILKINS
SPRINGER

EMERALD

TAYLOR & FRANCIS

WILEY

WILSON

SAGE
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